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""" ' LECTURE 11 _ _Kaye Hayes

ﬁI think what we have discovered in terms of changlng images is that
people do not immediately understand things simply because things are said
to them é} because of these indirect messages. Instead they have to go on
a joumney to train themselves to see the meaning of things. And what we
call the art-form method z or the journey dialogue method is to teach
people to go on a journey to see the deptﬁ%jgzhggé(;eaning of things.
And the three parts of this dialogue method is the objective, the reflective
and the interpretive, Now the obJective is to discern}that meass to under —
stand]the glven, whatever is given. The reflective is trying to get inside
the data so you know what's going on. And the interpretive is to decide the
action, Now we went over that yesterday with, the Sbjective is to find out
what the real situation is, the Beflective Iz you get inside by finding the
trends or the patterns, and the decision®or the Jnterpretive hag to do with
the options that you are under.

Now, lets see, When I am in a conversation with people, I find that I
have done these methods for so long that I almost Invariadbly go through the
situation.With preschocl children, or with any children of any age, I find it
is almost necessary to go through this to find out what the true situation is,
Now, I don't know if this is true for now or if its always been true and I
Just found it out. But people have been reporting things to me, and they say
thig is what the situatio n is and then when I go cheek up on it, I find out
its not true. And its not that they are lying, they have blocked it out of
their minds and they really believe that this situation is true when it is
not and I have to find out the real situdfion. For example, Robert and Mary
Work who are just twolfine human beings in Jamaica, have assigned to them

Agust&nﬁnd A Juhq Hijaca from Kenya, And the sgsignment com-
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mission assigned Judy to be in the preschool here and Augustine to be in the
Academy. But somehow or another there was a confusion and they were sent

straight to Jamaics :;:mv “ rather than to Chicagdz So I called up the

e

Yorks yesterday and I talkeé to Mary Work and I said,HHi Mary," (This is
trying to get the objective situation) "When is Augustine coming to Academy?"
Ang she eaid, "Academy?" And I said)\Mgry,Lwe talked for hours.on the subject
about Augustine coming to the Academy." "Acaéemy??Well we thought maybe the
spring Academy." And I said, "No, I remember distinetly talking z to you,
we sald igey are coming to the fall Academy.," "Oh, but Kaye, they are
already in the cluster work. Remember when I talked with you this summer
and I said-this and you said that?" And I thought I must be going erazy,

I don;i_remember_the situation. So I had to go to another person and find
out"Do you remember that conversatrion we had with Mary Work, . * what
did you say?" Well I remembered part of the sudbject, Mary VWork remembered
ﬁart of the subject, and fhe third person rememberesd part of the subject,
Aﬁé between the three of us we tried to gef out what exactly was said.
Because you know what happens when you are in a vonversation, your mind

is on other things. I was sayin%lﬂugusting needs to come th the Academy

ir
because he is s fentastle teacher, he could be a global teacher. 4And Marfy

f
saidkAugustine has bemn doing this cluster work in Kenya and he needs to

i 1
come and do cluster work, and I saiq'Oh, yes, cluster, he's very good in

the cluster.(r Bﬁt when I gsald he's very good in the cluster, I did not mean
therefore, do not go the Academy course for the cluster, I just meant he

was good., But what she heard wasfﬁfes, that means she agrees with my word
that he should go straight into_the cluster, not go 1’ to the A&ademy;

And I thought she was saying, he should go in the Academy and not the cluster.
And we both are from the United States, we both speak English, it wasn't

a language problem, .- It was we had a hard time reconstructing what the

objective situation is,
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So, in order to continue the conversation, we tried to get into the
reflective mode, We tried to figure out: '"Lets get back into the situation.®
Why éﬁd we want Augustine back inkm the Academy? To be a global facultyf
so somebody besides a North American was in there. Why do we want him in the
¢luster? Because Jamalca is starting this national program... How was i
he was sent? So we just tried to get ourselves involved in all the reasons.
And then finally we sald we have to make a decision., He can either be 1n_thé
cluster or he can be in the Academy or he can be in the Academy this fall, or
this spring. But you know what happeggjgggié is there most of the year, to
pull him out near the end is harder than pulling him out at the beginning,
What are we going to do? We said we will call you again on Monday, because
we have to open this up. But hhis was our conversaiion. We had to go through
the objective, we had to get inside it, and then we had to make a declsion,

