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what’s best for
“our children.

Introducing EduQuest Canada, the IBM company
that makes education its business.

When it comes to using technology
to help children learn and teachers
teach, IBM® is well schooled. We have
gotten that way because we are dedicated
students, learning new lessons every day
directly from educators and children.

Educators continue to teach us that
there’s nothing else quite like the magic
—and the challenge—of teaching our
children. And there’s nothing more
important to our nation’s future. So we
believe elementary and secondary
education deserves special treatment.

That’s why we have created EduQuest
Canada, the IBM Educational Systems
Company.

In EduQuest, we have the ability to
function as a company, and have the solid
foundation that comes from being part of
IBM. Also we have the expertise of profes-
sionals completely specialized in education.
That means Edu(Quest can concentrate
on helping educators and children even
better than before.

We’re EduQuest. We’ll be seeing you

in school.

EduQuest

The IBM Canada Educational Systems Company

1-800-66LEARN (53276)

IBM is a registered trade-mark of International Business Machines Corporation. IBM Canada Ltd., a related company. is a registered user. © Copyright IBM Canada Ltd.
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1 EADERSHIP
OPTIONS

Vibrant [earning Community

The market place of the *90s has
established a new environment for all
organizations, exposing the increasing
inability of traditional managers and
leaders to deal with the overwhelming
decisions required of them.

LEADERSHIP OPTIONS is a 16-day
residential program of exploration of the
mystique of multicultural human
development and organizational change.

Those responsible for organizational
change or those seeking vocational
refreshment will find LEADERSHIP OPTIONS
a valuable and practical resource for
rethinking your personal options.
Workshops on team building, strategic
planning and problem solving internalize
the technologies of participation.
Seminars refresh your personal,
professional and organizational life.
Individual inquiry projects expose you to
a diverse spectrum of leadership
approaches.

Personal retreats encourage individual
growth.

Special events include urban exploration,
celebrations, arts and group reflection.
LEADERSHIP OPTIONS includes:

Global Human Development

Team Building Skills

The Technologies of Participation
Strategic and Action Planning
Personal & Professional Development
Workshop Design for Consensus
Facilitation Skills

Vocational Direction

Career Exploration

Participatory Leadership

...and much more

IMAGINAL
EDUCATION
Inspiring the Next Generation

IMAGINAL EDUCATION is a dynamic
approach to teaching and learning which
uses the power of images to influence
changes in behaviour. Used by ICA
around the world for more than 30 years,
IMAGINAL EDUCATION has helped millions
of people in thousands of communities,
organizations and schools take charge of
their own learning and development.

The IMAGINAL EDUCATION lab will help
teachers use and practice these powerful
methods in total education settings
including school administration,
classroom use and interaction with the
community.

The first five-day lab includes all the
theory and applications necessary for
school use. The optional, second five-day
lab expands the understanding with
practice sessions and deeper diagnostics.
IMAGINAL EDUCATION will help you
catalyze creative innovation and
orchestrate cooperative learning,
curriculum development and problem
solving within situations challenged by
diversity. Course credits are available in
some jurisdictions.

Applications include:

Cooperative Learning

Integrated Curriculum Development
Multi-Cultural Teaching Strategies
Parent-Teacher Team Building
School Level Shared Vision
Increasing Personal Mastery
Exploration of Mental Models
Classroom Management

Working with “At Risk” Students

...and much more

LEADERSHIP OPTIONS and IMAGINAL EDUCATION participants will create a
“Learning Community” within the historic ICA International Conference Centre in
Chicago, a microcosm of world cultures, only 2 blocks from the Lake Michigan
waterfront. Room and board is available on site. The Institute of Cultural Affairs, with over
30 years of experience in problem solving, training, teaching and curriculum development,
has 54 offices worldwide and holds consultative status with the United Nations.

Leadership Options
June 10-26, 1994
January 6-22, 1995
June 9-25, 1995

Imaginal Education
July 18-22, 1994
August 1-5, 1994

August 8-12, 1994

Call or write today for current
costs and a syllabus. Don’t miss
this concentration of experiences
and relationships you will use &
remember the rest of your life.

For LEADERSHIP OPTIONS
contact George Packard

For IMAGINAL EDUCATION
contact Joyce Reese or Keith Packard

Institute of Cultural Affairs
4750 North Sheridan Road
Chicago, IL. USA 60640-5078
Telephone:(312)769-6363
Fax:(312)769-1144
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Editorial

Schools and teachers are once more under the gun to change.

Business has its agenda for schools; educational consultants want teachers to shift
from instruction to co-learning; the government wants schools to supply math-sci-
tech graduates to the high-tech economyj; as social and family care structures fall
apart, schools and teachers are expected to deal with the gap; parents want teachers
and schools to be more open to their ideas and agenda; others would be happy to
convert schools into social agencies to care for dysfunctional kids, latch-key kids,
teen pregnancies, kids on drugs; add your own examples.

Then, regularly, every five or ten years, the system goes through another grinding
change: streaming or destreaming, phonics or whole language, teaching by subjects
or learning through interdisciplinary projects, old or new curriculum, back to basics
orintegrated learning. In the meantime, every agency in creation wants teachers to
deal with its issue “just for half an hour a week—not much to ask.”

They all have a point. But, in the process, what happens to what many believe to be
“the prime directive” of schools: learning?

When we first began to consider an issue of Edjges on teachers and change, I began to
think of what teachers are up against today. As an old “teach” myself who cut his
pedagogical teeth in the big baby-boom classes of *50s and *60s Australia, I was curi-
ous about how teachers are dealing with this Babel of demands. I wanted to be a fly
on the wall in school staffrooms and teachers’ coffee klatches, so I could get a good
sense of what teachers are talking about. It is clear what every one else is passionate
about concerning teachers and schools. My question was; What are teachers pas-
sionate about?

Are they cooking up new learning projects for their kids? Are they sharing their lat-
est ideas about classroom management? Are they quoting something from an edu-
cational journal? Sharing classroom approaches that are working? Planning a
get-together to discuss a particular school problem? Chatting about the next field
trip?

Not long after these ruminations, the Edges staff was treated to a real boon. We were
invited to meet with the coordinating committee of “Creating a Culture of
Change,” a project of the Ontario Teachers’ Federation. We listened to Pierre
Lalonde, Ron Hurtubise, Paul Shaw, Mary Beam and others talk with great passion
about the initiative. They told us some great stories about teachers across the
province who were making improvements to the education system.

What really blew us over, however, was their list of issues making it necessary to
change—some teachers acting as mere technicians to deliver programs and curricu-
la created elsewhere; other teachers preferring to remain autonomous and isolated
in their classrooms; some passively leaving creativity, initiative and decisions to the
bureaucracy; others with great hesitation to risk anything new.

continued on next page
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EDITORIAL
continued from page 3

My immediate response to this was,
“Unbelievable!” My next reflection
was, “It sounds to me like teachers are
in pain.” My final response was to do
my own digging. I interviewed aretired
principal, a teacher, and a parent and
gotajugful ofanalysis. I did some back-
ground reading, and understood a little
more. Afterwards I said, “No wonder
teachers have clammed up! No wonder
their classrooms are a refuge from the
chaos!”

Then I remembered a quotation from
Richard Critchfield, author of Villages:

“The great divide in the world today
is not so much between the rich and
the poor...as between those who
think that humans can shape their
own destiny and those who still be-
lieve that one’s fate is decided by
outside forces.”

Many forces are shaping the form of ed-
ucation. Teachers themselves know
the issues, the territory, the kids. If

- How can we download

 each other’s creativity caches
and. create proposals, policies,

 new experiments,

 new ways of teaching?

they are to shape their own destiny as
teachers, they cannot afford to let en-
tropy and outside forces preempt the
shaping of the educational agenda.

Once teachers get over the fear of
opening up to each other I would ex-
pect teacher staffrooms and coffee
klatches to be a veritable hotbed of en-
quiry: How did schools and ourselves
get this way? What are the issues? And
the issues behind the issues? What can
we in this school do to begin to address
them? When can we meet to talk about
what needs changing? How can we
download each other’s creativity caches
and create proposals, policies, new ex-
periments, new ways of teaching? How

can we collaborate among each other to
risk new things? What skills do we
need to do this.

This issue of Edges magazine is dedi-
cated to the teachers of Ontario as they
struggle to catalyse a culture of change
among teaching staffs throughout the
province. We are most grateful to the
Ontario Teachers’ Federation for their
collaboration in this issue and to the co-
ordinators of the project in making this
issue possible, and for the considerable
guidance that Mary, Pierre, Paul, and
Ron have given us along the way.

Since all 141,000 teachers are receiving
this issue, we expect numerous re-
quests to photocopy the articles. We
give permission to members of the
Ontario Teachers’ Federation to photo-
copy articles from this issue of FEdges,
provided that author, book and pub-
lishers’ information is included.

We welcome comments from all our
readers as we reach the midpoint in our
three year editorial theme Adventures
in Learning. % —DBrian Stanfield
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The best way

to create a

shared vision

is with

participative

planning.

The only way to ensure 100% participation during implementation is
through participative planning. If your institution needs a shared vision

and action plans, with trust and teamwork built right in, ICA participative
planning is the very best way. In only two or three days, ICA can help

your team reorient itself toward common goals and objectives that the
team itself creates. ICA Canada can provide you with flexible and

knowledgeable facilitators who are professionals in participative
planning. If you prefer, we can train your own facilitators onsite or at our

training centre (see brochure after page 26.)

When it comes to creating a culture of participation, nobody does it as

well as ICA Canada, The Canadian Institute of Cultural Affairs, with
decades of experience, and well known across Canada and worldwide.

Call and discuss your needs with an ICA facilitator.

The Canadian Institute of Cultural Affairs, 577 Kingston Road, Toronto, Ontario M4E 1R3 Tel.(416)691-2316 Fax(416)691-2491

Pﬁ\\IRTNERSHIP
EDUCATION

In Maharashtra State, India, a bold
experiment in education is changing the way
teachers teach and students learn. The staff
of the New Approaches to Formal Education
project and the Canadian Institute of Cultural
Affairs appreciate the generous funding
partnership of:

Bridge Street United Church Foundation

Canadian International Development

Agency

Cistercian Abbey Our Lady of the

Prairies

Congrégation du Trés Saint-Sacrement

The Congregation of Our Lady of the
Missions

The Congregation of the Sisters of the
Precious Blood

Les Filles de la Sagesse d'Ontario
The Friars of the Atonement
Maison Générale des Ursulines
The Missionary Oblates

The New Melleray Abbey

The Redemptorists, Province of
Edmonton

Les Réligieuses de Notre-Dame du
Sacré-Coeur

The Roncalli International Foundation
The Sisters of Charity of St. Vincent de
Paul

The Sisters of Charity of the Immaculate
Conception

The Sisters of the Child Jesus

The Sisters of St. Martha

The Sisters, Faithful Companions of
Jesus

Les Soeurs de la Congrégation de
Notre-Dame

Les Soeurs de Notre-Dame du Saint-
Rosaire

Les Soeurs de Sainte-Anne
and the many individual Canadians who

have given generously to ensure the
project’s success

For further information on the project,
contact:

James Patterson

The Canadian Institute

of Cultural Affairs

577 Kingston Road

Toronto, Ont., Canada M4E 1R3

Telephone (416) 691-2316

Highlighting the significance of the transition
from childhood into youth for ages 11-13

A 22 day wilderness journey through Killarney,
Manitoulin Island, Bruce Peninsula

July 9 through 30, 1994

()
4

Discover new strengths and skills. ..plan a wilderness trip,
portage a canoe with gear and set up a camp.

Learn teamwork. ..be part of an energized team for 22
days. Work with others, establish trust and make lifelong
friends.

Become a youth....symbolize the last days of being
a child and accept the challenges of young
adulthood by participating in a 24 hour solo vigil.

Respect the earth. . .discover the teachings of
Native Canadians, visit sacred places and
learn to step lightly on the earth.

Highlights: camping, canoeing,
storytelling, exploring, team building,
hiking, 24 hour solo vigil, Native ot
purification ritual, wilderness skills et e
training

Limited to 12 participants
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Contact Jo Nelson
ICA Canada

577 Kingston Road,
Toronto, Ontario
M4E 1R3

Tel. (416) 691-2316
Fax (416) 691-2491
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Vocational Rejuvenation

Lifelong learning became a priority for the Institute of Cultural Affairs (ICA) in the 1960s.
We devised an innovative teaching philosophy and method known as Imaginal
Education. Since then, we have run training schools and community development
programs in over 50 nations, continually incorporating new insights and approaches.
Imaginal Education is now used in preschools, elementary and high schools, business
schools and universities. Central to the approach is the use of images and self-image to
influence changes in behaviour. Imaginal Education is, at heart, a process of human
development. Contemporary imaginal educators ask the question: How can we revitalize
images of who we are and what we are capable of? The individual, experiential question
is: What self-image should I reinforce to help me live my life most fully?

ICA has developed three new programs of vocational rejuvenation in the 90s for

professional people to reenergize their lives and harmonize with the new realities and

trends in the fast-changing work world. The courses rejuvenate your life and creativity by:

« helping you understand how current changes in the world affect your vocation and
avocations

o increasing your awareness of your needs, interests, and talents

o developing your efficiency in learning and adapting

« attaining an optimum healthy balance of lifelong learning, working, and playing.
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ICA Canada Educational Services

IMAGINAL EDUCATION

Teaching through images

This two-day course is for professional educators and adult learners who want active and
life-long learning environments for their students and themselves. The course puts the
process of image change at the heart of education. You will learn processes for changing
images in relation to the world, yourself and your students. You will learn how to use the
relationship between messages, images and behaviour in your teaching and learning.

You will learn:

e the relationship between image change and learning.

© how to shift the self-image from being a passive learner to a self-affirming active learner.
e how to create image-changing curriculum events.

* how to incorporate multiple pathways of knowing into learning events.

° the connections between rationality and intuition, between body and mind.

e teaching styles which create an active, intentional learning environment.

This course is for:

° Preschool through High School teachers, University/College professors and lecturers
e Teachers aids and school counsellors

e Adult learners

IMAGINAL LEARNING

Becoming a self-directed learner

The Imaginal Learning workshop will help you become an active learner by understanding
and developing your own unique learning patterns. An experienced facilitator will guide
you through a dialogue to help you better understand how you learn most effectively. You
will use a “learning project”, something which has challenged your learning abilities, in
the workplace, in your home or in your community. You can become self-directed and
take responsibility for your own learning.

You will explore:

e how learning is a constant, minute by minute, cradle to grave process.

* how to search for new pathways for creative learning.

* how to focus on both internal and external learning processes.

© how to design the next steps in your learning projects.

© how to recognize and overcome the conscious and unconscious internal blocks that
frustrate learning.

RETREAT FOR EDUCATORS

Deepening our many ways of knowing

Combine relaxation, recreation and new perspectives on education during three days at
Heartsong Hill, a 50 acre forested retreat centre nestled 400 feet above the clean, blue
waters of Georgian Bay. Join with fellow educators and explore the theory and practice of
multiple intelligences and holistic education. You will have time to explore the miles of
sandy beaches and woodland trails.

During our time together we will:

* Explore strategies for awakening the full spectrum of knowing.

e Discover techniques for nurturing these strategies.

e Enhance your own learning through movement, music and inner work.

° Apply these expanded ways of knowing to developing curriculum for the classroom.

As you explore and deepen your own sense of connectedness you will learn how to foster
this sense within your students.

See page 46 for course dates and registration information

ICA Educational Services’Faculty

JEANETTE STANFIELD M.A. Education is
a learning design specialist. She draws on
25 years of practical research into
empowering self-image and human
growth. She has taught 2500 people of all
ages and cultures and studied innovations
in educational theory and practice. She is
Director of Educational Services for ICA
Canada.

ELIZABETH WRIGHT M.Ed. Adult
Education is an experienced teacher, adult
educator and trainer. Her specialization is
in adult learning, learning styles and
integrative small group processes.
Elizabeth has trained hundreds of
teachers in North America and Europe.
She is the President of Cooperative
Learning Associates.

BILL STAPLES is the publisher of Edges
magazine, and as a practitioner of

Imaginal Education since 1971 has

developed applications in community
development, organizational
transformation, and business and
administration.

JAN SANDERS BA has 25 years of
experience in classroom teaching,
education consulting, and community
development in multicultural settings. She

is certified in Dr. Jean Houston and Dr.

Robert Master’s Human Capacity Work.

Shie is President of PEOPLEnergy.

PAT SCOTT MEd is an adult educator with
experience in health care and classroom
teaching. She served as Curriculum and
Instruction Director for the Singapore
American School and collaborated in
Education 2000 for the North York Board
of Education. She is President of The
Leadership Institute.

ICA Canada

577 Kingston Rd.

Toronto, ON M4E 1R3
Telephone (416)691-2316
Fax (416) 691-2491

Edges is the fﬂa’gaiine of The Canadian
Institute of Cultural Affairs (ICA Canada.)
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High-Tech
Hong Kong

Hong Kong outranks Tokyo as
the city of high-tech addicted
people with the latest equipment
to suit their fast-paced lifestyle. It
is the world’s highest per-capita
user of cellular phones and radio
pagers. Even large restaurants
use mobile phones and walkie
talkies so waiters can keep in
touch with hostesses trying to
find a free table for their hungry
diners. Citybus, owner of one of
Hong Kong’s main bus transport
franchises, has inaugurated the
first of more than 300 new
“space-age” bus shelters with
telephones, bank-teller ma-
chines, clocks and four televi-
sion monitors showing financial
and weather information, as well
as satellite television channels.
The company plans to link its
buses to satellites that will relay
information about the vehicles to
bus-stop screens that will tell
commuters exactly when the bus
is due—presumably so they can
finish a transaction in time. Buta
recent correspondent from Hong
Kong provides a counterpoint to
this image of high-tech heaven:
“The economic indicators are
very high, the political indicators
are very low, and the sale of
ocean-going small craftis in-

creasing.”
IPS, PERSONAL LETTER

The Abominable
Cavity

For a sctence class, one middle-
school student wrote this de-
scription of the human body:
“The body is composed of three
parts: the brainium, the borax,
and the abominable cavity. The
brainium contains the brain: the
borax contains the lungs, the
liver and the other living things;
the abominable cavity contains
the bowels of which there are

five—A, E, |, 0, and U.
PHI, DELTA, KAPPAN

Let Me Count
the Ways

These are the combinations
of people who were fighting
each other in different parts
of Bosnia and Hercegovina in
1993: In the southeast, Serbs
were fighting Croats; in the
west, Serbs and Croats were
fighting Muslims; in the
northeast, Croats and
Muslims were fighting Serbs;
in the northwest, Muslims
were fighting Muslims; in the
centre, Croats and Muslims
were fighting Serbs, and
Muslims were fighting
Croats; while in the south,
Muslims and Serbs were

fighting Croats.
THE ECONOMIST

The Information
Highway

Al Gore invented the term, but
now the “highway” metaphor has
acquired a life of its own, and is
running wild, as these quotes
show: “Consumers are apt to be
blinded in the glare of oncoming
technologies.” “Towns will need
anew ‘on’ ramp to the informa-
tion highway.” “The information
superhighway has swerved into
the fast lane of popular culture.”
(Wonky metaphor). “Regulators
are about to raise the speed limit
and install check points on the
highway.” “Computer-disadvan-
taged people are likely to be to
be stranded on the shoulder.”
“The speed limit will be the
speed of light.” “But nobody
knows how many people will
want to go with the flow of traffic.”
Meanwhile, the American
Dialect Society has voted the
phrase its Word of the Year for

1993.
THE GLOBE AND MAIL




Medical Bloopers

Anally: Occurring every year
Artery: Study of paintings
Caesarian Section: District
in Rome

Colic: A sheep dog
Congenital: Friendly
Diarrhoea: Journal of daily
events

Fibula: Small lie

Morbid: Higher offer
Outpatient: Person who has
fainted

Terminal lliness: Sickness
at the airport

Tibia: Country in North Africa
DICTIONARY OF MEDICAL ILLITERACY

Warship Recycling

Some homeless folk in Scotland
will be getting novel housing in
the form of a 40-year-old
Russian battleship that a
Scottish charity is buying and
bringing home. The vessel is
fully equipped with showers, toi-
lets, kitchens and laundry facili-

ties. It can house 1,500 people.
THE GLOBE AND MAIL

Beautiful
Sarajevo

This from a1993 report from the
besieged city: No one eats ani-
mal fat anymore, or meat, or
cheese, or milk, or eggs. Every
resident of Sarajevo is very
close to the ideal macrobiotic;
ours is a city of slender people, a
real model for the troubled West.
The secret to a perfect body is
living in a city under siege. When
combined with rice and well sea-
soned, everything becomes edi-
ble. In spring, summer and fall,
leaves found in parks, gardens,
fields and hills are used as ingre-
dients. We ate a precious mix of
wild imagination.

