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THE STAFF AS A TEAM
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The focus of this morning's session is "The Staff as a Team."
We want to talk just a bit about how we've been operating as a
team, what our experience is at that. I wish you had equal time
to share with us what your experiences have been in operating
as a team. But since we don't have time for that right now, we
want to share with you our learnings about what it has meant to
work as a team and to do the thing we call Training, Inc.

I have to admit that one of the most rewarding things about
teaching at T.I., and I think you will find this to be true, is
the activity of working together on it as a team. The o0ld adage
that five minds are better than one is true. That has been borne
out time and time again in our experience in Training, Inc.

What we find is that any time we sit around a table like this
great creativity comes -- when we focus our minds on a particular
task or a particular issue -- whether it is what a particular
student needs, or what the class as a whole needs. Great things
come when you can focus in on what your vision is for that group,
what's blocking that vision, what's keeping that from happening,
and what your practical proposals are to make that come off.
That's basically how we operate as a team, and the kinds of plans
and proposals we come up with are always better than what any

one of us individually worrying over it could come up with,

I remember when we first began Training, Inc., we were in
DuPage County far from the college. We had started off with a
model that wouldn't work. We were given half-days for eight
weeks and told to create typists and so on. We tried our best with
that, but not for very long. It was clear that was not enough time.
There were four of us on the staff and the college said do what you
need to do, write the proposal and figure out what's needed. So
we decided to have a coordinator of curriculum, a coordinator of
administrative tasks, a coordinator of job development and some-
thing else. We created four people with four coordinator titles.
We did that because we were clear that it was a team effort, there
weren't any bosses in this thing, and everyone's wisdom counted.
Everyone had great wisdom to bring. So it was not that somebody
would be dictating to somebody else on a different level what needed
to happen at any given point.’ We decided to sit around the table and
use a consensus method to determine what needed to happen at any
given point. At that time, just as now, everything was new; there
was always room for creativity in those kinds of decisions.

After I had written a letter to the college saying we would
have these coordinators, they replied: that's fine if you want to
operate that way, but we want to know the name of one person who's




head will roll when things don't go right. They were right.
There needs to be someone whose name is identified as the first
among equals, who is responsible and can be held accountable.
You can see in our attempt to have everyone named coordinator
that we are very serious about this.

You are part of a five-person team, but you are part of a
larger team, which you are going to find even more exciting,
There is a team of five in Chicago already, a team of five in
Oak Brook, there is another program like this that's working
on the best way to do it and experimenting with the curriculum
in a team of four on the West Side, and now the Indianapolis
team of five is about to come into being. All of which is to say
that there are 25 or 26 of us engaged in the task of deciding
how best to do this thing. We're always experimenting with new
curriculum, new ideas, and fresh new insights in terms of what's
going to work the best so that the people who come to us for
training have their needs met in the thirteen weeks that we have
with them. So you're a part of a larger team, and from time
to time that larger team will ‘meet and we'll get a chance to share
with one another where we've experimented, and what we have done
that is different and new, exciting and working.

Training, Inc. has been going on now for six years, and what
I've just described has been the dynamic that has gotten it to
where it is. That is, it has evolved out of those team efforts.
The first four years it was in Oak Brook, and there were just four
of us in that team. But we began day one of the first year with
the Mountain View Accounting Packet, the Snow Country Typing
Packets and the Lester Hill Corporation. So some of those things
we knew we wanted to do right away, in terms of the office
simulation dynamic, and we watch all the time for something new
as things are published that might do a better job than any of
those. We have not found many. So we continue to use those.