Now one thingk&.discover is, 1t is becoming easier . for me to do these
two and forget about this one. I was talking with the
Panchayat the other day and it was very funny, Me ak got out all the issues,
or the objective issues, Then we talked around it, Well, what does this mean?
What is the gignificance. And then I find myself thenki¥ng them and they thank
me for coming, and I walked out of there and I realized I was supposed to be
calling someone and telling them the deecision, that we had@pade a decision,
And none of us had caught it, That we had talked it through and locked at
thé situation, but the decision haq#peen made and I had to go back in and I
said!Maurene (she was in charge at that time) did #6988 ¥8s or no to 1t?
And she thought about it and said we haven't decided. So I had to sit down
and we had to go over this conversatinn again, because I walked ottt of there
without a decision. Well I notice that in Operations Centrum all the itime.
We sit there and we say, we've got to get somebody assigned to this course,

What is the course? What do we need? Where is the course, how much is it

going to cost? Who needs to go, who is on our push list? (This is reflective)
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Who 1s that needs to gd right now? Who can go? “ﬁﬁan we gsay good, everything
is solved. And we walk away from the meeting and I look at the board and I
realize we didn't mgke the assignment. We forgot the decision,  We wenf up
to that point and stopped. Now I don't remember, Marianne, maybe you do, but
I don't remember it being so hard. I remember skipping over ito the decision
very quickly and missing out just getting inside/1it, But I am-discovering
todaf, it must be our times, that I am going up to 1t and then stopping
. short of the actual deeision., Or I find muself reading a newspaper, getting
the situation, and saying,"Hey, llsten, listen to this newspaper.!VAnd I start
reading it and it is so painful that we stop In the middle of it and start
talking about.something else, 1 forget totally what ~ the question was
I was asking; ﬁeeause I don't want to have 10 make that final decision.
;_~45Wéll, I suppoBe it depends on the time or whatever., But this is the
Journey you go through, What is the situation} How do you get inside and
reflect? And then finally, what are the implications you've got to make?
Now, I've drawn a chart that kka wé do sometimes to get a hold of
these questions that I think are rather interesting. If you put fhjective,
Reflectlve, Interpretive this way, and Objective, Reflective, Interpretive
this other way; you ask, What ié the most object lve-objective, the hardest
objectivé statements you can make or observatinns, Well if you axz afe
K <ii,asking what question it is; What did you see, or what did you hear? But you.
are after the basic fact. And often, Ronnie Just had a conversation with
me and I notice she does something we im tend to do, She did not start with
the objective situation, she started with the reflective. She was getting
me inside of what the problem was before she told me what the issue was.
And often we do that and I get confused. I want to say, wait a minumte,

Are we talking about what you did yesterday in a Centrum, or are you talking

about a village in India, or - w—— . what are you talking abouit? And you
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force them to come back and say what are the basic facts, We have a problem,
#e usually start with the reflective rather than the objective. Do you have

this kind of conversation? You say;“Please‘just givé”me the éubject.“ In

- faect some people you can’t stoﬁﬁﬁziking. It is an hour later and you say,

what subject are we ongw*Wbuld you jusi name‘the issue?ﬁ The objective-
objective ig, What do you say, what do'you do, what are the basic facts?

The reflective, when you are doing a cbnversétion like that reading, you are
asking things stlll objective questions like who are the chhracters?

S where you have to bhink just a 1itile bit. Or you might say

what are the elements? And particularly, when I'm trying to find out a.
sitiation I have to make a decision on: What are all thé elements in this
that y;u consider? Then the 6bjective~interpretive generally we ask in terms
gf an event like you've seen today, you say, ‘When did this ﬁappenl during this
situation?”ﬁrtbrecisely what month did you nétice there was a problem?f
You've got a time element to it., Now all of those are objectiée. Thaet is
tfying to get hold of the facts, but 1lis kind of a joummey of the objective
reflective interpretive in the middle of it.