MIROSLAV PRSTOJEVIC, HARPER'S MAGAZINE

Walk-In Food Forest

A group of workers on the out-
skiris of Brisbane, Australia,
can now step out of their fac-
tory door and into a food for-
estintended to provide all
they need for lunch. A manag-
er at the Neumann Steel
Warehouse in Marsden decid-
ed against a conventional
landscaper for their new site.
Instead he employed a perma-
culture designer, Steve Cran,
who has transformed half a
hectare of land into a produc-
tive food forest. More than
forty varieties of food plants,
including custard apple, lilly-
pilly, lychee, mango and
peanut, have been planted.
The workers aim to be able to
come to work with a loaf of
bread and walk into the food
forest to get the rest of their

lunch.
PERMACULTURE INTERNATIONAL JOURNAL

T

Kangaroo:
What To Do?

Australia’s debate goes on
apace about what to do with
one of its national symbols,
the kangaroos who have been
on a breeding spree. What to
do? Vasectomize ‘em? Eat
‘em? Or shoot ‘em?
Opponents of the eating ap-
proach dislike kanga steaks.
Those against the vasectomy
strategy say the money would
be better given to the poor.
The Governor-General of
Australia, Mr Hayden, said he
had tried kangaroo meat and
thoroughly enjoyed it. But,
said he, if he had his way, the
culling would be done with
bullets. Mr Hayden said he had
even thought about hosting a
kangaroo meatfest and invit-
ing some of the media over
after a shootout down in the
bottom paddock. Devotees of
TV’s Skippy the Kangaroo re-
runs are appalled.

EDGES
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Zealand’s
Radical
NMove

Four years ago, in October 1989, New Zealand

did some radical surgery on its education system,

abandoned its former system of school boards and set

up an education structure that gave responsibility

Jfor education back to local communities.

BILL & JACQUI USSHER

bunch of social is-

sues, different in dif-

ferent places, were

pressing heavily on

schools and, in par-
ticular, on the New Zealand
government. On top of that
was the revelation of just how
much cash was being spent
on things other than kids
learning. Something had to
be done. The tack the gov-
ernment took was to put both
the social issues and the
money back where they be-
longed— in the local commu-
nity, and to give local

communities real autonomy
their own schools. In the
same stroke of the pen, New
Zealand eliminated a large
swathe of mid-level bureau-
crats, while keeping the (fed-
eral) ministry of education.
Newly formed and elected
School Boards, made up of
people with a vested interest
in kids’ learning—Ilocal par-
ents, local teachers and local
people from business and in-
dustry—took charge. Today, a
school board is made up of
five parents, the principal and
one teacher. In this partner-
ship between the school and
local citizens, the main out-

comes are determined by the
local principal, the school
staff and the Board of
Trustees. Not only that, but
each school in New Zealand
boasts its own charter stating,
within the guidelines set by
the government, what the
school is about and what its
mission is.

Responsibilities in the
new structure are carefully al-

located. The school is respon-
sible for the hiring and firing
of staff through a subcommit-
tee of staff members and
trustees. Principals are hired
by the school trustees, who
can look anywhere in New
Zealand, though in most
cases, they choose a principal
from the local area. For their
part, parents are responsible
for getting the kids to and
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from school. Most schools
have open-door policies for
parents who can often be seen
in numbers chatting in and
around the school before and
after class hours.

In the new system, parents
can choose the school for their
child. The onus on the school
is to market a good program to
new parental clients. If the
school in question is not pro-
ducing the goods, parents are
free to take their kids else-
where, where alternatives
exist.

Accountability is, first of
all, to the Board of Trustees,
then to the parents, and then
to the Ministry of Education
who sets the curriculum and
sends review groups to
schools to see how both local
policies and curriculum are
being implemented.

So, after four years, how is
the new approach working?

The new system works
best where there is a keen
principal who ensures open
communication channels, es-
pecially to the parents, and
who actively supports change.
Where the trustees carry out
their function of setting poli-
cy, and the principal and
teachers deal with the day-to-
day running of the school and
the teaching, things go very
well.

It works worst where ei-
ther the principal or the par-
ents try to dominate school
operations, or where each of
the parties tries to usurp the
functions of the other. Not ev-

eryone has been instantly
won over to the new way of
doing things. Some princi-
pals, inured to the old system,
find the change too much and
cannot cope.

The new approach does
mean more work for teachers.
In addition to preparing,
teaching and assessing,
teachers are taking on addi-
tional work loads: they write
policy proposals, set budgets
and purchase equipment.
After school, there are phone
calls to make and running
around, or participation in
special committees dealing
with music, sports, or other
activities.

Overall, teachers are clear-
er about their role, and more
focussed on their work. In ad-
dition to the national curricu-
lum requirements, each
school works through its own
policy for each curriculum
area, which means more com-
mittee meetings for teachers,
and lots of sharing and plan-
ning together among teachers.

On the whole, the new ar-
rangement works remarkably
well—the curriculum is set
nationally and applied locally;
the local Board of Trustees is
concerned with school policy;
the principal and teachers are
in charge of the learning and
the nuts and bolts of school
administration. %

Bill Ussher is a Vice-Principal
from Hamilton, NZ and Jacqui
is a teacher in the same city.
They taught in Ontario in 1993
as part of a teacher exchange
program.

Taﬂoﬁng '
Change
tothe

Sub-Cultures

We may behave collectively

but it is as individuals

that we appropriate changé.

MICHEL SAINT-GERMAIN

fchange within an organi-

zation is to be freely cho-

sen and not forced down

people’s throats, certain

conditions must be met.
In particular, those charged
with implementing change
need to be aware of some
general principles.

The classical model of
change contains three phases:
first, people become aware of
the changes needed and why
they are necessary. In the sec-
ond phase the change actual-
ly happens; while in the third
phase, the change is consoli-
dated and integrated with the
life of the organization.

I want to suggest two guid-
ing principles to anyone in-
volved in the change process:

1. People have to be made
aware of the need for change.

2. If we want to adopt a
culture of change, we have to
work in the ballpark of val-
ues.

Cognitive mapping re-
veals two more useful princi-
ples:

1. Each individual inter-
prets change differently. We
have to get the horse before
the cart. We have to say what
the projected change means,
before getting into strategies
and tactics.
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2.If the change is to be
more than a one-day wonder,
each person needs to grasp
individually why the change
is important; and the change
coordinators have to let peo-
ple choose their own ways to
put the change into action.

In this connection, sub-
cultures play a highly signifi-
cantrole. A person always
shows up as part of an infor-
mal group which reacts collec-
tively in a certain way to the
behaviour, norms and values
of the dominant culture.
Different sub-cultures react
in different ways. It’s a com-
mon mistake to think every-
one shares one mainline
culture, when, in fact, peo-
ple’s behaviour stems more
from the sub-culture to which
they belong.

Most of the time, the dom-
inant organizational culture is
bracketed in people’s imagi-
nation: it is recognized in
words, but not in deed. When
it comes to everyday action,
communication, exchanges,
and feedback, the sub-cul-
ture is the arbiter of norms
and values.

Figure 1 shows seven pos-
sible sub-cultures according
to the way they adhere to and
operate out of values.

1. Promotion sub-cultures
comply fully in their be-
haviour with the demands of
the dominant culture of the
organization. These people
are fanatically loyal to the or-
ganization. They are true be-
lievers in its goals and
philosophy. Their attach-

lngeS
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ment to the dominant culture-
is so great that they will brook
no argument that would
question its existence.

2. Convergent sub-cul-
tures, while conforming in
principle to the dominant cul-
ture, at the same time develop
a culture of their own accept-
able to the dominant culture.
While following the broad di-
rectives of the organization,
they find ways to manoeuvre
to develop a somewhat diver-
gent value system, which is
not incongruent with the
dominant culture.

3. Neutral sub-cultures
sometimes conform to the
dominant culture, and at
other times to their own sub-
culture. They may pay lip
service to the organization’s
values and beliefs, or they
may adopt a neutral stance.
They tend to opt for the min-
imum possible—just enough
to be tolerated by the domi-
nant culture, to avoid jeopar-
dizing their own existence in
the organization.

4. Symbolically divergent
sub-cultures conform to re-
quired behaviour as long as it
is professionally or ethically
acceptable. They are tolerat-
ed as long as they don’t flaunt
their position, or go public
with it. These groups, in fact,
do what they are supposed to
do, but don’t believe in it.

5. Behaviourally divergent
sub-cultures go along with
the vision of the organization,
but not the required be-
haviour. They have devel-
oped their own norms and

Figure 1: ANALYTICAL MODEL OF SUB-CULTURES

conformity with rituals, ways of doing things and behaviour

total
conformity
gl

lack of
conformity

differing values

convergent
sub-culture

p’omotion
sub-culture

counter-culture

discomfort zone

ways of doing things. They
are accepted by the organiza-
tion as long as they show a
positive balance: that s, the
sum of their contributions
must exceed the sum of the
trouble created by their non-
conformity.

6. Divergent sub-cultures
conform less to prescribed
behaviour and tend to with-
draw from any association
with the dominant culture.
They have their own vision
and their own system of val-
ues and beliefs. They adjust
their practices and ways of
doing things accordingly.
Although they deviate from
the dominant culture, they

present no formal opposition
since they tend to stay in the
background.

7. Last is the counter-cul-
ture which runs contrary to
the dominant culture. Its
members do not stick to the
dominant values and be-
haviours; instead, they devel-
op their own.

Counter-cultures actively
assert themselves through a
confrontational style. They
not only do not believe in the
organization’s values—they
even suggest other courses of
action.

-\; V hen we speak of
change strategies for schools
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and teachers, we need to be
aware that every school con-
tains cliques and clans repre-
senting these informal
sub-cultures. The problem is
that change strategies are
often generalized. We assume
that they will apply to schools
as awhole. But we need to be
aware that different sub-cul-
tures will not necessarily be
stirred by the same message
or approach change in the
same way. So we must use
several kinds of messages and
strategies at the same time.

This leads to three operat-
ing principles:

1. The message must be
adapted to each sub-culture.
If the sub-cultures cannot be
united in acommon vision,
they can create a basic harmo-
ny in the way they appropri-
ate the change.

2. When change takes
place, it is important to em-
phasize the anticipated bene-
fits for each sub-culture.

3. Individual members of a
sub-culture have to experi-
ence the message of change
personally.

The ’90s will see many
changes in structure, content,
working conditions and staff
turnover. To be effective,
change promoters will need
to tune their message to the
panoply of subcultures. %

Michel Saint-Germain is on the
Faculty of Education at the
University of Ottawa. He con-
ducts research into training
and administration, and coordi-
nates teacher training.

The
Thief

of
Creativity

TANIS HELLIWELL

tis an unfortunate fact that

many decisions made in or-

ganizations are being driv-

en by fear. The strange

thing about fear is that
even irrational fears appear ra-
tional. When we are fearful, our
emotions are imbalanced, and
our perspective has gone out
the window. We look at the
things not going rightand ex-
tend them into visions of doom.

Fear also colours percep-
tion. It has a clinging quality
which colours everything we
look at a murky grey. When we
are fearful, we see the glass
half empty, instead of half full,
and look for supporting evi-
dence for why we can’t get
what we want.

Fear can make us angry at
others whom we view as the
reason for our lack of move-
ment toward a goal. Fearful
people tend to see leaders as
tyrants, so they seek revenge
in the coffee room by defaming
the feared one’s character. If
we have a tendency to passivi-
ty, then fear makes us sink
even further into ourselves and
become self-pitying and de-

pressed. In thatstate, we are all
too willing to accept the label
of victim, and wall in thoughts
of deprivation. The end result
is lethargy, which comes from
holding back from taking ac-
tion to achieve a goal. We hold
ourselves back from doing
something we really want to
do; but we fear that someone
won’t like us, or thatwe’ll be
fired, or that we’ll fail. In so re-
sponding, we deny ourselves
what we could become.

The negative effects of
these fears in organizations are
self-evident. Fearful people do
not do their best work. If you
are spending your time and en-
ergy watching your back, cov-
ering your ass, playing it safe,
and falling in step with some-
one else’s idea of what is im-
portant, then you are not
fulfilling your creative poten-
tial. Not only are you miserable
as an individual, but the school
is getting only a fraction of
what you could give if you
weren’t controlled by your fear.

Hertzberg found two rea-
sons why people work: intrin-
sic motivators and extrinsic
factors. Intrinsic motivators are
things that make us grow, feel
productive, and learn—like
challenging work, personal
learning and growth, and push-

~ ing our boundaries. The ex-

trinsic ones, on the other hand,
make our life comfortable and
safe. They give us job security,
a comfortable routine, society’s
approval and, maybe, a good
income—items increasingly
difficult these days for organi-
zations to promise. Hertzberg
discovered that no number of
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extrinsic factors would give us
happiness or purpose in our life
and work. Only intrinsic moti-
vators can do that. However,
without extrinsic factors, we
may experience severe dis-
comfort.

I believe there is an evolu-
tionary tendency for people to
move towards intrinsic motiva-
tors. If organizations give peo-
ple an opportunity to do
challenging work that they
personally value, they will
have an incredibly dedicated
and creative workforce. People
today are not asking fora mil-
lion dollars (except some
CEO:s), or to be a top gun at
age 21. Their goals are, on the
whole, reasonable and in keep-
ing with their innate talents
and interests. Itis not that peo-
ple are asking to be different
from what they are, but to be
more fully who they are.

Recently, [ heard Tom
Peters say, “If you haven’t
been fired by age 30, you’re
not pushing your boundaries.”
This is a time for individuals to
push their boundaries and
seek to move beyond their
fears to ask for what they need.
It’s also time for organizations
to encourage thisand not fire
these people as they might
have done in the past, when
they would have labelled such
behaviour as “undisciplined,
rebellious, not following
rules.” Organizations must ask
themselves whether they want
robots who fall into line, or cre-
ative thinkers. %

Tanis Helliwell is a Vancouver-
based consultant.
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Jaded Solitary

Mioral Change Agent

Schoolmarm

Teachers must emerge from the isolation of the classroom. innovator

This will require changes in teachers’ self-images and in society’s expectations.




1he

Martyr

MICHAEL FULLAN

Michael Fullan was born in Toronto, and graduated with a Ph.D. in Sociology from the
University of Toronto. After 19 years at the Ontario Institute for Studies in Education, he be-
came Dean of Education at University of Toronto in 1988, with a mandate to reform teacher
education, which he and his colleagues are now in the midst of doing. In 1990, he received the
Award of Excellence from the Canadian Association of Teacher Educators, and in 1993 he
won the Colonel Watson Award for Outstanding Curriculum Leadership in Ontario. He has
published widely. His most recent book is Changes Forces: Probing the Depths of Educational

Reform, Toronto: Gage, 1993.

n the last half of the 19th century

and into the 20th, when schooling

was not universally available, the

main image of the teacher was the
schoolmarm. Most teachers were
women, and their conduct was restrict-
ed by the many rules of a strong com-
munity morality—they couldn’t be
seen in taverns, for instance. Teaching,
which had not yet become a profession,
was focussed on order, discipline, char-
acter, and the transmission of the val-
ues of the day. Teachers had a carefully
defined, conservative role, looking
after children, teaching them some
basic skills and values. The one-room

Lifelong Learner

school covered a whole range of needs
of students even though few resources
were available.

From the 1930s onward, universal
schooling gradually established de-
fined requirements for who had to go to
school and for how long. In the pre-war
period there was an emerging emphasis
on a progressive curriculum, along with
corresponding qualifications for teach-
ers, including college and training. The
driving force behind the requirement
that all children receive a basic educa-
tion was a democratic attention to the
rights of individuals through “child-
centred learning.”

Guardian of Democracy

EDGES
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Good citizens needed an education.
The school system was, somewhat
naively, considered the forum for de-
veloping a democratic citizenry while
allowing individual needs to flourish.
Teachers were seen as the guardians
of democracy although the truth was
that the “hidden curriculum” often
maintained a stranglehold on the val-
ues of obedience and uniformity.
Citizenship and social development
goals were articulated and formulated
through the progressive agenda by
Dewey and his followers. From this in-
creasing consciousness about their so-
cietal role, and from training in how to
deal with curriculum, teaching
emerged as a profession.

The progressive movement was am-
plified in the late ’50s and throughout
the ’60s, driven by post-war production
and modernization. Symbolically

launched by the flight of Russia’s
Sputnik in 1957, people began to say,
“Innovation, science and technology
are all coming on a large scale, and
North America is lagging behind.”
Therefore, all through the ’60s, inno-
vation was the name of the game. If
you wanted to be on the leadership side
of your craft, at the elementary level,
you had to have team teaching, open
plan schools, individualized instruction
and a non-graded classroom. At the sec-
ondary level you had to have strong
curriculum development efforts in new
math, new approaches to science and
biology, and so on. The implied dream
of education, with the backing of inno-
vation and modernization, was of a
non-graded system where everyone
would be equal. We all more or less
thought an educational utopia would
save the day, if we just stayed atit.

'ESCAPE FROM'DIALOGUE ] .

The Escape from Dialogue series accompanying these articles provides perspective on our-
selves and the people we work with. The text is taken from Enneagram Transformations:
Releases and Affirmations for Healing your Personality Type, by Don Richard Riso. Published

by Houghton Mifflin Company, Boston, 1993.

Motivators are adaptable and ambitious. They try to escape from their fear of being rejected by
seeking the affirmation of others through personal excellence. They see themselves as com-
petent and worthwhile, although to others, they may seem attention-seeking and arrogant. To
project an image they believe will be more desirable, they disown their true self, losing touch
with their feelings and any sense of who they really are. Helpers are caring and generous. They
try to escape from their fear of being unloved by constantly doing things for others. They see
themselves as thoughtful, well-meaning, and generous, although others may sometimes see
them as intrusive and self-deceptive. If others do not give them the love they want, helpers be-
come caught between feeling love and repressed rage.

Unfortunately, there was no careful
development work on the ground.
There was little clarity and limited
teacher training. It was a progressive
movement run wild. And even though
many teachers considered themselves
innovators most of the ideas came from
outside, generated by academics,
backed by government policies, and
driven by the powerful image of mod-
ernization. The Hall-Dennis report in
1968 was a good example. Even though
the report was intended as a watershed
or a symbol, people read a lot into it. A
great number of schools were built with
architectural specifications of open-
ness—a vague philosophy with no de-
tails on how to operationalize it.
Teachers were driven by an image of
innovation, while academics supplied a
general rationale and some framework
ideas. When you really tried to use the
ideas, there was no detail. There were
missing links and a lack of rigour to test
whether they would really work. We
had run with the philosophy too quick-
ly, without skilled implementation. It
was bound to fail. And when it did, the
teachers were left holding the bag.

From the early ’70s to the mid ’80s
we entered a period of cynicism and
discouragement. The wind had been
taken out of the optimistic sails of a half
generation of teachers for whom inno-
vation hadn’t worked, and the ’70s felt
somewhat jaded. Teachers who had
been burned too often said, “We’re
going to be a lot more careful in the fu-
ture,” and toiled away on their own. In
1970, John Goodlad wrote his prophet-
ic book, Behind the Classroom Door.
Teachers began to withdraw even from
exposure to wider ideas of innovation.
They retreated partly into themselves
and partly into their foxhole-like class-
rooms. To make matters worse, there
was a surplus of teachers and enrol-
ment declined.

By the 1980s parents, the media,
policy makers, employers and many
teachers had developed a strong feel-
ing that the educational system was
failing. The general public was increas-
ingly dissatisfied not only with its per-
formance, but also with its lack of
accountability. With these very public
demands for accountability, teachers
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Peacemakers are receptive and optimistic. They try to escape their fear of separation by creating an “environment” that will nurture them. They see
themselves as undemanding, uncomplicated people, alfhough others may feel that they are complacent and neglectful. They refuse to look at any-
thing that contradicts their idealized world view, ignoring difficulties until others are forced to solve them. Reformers are rational and principled.
They try to escape from their fear of being condemned by striving to be perfect. They see themselves as fair, reasonable, and objective, although
others may see them as rigid, dogmatic, and overly critical. If they see others do not share their idealism, they increasingly become unable to con-

trol their anger about having to do everything themselves.

easily saw themselves as martyrs ap-
preciated by nobody, bombarded all
the time, inheriting society’s problems
without the resources to address them,
and then being blamed for failing.
After 20 years of accumulating social
problems, the door to the classroom
was being beaten down, and teachers
could no longer retreat behind it.
Demographic trends were driving fam-
ily problems, youth violence, crime and
drugs. Growing multicultural diversity
and a declining economy added to the
challenge. Teachers were over-
whelmed with the size of the problems
and with the criticism for not being
able to solve them. To add insult to in-
jury, they felt their work under such
difficult situations wasn’t appreciated.
On the flip side of this negative self-
image was the increasing professional-

ism of teachers. More people who
wanted to teach had higher academic
qualifications and experience. Training
and qualifications had increased, and
salaries had risen considerably. In the
past, when the pay was low, you had to
sacrifice to be in the profession. But
with better financial compensation and
a sense of moral purpose among many
entrants, there was no shortage of ma-
ture teachers, in spite of the increased
stresses due to the nature of the job.
Today, the knowledge base required
of teachers has increased enormously.
With Howard Gardner’s work on multi-
ple intelligences, for instance, teachers
realize that knowledge must be con-
structed and connected with a variety
of learner needs. In the ’60s we devel-
oped a curriculum and delivered it.
Today, we get the learner to look out-

ward to a massive knowledge base.
Knowledge is backed by instant access
technology, CD-ROMs, interactive
media and telecommunications. In the
’60s, academic knowledge was seen as
something to be mastered (although
only a minority did so). Today, cogni-
tive science has brought us deeper into
“teaching for understanding.” Higher
order thinking, reasoning and problem-
solving skills, ability to work in teams
and manage conflict, and habits of con-
tinuous learning are seen as essential
for the student of the 90s.