puring the first 4 years, in Oak Brook, and then with the
addition of the program in Chicago, we have constantly dialogued
about what will best serve the needs of the students in 13 weccks
to make them job-ready. We are continuing to refine the curricu-
lum, continuing to evaluate at the end of each 13 week module.
There have been 26 gquarters since the program began. That means
we've done 26 of those evaluations where we looked back over the
13 weeks and the journey of that particular class and individuals
within that class. We do an individual evaluation of each stu-
dent and then an evaluation of the program as a whole. We have
a chance to look back both from the perspective of the whole
group's needs and the individual's needs and say to ourselves
what the business community is calling for that's new. That's
how we added data entry. As we read articles and talked to people
in business we found out that 1 out of every 3 white-collar jobs
uses a keyboard because the computer technology is getting such
that you can afford it and it's just everywhere. Our "hand




method" of running the Lester Hill corporation was quickly
becoming outdated. We had to move to that kind of eguipment.
We're working on how we're going to move into that by the end

of this year. But it was keeping our ear to the ground rela-
tive to what business needed and raising the question of how we
adapt our model and what we need to do that's different in order
to meet the demands business is putting on us relative to what
it takes to get a job and be competitive in the market we're
facing in the 80's.

We've also stood present to the educational needs of each
group. Sometimes two-thirds of the class in Oak Brook did not
have high school diplomas or GED's. That's one of the prerequi-
sites of our program downtown -- but you will find that whenever
a counselor thinks someone has the reading and math levels to
do this program, they'll send them whether they have a high
school diploma or not. We usually interview them on the basis
of our testing and screening, and whether it seems they could
accomplish the objectives of the course ~-- the packet work and
that kind of thing. So we've looked at the educational needs
and have found as time has gone on that there has been increas-
ing need for work in basic math and English, reading and spelling.
We didn't spend as much time on reading, spelling and math at the
beginning of the program as we find ourselves needing to now in
order to deal with some of those deficiencies. You can teach
someone to run the 10-key calculator by touch. You can teach
everyone to do that. That's one easy victory for every student,
But whether that decimal is in the right place or not is where
the students have a problem. In the last class, during Lester
Hill, someone sold a towel for nine thousand dollars. That's
a dramatic illustration of putting the decimal in the wrong
place. That mistake went through the whole system. For a while
it was just about to make us go bankrupt. It's important to know
in simple calculations or in running tapes on anything if you're
in the ballpark or not, if you're dealing in hundreds or thousands
or tens of thousands or whatever it might be. The need to go
back over and brush up on that decimal place is important in
the business community and in business math.

That evaluation every 13 weeks has been a matter of looking
all over again at the whole curriculum. What's needed, what do
we need to do more of, where do we need to do some research?
Sometimes that research takes the form of research that we can
do as staff, sometimes it takes the form of bringing people in
from business who can talk to us about a particular need and
how best to meet it. So the staff has from the beginning been
larger than a team of 4 or 5 because it has always had an
advisory group from business. That's not always been a formalized
thing., For instance, on this data entry curriculum, we have a lot




of questions. I have been teaching at T.I. for six years; 1 am
not familiar with what's been happening in data entry. So we

had a data entry task force meeting about a week ago: a group

of personnel people who use data entry and some who were trainers
in d.e. came together and talked about what was needed and what
they'd looked for in their prospective employees. It's important
to have that kind of dialogue with business all the time to be
sure that we're getting people ready for the job market that is
there. In this particular case, it is the job market of the 80's
that we're concerned about.

The evaluation dynamic is one that we do quarterly, weekly
and daily. It takes. a lot of time, it takes a lot of effort.
We spend a lot of lunchtimes talking, not always formally, not
always in structured conversation, but you find yourself just
wanting to talk about a particular class and its journey or all
the people or individuals in that class because no two are alike.
And when breakthroughs happen with individual students everyone
needs to know about them and needs to be able to celebrate. It's
those kinds of victories with individuals and with the group as
a whole that keep you going when the going gets rough.

Our last class was tough. It was hard to do. We tried
things, like that reading I just did. I read that with every bit
of drama, histronics, everything I could. Then I started on the
conversation and they just wouldn't talk. They were just staring
angrily at me as if to say, now what's next? One time you do
something like that and everybody is alive and says "yeah" and
talks. And the next time it might be like a bomb. When those
times happen it's not advisable to give up on that particular
piece of curriculum, or the profound effect that it could have.
It's a time when you need to come back together and talk about
the subtle things you saw going on in the group when that happencd.