Now the reflective questions iry to get inside the data. You start out

It
withﬁJgat is your priority? When you are trying to get a hold of it, you say,
/1

E Now,wait a minute, what 1s the prédrity we are talking about? Or when we are

doing a conversation like this story, we said ¥ex yesterday,”Where ﬁ%gg_ihe
shifts that take place? Do you remember the question in Kon Juan? YOu are
trying toget them to reflect, bul bery objectively, tryikag to +think, what was
happening? You have torh think just a little bit, its not just the obJective
facts, The reflective-reflective is your example, Tell me whereﬁthis has
happened in history. Tell me where this hsa happened your culture; Tell
personally an example,  And we probidbly use this gimbick . . more than any

. i
other in teaching, when we say, Give me an example." Because we want them

to get into ii. And then the reflective-interpretivg is not your understanding,




“Lecture II,..6 -

but what 1s the other person's focus? Or you miéht say, ther: persen who wrote
this,{therehad to be éomebody who said‘yes) What is their focus? What did
you think they were after? What did-gggz_cohsider is %ost impprotant? Not what
did you consider most important, what did you think they consider most
important? You are foeeing them to get indlde. What this does is to gtate
where you are-in the situationtgtate where t@ey are in the situation, aﬁd
try to give an example of how you unde;stand'it. This is trying to under-
stand the data. 7

Then fhe third one is the interpretive, The most cbjective part
of the interpretive igj@hat is the implication' of not having the
Hijéggg here? What are the decisions we have to make?’' Then the inter-
pretive reflective: How would you change? Whai do we have to -dol .
in order to-get this decision . ".z done? What has té shift if we are
going to make a decision? And then the interpretive of the interpretive
What's the name we give it] What's the title we give it? What's the symbol
wo glive 147

Now, thismis ggg; of zux like an abstract model of how wma you go éingILj‘L‘
this journey. And I want to go through the three (i kinds of activities we
normally do and we are going to do workshops on them thés morning,

But, first do you have a question asbout discerning the fact, getiing
inside of it, and deciding the action? Objective, reflective, interpretive,

11
Okay, we normally use this becgﬁggﬁwgfhgve somek.indL of crisis

or some kind of accountabllity that has to take place, Sé that we say,

alright, Jonathon and Elizabeth,.you%g;g fighting with each other. What
happened? And then you try to say in terms of the reflective,[%xaqtly

how did this come sbout? Has this happened before? Do you get into

2 {
fights often(trying to get out some kind of a pattern). Then;what are we

going to do about this? Are we going to have you apologize to each other,
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Are you going to go siﬁ down, you going to pay damages, what are you going
VZ : : through

to do? We make up guestions that lead-us ~ ecrisis or accountability~ " . or

a : .
making 7> decision. Then we have just plain old conversations. Maybe
- : you are just

somebody comes up to you with a problem or maybe . .-~ talking: .. . about
3 --- -Maria, You say, she greatest thing.happened to me in Kenya, I was
riding this bus (that's my objective).and that bus was about to kill me, I
mean people were drowding in on me and I wasihating,every minude of 1%, and
T was trying to decide do I have to be‘there? I was raising questions.

Vhy am I in thié bus,‘ﬂhy do I have to go here? And finally I decided I
didn't have to be on the bus, I decided I was going to get to the village
any way I could and the bus was the only way I could get there, ¥k I
Qecided that, that was my freedom. WNow you tell the story gndyou go through
the objectlve, the reflective and the interpretive, %ou want to know what
makes a boring story? They teave out the reflective, I was on the bus and
the bus was very crowded and I decided it is my own freedom td go on the bus
té get to this village, Very boring, and yet that's where we fail,

And the third one 1s what we call an awe obJecE/ or a story, Where we ask
~ the old common questionf‘What word did you hear? What déd you see? Which is
your favorite color? Who did you ddentify with?{that's reflective).(Inter-
pretive) How would you name this story? What would you change?ﬂ%ouknow those
old questions ‘that we ask on thémgﬁject£~; However, in your every day life
how many times ﬁid you lead an aft form, an awe object conversation with any
one? Okay, how many times in this past week have you done an art form
conversation? Now preschool, you-must have done at least one. Alright, and
student house. But if you are not in : formal training, you probably didn't
do 1t. Most of us don't do it. How many of you have been in convefsations
yesterday? All right, so that is one that is very common, and how many have

had to make a decision or held somebody accountable or had a crisis presented

; plia
%o you? Now this ig probably the key one, but thisﬁgne ¥z especially if you
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are a teacher or a supervisor, comes up qubte a.bit. This one is when we are

in a formal training.r
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