It is now vital that teachers have
ways to assess and monitor the perfor-
mance of students in a radically differ-
ent way. We have had to develop
portfolio assessments, authentic as-
sessments, benchmarks and other ways
to monitor whether students can
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Thinkers are perceptive and original. They try to escape from their fear of being overwhelmed

and powerless by focusing on specific areas of life which they feel they can master. They see
themselves as intelligent and profound, although others may see them as too intense and
strangely detached. As they become convinced that they cannot cope with people or with prac-
tical life, they retreat into private mental worlds. Artists are intuitive and individualistic. They try
to escape from their fear of being flawed and defective by throwing themselves into their feel-
ings. They see themselves as sensitive and intuitive, while others may see them as overly
touchy and too ruled by their feelings. Artists believe that they will find a solution to their emo-
tional turmoil by endlessly replaying their problems in theirimaginations.

demonstrate and use their knowledge.
This ability to monitor and assess per-
formance is very different from just set-
ting an exam or preparing report cards.
A more current image of the teacher is
the lifelong learner, or the continu-
ous learner or reflective
practitioner, because the information
is so demanding and keeps growing
year by year. The lifelong learner con-
tinually thinks, processes new knowl-
edge and monitors students as active
learners. It is no longer sufficient for a
teacher to acquire a very strong body of
knowledge and then try to teach it
while keeping up with new develop-
ments on the side. Teachers who aren’t
active learners themselves can’t help
their students become active learners.
The new image of the teacher, just
around the corner, is the moral change
agent, who has the ability to acquire
new knowledge and work with change
continually, all the while committed to
making a difference in the lives of stu-
dents. Teachers are expected to create
a climate conducive to that kind of

work and to plug into wider learning
networks, some of them electronic.
Teachers are expected to help shape as
well as work in collaborative organiza-
tions and specific partnerships.

There is an important distinction
between the lifelong learner and the
change agent. Lifelong learning often
refers only to keeping up with new
knowledge. The change agent is a life-
long learner, but sees the teacher’s role
in broader terms. The change agent
teacher interacts with society, working
with parents and agencies in different
ways. The interaction may be on a
small scale with parents or within the
community, or on a large scale with
global trends in new kinds of informa-
tion and new developments in science.
In this new context accountability
means working with other agencies to
solve problems, and being able to ex-
plain what you are doing. The teacher
now has a much less confined profes-
sional role.

Breaking down teachers’ isolation
from behind the classroom door and

out into society is a major trend in edu-
cation today. In this new collaborative
work culture, teachers must work with
each other more than ever. Schools and
society together must address the so-
cial factors of language, instability and
violence that make it difficult to both
work and learn. Social and community
problems are not just the responsibility
of any one agency, so teachers and
schools are becoming more related to
communities and community agencies.
Parents and communities have to be re-
organized for learning while schools are
redesigned.

The future of teaching as a profes-
sion is at a crossroads. Despite innova-
tive periods in the past, there has
always been a strong undercurrent of
top-down reform—teachers on the re-
ceiving end of policies and program es-
tablished elsewhere. Teachers will be
required to work out solutions at the
grass-roots level in the context of a
much wider, deeper and constantly
changing knowledge base, and in part-
nership with colleagues and other con-
stituencies. Mixtures of bottom-up and
top-down forces and strategies will be
essential.

This new way of interacting will
cause changes in the working condi-
tions of teachers. Since there will be no
significant new money, new designs
will be necessary that “create time.”
We may have to trade off larger group-
ings of students for certain activities in
exchange for more time for teachers to
prepare and assess what they are doing.
New advances in technology and
teaching methodology like cooperative
learning will enable us to achieve
economies of scale. Working individu-
ally and together in real time over the
course of a day will become the norm.

Teaching is not yet a full profession.
Changes in the self and societal image
of teachers will be required before
teachers are in a position to act as
“moral change agents” with authority
and expertise. Change in image must
be partand parcel of change in the sub-
stance of work. Bearing in mind the
good of all students, and recognizing
the essential causal link to a quality
teaching force, our school system can
become a model for the future. <
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NINA BASCIA

America, teachers typically spend

their work lives isolated in class-
rooms. They have little opportunity to
learn from other teachers, discuss their
concerns, understand how their schools
work, develop a response to a common
problem, or participate in administra-
tive decisions affecting their work with
students.

In 1992, the Ontario Teachers’
Federation developed the project
“Creating a Culture of Change (3C’s)”
to turn this situation around. Through
the 3C’s initiative, teachers can invite a
trained facilitator to help them begin

I n Ontario, as elsewhere in North
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The Electre

The Electronic Village is an electronic
bulletin board moderated by the Creating a
Culture of Change initiative of the Ontario
Teachers Federation. It allows teachers
across Ontario to send messages to each
other and participate in discussions on a
wide variety of topics. Here is a small
sampling of the thousands of messages
logged on the Elecironic Village. They are
selected from a conference dealing with
school and community relations—one of
several conferences in “the Village.” Edges
expresses its thanks to coordinator Mary
Beam for making the conference log
available.

20

the process of collaborative work with
other school staff. Through a computer
network, the Electronic Village, teach-
ers can share learning strategies. The
3C’s initiative promotes innovative
program ideas across the province
through printand other media.

The 3C’s initiative is one example of
a broad trend in North American
schools to increase teachers’ capacity to
make informed decisions about what
goes on in their classrooms and schools.
Teachers’ federations have taken the
lead in many of these efforts to “profes-
sionalize” teaching. What’s unique
about the 3C’s initiative is that teach-
ers, not 3C’s staff, decide what school
issues are important and what to do
about them. Teachers, not academics
or other “outside experts,” coordinate
the initiative and serve as trained facili-
tators and electronic network modera-
tors. Facilitators and the electronic
network are widely available to teach-
ers across the province, from Kenora
to Cornwall, from Windsor to
Moosonee—not just to a single school
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TOPIC: TEACHERS AND PARENTS

Mississauga

21 February 1993

We have just finished our grade 8
Parents’ Night. In previous years an
invitation has been sent home with
grade 8 students inviting them to the
parents’ night at our high school
which happens to be adjacent to the
senior elementary school attended
by the grade 8s. Normally few par-
ents attend; many times the staff has
outnumbered the parents. This year
we tried something different. The
grade 9 teachers phoned every
grade 8 parent and invited them indi-
vidually. It was “standing room only”
that evening. Maybe it was because
of their interest in Transition Years,
but | suspect it was the personal invi-
tation that did it. But | must say that |
was disappointed with the format of
the evening—it seemed we spent
most of the time talking at the grade
8 parents. I'm looking for an alterna-
tive format for the evening. Any sug-
gestions? What’s done in your
community?

Prescott

Sunday, 28 February 1993

My colleague and | ran two evening
sessions for parents of grade 9, ad-
vanced-math students. We used co-
operative learning strategies to
teach the parents about kids’ learn-
ing styles, math content and teach-
ing, and then used homework as a
theme to bring this together.

Thunder Bay

Sunday, 6 June1993

| was reading a most interesting arti-
cle about a school in Alaska that
used voice mail to connect to par-
ents. Each day, each teacher made
a one to three minute message on
an answering machine. The mes-
sage said what the class had done
that da y, and told of visitors and spe-
cial events planned for the week. It
also said what the homework was.
The parent could simply listen to the

| B e e e B L message, or respond to the teacher
-I afterwards. The upshot was a sixfold
| increase in calls. As a teacher, | think
board or region, or to a select few. [  we'realways looking for big events
It’s important for teachers ata school i to share with parents. It's the little
to work together to develop programs things that we should be concentrat-
and curriculum that work best for their | ingon, forthat's what parents are in-
students. Through the 3C’s initiative, [ terested in. | love this voice mail
school staffs have worked on interdisci- i idea. But s it attainable? Maybe I'm
plinary curriculum development; they dreaming to think this is realistic.
have got parents and community in- I
volved in student learning; they have f
catalysed shared decision making and I
cross-school collaboration on curricu- I

lum. In schools where collaborative
work is new, outside facilitators can ini-

L_-----------l




Toronto

8June 1993

Would your school consider invest-
'ing in a cellular phone? Teachers
could share its use. They could have
students call their parents after
achieving a breakthrough or doing
something special. The student feels
good, the parent feels wonderful and
gets some real knowledge about
what is going on in class. Perhaps
the school could justify the phone for
field-trip safety since not everyone
would approve of the “luxury” of a
phone for teacher use.

Burlington

23June 1993

It's good to talk to parents, but we
can also involve students in talking
to parents with us. Another thing we
can do is to find ways to have par-
ents talk to each other at the school.
There is little opportunity to hang
over the "back fence”and learn
about the community standards and
practices. Maybe schools need to
sponsor back-fence chats so that we
all get to know each other.

tiate discussion and suggest some orga-

s Yk e lade |

ln_____l——-l___lj

nizational strategies. When teachers -

work with a facilitator to select a project
and implement it, they learn in the pro-
cess to conduct research, set priorities,
share responsibility, and form new lines
of communication within their schools.

Although facilitators help link
teachers with resources outside their
schools, their main task is to foster lead-
ership among the teachers themselves,
to remind teachers of their own compe-
tence, and to help them develop their

Mississauga

9 August 1993

| really love the idea of getting par-
ents together so they can compare
notes about how to help their stu-
dents perform their responsibilities
well. | wonder if we’d just get the
folks out who want help and not
those parents who are achieving
success. | think | might suggest the
idea at grade 9 parents night.

Thunder Bay

10 August 1993

Hi Bonnie,

I don’t think any parent (or few any-
way) would admit to wanting help.
But the idea of giving them time to
network as part of a classroom
meeting to discuss programming,
whole language, family math, etc.,
would be cause to get them together.
So the networking between parents
would only be part of the agenda.
Besides, (smile) who are we to sug-
gestthey all need help?

-—_-——--—nuJ

own leadership skills. And because
school principals are interested in
working differently with teachers, fa-
cilitators also need to help them learn
new skills and behaviours.

A facilitator needs training in how to
find out what makes a school really
tick—its history, staff dynamics, impor-
tant issues—and in how to develop a
trusting relationship with school teach-
ers and administrators. It’s exciting
when a school staff begins to work to-
gether on the issues they know are
most important, because tremendous
energy is released and the potential for
further change and growth can seem
unlimited. But while facilitators get a
great deal of satisfaction out of their
work, they really want to work them-
selves out of a job.

Teachers also benefit when they can
talk to the staff in other schools.

W et = ety

Hagersville

2 December 1993

We have two unique and separate
communities sending us their kids.
Six Nations Reserve is right next
door and we have the biggest native
population in the country (300 native
students). We have had parent-
teacher nights on the “rez.” Perhaps
this is an option for some communi-
ties in which parents may not be
comfortable coming to the school.
They may feel more at ease in neu-
tral or friendly territory? | have also
talked to some teachers who make
Home Visits. Certainly lets you know
what may be happening to your
pupils when they're not in your class-
room.

(more on page 30)

Reading and contributing to focused
English, French and bilingual “confer-
ences” on the Electronic Village allows
teachers to form professional commu-
nities around the topics important to
them. There are conferences on such
far-ranging topics as student assess-
mentand evaluation, developing inter-
disciplinary curriculum, linking school
and community, school leadership,
teachers as researchers—and many
more, including a “lounge” where par-
ticipants can chat; tell jokes, and just
hang out.

Over sixty-five hundred teachers,
school and board administrators, and
other educators from all over Ontario
have signed up. The volume of mes-
sages increases every month.
Participants can ask for help in finding
resources or materials, request feed-
back on situations they describe, dis-
cuss the consequences of their new
activities, debate the merits of what
they are reading, and develop new lev-
els of understanding.

On the Outcomes conference, for
example, one teacher shares how port-
folios are used in her school: “You raise
a shared concern about the use of port-

2,
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Expand your curriculum to include the
full development of human capacities

Infuse your regular planning with
the spirit of creativity

Weave creativity inte
the visioning process

Jan Sanders is certified in Dr. Jean
Houston’s Human Capacity Training
Program and Dr Robert Master’s
Psychophysical Programs. She is a
20-year practitioner of ICA ToP
(Technology of Participation) methods.

Call for a schedule of public workshops
or for private consultations.
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Toronto, Ontario M4E 1R3
Telephone (416) 690-8666
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folios in student assessment. Some sec-
ondary people are already into this.
One math teacher has his students
place some piece of work in their ‘fold-
er’ each week. Science lab reports can
also fit into this process as they form a
regular pattern of student skills, be-
haviours, knowledge, and attitudes.
One of our program consultants made
an excellent suggestion to include par-
ents’ feedback in the student’s portfo-
lio. The co-co people already include
the employers’ comments in the stu-
dentassessment process. [ wonder how
portfolios fit into the program of
provincial testing?”

On the Community conference, a
teacher asks how he can broaden his
role: “I’'m anew grade eight teacherata
senior school for the first time. In my
former career I had the opportunity to
sit on a community network as a repre-
sentative from an independent social
service organization. I was always
pleased to see representatives from the
local schools attending our monthly
meeting to discuss community issues
and inform us of the initiatives they
were making on behalf of their stu-
dents. Now that I'm in teaching [
would like to explore what role I may
play in similar groups where I am work-
ing. I would hope this conference
might inspire me to make contacts in
the community and remind me of the
important role schools could play in
such associations. I look forward to fu-
ture discussions here!”

With increasingly sophisticated
software, the Electronic Village will
soon let educators even in remote areas
send and access large documents and
even graphics across the phone lines.
But even in Ontario’s big cities, teach-
ers who rarely get the chance to talk
with other educators can check in with
their colleagues at their leisure.

By working to help establish “pro-
fessional communities” focussed on
real kids in particular school settings
and formed around teachers’ particular
interests, the 3C’s initiative provides
some of the infrastructure necessary to
change teaching from an isolated activ-
ity to one thatis enriched by opportuni-
ties to talk, plan, and learn with other
teachers. Increasing teachers’ profes-

sional expertise and delegated authori-
ty in schools takes time and sustained
support. But the Creating a Culture of
Change initiative works step by step,
teacher by teacher and school by
school, to let teachers develop the
skills and the experience to collaborate
on school programs and processes. %

Nina Bascia teaches in the Faculty of
Education at the University of Toronto and
works with teachers’ organizations who
sponsor professional development initia-
tives in Canada and the US. She serves as
consultant and evaluator for the Ontario
Teachers’ Federation’s “Creating a Culture
of Change” initiative.




hen [ began teaching 30

years ago, we would hear
the “experts” say, “We know
what’s good for the kids and
we’ll tell you how to doit.”

When you hear that mes-
sage over and over again, you
begin to geta certain dimin-
ished perception of yourself as
a teacher. You start to say, “Aw,
don’t bother me anymore. Just
tell me what to do and I'll do
it.” In this atmosphere, it is not
surprising that we all began to
feel like mere technicians.

We were given a teaching
guide that told us day by day
what we were supposed to be
teaching, and we were expect-
ed to stick to it. If the inspec-
tor came on a particular day,
we were supposed to be at
page 94 in the history book.
This top-down approach
served to breed dependence
on someone else, and on the
textbook. If you broke away
from the passive technician
role to develop your own little
classroom initiative, it was
something you wouldn’t dare
tell anybody else. I remember
once being told by my princi-
pal, “If you decide to try any
of those things, make sure you
close the door.” So, if you
wanted to risk a creative new
experiment, you just closed
your classroom door and did
what you had to do.

This kind of culture told
us: “This is the way you’re
supposed to behave; other
people will tell you what to do
and provide the resources, the
recipes and textbooks; you’re
the technicians, so just do it.”
And teaching is supposed to
be a noble profession! But,

No Teacher is an Isiand

PIERRE LALONDE

We will know that the new culture has emerged when

teachers consider it unprofessional to work in isolation.

alas, too many teachers over
the years have been absorbed
by that debilitating culture,
justas too many schools have
gotstuck in following recipes
not of their creation. They
have not dealtatall with the
need for creative change.

But teachers are much,
much more than technicians.
If “technician” is the old
image, the new image must be
that of “collaborating profes-
sionals.” Teachers are excel-
lent in the classroom, but they
have to come out of the class-
room and learn to work to-
gether. This willmean a
significant change in the cul-
ture of teachers and schools.

If we could juststart talk-
ing to each other about this
issue, we could share ele-
ments of what may be some of
the answers. But here we run
into another block, and anoth-
erimage that has to change,
the insularity of teachers. This
is the image of the teacheras
autonomous and isolated
within the four walls of the
classroom. Now is the time for
these walls to come down.
The new culture of change we
are working to develop will
not happen unless teachers
come out of the classroom and
start talking to each other,
start struggling with issues
and working together to solve
them.

The facilitators of the
Creating a Culture of Change
initiative are trying to get
teachers to talk together, to di-
alogue aboutand develop
some of the needed skills and
attitudes. If we told each other
about the great autonomous

things we were doing in the
classroom, we would be much
better off. We will know that
the new culture has emerged
when teachers consider it un-
professional to work in isola-
tion.

Now, change is not some-
thing that happens to you
every ten years because some-
one at the top decides the ed-
ucation system should
change. We want change to
become a part of the culture
of teachers so that it gets into
their bloodstream, so that
teachers are always preoccu-
pied with the questions,
“Whatare we doing? Why are
we doing it? Can we do it bet-
ter?” We want the questions to
become part of our life on a
daily basis, so that we fostera
daily spirit of inquiry among
teachers, instead of going into
crisis management mode
where we are consumed with
reacting to whatever crisis is
current, rather than beginning
to ask the hard futuric ques-
tions.

We want to become a learn-
ing community in which we
learn from each other, notin

some haphazard sort of way,
butin a focused way, with
whatever help the facilitators
and moderators can give. But
the school system very much
supports the hierarchical rela-
tionship between teachers
and students, and between
teachers and administration. A
facilitator cannot just walk
into a school and say, “Well,
you are liberated now.” It
takes humour and a lot of pa-
tience. It doesn’t happen easi-
ly—it has to be worked at.

There is a hard edge to de-
veloping this new culture.
When we were dependent on
the educational structure and
the book curriculum we could
transfer the blame for fail-
ure—if the child didn’tlearn
to read, it was probably the
book’s fault. But when we de-
cide to take on more responsi-
bility, we find we are
accountable for both the fail-
ures and the victories. %

Pierre Lalonde is the Executive
Assistant of the Ontario
Teachers’ Federation. He made
these remarks in a series of in-
formal meetings with Edges
staff.

Toronto, Ontario
M6S 1K1

Lingua Translation Services
Lin Burman, B.A., M.Ed, Sec.Ling., Cert of Bus. Trans.

28 Verbena Avenue

Tel/fax: (416) 767-5962

English
I French |
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Diary of a
Teacher-Facilitator

Goosebumps

Doldrums

HEATHER DAVIDSON

Among other things, Ontario’s
Creating a Culture of Change project
involves a team of 40 facilitators,
handpicked from among Ontario
teachers, to visit schools and facili-
tate meetings and structured interac-
tion among teachers and parents.
Heather Davidson, a member of that
team, shares journal reflections she
wrote while on the road facilitating
meetings in urban and rural schools
in southwestern Ontario. Heather is
a high school teacher in Flesherton
and has taught in Australia, England,
Quebec and Ontario.
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cave-dwelling fish, and a cluster that
always swam within the area defined
by an old pier. In addition, kissing
gouramis were involved in face to face
encounters, a free spirit—a flying
fish—was soaring, and a small school
lay at the entrance to the river. A few
fish were on their way downstream,
sometimes caught up in the current, at
other times resting in the eddies creat-
ed by large rocks. I feel that the water
levelis dropping, putting pressure on
fish to consider entering the river.

G expressed concern about the
fragile self-esteem of teachers. For
most of our lives as students or teach-
ers, our perception of the educator im-
plies having the answers. Not to have
the answers can be threatening: we
may be exposed as faulty. To create a
shift we must emphasize it’s fine to try
something and make a mistake; not
knowing all the answers is part of the
reality of the information age. Our
creed should be to feel comfortable
about sharing our expertise and re-
sources. If we can set up opportunities
for our teachers to share, it will do

wonders for our self-esteem as profes-
sionals.