It's the little victories, the getting together and saying

have you seen the way Jackie is dressed today -- that is a real
breakthrough for her. -- That's the first time she's put makeup
on ~-- that motivates the staff. We had a 45 year old lady in

the last class whose name was Martha. She's bowlegged, always wore
pants, never wore makeup., She was in an automobiel accident and
her legs were not set probably; she didn't receive the kind of
medical care she needed. Her legs were crushed in this accident,
and she just went home. Her family stood her up in the middle

of the room and said, "walk Martha." You do what you need to do.
Anyhow she had lived with her bowlegs and dressed to cover them
up. All of a sudden one day she came in with makeup and a dress
on and looked like a million dollars. I suppose there wasn't one
of us who didn't mention to her that she looked like a million
dollars, really great. She stayed that way throughout the rest

of the class. You have to be watching. We had one young man who
finally wore a suit. He got it out of layaway, he wore it, and no




one said anything. He said, 'hey, haven't you noticed?' You
don't want to let anything like that get by unnoticed, whether
it's a change in dress or a new suit. It signifies some break-
through, some shift in their imagination that you're educating.
They're signalling their decision to be employable.

Our goals remain fairly constant: we're out to see that
every person is guided into employability by the end of the 13
weeks, but our strategies and tactics for doing that vary tremen-
dously. They are only limited by our own imagination,

One issue that pops up in every class is punctuality and
attendance. We set the context the first day that this is like
the probationary period on a job. The next 90 days is their
probationary period on this job at Training, Inc. The reference
they create for themselves will be given when employers call.
Many times prospective employers will call and the first category
they ask for is 'somebody who is dependable and can type.' We
tell the students that when we're asked that question of depen-
dability, we get the attendance record and look bhack across the
weeks for that person and say, well, this person is dependable.
Many of the students have some of the same skills. So attendance
is an area in which they need to strive to create a fine record
for themselves, one of which they can be proud. 1It's one thing
to say you recognize the need for that and will do your best to
get here every day. It's another thing to act that out for
thirteen weeks, especially if it has not been a value for you
in the past. Sometimes as many as 11 people are late the first
three weeks. You start class at 9 o'clock sharp and have a lot
of empty chairs. You know that you have an issue that goes beyond
any individual. It seems to be an issue with the whole group.

Or they go on their break and stay a little longer than the time
allotted. 1It's 10:03 by the time they get to typing. And you
know you have an issue to address there. When we sit down and
decide to move on that, then all of your creativity is needed

in determining how to do it. We have very direct tactics and we
have very indirect tactics. Sometimes we feel like we need a
hundred of those spread over the 13 weeks in order to deal with
this issue. Here are some of the direct things that we've done:
We lock the door at 9:00, and open it again at 9:30. They have

a cup of coffee some place for 30 minutes to weigh up how they
are going to make it on time. They are not paid for that time,
and that makes it very serious. It alsc provokes a lot of anger.
But there's always a context given before it happens about its
importance and why we're doing it. We usually don't do it for
more than a week. But it's a week of dramatization, so they have
a way to know we're very serious about this thing of punctuality.




We invite guest speakers to talk to the class. We try
to invite people whom we could tell what this particular class
needs to hear about the importance of punctuality and attendance.
They need to hear this not only in order to get a job, but in
order to keep a job and get promotions. One of the speakers
must have said 25 different ways, if she said it once, how
important that one issue was at her bank. And those students
heard that in a way that was new for them, 1It's helpful to have
someone in personnel who can come in and put the emphasis where
you have decided as a team it needs to be.

We bought three new clocks last quarter. After all these
vears, I still don't know how many clocks we need. But because
we couldn't get the students out of the lounge on time, and
they'd use the excuse that they didn't know what time it was,
that doesn't need to be a problem. We put a clock on the front
desk, a clock in the lounge, there's a clock in almost every
room., The decision there, again, was to remind them of the serious-
ness of being on time. And it's not related to whether or not you
have a watch on. )

At three minutes after 9:00 we mark the attendance sheet with
a little "T" after the name of everyone who is not there. When
they do sign in it is obvious to them that we notice they are late.
Getting there before that mark gets on the sheet becomes quite an
issue for them.