AtaProfessional Day Carousel in
Grey County last year, teachers facili-
tated and presented, teachers put their
expertise and creativity out for scruti-
ny by their peers, teachers dialogued
and reaffirmed. No outside experts!
Evaluation: A++.

Creating a culture of change means
the empowerment of teachers. We who
were brought up in a climate of hierar-
chical edicts and decision-making have
to realize that nobody knows kids or
strategies or curriculum better than we
teachers do. The ministry doesn’t have
most of the answers, boards aren’t
much more help, many of the consul-
tants and co-ordinators are back in the
classroom. What an exciting con-
cept—finally taking legitimate owner-
ship of education.

s
Yesterday was fabulous! The separate
high school—“portable city”—in
Mississauga was something else again!
John Eissen, what a dynamic per-
son—an inspirational wild wind of en-

Loyalists are engaging and responsible. They try to escape from their fear of being abandoned
by allying themselves with others. They see themselves as trustworthy and reliable, although
others may see them as defensive and insecure. They are caught between needing the secu-
rity of an authority and wanting to prove their independence. Generalists are enthusiastic and
accomplished. They try to escape from their fear of being deprived by immersing themselves
in constant activity. They see themselves as practical and fun-loving, although others may see
them as superficial and infantile. They spread themselves too thin, however, using up their re-
sources, and end up exhausted and in panic.

ergy. The Communication and Design
Centre, built on the Merlan
Foundation Plus curriculum is fabu-
lous! The six teachers began with the
notion of breaking down as many walls
as possible. Students complete 12
modules for a double credit. There are
five compulsories—the others are free
choice. Each module is geared for 16
hours of class time, for which kids track
their own results. If students are shorta
module, they pick it up next semester
and keep going. If they take an extra
module, they’re one up for next
semester. Teachers also worry about la-
beling students according to the three
streams.

A six-module credit may be mixed,
with some media, some design, some
manufacturing and some communica-
tions technology. Kids may modify a
module, or even create one. Students
getinvolved in real projects out in the
community such as designing, making
graphics, producing videos, taking
photographs. The computer network
has Acorns, Amigas, Macs and PCs, all
linked to one file server in a network.
Kids don’t need floppy disks; teachers
mark right on the computer. And this is
the most exciting part. Before the
program began, female registration in
technical courses was seven percent of
the total. This yearit’s 32 percent. In
one year!

October 1992

An interesting day—this school is off
to a good start—some dynamic staff
leaders, a mission statement—a men-
tor program and other good things. As
my co-facilitator and I walked about, it
was evident from classroom
doors—some open, some shut—how
staff feltabout visits from outsiders.
The message we tried to give at lunch
was, we are not experts—ijust facilita-
tors grappling with change at our own
schools. Several staff members relaxed
visibly at that disclosure, and then the
session in the library was excellent.
Their team includes with teachers, of-
fice staff and custodians. People
seemed to speak freely given a wish
list—responses ranged from the physi-
cal plant to respecting each other as
professionals.
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Facilitated Planning
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process for use within an organization or community. The

methods you learn will allow you to help a diverse group
define its long-term vision and work through to practical
immediate actions.

T his course offers a structured participatory planning

Qur process is designed to

e create a shared group vision

e identify issues blocking vision accomplishment
o focus ideas for new directions

e organize a specific, practical plan of action.

Participants regularly include

e Board members e Managers
e Civil servants e Private consultants
e School principals e Senior administrators

e Planning committee members ¢ Management students

The course aims to give you the skills you need as a leader to
facilitate participation in planning strategies.

The process maximizes creative and innovative thinking
resulting in effective actions that make a lasting impact.

The process is unique in that it allows you to work with and
achieve consensus among participants of diverse cultural,
economic and political backgrounds.

Prerequisite: Group Facilitation

Cost:
$250 + $17.50 GST Members
$275 + $19.25 GST Non-members

Dates:

April 21-22
June 16-17
August 25-26
October 13-14
December 8-9

For dates in other cities please call 416-691-2316

ICA

€Canada



 Team Building

his is a course for Team Leaders.. leaders who are

.. leaders who want to create an environment that
. fosters creativity and exploration...leaders who want to

. _ motivate and energize teams and sustain positive team

. momentum

_In this Team Building course leaders learn practical methods
__and techniques for improving teamwork and making it more
. v’,effectwe '

_ Yuu will learn how to
_ e plan and facilitate team meetings
_ e orchestrate a team event or project
e build and sustain team motivation
e create special team celebrations
« handle difficulties between people in teams

_ Applications include
e enhancing teamwork on the job
e developing effective taskforces & committees
e motivating and sustaining coalitions and partnerships

. if"yb‘u are searching for skills to build strong, effective,

_ cohesive teams, then this is the course for you.

Prerequisite: Group Facilitation

Cust: _

 $250 + $17.50 GST Members
9215+ $19.25 GST Non-members

 Dates:

. April 25-26
~ December 12-13

Register for four
2-day courses
in 12 months
and save $200

» ,concéme’d about team performance and want to improve

Participation Paradigm

simply mechanical. True facilitation cannot be reduced to
merely a number of sequential steps.

T he skills a good facilitator brings to the table are not

The successful facilitator combines an effective methodology
with personal style, years of experience and a deep
understanding of the reasons behind participation...the how’s
and why’s of participation.

This is especially true of ICA facilitators, rooted as they are in
a unique philosophy...a unique understanding of how society
operates and the role of participation in society.

If you've taken an ICA course you’ve probably caught a
glimpse of this philosophy. Perhaps you were intrigued by
such seemingly simple and yet surprisingly powerful
methods. Perhaps you were curious about their sources.

This course will explore your questions about the roots of
ICA methods.

The course will

e acquaint you with the thinking behind the methods

e focus on the dynamics of group participation

e contrast participation with hierarchy

e teach you to respond to group issues as they arise

o help you understand the style of a successful facilitator

As a result, you will find your effectiveness as a facilitator
improve. Your ability to apply ICA methods in different
situations while maintaining their integrity and power will
grow. And, you will find yourself transforming mechanical
skills into artistic expression.

Prerequisite: Group Facilitation

Cost:
$250 + $17.50 GST Members
$275 + $19.25 GST Non-members

Dates:
March 24-25
November 17-18

. ﬁ-PartzcuIarly intriguing about the Group Facilitation
. :Course is that such a conceptually sensible method can
 havea profound impact on improving group processes. ' ICA
,:'Zdzlslaw John Gladki, Director of Policy and Strategic Planning
clty of Toronto ~ Plannmg & Development Department

€Canada




The Art & Science of Partici

A Summer Experience

who are serious about working in a participatory manner.
It will dramatically improve your ability to facilitate
groups effectively in your organization and community.

T his is an intensive six day program designed for people

You will develop a familiarity and mastery of the ICA’s ToP
methods, allowing you to apply and adapt them in a wide
variety of real-life applications.

Participants may include

° Community leaders and planners
e Chairpersons and board members
e Educators

e Executive Directors

e Private consultants

e In-house facilitators

° Managers

e Supervisors

Elements of the course include

e an exploration of the philosophy behind ICA facilitation
methods. Effective implementation of ICA facilitation
methods requires a depth understanding of the reasons
behind the methods and the emphasis on participation.

e extensive practice in designing consultations and meetings.
You will have the opportunity to discuss real-life situations
and work with other participants in designing consultation
processes.

° an opportunity for you to facilitate a group planning
process, followed by discussion with other participants as
well as ICA trainers on your style, effectiveness, areas of
strength and areas for improvement.

e one-on-one tutoring by highly skilled ICA facilitators. The
ICA trainer will be available to discuss with you how you
can improve your facilitation skills and any other difficulties
you may be having.

e experience of classic applications of the basic ToP methods

e choice of evening outings and events, integrated into the
curriculum

e experience of a learning team.

ICA
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You will benefit by

] e acquiring a deep understanding of the principles of
facilitation

e learning how to design ways to use participation to solve
problems

e being skilled in applying ToP methods . :
Th1s isa 24 month program desxgn
, 'accomphshed facilitators — people
e experiencing a learning team . -fac1htat1ng dlscusswn w1th1n dlv

o learning how to create effective meetings

° using case studies brought by participants in practice
sessions

o designing solutions for your own situations

e interacting and networking with people working in a similar
style

o having access to individual tutoring through a low student-
teacher ratio

Bring your own case studies for practice and feedback —i.e.
client situations or work situations for which you would like

. expenence w1th on- gomg "mentof . :upp
to try participatory methods to create solutions. .

assessmcnt

Prerequisite: Group Facilitation.
Facilitated Planning would be an asset.

Cost (Toronto):
$995 ICA Members, paid in full before June 1, 1994
$1095 after June 1

$1095 Non-Members, paid in full before June 1, 1994
$1195 after June 1.

Course fee includes materials, one copy of Winning Through

Participation . Suppori servnces mclude v
Dates in Toronto: . ' :‘- one—on one mentonng by an
July 18-23 '

s on-site facilitator guxlds '

Dates in Regina:

August 16-20

Call University of Regina Extension Department for information
I on cost and location. Phone (306) 779-4815

. Please caH us to d1scuss any ( v_these options or o_ther .
_ services you may require. .

The ToP. Process far exceeds any facilitation tools
I have learned to date.

Dan White
General Manager
Otonabee Region Conservation Authority




Books and Tapes

Winning Through Participation
By Laura J. Spencer !

Winning Through Participation is the textbook for Technology of
Participation (ToP) methods. Winning Through Participation
summarizes the methods ICA teaches in workshops. Through
case studies and theory, it discusses step-by-step procedures for
designing and facilitating effective workshops. The book is
valuable both as an introduction to ToP methods and as a means
to reinforce workshop skills. Winning Through Participation
teaches skills in:

Planning ¢ Decision Making e Problem Solving  Team Building
Cost: $29.95 plus $2.10 GST ($32.05) + $3.50 Shipping & Handling

Technology of Participation Video
By Bill Staples, ICA Canada

This video shows you how to clarify discussions and achieve
consensus within a team setting. You will learn how to facilitate
groups more effectively and confidently, help a team focus on
a topic, and make meetings and workshops more productive.
It shows the theory and step-by-step procedures for designing
and facilitating effective workshops. The video is valuable as an
introduction to ToP methods and as a refresher for Group
Facilitation participants. Animated VHS video, 24 minutes.

Cost: $24.95 plus $1.75 GST ($26.70) + $3.50 Shipping & Handling

Participation Works:

Business Cases from Around the World
Edited by James P. Troxel

Through twelve case studies, this book illustrates how creating a
participative work environment has enabled companies to
expand market share, redirect goals to emerging customer needs
and increase productivity and performance. Written by ICA-
trained consultants who have worked in varied international
corporate settings, contributors discuss how they addressed
critical issues, designed ways for management and employees to
find common ground to deal with corporate crisis and effected
the change process.

Cost: $34.95 plus $2.45 GST ($37.40) + $3.50 Shipping & Handling

ICA
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Methods for Active Participation

Experiences in Rural Development from East & Central Africa
By Terry D. Bergdall

This is a down to earth account of the processes of rural
development pioneered by the ICA. MAP is unique in its
practical techniques for engaging marginalised members of a
community in the planning and implementation of relevant
projects according to local priorities. There is a single, central
message with MAP: that rural people can be agents of their own
development and need not wait for the initiatives of outside
experts or donors.

Cost: $14.95 plus $1.05 GST ($16.00) + $3.50 Shipping & Handling

50 Ways to Build Team Consensus

By R. Bruce Williams

A practical how-to resource containing suggestions for generating
agreement. Each suggestion or activity includes a description, a
detailed step-by-step guide for the facilitator, additional hints,
and a concrete example. Beginning teams as well as those that
have worked toegether for an extended period of time can
benefit from More than 50 Ways to Build Team Consensus.

Cost: $29.95 plus $2.10 GST ($32.05) + $3.50 Shipping & Handling

The Facilitator's Manual

This is a newly re-designed, easier to follow version of the
manual used in our Group Facilitation and Facilitated Planning
courses. It offers step-by-step instructions to help you...

o write effective group discussion questions

o lead groups through all 5 levels of discussion

o organize and chart the results of the discussion

o prepare for a strategic planning process

o conduct a 3-step planning process with your group
Included in the manual are blank worksheets to help you
prepare for your next group planning session.

This manual is available only to graduates of the Facilitated
Planning or Community Development courses.

Cost: $16.45 + $1.15 GST($17.60) + $3.50 Shipping & Handling

On-Site Training

Every ICA course is available for groups. The advantages are...

e custom desig n-—based on interviews with you, the course is
tailored to suit the specific needs of your group

« affordability—as low as $100 per person per two day

course.

For more information, contact Vikash Jain at (416) 691-2316.

_ The Trainers .
 DUNCAN HOLMES is the Executive Director of ICA Canada. For

over 20 years Duncan has helped organizations and communities

_ plan and manage change. His current emphasis is on developing

and delivering workshops that enable quality participation in
community development planning and implementation.

JO NELSON is a skilled facilitator and trainer specializihg in
enabling people with diverse perspectives to communicate
effectively. Jo has focused on enablingc‘onsensué formation,
enhancing group motivation and training in facilitation skills.

WAYNE NELSON has worked with organizations and

__communities in six nations fo plan and implement projects.

Wayne specializes in designing and facilitating group processes
that enable people to form their own practical and innovative
action plans. . o

BILL STAPLES has implemented developmehi projects all across

_ Canada and specializes in team building, documentation, fund-
_ raising and strategic thinking. ‘ '

BRIAN STANFIELD is a curriculum design consultant and
teacher. He was the Dean of ICAs Global Academy for many
years. He has taught thousands of people the theory and practice
of participatory skills and human development.

ICA Membership

_ ICA membership benefits include:

o reduced rates for workshops and special events:

e a host of facilitator support services

« consultative support for your personal facilita ion projects

e a year's subscription to Edges: New Planetary Patterns,

ICA Canada’s international magazine of leading edge
Membership dues are $50 annually.

ICA Consulting Services
ICA Canada consulting services to organizations, communities,
government and industry include... . .
o strategic planning for organizational develdpmeht
» comprehensive community development planning
s facilitating stakeholder forums and community meetings.

 With their international experience, ICA facilitators specialize in

helping culturally, politically and economically diverse groups
achieye consensus and make the decisions needed for growth.

ICA Canada consulting services are recognized by Employment
& Immigration Canada—Community Futures Project.




Registration Form

NAME

ORGANIZATION

ADDRESS

CITY

PROVINCE

POSTAL CODE

PHONE

FAX

WORKSHOP REGISTRATION DATE COST
Register for four 2-day courses in 12 months and save $200!
Group Facilitation

Facilitated Planning

Team Building
Participation Paradigm

Community Development

Art & Science of Participation

Universes of Change

Imaginal Learning

Winning Through Participation (book)
Technology of Participation (video)
Participation Works (book)

Methods for Active Participation (book)

50 Ways to Build Team Consensus (book)
The Facilitator's Manual (binder)

ICA MEMBERSHIP

I wish to become a Member of ICA Canada.
(Of the $50 fee, $10.00 goes toward an Edges

subscription.)
Please do not apply GST to Membership of $50.

SUBTOTAL

GST (#119219236)

grib Divisional Board of Education

TOTAL
PAYMENT BY:

[ Cheque OVisa [ Mastercard 0 AmEx

Card Number

Expiry Date

Signature

Mail Form and Paymentto:  ICA Canada
577 Kingston Road, Suite 1
Toronto, Ontario
Canada M4E 1R3
Telephone: (416) 691-2316
Fax: (416) 691-2491

L ——————




November 1992

People need to hang in long enough to
become involved, commit themselves
and feel valued. A culture of change
means preparing fertile ground for
meaningful as opposed to cosmetic
change. I have a real concern about
finding the time for teachers to meet
and work together to set common goals
and curriculum.

December, 1992

[ have just reached another “aha” mo-
ment—the goosebump variety. The
program team had wrestled with many
aspects of open-space technology—
particularly freedom and
responsibility. We had tenaciously
clung to the principle of teacher own-
ership—of scrapping a workshop plan
if the flow took off on a good tangent or
revising a plan “on the fly” if it fell
short of teacher expectations. I can still
hear S saying, “We just have to hangin
there long enough.” Today, I know
what that really meant. The open-
space technology embodied all those
principles and fledgling ideas, and
worked incredibly well.

January 1993
The more I reflect on the best way for
the communications technology pro-
ject to go, the more lam convinced
that we will be much further ahead to
go with Merlan’s proposal for technolo-
gy—supported—by—curriculum. Without
the curriculum we will be much slower
off the mark. Teachers are floundering
in the computer quagmire already;
they need a base curriculum platform.
For some it will be all they need to de-
liver program; for others it will be a
springboard from which to aim for the
stars!

&
Co-operative learning—a complex
system of classroom management. I
have been so fortunate this semester
to be able to experiment in my very
own teaching laboratory. Five classes
of grade nines took my Challenge +
Process pilot course. Most of the activ-
ities during the 19-day unit were struc-
tured as co-operative learning and
problem solving in triads. Each of the
five classes had a distinct character

that had me scrambling to modify
what I had tried with the previous

group.

February 1993

It’s my perception that the school
meeting was deliberately sabotaged.
Now that I've vented my feelings, 1
must put the team building norms up

on the overhead for the next meeting
as a reminder to myselfas well as oth-
ers. Obviously, some people have been
harbouring some very strong notions
about the whole issue of transition
years. Talk about “comingtoa head”;
the feelings boiled over into an emo-
tional outburst which was OK—just
storming.

EDGES
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March 1993
Transition meeting. Tried to deal with
team building and was open about my
own failure as a facilitator. When emo-
tions become involved, common sense
leaves the scene. Felt good about
being frank; not sure the whole group
is on board. Itis a supportive feeling
having B on board: she is going to be a
wonderful co-facilitator. We have ten-
tatively divided up the sub-commit-
tees and will now be soliciting outside
membership. I think a blitz would be a
good strategy.

#“
Had a good Ontario Teachers’
Federation meeting today. The weath-
er was the absolute pits but the energy
level and exchange of ideas in Room D
was amazing. After introducing Jaye as
my “buddy” facilitator, E led the
group in redefining the parameter of
the project. We played by two of Ruth
Cohns’ rules—be the chairperson and
then say what you want to say racher
than what you think you ought to say.
The group is extremely open and hon-
est. Barrived late but opened up toa
far greater extent than he had done be-
fore. ] shared an observation made by
her sister who is a psychology
major—teachers are victims of both
emotional and verbal abuse and they
exhibit the classic symptoms of abused
people: they keep saying, “What am I
doing wrong?” And, “Maybe if I try
justa bit harder, they’ll like me.” I
think she is right on the mark. We
should refuse to be a landfill site any
longer, and ask folk to take their
garbage somewhere else. At this point,
D, who has been feeling under the gun
personally for getting her elementary
kids to keep math journals, began to
lift out of the quagmire of self-incrimi-
nation, self-doubt, and self-blame
where she has been for several weeks.
Asstrong abstract-random person [from
Kathleen Butler’s learning styles], she
has been divested by angry parents
and children who are caught in the
middle between a caring teacher prac-
tising 21st century pedagogy and lov-
ing parents who wanta return to the
basics of the ’50s and *60s. Through
the sharing and support of the group, D
was visibly strengthened.

Writing down the “presently doing
WHATS” was an excellent exer-
cise—we filled two and a half pages
before trying to define what we want to
do as an outcome of the project. There
isa dichotomy to the “what”: the edu-
cator aspect and the public dimension.

Z
It’s strange that we are unable to be
“human” at work and in professional
settings. It’s peculiar; when I can facili-
tate for someone else’s change process,
I'am on such a high. ButI also some-
times feel singled out, alienated from
my peers and very lonely! Oh well, if I
didn’t like the heat, I wouldn’t be
working in the kitchen!

S s e

We should refuse to be
a landfill site any longer;
and ask folk to take

their garbage somewhere else.

May 1993

People I've been thinking of: Pierre
Lalonde: what a driving force behind
the whole culture of change. There’s a
man who feels passion about this pro-
ject. The feeling is contagious and I
wanted to shout “Right on!” or
“Amen” or “Tell it brother!”

Ann Lieberman of Columbia
University Teachers College: a facilita-
torsince 1967! Author of many articles
and books on change and creating a
positive, nurturing school culture.

Michael Fullan: change expert “par
excellence.” He gave me an “aha” mo-
ment when he explained the Ready,
Fire, Aim sequence. The second “aha”
came when he referred to the notion
that vision should be an antecedent to
action. No wonder all this strategic
planning made me so frustrated—we
weren’t doing anything with it. I guess

thatis the concrete-random in me.

E with his uncanny way of isolating
the important issues, recognized that
we hadn’t heard very much about con-
flictand if there is no conflict there is
probably no change. The conflict must
be managed positively—assertion not
destruction. I must buy Fullans’ book,
Change Forces. According to Fullan, the
core capacities of change agents are

1. inner personal vision building

2.1inquiry

3. mastery (caring needs competen-
cy to be effective)

4. collaboration.

' have some real concerns about fa-
cilitation, momentum and dilution.
The project can succeed only if the no-
tion of facilitation is “bought” at every
level. Two years ago, as a special as-
signment teacher, I remember being a
bitoverwhelmed by the task of prepar-
ing a two-day program for a principals’
retreat. The topic? Facilitative
Leadership! I guess our board was
ahead in many areas. There is a large
gap between being immersed in a no-
tion for two days and in using it to
frame your leadership style, but at least
the traditional hierarchy heard some
“radical ideas.” I noticed this year that
four of the five whose body language
indicated complete rejection of the fa-
cilitation idea have retired. All things
come to those who wait! Senior and
board office administrators could be so
much more effective if they learned
how to actively involve others in what-
ever knowledge, skills or attitudes
need to be disseminated. The ultimate
irony is for educators to have to sitand
listen to senior admininistrators spout
onaboutactive learning]!

s
Whata hubbub! What sharing and cel-
ebrating! I have been grilled by several
not yet tried facilitators. I felt very pos-
itive about being an “old” facilitator
and remembered how it felt to be a
neophyte justa few months ago. The
new facilitators and moderators
seemed to hold us in a certain degree
of awe—the sages, grizzled and battle-
worn. Maybe, like a Canada goose, I’ll
be able to move back from the front of
the “V” formation and let someone
else take over. %




ERNEST BOYER

A Vision of Community Education

Dr Ernest Boyer, one of North America’s
most distinguished educators, has
amassed over 100 honorary degrees and
some of the education field’s most presti-
gious offices, including his current post as
President of The Carnegie Foundation for
the Advancement of Teaching. His books in-
clude High School: A Report on Secondary
Education in America, College: The
Undergraduate Experience in America,
Campus Life: Scholarship Reconsidered;
and most recently, Ready to Learn: A
Mandate for the Nation. His works have left
an indelible stamp on American education.
This excerpt is adapted with permission
from Dr Boyer’s keynote address to the US
National Community Education Association
in 1993 in Nashville.

n recent years, some of the most
influential voices have called
public education a failed system.
But never have our schools been
expected to do so much. With the
breakdown of the family and the ero-
sion of neighbourhoods, the nation’s
schools are being asked to step into the
breach and do what homes and parents
and churches have not been able to ac-
complish. Then, when the schools fail,
we condemn them for not meeting our
high expectations.
To visit an inner-city school recently,
I had to walk through broken glass, past
burned-out buildings and smashed

windows—everyday little six-year-olds
walk that pathway. The branch library
had been boarded up. The churches
had moved to the suburbs and there
was no health clinic within five miles.
And yet good old Public School 103
opened its doors every morning—the
only institution still offering children
an island of comfort and support in a
war zone of destruction. In fairness, it
must be said that, in an increasingly
fragmented society, the public school is
giving both education and caring to our
children, and in many cities it’s the only
institution that holds the community
together.

it takes an entire village to raise a

child. AFRICAN PROVERB

_
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The Electronic Village

ToPiC: SCHOOL AND COMMUNITY

Prescott

28 February 1993

We have an adopt-a-school pro-
gramme operating here with some
local industries. A number of us will
be spending work sessions of two
to four weeks in length this year at
the factory site. Some factory em-
ployees act as tutors for our stu-
dents. The factory is also heavily
involved in using a team approach
to accomplish tasks. | am trying to
have their guru come to our school
to conduct workshops on team

Mississauga

28 February 1993

Thanks for the input. It sounds like
there is a lot happening at your
school regarding the community.
I'm interested in a few more details.
Where is your school and what
type of business are you partnered
with? How was the “adopt-a-
school” program started at your
school? What do you mean by a
work session at the factory? How
does this work? Who handles your
classes while you're gone for sev-

building. eral weeks?
Is there anyone else involved with
i el R R | school-business partnerships or

So let’s celebrate community educa-
tion atits core, and understand that,ina
democratic nation, it is absolutely im-
possible to hold together the social fab-
ric of a democracy without the school as
the nucleus of it, girded by families in
local communities.

The harsh truth in America today is
that nearly one-fourth of all children
under the age of six are poor. One out of
every five pregnant women in this
country has belated or no prenatal care.
About 40,000 babies are damaged in
pregnancy by mothers’ alcohol abuse,
more than twenty percent are born to
mothers addicted to cocaine or marijua-
na or crack or heroin. We wonder why
millions are not well prepared to learn.
My wife, a certified midwife, has deliv-
ered many babies, including seven
grandchildren of her own, and she has
worked with teenage girls. She would
come home atnightand talk about chil-
dren having children. She’d describe
how these girls fed their unborn infants
on coke and potato chips. She would
tell of youngsters who didn’t know
what was happening to their bodies
until they were given the facts of life
during labour pains.

grade 9 parent workshops?

Prescott

7 March 1993

l am a secondary school mathe-
matics teacher in Prescott, Ontario.
We are partnered with Dupont of
Canada, Maitland Site, involved in
making intermediary products for
the manufacture of nylon. One of
our teachers is a former Dupont
employee and he was instrumental
in starting the program.

[am just dazzled at the responsibili-
ty of those who work with little chil-
dren. To me it’s the most demanding
task on earth. I believe if this country
would give as much status to first-grade
teachers as they give to full professors,
that one act alone would renew the na-
tion’s schools.

It is time to support the school as a
community of learning. We must stop
dealing with fragmented reform ef-

Sioux Lookout

28 October 1993

I work for a private school called
Wahsa Distance Education. We
use radijo and an electronic black-
board to teach our Native students
situated in the whole of northwest-
ern Ontario! Occasionally, | get to
travel to the communities and
check out the situation. | am learn-
ing a great deal from the Natives in
this land and the experience is in-
valuable. We are allocating an
hour ortwo of radio time per week
as a Student Club and Community
Hour. Once we get underway, we
will be reaching out to the various
communities’ members by pla ying
the songs they request and the
games they want, organizing the
houraround them. This is the key
to successful community involve-
ment. The community members
must feel their input is needed.
Then you build the events around
them and for them.

forts, put the whole together and begin
to focus on all dimensions of the child.
Parents must be active partners with
preschool parent-teacher associations,
parent education workshops and a
home contact office maintaining con-
tinuous connections with the family.
It’s time to convert our school boards
into children’s boards to focus not just
on buildings and on budgets but on
children and their families. Little chil-
dren need the nurturing of their fami-
lies, extended families and
surrounding support services. They
deserve safe neighbourhoods. Families
and communities who burst with love
for their children are key to the future.




Durham

26 November 1993

We have changed the focus of our
Parent groups. The groups re-
ferred to as School Advisory
Councils are composed of parents,
staff, and business, police, ser-
vice clubs and other reps. The
idea is to start to build a sense of
trust and partnership. There is an
African proverb that says, “It takes
a village to raise a child.” The
proverb is the essence of what we
are trying to accomplish. So far the
project s in its infancy and we are
all getting used to the new thrust.
Already there have been payoffs.
Business people are beginning to
see the value of some of the team-
building aspects of the curriculum
and are also beginning to realize
that we have not abandoned the
basics. Having the police as regu-
lar participants has given us both
new insights into the problems of
violence and how we deal with
conflict resolution.

n__m_lﬂ-—_—_-_1

Surely this must be the central creed of - §

community education.

For a quarter of a century or more
the US National Community
Education Association has been a lead-
er and a crusader for excellence in edu-
cation. Long before it became
conventional wisdom, we understood
that education is a partnership; that
schools cannot do the job alone. We’ve
known, as the now familiar African
proverb putit, “It takes a whole village
to bring up a child.” It’s simply impos-
sible to have an island of excellence ina
sea of community indifference.

Rebuilding community as a vision
for the future must not only broaden

Jordan

16 January 1994

Hi, everyone. | teach grades 7 and
8, so career awareness and plan-
ning has to be a big part of what we
do with that age group these days.
| am interested in the comments
about relationships with the busi-
ness community. | have been run-
ning an integrated program as
much as possible. The thrust of my
Self & Society program is the local
community and how it is changing;
how various land uses change,
and how we can control what hap-
pens around us, more often than
we believe. My students have all
written letters to the government
about the threatened Jordan
Wetlands and environmental pollu-
tion around them. Later this year, |
hope to have the class visiting and
spending a day in local businesses,
large and small, to see what goes
on there and gain a little insight into
their role in the growth of the com-
munity, and why some grow bigger,
and others get smaller. | want their
visits to coincide with end-of-the-
year summations and thinking
about high school. <

L—__-__—___J

the concentric circles horizontally but
bring in other influences that shape the
lives of children. The care net for
young children must be stretched to in-
clude older people and relatives.
Children need the guidance of not just
parents, but grandparents too.
Anthropologist Margaret Mead re-
minded us that the health of any cul-
ture is sustained as three generations
vitally interact in a kind of vertical con-
nection, across the age bands. In North
America we are building a horizontal

culture, where each age group is segre-
gated from the other. We even institu-
tionalize this generational separation
by placing infants in nurseries, toddlers
in daycare and children in schools. We
keep layering them by age so that SiX-
year-olds don’t see eight-year-olds and
twelve-year-olds don’t see nine-year-
olds. We send college students off to
isolated campuses in a climate of low-
grade decadence for several years (or a
climate of high grade effectiveness
—depending on the college that you
choose).

Public schools are taking the lead in
re-establishing intergenerational con-
nections. Many schools are organizing
grandteacher programs and reaching
out to retirees, or asking older students
to teach the young since the best way to
learn is to try to teach. The community
must vertically stretch across the gen-
erations so that age relationships are
reaffirmed as well.

The building of community needs
to include teenagers. Far too many
teenagers feel unwanted, unneeded
and unconnected to the larger world. At
an age when they are trying to define
who they are and where they fit, they
are overwhelmed by peer pressure, by
relentless advertising that pushes in-
stant gratification and careless sex, al-
cohol and drugs. Instead of being
connected to the larger community,
teenagers try to get nurturing from
their peers. Today’s larger urban
schools breed a climate of anonymity in
which your name is known only if you
are a merit scholar or a persistent trou-
ble-maker. Anonymous students drift
aimlessly from class to class. There is a
great middle band of greyness where
disconnected children seek out little
pockets of family that they themselves
create. Many students drop out be-
cause no one ever noticed that they had
dropped in.

We may be confused about what to
teach and how to test, but we do know
how to organize. Let’s break up these
large impersonal schools that increas-
ingly act as minimum security prisons
with guards at the door. Let’s convert
them into units of no more that 400 or
500 students each, into communities
that are smaller and more intimate, in
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COME IN | WE'RE

The Ontario forest industry

is environmentally conscious
and socially responsible.

But don’t take our word for it.
Come and see for yourself

At the Ontario Forest Industries Association, we want to show
Ontarians that we do a good job, and we want to tell you why
we do things the way we do. That's why each summer; member
companies conduct public tours of their woodlands. And that's
why at the OFIA, we've developed a Code of Forest Practices.

Ontario’s forests produce products, create jobs and help
drive our economy. But there’s a lot more to forestry than simply
cutting trees. For information, or copies of our Code of Forest
Practices, please call or write the:

Ontario Forest Industries Association

Attn: Erin Lucas A
Communications Manager

130 Adelaide Street West, Suite 1700

Toronto, Ontario M5H 3P5 ‘ ‘
Telephone: (416) 368-6188

Facsimile: (416) 368-5445

Member Companies

Abitibi-Price Inc. o Algoma Central Properties Inc. e Boise Cascade Canada
Ltd. = Canada Veneers Limited e Canadian Pacific Forest Products Limited e
Columbia Forest Products Ltd. » Domtar Inc. » E.B. Eddy Forest Products
Ltd. » Herb Shaw and Sons Limited e James River-Marathon, Ltd. e
MacMillan Bloedel Limited e Malette Inc. » McRae Lumber Company Ltd.
Midway Lumber Mills Ltd. e Noranda Forest Inc. » Normick Perron Inc. e
QUNO Corporation e Spruce Falls Inc. o St. Marys Paper Inc. ® Tembec
Forest Products Inc. ¢ Weldwood of Canada Limited

which people are known and under-
stood by many. Assign every student to
a family unit of less than twenty to
meet with a mentor at the beginning of
each day to make sure that every stu-
dent is known by their name and to
know that someone truly cares. Schools
must be communities in which youth
are supported so that not only the intel-
lectual but the social, the aesthetic and
the evocative give them a sense of
place. )

The last two years of high school
could become a transition time to en-
courage all students to see a connection
between what they learn and how they
live, through community service and
apprenticeship programs. After all,
school is not intended to be an isolated
island in the stream of life, but a staging
ground for action—in the end, learning
is to be used. These programs could ex-
tend the spirit of community beyond
the school into the local neighbour-
hood.

Vachel Lindsay wrote, “It’s the
world’s one crime. Its babes grow
dull.... Not that they sow but they sel-
dom reap. Not that they serve, but they
have no God to serve. Not that they die,
but that they die like sheep.” Our chil-
dren must understand the tragedy is
not death; the tragedy is to die with
commitments undefined; with convic-
tions undeclared and with service un-
fulfilled. Without that bonding in the
larger social sense, I’'m not interested in
the scores on achievement tests; be-
cause we may have won the intellectual
war and lost the moral war at home.

The search for community is the
most urgent task confronting our gen-
eration. Martin Luther King said,
“Everyone can be great because every-
one can serve.” Our young people are
ready to be inspired by a larger vision.
But, more important, they’re ready and
urgently hungry for a community that
loves them.

John Gardner said, “A nation is
never finished. You can’t build it and
leave it standing as the pharaohs did
the pyramids. It has to be rebuilt with
cach new generation.” This obligation
to rebuild applies to education; to re-
build the partnership in education and
above all to create a love for children. <




Higher order learning can be achieved from ever-widening interaction using multi-sensory strategies.

DEE DICKINSON

ome years ago in an urban public
school, a small class of Special
Education students who had been
Y labelled “learning disabled”
struggled. That fall, a new principal was
assigned to the school and brought in
some interesting ideas to help students
learn better. She had previously worked
with a program that taught the skills of
thinking and intelligence, multi-sensory
strategies that helped students learn with
their whole body-mind systems, and
taught reading and math to use the entire
range of human intelligences.

The Special Education teacher be-
came interested in trying her approach
and they collaborated in creating new
ways of working with these children.
Within weeks, the principal, teacher and
parents began to notice major changes in
the students’ behaviour, greater interest

“in their school work, and marked im-

provement in basic skills.

By the end of the year, the teacher and
principal recognized that substantive
change had occurred in these children.
They called in a school psychologist to
compare the students’ cognitive levels to

previous scores. The psychologist was as- |

tounded to find a 10- to 15-point increase
in the L.Q. scores of each child. He had
never seen such improvement in any sim-
ilar student population, and returned with

great anticipation to report his findings to_

his colleagues in the Special Education
Department. Their response was, “But
we know it’s not possible to change 1.Q.!”

The class continued, and after three
years the psychologist found an average
increase of 24 points over the children’s
original 1.Q. scores. The school was
closed, however, because it did not meet
the criteria of having a certain number of
students. The program was discontinued,
and apparently there was no further in-
vestigation of what had happened. The
teacher retired, and the principal was
transferred to another school whose staff
had not been prepared for the change.
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At the new school, the principal was
met by teachers who greeted her with the
warning, “You are not going to like it much
at this school. The kids here can’t learn!”
The principal invited the teachers to give
hersome of their “worst” students to work
with. She called in the retired special edu-
cation teacher from her former school, and
together they worked with the group of
twenty children for six weeks, one hour
twice a week. At the end of that time the
children were more positive about learn-
ing, their behaviour improved, and their
test scores showed significant improve-
ment. Once again, not much notice was
taken and the teachers were not interest-
ed in learning about these new approach-
es. The principal took sick-leave and
finally an early retirement.

Three years later, the psychologist
who had measured the success of the stu-
dents in the first program did a follow-up
study on those children. It turned out that
most students had maintained their im-
provement and were no longer eligible
for Special Education. By contrast, in a
comparison study of randomly selected
Special Education students, he found
that over a five-year period those stu-
dents lost an average of three 1.Q. points.
The psychologist notes that this is a more
typical outcome for such students.

Meanwhile, in Anacortes, a small
coastal community in the northern part of
Washington state, the principal of the
Fidalgo Elementary School heard about
the remarkable success of the program in
the urban school. He described what had
happened to his faculty and they were en-
thusiastic about trying some of these
promising new methods not just with the

Dee Dickinson is Founder and CEO of New
Horizons for Learning and has taught on all
levels from elementary through university.
She has produced several series for educa-
tional television and eight international con-
ferences on education. Her publications
include Positive Trends in Learning, com-
missioned by IBM, Creating the Future, and,
with Linda and Bruce Campbell, Teaching
and  Learning Through Multiple
Intelligences, to be published this year by
Allyn and Bacon. She is working on a new
book entitled Electronic Technology and
Human Intelligence. New Horizons for
Learning’s offices and newsletter have
moved to Belnet on the Internet electronic
network, at e-mail address nhl0001 @bel-
net.bellevue.K12.wa.us, or by “snail mail” at
PO Box 15329, Seattle, WA 98115-0329,
and by phone at (206)547-7936.

“learning disabled” but with all the stu-
dents. The teachers were all part of the
decision-making process to restructure
their school, and all participated in plan-
ning what might be in the new program
and how it would be implemented.

They invited the former principal and
special education teacher to do some in-
service training at Fidalgo. That was the
starting point of a revolutionary program
called “The Brain as Curriculum?” that
led to the school’s becoming one of
Washington State’s Schools for the 21st
Century. The staff has continued to add
new ways of helping all Fidalgo students
to become successful learners.

An Integrated Learning System pro-
gram (based on SOI—Guilford’s
Structure of Intellect model) was imple-
mented, in which students’ strengths and
learning styles are identified. (Fidalgo
was recently chosen to be a test site for
Key Technologies’ new computerized
version of SOI.) Recognizing that all stu-
dents, even the “learning disabled,” have
unique strengths, the focus is on helping
them to learn through these strengths as
they work to improve their weaker areas.

Principal Chris Borgen notes that “the
teachers realize that a curriculum does
not teach a child. A book does not teach a
child. Here teachers have long been will-
ing to look at themselves—and look at the
learner—and say, ‘Is there something I
can be doing differently? Something I can
be doing better? Something I can find to
better meet the needs of the child?”

Fidalgo began to offer other classes to
the community as well and soon devel-
oped into a community learning centre.
The school now opens early in the morn-
ing with a day-care and latch-key pro-
gram, and extends into the evening with
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programs taught by members of the com-
munity and faculty of the local communi-
ty college and university. Classes have
included a master-gardening class taught
through the Washington State Extension
Centre, music and the arts taught by com-
munity members, “Math, the Language
of Science” taught by an engineer from
Texaco, other advanced math and science
classes, and the use of computers taught
by local Educational Service District
staff. The community program now also
includes the teaching of four foreign lan-
guages. Parents and children often attend
these evening classes together.

Fidalgo has come a long way in three
years and has received numerous regional
and national awards. One teacher notes
that the usual bell curve in her class has
given way to most of her students per-
forming in the 80th and 90th percentile.
Last year the average MAT score of the
students, including Special Education
Students, was at the 85th percentile.
There has been an overall gain of 26.5%
in MAT scores since 1989, as well as an av-
erage gain of 16.8% 1.Q. points per child.

Because standardized tests do not re-
veal the whole range of student achieve-
ment, alternative forms of assessment are
also used. Discipline problems have de-
creased markedly and the quality of the
learning environment has dramatically
changed. Students, faculty, parents and
other members of the community have
become committed to this rich new edu-
cational resource.

Other schools are learning from the
Fidalgo experience and making their own
adaptations of the model. For example,
the Abiqua School in Oregon has been
training faculty and parents in the meth-
ods used by Fidalgo staff, butis also learn-




ing from them how to raise and allocate
funding, offer effective staftf develop-
ment, involve parents, and create a learn-
ing community. In addition, the Fidalgo
staff has been training other school facul-
ties throughout the Northwest. Over 400
visitors have come to observe this project.

This story involves many of the critical
elements that affect today’s schools for
better or worse. If we are to continue im-
proving our educational systems, we can
learn from such examples. Following are
some principles to consider:

1. Identifying what works. Without a
strong research and development base,
school systems are doomed to perpetuate
inadequate programs and capriciously

terminate successful ones. Can electronic
technology facilitate this process?

2. Ownership on the part of those re-
sponsible for carrying out a program. Itis
clear that when ideas are imposed exter-
nally, they may not be accepted or they
may fail in implementation. It is a real
challenge for visionary school leaders to
rally the support of their team and find
ways to help them learn new skills.

3. Collaboration of all stakeholders.
Efforts at site-based management involv-
ing the community are most successful
when communication systems are clearly
established and everyone feels included.

4. Feedback loops. Positive change has
the best chance of continuing when there

is ongoing evaluation and when the re-
sulting information is fed back into the
system.