We might call them at 2 minutes after 9:00 if they are not
there to find out why, especially early in the program. We 4o
through a workshop on problem solving that has them look at all the
alternatives never letting them fall victim to circumstances,
always keeping the perspective of what you would do on the job when
this occurs. On childcare problems, we brainstorm all the possi-
bilities and alternatives that might be there because it's so
important for their maintain a job once they get it. We never let
them use the excuse that this is only a training program, but re-
mind them that this is preparation and transition into a job.

All the issues and problems that surface now are going to surface
on the job to keep them from being successful.

And then we've done more subtle, nice things. We've rewarded
those who came early. From 8:30 to 9:00 we might have coffee and
donuts in the student lounge; that gets to be a bit expensive but
again you do it for a short period of time and at 5 minutes to 9:00
the coffee and donuts disappear. If you didn't come early, you
didn't have a chance to participate in that early morning socializ-
ing. We wouldn't do that sort of reward or incentive kind of thing
often. Or one week we decided that whatever else we did, and
whatever our agenda was for teaching that particular subject, the
first 5 minutes of every class was going to be something that no-
body would want to miss. In typing it was a demonstration of
something new, the machine could do what they had never seen before.
It was something that struck guickly, was exciting and they talked




about it. Nobody wanted to be late, to miss that happening.

It was a way to symbolize the importance of every minute in

the hour. We got so carried away one time that two of us stood
at the front desk and as people walked in after nine o'clock we
sang "you're late, you're late" -- that song out of Alice in
Wonderland -- and they were embarassed -- not us. You could hear
this singing all over the office. One student who has a job

came by and I asked if punctuality was a problem in her office
and she said it is. I asked how they deal with it. She said
there's a buzzer at the door that they turn on at 9:00 and if

you walk in the door after that, it buzzes very loudly. Everyone
in the office looks up to see who is coming in. That's not very
subtle. It's a little like singing you're late when they come

in the door.

You can't do enough things to dramatize the importance of
that one issue., But that's just one issue. There are many issues
like that. With all those tactics, there will always be a need
for new ones. (Like calling particular people at 7:00 a.m. to
wake them up, if that is their block.) We'wve thought about writing
a book on excuses used by people who are late or wouldn't come on
time and it's hilarious. One lady couldn't come in because her cat
jumped up on the shelf and knocked off something which hit her on
the head -- just unbelievable stuff., They are the kind of things
that happen to all of us and just have to be dealt with seriously.

We decided to do a lecture before we locked the door one time.
The staff member assigned drew a picture of a classroom with desks
and a head here and there, and lots of desks without heads. Then
she drew a clock showing 9 o'clock, not after nine o'clock. She
put this on the board and did an art form conversation on what
they noticed. She even talked about putting balloons on chairs
of the people who were not there at 9 o'clock. Once again we were
trying to get them to reflect on what it means to start at 9:00
and how they need to be serious about it.

You are only limited by your imagination. fThat's what you're
doing, you're educating their imagination. So they sort of anti-
cipate that almost anything can happen. We have many ways of inject-
ing that creativity. You're always watching the mood of the group,
and planning intentional interruptions that allow them to make new
relationships or that will occasion a shift in the mood as that
might be needed. You have to decide what you want to have happen.
Maybe it's time for a little anger to surface. But maybe it's
time for them to laugh at the situation, and take a new relation-
ship to it. That's the kind of thing you're listening for and
watching for as a staff. Someone asked if that means you wait till
you meet with the team and decide what to do as a group. Being a
team, making decisions about what might be most helpful is sort
of like saying we need to do something and we think it's a little

o




short talk -- 15 minutes tomorrow, and you're assigned to come

up with it, We don't all sit there and plot over it. We just
say it's needed and one of us will take it on to do. You've all
decided its needed. You would create it and it doesn't take away
your individual creativity at all. Anything you do in your own
classroom to deal with the subject is going to be helpful, too.
You will want to share those kinds of things with one another.
It's really a matter of bringing everyone's focus and attention
to the issue, and it has to be a real concern.