5. Student-centred schools. In many
successful schools the focus is on identify-
ing the unique strengths of individual stu-
dents and helping them to utilize those
strengths to learn and apply what they
have learned.

6. There is growing understanding
that intelligence is not a static structure
butan open dynamic system that can con-
tinue to develop throughout life—espe-
cially when individuals are in settings that
are nurturing, supportive, stimulating and
interactive. We need to find cost- and
time-effective ways to apply programs
that teach intelligence, including
Guilford/Meeker/Key Technologies’
“Seructure  of Intellect,” Reuven
Feuerstein’s “Instrumental Enrichment,”
“Mediated Learning” and “Learning
Potential Assessment,” and Japan’s
Intelligence Education Program, called
“Intelligy” in the U.S.

7. Effective teaching strategies. In at-
tempting to reach the diversity of stu-
dents in every classroom, successful
teachers recognize individual differences
and use an array of strategies including ef-
fective classroom management, mediated
learning, cooperative learning, integrat-
ed-thematic curriculum in a multicultural
context, accelerated learning techniques,
multiple-age groupings, and service pro-
jects in the community.

8. Use of Multimedia Technology. As
computers and other multimedia technol-
ogy become available to more teachers
and students, it is essential that adequate
funding and time be allocated to learn
how to use them effectively. Students
need to learn to access information and
communicate with peers and experts.

9. Arts in Education. As technology be-
comes more ubiquitous, the arts in educa-
tion take on even greater importance in
humanizing the learning environment.
The arts are important not only in their
own right as marks of civilization, but are
also languages that all people speak and
that cut through individual differences.

10. New Kinds of Assessments. New
kinds of assessments not only indicate
whether students have learned, but
whether they can apply what they have
learned in the “real world.” Note that
growing numbers of successful schools
are already using many of these kinds of
authentic assessment; however, parents
and schools boards still want “those num-
bers.” Some kind of balance is needed. %
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Tougb Times never last;
Tough people ahways do.

Explore! .

In the rapidly changing and challenging educa-
tional environment of the 1990’s, wise educators

E Xp e ri e n C e ! must take steps to build up their resilience to '

change and stress.

E nj Oy ' Let ELI BAY, one of Canada’s
o foremost relaxation educa-
' tors, equip you with some of
the most effective relaxation
The Ontario Science Centre is opening skills for self-renewal and re-
new ''Learning Centres' with new plenishment.
programs and exhibits to prepare your
students for the next century.

Try Eli’s mini-course, UNWIND AND WIN,
Jive effective relaxation exercises on cassette,
WIth WOTRDOOR................coeovesese. Only $49.95

Call (41 6)789-7261 VISA/MASTERCARD

For more information
call (416) 696-3140

Eli Bay’s Relaxation Response Institute

Ontario SC|ence Centre B : 3 858 Eglinton West, Toronto, Ontario, M6C 2B6

BIG CON CEPT S made child size. Lets help
it . : Rl this planet
Prejudice. Preserving the environment. Sensitive issues that KB oy Baiey

require skillful communication. Now two talented educators,
writers and performers have made these delicate subjects sing!
Kim and Jerry Brodey present two new kits for K-6 teachers.

These user-friendly teaching tools use music to bring new
ideas into the classroom. Teacher’s Activity Guides and

audio cassettes help create a vision for the whole school. The
activities, games and ideas for discussion encourage:

e inclusivity e active listening o understanding stereotypes

e self-esteem ° pride in our respective cultures o guidelines for
equality  making links with people elsewhere in the world

° active earthkeeping e understanding rhythms and cycles of
nature e critical &mimg AND MORE.

Here’s what teachers say about Can You Hear My Voice and
Let’s Help This Planet:

“Terrific messages - should be a must for every school.”
“Great music and great “hands on” activities for the students.”
“Good concepts, positive, inspirational!”

TEACHER'S ACTIVITY GUIDE

Cassette $12.95 - Compact Disc $19.95 -
Activity Guide $11.95.
For ordering information call 1-800-663-1747.

Ask about Kim and Jerry Brodey teacher

2|
Kim and Jerry Brodey workshops and school performances.




- Areyou
a Nebbisit

ora Mensché

JEAN HOUSTON

When a Nebbish enters

the room, it feels as if

someone just left.

When a Mensch walks

down the street, even

the sidewalk feels good.

here are two Yiddish archetypes that
merit a great deal of consideration.
The first, and all too familiar, is
known as the Nebbish, the exem-
plar extraordinaire in the encyclope-
dia of archetypes of the Artist of Low

Practice. This universal character type

rambles through the byways of our lives
like a cow in the middle of the road, stop-
ping the traffic and diverting all the possi-
bilities. There is not even a detour sign.
Although the Nebbish absorbs more
psychological energy than any complex or
neurosis, never do you find reference to it
in psychology textbooks. But then that’s
typical of the Nebbish. To define its char-
acter would be a singular feat, for there is
really nothing, or no one, to grab onto.

Hapless and ineffectual, the Nebbish falls :

on its back and breaks its nose.

Many people stay in Nebbish for great
chunks of their day-to-day lives, feeding
it like a drug habit, coddling this addic-

DrJean Houston, Director of the Institute for
Mind Research, is an internationally known
psychologist, scholar, philosopher and
teacher, who has worked in human and cul-
tural development in over 35 countries. Her
books include Life Force, The Possible
Human, Godseed, The Search for the
Beloved, and most recently, The Hero and
the Goddess.

tion to their own inertia. This involves a
willed passivity and a dedication to be in
synch with nothing.

An-old Yiddish proverb says, “Better
ten enemies than one Nebbish.” This is
unfortunately true, for staying in
Nebbish erodes our potential, deranges
our human ecology, and saps our hopes.
Enemies at least challenge us to hone our
survival skills. They provoke our pluck
and resourcefulness.

To research the nature of the
Nebbish, I have been known to ask large
gatherings in a Yiddish accent: “So tell
me already, what is it like when you’re
stuck in Nebbish? Tell me some of the
mishegoss statements you make in
Nebbish.” Here is some scientifically
gleaned essence of Nebbish:

“If I tried it wouldn’t happen, and if it
happened it would cost too much.”

“Why go to the movies? If it’s any
good you can’t getin; if they let you in, it’s
aflop.”

“I had all those babies and for what?
They just grew up and left.”

“Nobody really wants me. It’s just that
I’m the only one around.”

“If I could do what I wanted, I proba-
bly wouldn’tanyway.”

“Don’t look back on your life. It’s too
sad. Don’t look forward. It’s too horrible.
You could die at any minute. Just stay in
the now where nothing ever happens
anyway.”

“I love music, but so what? I can’t
sing.”

“So don’t learn too much. The less
you know about what you’re missing, the
better off you’ll be, but probably not.
You’ll be wondering anyway.”

“I think I'll go home and eat cookies.”

“They always told me to act as nice as
I looked. Now I don’t look so good.”

“So why are you phoning me? Are you
trying to avoid the ironing?”

The Nebbish is not tragic and does
not have enough energy for real despair.
Rarely does he rise to the pathos and the
wisdom that comes of suffering. Swilling
in bathos, his hurts have sensuous edges,
the ready comfort of complacent hope-
lessness.

Jolts and crises, the gifting by another,
or unexpected grace can sometimes dis-
lodge the habit of Nebbish, but it is per-
sistent. After months of being free of this
character, you can awaken one morning
to find the Nebbish alive and well, wait-
ing on your doorstep, spaniel eyes droop-
ing, jaws beating on gum, and whining, “I
know you don’t love me. Nobody does,
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but I have no other place to go. So would
you mind if I rested fora few days in a cor-
ner somewhere? I’'m such a nothingness
you’ll never notice I’'m there.”

In one million AD, when all present
human characterological types have gone
the way of evolution and transmutation,
the Nebbish will probably remain, along
with the cockroach and the termite,
mankind’s representative of the second
law of thermodynamics, the entropy prin-
ciple incarnate. And of all the cathexes
and catharses, the abreactions, auditings,
and primals, the entire armament of
kosher and hokey therapies, not one will
uproot the perennial Nebbish. There is,
however, one thing that will—the laugh.

Laughing changes the posture, light-
ens the mood, makes colours brighter and
banishes the Nebbish. All this from “the
coordinated contraction of fifteen facial
muscles in a stereotyped pattern and ac-
companied by altered breathing.” And
more, for, when we laugh, we dramatical-
ly alter our existence on the grid of space
and time. At the height of laughter, the
universe is flung into a kaleidoscope of
new possibilities. High comedy, and the
laughter that ensues, is an evolutionary
event. Together they evoke a biological
response that drives the organism to
higher levels of organization and integra-
tion. Laughteris the loaded latency given
us by nature as part of our native equip-
ment to break up the stalemates of our
lives and urge us on to deeper and more
complex forms of knowing.

In humour we move away from the
world of stale and habitual associations.
We part company with the Nebbish and
its world of withdrawal and dissociation.
The pattern underlying all varieties of
humouris bi-sociative, perceiving a situa-
tion or event in two habitually incompati-
ble or unlikely associative contexts. The
resulting paradoxical synthesis fools our
expectations, unlatches our reason, and
Wwe start to notice new connections that
surprise, alert, and make reality juicier
than it was.

That is why humour and laughter are
the kissing cousins of creativity. As
Arthur Koestler, a scholar of the creative
process, has observed, “The history of
science abounds with examples of dis-
coveries greeted with howls of laughter
because they seemed to be a marriage of
incompatibles...until the marriage bore
fruit and the alleged incompatibility of
the partners turns out to derive from prej-
udice.” The Aha! of discovery is next of
kin to the Ha ha! of paradoxical synthesis.
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In both, I would suggest, an evolution-
ary physiology comes quite literally into
play. At the height of both laughter and
creativity you enjoy a cortical emancipa-
tion from the blind urges and ancient
dreads of your archaic and conditioned
mind. You are again as a little child, with-
holding judgment and, convulsed with
laughter, understanding without formal
instruction the topsy turvy glory of things.

One hundred and eighty degrees re-
moved from the Nebbish on the Yiddish
characterological scale is the second great
archetype we are going to consider, the
Mensch. And what is a Mensch? Here are
a few of the responses I have received to
that question:

“AMensch is a full person.”

“Golda Meir was a Mensch.”

“A Mensch is not a hero. A hero is a
one-shot deal while a Mensch is forever.”

“AMensch lives on all levels.”

From an eighty-five-year-old Jewish
woman: “Mein Mama was a Mensch.
Such power, such pizzazz she had you
wouldn’t believe. But how did she use it?
Like an angel already.”

“A Mensch loves to take his children
to the zoo and doesn’t mind doing the in-
come tax.”

“A Mensch can give with grace and re-
ceive with the same. When a Mensch
scrubs the toilet bowl, he’s cleaning up
the world.”

“When a Mensch walks down the
street even the sidewalk feels good.”

“When you are with a Mensch, you
grow a little.”

“AMensch celebrates life.”

“A Mensch has leaky margins.”

“A Mensch loves to learn, loves to
laugh, loves to listen.”

“A Mensch knows how to cry.”

“A Mensch sees the Mensch in you.”

“A Mensch, when the Nebbish comes
to the door, tells him a joke.”

The Mensch is the human possibility
in all of us. Along with laughter, the
Mensch is the antidote to Nebbish and -
deserves at least as much practice.
Indeed, the Mensch is the ultimate musi-
cian, the Artist of the High Practice. The
Mensch is ourselves whenever we go into
High Self. And having experienced our-
selves as High Self, we are enchanted by
the beauty and the wonder of this memo-
ry, by this glimpse of the possibility with-
in. While the Nebbish may have
enormous survival power, the Mensch,
once invited in, is here to stay.

As T have mentioned, the Nebbish can
be banished by the gifting of another, by
a deep recognition of the dynamic poten-
tial hidden beneath posturings and
masks. And so we, as the Mensch, have
the power to restore to one another the
glory which we are. While learning this
lesson was profoundly painful for me at
the time, the empowerment and under-
standing I received ata crucial momentin
my life has shaped my teaching and pro-
vided the grounding for my work. <

Excerpted with Dr Houston’s permission
from The Possible Human. Los Angeles:
Jeremy P. Tarcher, 1982.
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est there be any misunder-

standing, let me preface

this article with a clear
statement of my admiration
for the remarkable computer.
Like all the works of Homo
faber, high tech, this latest
chapter in humanity’s ongoing
industrial saga, deserves to be
honoured as a manifestation of
the astonishingly inventive
genius of our species. I use a
computer to earn my way as a
writer; I might even qualify as
a highly proficient user. I mar-
vel each time I boot the ma-
chine at the cunning that has
found a way to translate so
much of human culture—
numbers, words, graphics,
music, three-dimensional de-
sign, animation, fractals—into
simple digital symbols that
can be read as electrical sig-
nals. I am astonished at the
speed and compaction that has
been achieved by computa-
tional devices in little more
than a generation. I can even
understand how some might
(though mistakenly, I think)
identify an accomplishment of
this magnitude as an incipient
form of superior intelligence.

If there were not thousands
already applauding the skill of
those who have fashioned this
technology, I might be the one
to do it. But there are more
than enough who stand ready
to praise; indeed, one of the
things that worries me most is
the great number who are
handsomely rewarded for
doing so. The “data
merchants,” as I call them,
find their careers or their in-
vestments tied to the extrava-
gant promises that attach to
computers; they have every
reason to believe that there is
nothing computers cannot do
and should not be doing. The
result has been the creation of
a mystique of information that
makes basic intellectual dis-
criminations between data,
knowledge, judgment, imagi-
nation, insight and wisdom
impossible.

There is a great issue at
stake in the confrontation be-

tween our schools and the new

information technology: the
deep meaning of “literacy” as
an indispensable but now en-
dangered faculty of the mind.
I would suggest there is a qual-
ity of attention and intellectu-
al plasticity that derives from
the habit of reading— the abil-
ity to track a text from start to
finish, to connect, compare,
and contrast—that is essential
to a significant range of issues.
What we understand our cul-
ture to be and what we take
democracy to be depend on
defending and enhancing that
quality.

Along with librarians,
teachers are the guardians of
literacy; literacy is to educa-
tion what due process is to the
practice of law and hygiene to
the practice of medicine.
Whatever spectacular changes

our media of communication
may undergo, if we diminish
the importance of literacy, we
lose more than we gain. Quite
simply, we cheapen the art of
thinking—perhaps to the
point that we finally believe
that what data-processing ma-
chines do is indeed “think-
ing.” If such a consensus ever
comes to dominate our cul-
ture, it will not be because the
machines have become our
equals, but because we have
become theirs.

There is something about
all computerized activities
that is worrisome in this re-
spect, something builtinto the
physical posture, emotional
affect, and perceptual action
of sitting at a video terminal,
entering data, scrolling
through, reading snippets of
this and that. Of course, good

Theodore Roszak is Professor of History at California State
University, Hayward. His many books include The Voice of the Earth
(1992), Flicker and The Making of a Counter Culture. This excerpt is
reprinted with his permission from his revision of The Cult of
Information, University of California Press, first published in 1986.

things can come of computer
literacy; it is another useful
human skill—provided it does
not displace real literacy to be-
come the dominant form of in-
tellectual exercise.

So much that comes to us
out of the culture of comput-
ers, especially as the technolo-
gy moves toward
“cdutainment” for the young,
grinds away at the already di-
minished attention span and
power of concentration. The
essence, after all, of hypertex-
tual surfing is pushing buttons
and jumping around. One be-
gins reading about Beethoven,
scrolling through lots of flashy
graphics; click! and one is
checking a chronological time-
line; click! and one gets four
bars of the Eroica as per-
formed by a histrionic
Leonard Bernstein; click! and
one is watching an excerpted
movie about Napoleon; click!
and one is viewing an animat-
ed map of Vienna; click! and
one is keystroking notes, or
click! pasting text in the clip-
board, or click! accessing nu-
merical data, or click!
checking E-mail from other
students around the room (and
someday around the world!)
and then click! back
to...Beethoven? Napoleon?
Leonard Bernstein?

Dazzling? Indeed it is, in
the sense of endlessly distract-
ing. What I have been most
aware of in dealing with soft-
ware like this is . . . #ke software,
which is the work of techni-
cians eager to showcase their
skills. But these skills look
suspiciously like the skills that
go into the one-cut-per-sec-
ond soft-drink commercials
aimed at youthful viewers, all
medium with no message
deeper than the reflex associa-
tion of the product with a hun-
dred flashy images. It may
finally be necessary to get this
technology out of the hands of
those technicians before we
know how intellectually bene-
ficial it can be within the real-
istic budgetary constraints of
public school systems.
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Whatever advantages our
schools may reap from well-
conceived and well-used
computerized instruction, the
technology reaches beyond
the classroom; in its most
mind-boggling applications it
becomes the computer games
that sell so abundantly for
home orarcade use. Can there
be any doubt that these ob-
sessive amusements are radi-
cally transforming the mental
life of children? They are
teaching the kids—mainly
the boys, it seems—how to in-
dulge in savage martial arts
without exercising anything
more than two thumbs; how
to zap whole galaxies; how to
eviscerate dinosaurs; how to
race spaceships around the
universe; how to deal with
goblins in the dungeon (kill
them), trolls in the forest (kill
them), and evil wizards in the
haunted castle (kill them).

The garish, animated
art” that fills the video-
screens is no worse than the

“

comic book “art” upon which
I regrettably lavished my
childish time, but I suspect it
is more hypnotically fixating.
It moves! It beeps! It bursts
into eye-popping psychedel-
ic explosions! The “stories”
that surround the beeps and
the bursts have even less co-
herence than comic book
tales and so require no ex-
pansion of the attention
span. The script usually fea-
tures a single figure hulking
across the screen, stopping to
kick, stomp, punch, shoot,

stab. (‘The characters usually
hulk from left to right, per-
haps out of some minimally
surviving folk memory of the
activity once called “read-
ing.”) Over the course of
hours, days, weeks, though
heroes like Star Fox may
confront every kind of cos-
mic entity, they are not apt to
meet a single English sen-
tence longer than “Insert
coin.” (The most complex
concept I have seen dis-
played in any of the games is
“Run to avoid getting

killed!”) Industry experts
and their consultants claim
the games teach children all
sorts of employable skills:
hand-eye coordination, spa-
tial relations, strategic plan-
ning. Reportedly they also
cultivate self-esteem, logic
skills, and “empowerment.”
As, for example: kids in-
dulging in vicarious mayhem
with Samus Aran of Metroid
II must learn to master four-
teen different futuristic
weapons.

Teachers may not be able
to do all they might wish to do
about the worst assaults the
new media make upon the
minds of the young. But sim-
ply by being there, by surviv-
ing, and by having as much
contact with inquiring minds
as possible, they can help up-
hold the value of literacy. Our
schools can become one of
the places that surround in-
formation technology with a
greater culture that disci-
plines its excesses. %

The Elliott Allen Institute for

LOGY & ECOLOGY
S e B A

An International Eonference
October 6 - 8/94 in Toronto

An Invitation to Learn About
Riding Ontario's
Electronic Highways

Your "Connection’ to the Future!

This user focused multimedia conference and

'hands-on' exhibition will let you take a close

look at how Ontario's professionals 'are' & 'will
be' using the 'electronic highway' and how
you can use 'telecomputing' in the schools.

Conference seminars, workshops and exhibits
will help you explore the current issues,
strategies and practical uses of making
‘connections' for Education, Life-Long
Learning and Re-skilling.

For More Information Please call or fax this invitafion to:
Multi-Media Co-operatives of Ontario
' Canadian Exposition & Convention Cenire

272 Attwell Dr,, Toronto, Ontario, M 9W 6M3
ph: (905) 889-3429, fax: (416) 438-1201

RITUALITY AT HOLY 'CROSS CENTRE

ULY 21-24, 1994
CALL(519)874-4502
FOR MOREINFORMATION
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reatinga Culture of Change

has come a long way in just

under two years. Last win-
ter, when the project first began to get
rolling, the computer network was a
bunch of telephone hookups and a near-
idle IBM 486 in Toronto, the school initia-
tives sector was a blank map of Ontario
and the sharing ideas program was an
empty file cabinet.

Justlook at3C’s now. The computer
network has taken off beyond anyone’s
wildest dreams. Teacher membership on
the network has climbed from zero to
three thousand by the end of 1993 to over
six thousand as we go to press. Lastyear,
nobody knew if the idea of a computer
“lounge” for teachers to talk about

WE'VE COME A LONG WAY

weather, life, and the universe would
be of any interest. Now if you want to
climb into the computer hot tub, you'll
be message number 3800.

The school initiatives map has
grown into a coloured mass of dots:
facilitators and projects stretching
across the province. Seventy
facilitations got under way in 1993,
many of them still continuing; another
20 arein the planning stages now; more
are expected to begin next fall. With
the current group of facilitators help-
ing teachers build change from within
their schools, the school initiatives sec-
tor will reach capacity near the end of
1994

The sharing information sector
has finally outgrown its file cabinet
and become a real entity in itself: The
Curriculum Clearinghouse. Thanks to
the Ministry of Education & Training,
OTF and a group of other education
stakeholders, the Clearinghouse is hir-
ing its first employees and may be able
to open its doors sometime in the Fall.
Creating a Culture of Change is still
pumping teacher ideas into Teachers in
charge, to TVOntario through "Inside
Education” and other programs, and
into our own filing cabinet while the
Clearinghouse gets ready to run.

So Creating a Culture of Change
has grown, but the mission has stayed
the same: to empower change in the
schools by teachers, a faciliter le
changement dans les écoles par les
enseignantes et les enseignants. Be-
cause those are the changes that last.
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For changes that last, the best ideas come from a small group of

teachers thinking out loud...

How Teachers Have Changed Their Schools

f you ask what change means to Andrew

Livermore, a Grade 3 student at Eamer's Corners
School in downtown Cornwall, he'll tell you: "Ilike it—
meeting new people and making new friends." Or, if
you ask third grader Jamie Lucas what it means to have
school families instead of homerooms, he'll say, "They're
neat because they give people a chance to get to know
everyone in school."

The changes that have won such rave student re-

views at Eamer's Corners didn't come
from on high; they developed when o A\
Florence Dunn, John Irvine and a / :
number of other teachers wondered __ AANIE 2

ness Educator’s Association Conferencein Kingston. They
thought there might be a way to combine English and
keyboarding to create a program that would give kids
both important components of a writing program.

The next year, they started a pilot program: two
classes, 50 Grade 9 kids. There were problems, of course.
Only half the students could be on keyboards at any one
time, and the content aspects of both English and key-
boarding had to be cutback. But the bonuses made up for

all that. Students enjoyed writing far more on
the computer than they ever had in long-

N ) hand—and the keyboarding course made

what could be done to make school ||
safe and inviting for students. Q’
The whole staff began think- \
ing and came up with an array of ‘ \\‘\
plans that revolved around (L
“school families,” groups of
kids from different grade lev-
els who chose their own
group name (“Eagles,” for
instance) and then joined
innon-competitiveactivi-
tieslike friendship week,

word processing effectively.

"’\ So the program grew. This year, all
‘ 14 Grade 9 classes have an integrated
‘ English-keyboarding program with
one unexpected spin-off: the teachers
are learning from each other. The
English teachersarelearning about
“ work-stationsand individualized
progress from the business
teachers; the business teachers

are seeing the students make
creative use of lessons that

—

or interest clubs, or
making gifts for kids
from another class.
“We wanted to
teach the kids re-

were once only drill. The
result is excitement, both
for the kids and the nine
teachers now working
together.

spect for others,”
says Florence
Dunn, a Grade
3/4 teacher,
“but that has

to start with
respect for
one’s self. That’s really where the whole self-esteem
project began.”

Right across Ontario, great projects for kids are
starting out with a handful of teachers deciding to make
change happen in their schools—often without the as-
sistance of Creating a Culture of Change. At West Hill
Secondary School in Owen Sound, business teacher
Donna Brown and English teacher Norah Phillips got
excited about an idea at the Spring 1990 Ontario Busi-

At E. C. Drury
School in Milton,
Creatinga Culture
4\ of Change wasin-
/ advertently part
of startingup a
teacher-re-
search project. It was a 3C’s brochure on the staff room
bulletin board that got Paul Lingen, Doug Mohun and
Ron Dodds saying “maybe we can do something.” Their
idea turned into a question of research: how do deaf
students interact with print differently from hearing
students? Paul Lingen explained, “We were all busy
teaching deaf students how to read, but none of us really
knew what approach worked best for them. We wanted
to find out.”

i sure they had the skills to do computer.
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It was a little research project
that grew. This year, 12 teachers
and other professionals are doing
intensiveinterviewsand testing with
15 students to find out how they
read and how they canbestbe taught
to read. Some of the interviewing
will be done by interpreters using
sign language. “We don’t know yet
what answers we're going to find,”
Lingen says. “Maybe what we're
doing as teachers is fine, or maybe
we should be doing it differently.
But at least we're asking that kind of
question.”

Asking questions,
looking at problems
and listening hard are
important at the start
ofthe change process.

Asking questions, looking at
problems and listening hard are im-
portantat the beginning of the change
process. At Caledon East Public
School, teacher Alf Sands listened to
a bunch of complaints about the
standard junior report card and de-
cided to develop with a new one. He
got together with Judy Temple and
Doug Findley to come up with a re-
port card which would tell what the
kids actually did—the themes really
covered in the class—as well as the
standard categories. Now all five
junior/intermediate teachers are
working on the new format, with
plans to get all their record-keeping
ona Filemaker Prodatabasenextyear.
“Then we can just fax a report card to
the parents,” says Sands.

The brave new world of teaching
isn’t going to come by Ministry docu-
ment or administrative memoran-
dum; it will come from handfuls of
teachers right across Ontario chang-
ing their schools from within. That
process has already begun. W

Sorry, we're slow...

Mary Beam, Creating a Culture of Change's resident computer maven offers

‘@ﬁd/" %7

advice to the networker.

Q: Why does the
Network slow
down some
nights? Some-
times it works
like quicksilver,
sometimes like
molasses. What
gives?

A: Could be any
of a number of
reasons. Some-
times Noel,
Wayne and Robert are doing work
on the fileserver way in the back-
ground. When what they’re doing
flipsinto the foreground, the whole
system slows down. If that hap-
pens, the worst thing you can dois
repeat a command. The Network
storesall thoserepeated commands
and will execute them one after
another when it comes back to
speed. That will really drive you
crazy.

The other problem is that the Net-
work is choking on our own suc-
cess. Until wedistribute fileservers
to some of the heavy traffic areas,
we’ll keep on slowing down be-
tween eight and ten o’clock, when
most teacher have finished dishes
and marking and are ready to get
on the network.

Q: I got a wonderful romantic
message for Valentine’s Day from
a friend on the Network. How can
I print it out?

A: Thave a hunch you don’t really
want to print the whole screen with
all the option letters at the top (if
youdid, just use the “Print Screen”
function on your computer). What
you want is the “heart” of the mes-
sage, as it were. So do this: once

you've finished
reading the mes-
sage on the
screen, hit the
equal sign. This
will prompt the
screen toask you
what you want
to call the par-
ticular message
whenitbecomes
a file on your
disk. Once you
enter a name
such as b:heartthrob.big the text
willbe sent to your disk. Thenyou
can print it or even improve the
content should your friend’s text
not fully express his ardor.

Q: I think the hot tub is wonder-
ful, but I'd like to see some pic-
tures of the other people who are
in it all the time. Please don’t call
my interest prurient; let’s just say
I'm curious, electronically.

A: My own picture is at the top of
the column, suitable for framing,
but my guess is you're really won-
dering how to spot Dave from the
Gooseat the nextOutcomes confer-
ence. Sorry, you'll have to wait.
Once wegetmorefileservers (that’s
called a distributed system for you
techno-junkies), we’ll have full
Internet access and be able to send
graphics files. Then you can have
pictures on your screen of every-
thing from downtown Warsaw to
downtown Wawa, if that's what
you have in mind.

Confidential to Josie in Metro:
A: We're trying, Josie. Why not
join the Software Conference and
tell us what we can do to make the
system better?




A Quiz...

How Open is Your School to Change? 7

© ®© © o

@ﬁ ’eachers in charge

3

=

chools vary widely in their willingness to take on change. Here's a test fo see
where your school stands. Scoring. If the iten is “generally true for you and
your staff,” score 5 marks; if you feel it is “true some of the time”, score 3
marks; if your response is “never in a million years”, score zero. You can
adjust for marks in between. Add the totals and look below for results.

A special series of
newsletters by the

Ontario Teachers' Federation

for

Creating a Culture of Change,

an OTFIMET initiative

Writer &
Editor: Paul Kropp
My colleagues and I are Our school has a real mis- . .
given time to talk about sion or vision which is a lot Design: Adele Martino
i 1 i 2 cani § c 5
changesin theschool (3 point more meaningful to me than Cartoon:  Tom Goldemin.

bonus if the principal pro-
vides donuts).

My principal invites the
staff to share decision mak-
ing on items much more
important than who’s as-
signed to clean the coffee
machine on Tuesdays.

My staff enjoys working to-
gether on new ideas almost
as much as it enjoys pot-
luck suppers.

We’ve been involved in
transition years, writing
folders, mission definitions,
safe schools and recently
sold advertising rights on
our soccer team jerseys to a
major beverage company.

My staff takes time to talk
at the end of the year, not
just about promoting or
holding back students, but
about how well our pro-
gram works for students.
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e ©

the official “mission state-
ment” framed on the wall
outside the office.

Teachers frequently visit
each other’s classrooms, not
justtoborrow crayons. They
like to see what is going on
and borrow ideas.

When I've had a lousy day in
the classroom, I don’t feel
awkward telling other teach-
ers and administrators about
it, and sometimes I even get
sympathy. (3 point bonus if
somebody will offer to buy
you a liquid refreshment)

Experienced teachers help
out new teachers, both in in-
formal ways and in official
“mentoring” positions.

Risk-taking at my school is
encouraged at least as much
as contributions to the
United Way.

Goldsmith Illustrations

Address correspondence to:

The Editor, Teachers in charge
1260 Bay Street, Toronto, Ontario
MS5R 2BS5, (416) 966-3424,
1-800-268-7061 (in Ontario),
FAX 416-966-5450

For more information on Creating
a Culture of Change, call us at
(416) 966-3424 or 1-800-268-706 1
(in Ontario):

Computer Network:
Mary Beam

School Initiatives:
Paul Shaw,

Ron Hurtubise or
Céline Lalancette
Other Information:
Manon Pinard

...or use Internet:
marybeam@vef.north.net
paulshaw@ vef.north.net
ronahurt@ vef.north.net
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Marking your school:

Bandwagon Boomers. Your staff is so open to change that you may not even take time to think about
what’sneeded, oranalyze the problems that your studentsreally face. Maybe your principal is bucking
for a promotion or half your staff (not your half, of course) is a bit wingy, but in either event it's time
to do some deep thinking before the next bandwagon comes along.

Change Creators. Your school and staff enjoy change, understand why it has to keep happening in our
schools and are ready to look for new ideas. Congratulations. Call us at 1-800-268-7061 if you want
some help.

Willing Wallflowers. Your staff has a hunch that change is important, has a vague sense that your
school could be doing something differentand better, butis a bit fearful of giving changea try. Creating
a Culture of Change has people and ideas to help you.

Granite Grinds. Your staff has been so burned by the press, curriculum initiatives and frequent policy
turnarounds that it’s lost the capacity to change. Your school, procedures and courses are carved in
stone. Your poor students will still be learning radio repair and Palmer penmanship in the year 2020.
Accept our sympathy. ¢/



Cooperative Learning Associates
presents
August 1994 - Toronto, Ontario

Aug 24,25 Cooperative Learning:
Trainer of Trainers

Facilitator: Elizabeth Wright, M. Ed.

Aug 29.30 Qutcome Based
Learning

Facilitators: ~ Dr. Peggy McCabe and
Jacquie Rhoades

Fee: $225.00 per program

for details on these,
and other programs contact:

Elizabeth Wright, Coordinator
28 John Street
Thornhill, Ontario L3T 1X8
Telephone: (905)889-3590
Fax: (905)889-1485

“Excellence through Collaboration”

bl

Change the Way
Students Think

Your goal as educator is to
prepare young people for
the world inwhichthey  {

\ Ourgoalisto provide
you with the research

~ students to think analytically
and critically -- strengths they will carry
with them throughout their lives.

Call Irene Narbonne at
(416) 362-5211 ext. 2152
ortoll free 1-800-387-2689. =

M

Micromedia Limited
Canada’s Information People

Providing Information
for Changing Demands

Unfortunately, for most of us, there is no such
thing as easy money. There is, however, an easy
way to save money. Teachers Fraternal, your
non-profit life and disability insurer, has developed
two new plans that give you even more for your
insurance dollar.

Teacher’s 2001

Income Protection Plan

« Less than $1.60 per day provides you with
$3000/month in disability benefits.*

o A life insurance component is included at
no extra cost!

» Disability benefits are not reduced by Canada
Pension Plan benefits — a Teachers Fraternal
exclusive!

« Stable rates mean no “special introductory” rates
for the first year followed by subsequent yearly
increases.

The Century Plan

“Term to 100” Life Insurance Plan

« You will stop paying premium at age 75 but your
coverage will remain until you are 100 years old.

e Your premium remains the same beyond age 60.

« Paid up death benefits from age 75 to 99 years.

» Inexpensive optional dependents’ life coverage.

Call today for a free information package and see

how easy saving money can be.
Tel: (416) 620-1140 or Toll Free 1-800-668-4229.

TEACHERS
FRATERNAL

#This quote is based on the premium charged to an educator between the ages of 45 and
49 years and subscribing to Level 3000.
Individual rates may vary.

sy Money
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Registration Form

NAME

ORGANIZATION

ADDRESS

CITY

PROVINCE

POSTAL CODE

PHONE

FAX

WORKSHOP REGISTRATION DATE COST

New World & Lifelong Learning

Developing Vocational Strategies

Life Alignment

All three courses above

Imaginal Education

Imaginal Learning

Retreat for Educators

ICA MEMBERSHIP
I wish to become a Member of ICA Canada.

(Of the $50 fee, $10.00 goes toward an Edges
subscription.)
Please do not apply GST to Membership of $50.
SUBTOTAL
GST (#119219236)

TOTAL
PAYMENT BY:

O Cheque O Visa [J Mastercard 0 AmEx

Card Number

Expiry Date

Signature

Mail Form and Payment to: ICA Canada

577 Kingston Road, Suite 1
Toronto, Ontario

Canada M4E 1R3
Telephone: (416) 691-2316
Fax: (416) 691-2491




Edges is a truly international magazine. |

always look forward to Edges because it

contains articles by some of the most

significant and stimulating thinkers in the world
today.

David Peat, author of

The Looking Glass Universe

‘ | TR B e
. ¢ ‘ . i R i i e dimensions of the
EDGES magazine brings you a _ cn s : IR e 5 l whole-system change that is upon us. It is
sl unique in its singleness of purpose, its breadth

of coverage and its literary quality.
Dr. Willis Harman,
author of Global Mind Change

special series, Adventures in Learning,
from leading edge thinkers around
the world. Explore the learning
revolution with Ralph Nader, Citizen Empowerment
Noam Chomsky - Manufacturing Consent
Jean Houston - People of the Breakthrough
Ralph Nader - Civic Gulture Challenge
Malcolm Knowles - Lifelong Learning: a Vision

llona Staples - Art with a Social Passion: a mini
gallery of art masterpieces from 1338 to 1987.

Noam Chomsky, Jean Houston,k
Malcolm Knowles, Tom Peters,

Dee Dickinson,

James Lovelock,

ECO-ED: Life after the Earth Summit
James Lovelock - Living with Gaia
Willis Harman - Rethinking Economics
Vandana Shiva - Two Worldviews
Margarita Arias - Sustainability

Jeff Phillips - Infotoxins

Wolfgang Sachs - Discovering Poverty

Margarita Arias,
Joseph Chilton
Pearce and many

more. If you liked
Learning a Living

Tom Peters - Selling Imagination
Howard Gardner - Multiple Intelligences
| Dee Dickinson - New Research in Learning
‘ Conference Board - Skills Profile
Dale Shuttleworth - Enterprise Learning
Brande Gentray - Trauma of Job Loss

Teachers Facing Change,
you’ll love Adventures

in Learning.

The Best of Edges

Reuven Feuerstein - The Story of Rabital
Joseph Chilton Pearce - The Heart Bond
Michael Ventura - Music as Sedition

Lynn Margulis - Life After Competition
Hazel Henderson - Community Economics
Fritjof Capra - My Turning Points

Get The Best of Edges, a value of $5.95, FREE, by ordering our 1993 Adventures in
Learning series before July 31, 1994. The Best of Edges was our 1992 anniversary issue
with the best articles during four years of publication. It will be a valuable addition to
your personal or school library.

@

Name
Address
i Town Province/State
Country Postal Code
EDGES [ $4.95 Citizen Empowerment (A visa [ AMEX [ MasterCharge
e ‘ $4.95 Learning a Living Card Number
ICA Canada [ $4.95 Life After the Earth Summit 2 AT
577 Kingston Rd $5.95 The Best of Edges. piy Late

$15.00 all 3, plus Best of Edges, free MC Issue Date
Total $ payable to “ICA CANADA.” Signature
Postage, handling and GST included.

Toronto, ON M4E 1R3
Tel. (416) 691-2316
Fax (416) 691-2491
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Together, We Grow

¢ FREE TRANSFERS
e COMPLETE FLEXIBILITY
e NO SALES COMMISSIONS

ESTABLISHED IN 1975 ESPECIALLY FOR EDUCATIONAL EMPLOYEES

CHOICE OF 6 PROFESSIONALLY MANAGED PORTFOLIOS*

New Contribution Limits for RR.S.P.s

C Total Assets = over $190 m1111 OTG

ONTARIO TEACHERS” GROUP INVESTMENT FUND
57 Mobile Drive, Toronto, Ontario M4A1HS, Tel. (416) 752-9410 or 752-9442
Toll Free: 1-800-263-9541, Fax: (416) 752-6649

OTG

For Information package please return:

Name: School

Home
Address

TVOntario, in partnership with the Ontario 1994 TVOntario et la Fédération des enseignantes et
Teachers’ Federation, is looking for the teacher TVONTARIO enseignants de 'Ontario souhaite remettre son Prix
(or team of teachers) that has successfully TEACHERS' d’enseignement 2 enseignant ou a enseignante
incorporated some or all of these components (ou 4 léquipe d’enseignants) qui aura incorporer
into their teaching methods. AWARDS ces éléments dans son programme d’enseignement,
innovative teaching strategies _~_ meéthodes d’enseignement novatrices
educational technologies F technologies éducatives /

creative thinking I imagination créatrice

One elementary and one secondary school
teacher will win $2500 each. The teacher’s de-
partment will also receive $1000 for the purchase
of technology-based educational material.

Un enseignant ou une enseignante des paliers €lé-
mentaire et secondaire recevra 2 500 $; de plus, sa
section recevra 1 000 $ pour Pachat de matériel

pédagogique axé sur la technologie éducative.

Nominate that special colleague today and look for the
announcement of our winners in May.

Call (416) 484 2600, ext. 2322,

or toll free 1-800-463-6886, ext. 2322.

Soumettez la candidature d’un ou une collégue dés aujour-
d’hui. Composez le (416) 484-2600, poste 2322, ou le
1-800-463-6886, poste 2322, sans frais. Les gagnants
seront annoncés au mois de mai : ouvrez I'ceil.

Deadline for entry has been extended to:
Friday, April 15,1994. PRIX reportée au vendredi 15 avril 1994.

La date limite pour réception des candidatures a été

D'ENSEIGNEMENT

TVONTARIO : TVONTARIO TVONTARIO
1994
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Centennial School
Nancy Johnston is the vice prin-
cipal and Carolyn Reist a teach-
er at Centennial Middle School
in Georgetown, Ontario.
Carolyn and Nancy were part of
a special program shown on TV
Ontario on February 26th. The
program, entitled Getting It All
Together, dealt with the what,
why and how questions around
the topic of integrated curricu-
lum. What follows is adapted
from a conversation between
Carolyn and Nancy for TVO’s
John Leblaw on team teaching
and integrated learning.

Carolyn: Inthe past | never
had the time to try the team ap-
proach to teaching because |
could never get my schedule to
match the other teachers’.

Nancy: We focussed on this
when establishing the timetable
at Centennial, so now the
schedule has become more flex-
ible to accommodate the team
planning process. Planning time
is blocked in for team meetings,
and a school budget set aside
for curriculum design. Planning
time is a key componentto a
successful team.

Carolyn: The team approach
is significant. It helps me solve
problems because it clarifies a
problem to talk about it with a
partner. With the two of us
working together, we think of
new and different perspectives
and each brings strengths to
the situation, so we know we
are servicing kids in the most
productive way.

Nancy: A team approach
provides built-in support for its

members. There is a feeling of
security when you are part of a
group venture.

Carolyn: When you have a
partner you talk about things
because you know the problem
will not go away. You try out
new things because you do not
want to let your partner down,
and the kids see that. The kids
benefit because they see us
working as a team, modelling
what we are asking them to do.
In order to function later on in
school or in business they need
to know how to listen to each
other and work cooperatively
together. My partner and | do
not always agree on an

approach but the kids see that
we are working something out.

Before we begin a new unit
or broad based theme we
encourage input from our
students. We take their ideas to
a planning session in order to
build the unit around their
interests and their academic
needs. With this approach the
curriculum has more relevance
for them.

Nancy: At the school level,
the implementation of new
ideas has had a strong
influence on our beliefs and
values. We aren't stifled by the
old idea that we must be
experts at all we do. Instead we

On the Edge

draw on the expertise of others
in the group.