Frequently, vou find yourself growing hostile toward someone
who's not doing what they're capable of whether it be in dress,
attitude, style or whatever. You want to take drastic measures
after you have said something 15 times. So it's helpful to meet
as a group to get that anger about an individual out and then
decide corporately what the best relationship and stance to that
person is going to be., Otherwise, five people beat them up, and
they leave. We have found that if we can discern what it is that
is irritating us so, or bothering us so (and this is important
because it will be an irritant wherever that person goes, and;
therefore, is blocking their employability), then we can say what
the most helpful relationship to that student might be. And that
is very helpful. You get some distance that is badly needed, so
that you don't act out of your most immediate response, which
might be very destructive. You might decide that is what you need
to do. But you might decide that only cne of you needs to do it.

We had a student who wanted to be a receptionist, but dressed
inappropriately -- wore shoes that look like houseslippers, died
her hair in an unbecoming way and never wore a skirt. We knew
that if she went out looking for a job looking like that, no office
would hire her as a receptionist, She needed to get that word
directly, and yet she didn't need to get it five different times
or different ways. So we decided one of us would have the conver-
sation to say no office is going to hire you as a receptionist
looking like you look. She needed that kind of direct address be-
cause it was time to go look for the job and she still hadn't
heard that. 8o we did it that way, and she disappeared for two
days. The person who had talked with her didn't know what was
going to happen. Two days later she came back. She had been sew-
ing at home for two days, had made a navy suit (a darker color
because she is a big woman), and she was ready to go look for a job.
Sshe had done her hair differently, too. But you didn't know. You
decided what was needed in order for her to be realistic about her
possibilities and what she was going to need in order to be able to
get a job. You had to get it said, and you decided how you would
do it and then you just hoped that her response would be yes to that,
and it was. On the other side of that there was a deep appreciation
because she knew that you only said that because you wanted her to
get a job. It's clear by the end of the program that you're only




there for that reason so they are very receptive to what you
say. One of you can make a point on behalf of the whole group
and the rest of you support this person when she does it.

One of the things in our brochure that we stand behind is
that every student at T.I. wins or is enabled to win. That
doesn't mean that you never have a student who needs to be dis-
missed from the program even though our retention rate is extremely
high., We had a very angry and hostile young man in the last class.
He interrupted classes with his negative style, he wasn't sure
that he ought to be there, wasn't sure what he wanted to do, and
that's common -~ not having a clear vision of the future. But
this young man was a .problem to the group as a whole. His negati-
vity was almost more than the group could tolerate around the
table in every session. We had a conversation with him in which
one of the alternatives was to leave the program. That young man
was in the program for a month before we decided to offer him
that alternative. 1It's not an easy decision to make and is done
with great deliberation. 1It's done after your staff agrees that
that's the best thing for the 'student and for the whole group.
That's where you appreciate the collegiality, the team dynamic,
when you have tc make those kinds of decisions. I was so angry
at him one day that I could have said "go," but I waited until
I could talk to the staff and some of them reminded me of new
elements in his journey that I hadn't seen. The gift is that not
all of you will give up on the same student at the same time. That
being the case, to weigh those things up as a group and move on
them corporately is a great, great gift. That's one of the reasons
we have 97% retention. We don't act on impulse where the students
are concerned, "

Most educators will tell you that a certain percent of every
group is going to fail. We have found that everyone who goes
through that 13 weeks is a winner. We teach them that they are
going to win by building in the winning. During the first week
we teach them how to use the ten-key calculator by touch. Almost
everyone can do that and can be victorious in it. It's just a
small key board, we've got an excellent text and they almost
can't miss. Every student gets a chance to do the 10-key calcula-
tor and at the end of the first week, you pronounce the victory ==
"everyone here is doing the calculator by touch.” This comes at
a time when the typewriter keyboard seems overwhelming and impos-
sible to learn. They've got that kind of fear of the typewriter,
but they are winning with the calculator. &aAnd then they don't care
so much that they might fail with the typewriter. They know they
can do this.