Ittakes a tremendous
amount of time up front to en-
courage all teachers to talk
about their beliefs and values,
but we have to come together as
a school to establish a shared vi-
sion. ltis a risky thing for people
to be completely honest and to
express their ideals. Conflict
usually arises from these dis-
cussions, but this conflict can be
viewed as a positive influence
because the resolution enables
people to look deeply at our col-
lective goals.

The community has beenin-
volved in our change process.
Discussions have centered
around the future needs of our
children. We want their contin-
ued inputinto our planning.

s e e
The Participation
Paradigm
ICA's facilitation and imaginal
education methods have been in
use for over 30 years in many
North American schools. Here
are a few vignettes drawn from
answers to a questionnaire | dis-
tributed recently. The examples
illustrate the many applications
of ICA’'s methods.
Problem Solving

“A special meeting had been
called to deal with discontent
over a proposed change in room
assignments for the coming
year. Several teachers who had
not been at the previous meeting
felt that the new assignments
had short-changed them and
their classes. The teacher who
really had the complaint had to
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leave early, so they made sure
he spoke first to clarify his con-
cerns and to make his sugges-
tions before he had to leave. The
principal acted as facilitator, re-
hearsing the importance of com-
ing up with the best possible
solution. She also had a large
wall chart of the building with the
proposed room changes on
Post-its, so that everyone could
visualize what was being sug-
gested. As a result, the whole
group ‘owned’ the problem, and
in a very few minutes came up
with alterations which resulted in
a better solution. This meant that
the teachers, tired after aday in
class, left on a high, knowing that
they had successfully and
‘care’fully dealt with a problem.”
Principal’s Evaluation

“Seventy school staff and
four administrators were gath-
ered in a large meeting room to
receive the ‘touchy’ results of a
school principal’s evaluation.
Using the carefully ordered
questions of ICA’s discussion
method meant that people were
honoured and protected. No one
was offended, no one left the
room. The discussion method
proved to be the very best way
through an emotionally fragile
situation. In its most simplified
form, this method gets out the
objective facts, then the underly-
ing feelings, pushes for the
learnings, then moves to the
next steps. One teacher noted,
“the discussion method is the
most flexible teaching tool I've
ever used. It can be effective in
one minute (as a conflict resolu-
tion device) or in a long reflective
conversation.”

Basic Discussion Method

OBJECTIVE REFLECTIVE
LEVEL LEVEL

D)

INTERPRETIVE
LEVEL

2N

DECISIONAL
LEVEL

Staff Planning

“We used the workshop
method at our staff planning
sessions the first two days of
school. We looked at our
mission and values statements
to come up with the year’s focus
areas and formed task forces to
work on these goals. Now, on a
monthly basis, we have break-
fasts and planned activities. Our
totally integrated teaching team
has planned its own schedule
and prep hours and they have
the most students on the honour
roll. Staff now readily and easily
break into discussion groups
and focus on problem-solving
and solutions rather than com-
plaining and blocking. We also
use ICA’s action planning for
school-wide, in-depth analysis
of instruction and a formulation
of a five-year plan for instruc-
tional improvement (not just cos-
metic, peripheral change). The
staff no longer says, ‘it can’t be
done’—they are impatient now if
itisn't done immediately.”

Professional Development

“Monthly, after-school, teach-
er-development series intro-
duced imaginal education

methods, multiple intelligences,
critical thinking skills, the work-
shop method and curriculum
writing. The staff chose three
common days to build their cur-

riculum together by grade levels:

History Day, Earth Day and
Ethnic Heritage Day. This result-
ed in teachers exchanging
classes and innovative curricu-
lumideas.”
Budget Cutting

“When cuts in funds de-
manded cuts in costs, we used
ICA’'s methods to brainstorm
possible cuts and then priori-
tized the order in which cuts
would be made. The bargaining
teams together solved problems
that no one else in the district
was dealing with and which
were not strictly within the do-
main of the negotiations. Earlier,
| had been on a combative bar-
gaining team and then the col-
laborative bargaining team. The
atmosphere and results were so
much better under collaborative
bargaining.”

The methods work just as
well for the kids. A preschool
teacher uses the non-judgmen-

tal discussion method (see dia-
gram and next article) to resolve
schoolyard conflicts. She even
has the four questions up on the
classroom wall to remind the
children so they can use it them-
selves. Herimaginal decor
shows the questions as a train
with a locomotive, two carriages
and a caboose bringing up the
rear. The locomotive question is
“What happened?” The two car-
riages are “What do you want?”
(to the first child), and “What do
you want?” (to the other child).
The caboose question is “So
what needs to happen now?”
The teacher swears by this sim-
ple method.

Some teachers’ testimonials
sum up the impact. From a high-
school teacher:“l always use
these intentional methods when
| am clear that | want or need to
win—that is, when the outcome
isimportantto me.” From a
school principal: “These meth-
ods aren’t about restructuring
our school system—they’re
about restructuring human rela-
tionships.” Finally, from a senior
teacher: “ICA methods turn ob-
servers, cranks, and irresponsi-
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ble geniuses into participants
with a vested interest in making
things happen. Since 1969 they
have changed my life and trans-
formed my teaching.” %

—Jim Wiegel
Jim Wiegel is on the staff of ICA
in Phoenix, Arizona. He has
been involved in educational
transformation for the last 25
years.

Facilitating Group
Discussions
Working and solving problems
togetherina group is the es-
sense of the workplace today.
The most experienced or knowl-
edgeable person onthe job is
usually designated to call the
group together whenever the
need arises. But the group dis-
cussion itself often takes skills
that person is not prepared for.
Every group discussion has
the potential for creating misun-
derstanding. This can lead not
only to acrimony but also to the
inability to decide about next
steps. Most of us have seen the
spiral of endless clarifications
and inertia which ensues. The
four steps of the Basic
Discussion Method can provide
the facilitator of any group dis-
cussion with a process which
builds group trust and leads to
more effective decision making.
Step One: Objective Level
Information. Allow each person
a chance to give their “objective”
facts to the group. This is not the
time to challenge the validity or
truthfulness of the “facts.” This
objective level information is an
important fact as far as that per-
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son is concerned. Permit simple
clarifications only.

Step Two: Reflective Level
Response. Encourage everyone
to associate all the objective
level Information with their own
personal experiences. Let emo-
tionally charged associations
and personal reflections be
heard by the whole group, so
that the personal importance of
particular “facts” becomes ap-
parent to everyone.

Step Three: Interpretive
Level Evaluation. Ask the group
to interpret the meaning and
value of the “information” and
the “reflections.” The resulting
disclosure of multiple perspec-
tives will help everyone in the
group understand the impor-
tance of the dialogue and what is
at stake.

Step Four: Decisional Level.
Ask a few members of the group
to say what next step should be
taken, given the current state of
understanding in the group.

Here are four questions, fol-
lowing the levels of the Basic
Discussion Method, that could
be used at any staff gathering,
large or small.

1. What are some of the
things that have happened since
our last meeting?

2. When did you find yourself
bored, challenged or intrigued
during that time? Why?

3. What do you think we have
learned as a group?

4. What does this tell us we
need to do next?

—Bill Staples
Examples from the video
Technology of Participation by
ICA Canada. +
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TEACHERS, ARE YOU FED UP?

We need:

* A specific grade by grade curriculumdesigned to
rigorous standards

* To maintain the integrity of the subjects

* Promotion based on achievement

o Systematic sequential learning of skills

* Meaningful testing

We are an independent association of educators formed

to voice our concerns about the state of our schools at all
levels. We are teachers like you.

It is time to stop being run over by Ministry bandwagons.
For more information write or call:

The Educators’ Association For Quality Education (EAQE)
(905)477-5397 / P.0. Box 197, Thornhill, Ont. L3T 3N3

If you would like a copy of our publications, please send a cheque for $4
gach (both for $6) to cover printing & mailing.

[ 1 Education Accountability
A brief to the Royal Commission on Learning

[ 1 EAQE’s Position Paper
3,000 copies have been distributed across Canada.

r
Joan Saint-Pierre
CERTIFIED TRANSLATOR
TRADUCTRICE AGREEE

ATIO-STQ W Md&

TEL: (416) 632-8486
FAX: (416) 632-8095

\5186 LAKESHORE RD., SUITE #905, BURLINGTON, ONTARIO L7L 1C3J
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Memories of a Gifted Teacher

arry Palmer died on October 14, 1993.

\@ B He was 47. His death seemed so un-

fair, not simply because he was so
young, but because his was a life whose rich-
ness touched others deeply. We are two whose
lives were so touched; one of us, Sarah, knew
him as a student; the other, Stephen, as parent.
We saw him from different perspectives but
we agree that his was a remarkable life.

Sarah: Before entering Mr Palmer’s class, I
didn’tlike school. I was not doing well—I felt I
did not have it in me to be a good student. But
Mr Palmer saw the potential in me, just as he
found it in all his students. I could feel how
much he believed in me and how much he
liked me. I never wanted to disappoint him. As
aresult I worked hard in his class and I did very
well. There have been periods since then—re-
flected in my marks—when I have notapplied
myself as wholeheartedly. But because of Mr
Palmer I always knew that, if I wanted to, I
could do well. Mr Palmer gave me something
more valuable than anything any other teacher
has ever given me: belief in myself.

Stephen: Sarah was broken-hearted when
Barry refused to let her join the choir. I wrote
him alongletter (quoting Joni Mitchell) on the
importance of singing and the particular value
of out-of-tune singing. He thanked me and
agreed there was a place for such singing, but
not in his choir—Barry didn’t pretend people
had gifts they did not, but was he ever good at
finding the gifts they truly had! Sarah made
some really good friends amongst young peo-
ple who had very little facility in English. In
the little girl who so wanted to be in his choir
he saw a brave soul willing to take risks in
reaching out to those left out of the circle by
the other students. He also made sure that her
gifts were realized academically: the young
lady who entered his grade 4 class, reading ata
grade 2 level, left his grade 5 class reading at a
grade 11 level.

Sarah: Mr Palmer was incredibly in tune
with the way in which his students interacted.
He was really aware of how important social re-
lationships were and wonderful at getting
them to happen. There were two girls in my
class, who, for different reasons, needed some
extra encouragement. One had just arrived
from Greece and spoke no English; the other,
like me, was having difficulty academically.
Both girls were shy. He encouraged our rela-
tionship; the three of us became very close,

and all of us profited from it tremendously.

Stephen: When Barry was assigned a class-
room, he would move in a piano and some
comfortable furniture. The student desks
were put together in groups of six. As a parent,
one could easily intuit one’s child was in for a
good year, just by the caring attitude that he
projected. I felt so lucky when Sarah was as-
signed to his class again in grade 5. A major
focus of a Barry Palmer school year would be a
class trip. Sarah’s grade 5 trip was to Prince
Edward Island. Every detail of that trip was
planned and executed by the students. They
organized fundraising events, the largest of
which was an auction. They approached
Waddington’s, an auction company, and were
donated an auctioneer. Class parents cleaned
out their basements. I even found in the
garage an old table which I felt still had some
merit. By auction night it had been trans-
formed and it brought in $340. No possibility
of alearning experience was left unrealized.

Sarah: Mr Palmer had a genuine interest
and enthusiasm for his students academically,
but on the human level he also enjoyed being
around them. On the train to and from Prince
Edward Island, Mr Palmer would roam the
aisles, stopping every few feet to talk and
laugh with a new group of nine-and ten-year-
olds. He would participate in the conversation
that was already going on rather than bring up
his own topic. He was somehow able to com-
municate with us in a way that was not at all
condescending, as if we were equals rather
than his students. He showed through the way
he spoke to us that he respected us. Not sur-
prisingly, we respected him. This special rela-
tionship we were able to have with our teacher
made all of us enjoy school, at least a bit more.
This was, perhaps, Mr Palmer’s greatest gift.

Stephen: One of Barry’s weaknesses was ar-
riving at school after nine. On such mornings,
another teacher would open Barry’s class. He
would arrive to find his class busy working in-
dependently. My sense is that one could learn a
great deal about the art of teaching by making a
study of this man’s work. But the esteem in
which he held his students would seem to this
parent central to this rich and powerful teach-
ing career. % —Stephen & Sarah Patterson

Stephen Patterson and his daughter, Sarah, remem-
ber the greatness of a recently deceased teacher.
Barry Palmerwas Sarah’s teacher in the early 80s at
Palmerston Avenue Junior School in Toronto.
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Multiple Ways To Build Your Professional Portfolio

Convenient, Quality Training in Cooperative Learning
and Critical Thinking at Your School Site

FEATURING THESE INSTRUCTIONAL VIDEOS:

TN
1R TR

W THE COURRATIVY
CLAWME A

e

paxi vy e W
- .
-

R

PAS AN

The Blueprints for Thinking in the Cooperative Class-
room Video Package is a low-cost, high-impact staff
development program for your school or district.

This video package includes 8 videotapes, 1 Staff
Development Guide, 3 Blueprints for Thinking in the
Cooperative Classroom texts, 3 Team Study Guides, and
a Facilitator’s Guide.

Focusing on integrated learning, the Blueprints for
Thinking in the Cooperative Classroom video program
helps educators learn how to combine thinking skills and
social skills with academic content goals in every lesson.

A Blueprint for Success - An overview for integrat-
ing the best instructional practices into thoughtful
and cooperative lessons across the curriculum. (29
min.)

A Blueprint for Getting Started: Informal Strate-
gies - Multiple classroom samples of key strategies
for jump-starting thoughtful student interactions in
the curriculum. (17 min.)

A Blueprint for Academic Success: Formal Coop-
erative Groups - The critical elements for making
cooperative learning a powerful tool to raise achieve-

ment and build skillful thinking. (31 min.)

A Blueprint for Teamwork: Base Groups - How to
use group strategies for long-term effects in build-
ing a cooperative classroom. (22 min.)

It also explains how to authentically assess thoughtful
outcomes.

The Blueprints video program features classroom
demonstrations by seasoned teachers from the primary,
middle, and high school levels.

A Blueprint for Responsibility: Social Skills -How
to help students take greater responsibility for their
own behavior. A five-step model for integrating
positive social skills into every lesson. (19 min.)

ABlueprintfor Thinking -Powerful tools for thought-
ful study of course content in a cooperative learning
environment. Integrates graphic organizers and
thoughtful discussions. (25 min.)

A Blueprint for Problem Solving - Problem solving
across the curriculum and beyond the classroom.
(19 min.)

A Blueprint for Assessing Student Thinking and
Cooperation - How fo use arfifacts of student
thought and cooperation fo build portfolios, hold
conferences, and increase each student’s account-
ability. (22 min.)

Complete
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Use These Practical Materials to Enrich Your Teaching

Restructure Your School and Classroom for the 21st Century

Discover the Multiple
intelligences

IF THE SHOE FITS...

How to Develop Multiple Intelligences in the Class-
room by Carolyn Chapman

256 pages (Gr. K-Adult)... #ED1180....$27.95

This book transforms
Howard Gardner’s theory
of multiple intelligences
into practical teaching
methods. Chapters are de-
voted to each of the seven
intelligences. Learn how
to identify and promote the seven intelli-
gences in all students.

-
IE THE SHOE
FITS...

MULTIPLE ASSESSMENTS FOR MULTIPLE
INTELLIGENCES by Carolyn Chapman et al.
200 pages.... #ED1223....$24.95

I A practical guide for con-
structing performance
standards and assessment
tools within a multiple in-
telligences framework. A
companion to If the Shoe
Fits...How to Develop
Mudltiple Intelligences in the Classroom, this
book guides users in constructing their own
evaluation tools. Learn ways to develop high
standards of performance for all students and
how to communicate high expectation stan-
dards to parents.
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MORE THAN 50 WAYS TO BUILD TEAM
CONSENSUS by R. Bruce Williams
272 pages ... #ED882....$15.95

»(e'ski,'c). [| This practical how-to book

onvat© illuminates four strategies for
fretivall building consensus in teams.
f ‘3 Suggestions for generating
\ | consensus are organized into
. the strategies of purposeful
vision, participative pro-
cesses, individual commitment, and collabo-
rative teams. Each activity includes a de-
scription, a guide for the facilitator, hints,
and a concrete example for the beginning
team as well as the team that has worked
together for a long time.

THE MINDFUL SCHOOL: HOW TO ASSESS
THOUGHTFUL OUTCOMES by Kay Burke
192 pages (Gr.K-College).... #ED1055....$15.95

~ An ideal resource for un-
derstanding how to mea-

s sure learning. This book
covers a variety of mean-
ingful methods to assess
student learning applicable
K s to any content area and
grade. Each method is accompanied by ex-
amples and explanations of strategies. These
methods include standardized tests, portfo-
lios, journals, learning logs, metacognition,
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Author-Trainers for Your District!

Bring IRI’s dynamic, knowledgeable, and
practical trainers for single-day awareness or
multiple-day training programs to your dis-
trict or send a leadership team to the summer
Training of Trainers in Detroit or Chicago.
Detroit: Authentic Classroom Assessment;

Integrating the Curricula; Chicago: Blue-
prints for Thinking in the Cooperative Class-
room; Including the Difficult Student Into
the Classroom; Meeting Learners’ Needs
Through Multiple Intelligences.

observation checklists, interviews, and con-
ferences. A blackline masters section is also
included. By implementing authentic assess-
ment, educators will help students to apply
and transfer what and how they learn to real-
life situations.

THE MINDFUL SCHOOL: HOW TO INTEGRATE
THE CURRICULA by Robin Fogarty
128 pages (Gr. K-Adult)....#ED729....$15.95

Learn how to integrate so-
cial, problem-solving, and
thinking skills with any
content area. Ten models
are presented ranging from
the traditional fragmented
model to those that con-
nect, sequence, nest, share, web, thread, inte-
grate, network, and immerse you in curricu-
lar integration. Each model is fully detailed
with explicit examples.

THE CHALLENGE OF DETRACKING: A
COLLECTION by James Bellanca and Elizabeth
Swarlz, eds., 240 pages....#ED1193....$15.95

Understand why tracking is an outdated
and unacceptable practice that is harmful

to students. Featured authors
offer alternatives to tracking
and ability grouping and
explain the latest research in
this area. Learn how to
break down the barriers.

THE MINDFUL SCHOOL: HOW TO TEACH
FOR TRANSFER by Robin Fogarty, David
Perkins, and John Barell

144 pages (Gr. K-12)....#ED839....$15.95

Explore the most current
research through a practi-
cal, hands-on approach to
“elastic learning.” Stretch
student learning beyond the
context of a single lesson
and into useful applications
across the curricula and into life situations.
This book helps you identify elements hav-
ing the most transfer potential and shows
ways to set curricular priorities. Three key
ideas are stressed in the book, the some-
things, somehows, and somewheres of trans-
fer. It provides a host of innovative strategies
and techniques that facilitate transfer for
your students.
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To order call

TOLL FREE
800-348-4474

The Offer of All Offers! - Save 15%!

Order all of the materials on this page before June 30, 1994, and save!
Normally the total cost would be $1,127.65 but with this offer you can get
them all for only $958.50. Shipping is additional. To order THE OFFER OF
ALL OFFERS, request offer #£D1239.
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OTIP/ RAEO Insurance Company Inc.-
Established fo serve your
home and auto insurance needs

OTIP/RAEQ,

in association with
Prudential of
America General
Insurance Company
(Canada), has
created a property
and casualty
company fo serve
the needs of Ontario's
educational employees.
OTIP/RAEO Insurance Company Inc. will provide
Ontario's educational personnel with their home
and auto insurance.

5 good reasons to insure your
home and automobile within the
OTIP/RAEO circle of protection:

* Competitive rates

Our policies stretch your insurance dollars by giving
you superior protection at highly competitive rates.
OTIP/RAEOQ also offers several discounts o eligible
insureds including a claims-free renewal discount.
Call one of our representatives for more
information.

* Flexible
coverage

OTIP/RAEO
understands that
educational
employees have
different lifestyles
and insurance
needs. That's why we
offer policies that can be
customized for you. Whether you need insurance
for your house, condominium, apartment,
cottage, automobile or valuables such as furs,
jewellery, cameras or fine art collections - you
can count on quality coverage from OTIP/RAEQ.

 Exceptional Customer Service

OTIP/RAEQ has toll-free numbers for fast, friendly
service. Whether you want advice on the
insurance protection that is right for you, a no-
obligation quote or claims service - you will be
served by our friendly, professional staff who are
eager fo assist you.

Bilingual service is available in all three locations.

* Peace of mind
As educators helping educators, we provide

* Convenient
payment method
Premium payments are
easy through automatic
monthly deductions from
your personal bank
account with absolutely no
interest or service charges.

Toronto local

For a no-obligation quote, call:

Waterloo, Northern & Southwestern Ontario

Toronto surrounding area  1-800-268- OTIP
Ottawa & Eastern Ontario 1-800-668- OTIP

you with the comfort of
knowing that your
automobile and home are
covered by the leader

in group insurance
coverage for educational
employees.

1-800-267-OTIP(6847)
486-1977

Come join our circle of protection.
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