You find in the early part of the course that many of the
students say they want to be an accounting clerk. They start
_ the first hour of the first day keeping the accounting records of




a company. They are led step by step through the process so that
nobody gets left out, and you see to it that you have them all
on board and winning with that packet. Then they know if they
doubt their ability to become a typist that they can be an account-
ing clerk, and math is making sense. They have a great desire
to know the basic math. It obviously is going to be needed in the
accounting clerk work.

In office procedures they win at the beginning with filing.
They do actual filing in a simulated packet, and again they are
enabled to win. They build confidence through the kind of achicve-
ment built into the course. I think you will find this is the
case in all of the subjects. You can claim those victories as
they happen and have some very excited students all along the way.

Two people from Indianapolis came to visit who were looking
at funding a sinilar program there. One of them was asked by
a friend meeting with us from the business community here in
Chicago, to describe her CETA program in Indianapolis. She said
that they had funded a clerical'skills program and were very
pleased that it graduated 55% of those who enrolled and fifty
percent of those got jobs. (25% had jobs!) I wondered what she
was so pleased about. The reason, she said, only 55% completed
the course is that they are dropped if they are not serious, if

they are not motivated, or if they don't do the work well. "We
don't keep them in the illusion that they can get a job if they
don't have the motivation for it." I found a way to say to her that

when we take on 36 students we decide they are the ones we have on
our hands. Then whether or not they are motivated is our task.

We are not asking at the start that they love the business community,
or that they be serious about their career in business, or motivated
enocugh to get there everyday on time. We see that as our task.

Many of them are very motivated when they come. They need employ-
ment and they want to work in an office. There's a certain amount
of glamour to that. But that motivation doesn't sustain them for

13 weeks. I think the reason you have dropouts or have these

people dismissing students is that they haven't found ways to sus-
tain that motivation and create the kind of new motivation that's
needed., Students need reminders so that they can win and see it
through to the end. We're very proud and boast that we do see
almost everyone all the way through to successful completion not
only in the program, but into a job that they can handle.

What you are out to occasion is that they understand them-
selves as capable office workers, that they see it as something
they can do and that they see the business world as a very human
community. Not something to be feared, but something they can
enter into,




Those are the kinds of images the students are building as they
go through the thirteen weeks. One of the keys to having that
happen is that we as a staff see ourselves as role models. That's
not easy because we're on stage at every minute. If you don't
believe that, you just make a mistake -- and see how many people
tell you about it. Our Business English instructor every now
and then makes a mistake. You are grateful the students recog-
nize it. Or once an instructor answered the phone "hello" and
forgot where she was and everyone went ooohh no. Just forget
for a minute that they are watching everything you do (how you
conduct yourself or how you relate to each other as a team, or
how you do any of the things you are demonstrating to them) and
watch how quickly they will call you to account.

The way we dress, the way we organize our desks and our
work space, how we talk, how we relate to other people, the way
we answer the telephone, and the way we operate as a team, all
of these ways we are on stage all the time. Our students often
say they would like to be a nurse or a social worker -- they want
to be one of the few professions they have come into contact with.
They have seen role models in that profession. They want to work
at public aid because the people there are professional people
in professional positions and ones they are familiar with. You
represent a whole new kind of possibility. You are the business
professional style they can aspire to become like.

The fact that we are always on stage is a truth, not a choice.
How we use humor, and what our body. language says, or how our desks
look, you realize that people can see all of that. It's critical
if you are trying to teach organizational skills that you embody
organizational skills and demonstrate how much more you can get
done, and how much more effective you can be. The way we react
in a crisis is what they are going to try to do. Once two students
got angry with each other and had an argument in the elevator on
the way to lunch. They got out in the lobby fighting, and the
security guard called the police. One student reported this and
said, "you've got to come quick." I went to the lobby and the
guard said he would leave them in my custody. S50 I took them up-
stairs, where one of the students said one of them had a weapon,
I took them in my office and asked if one of them had a weapon.
One of the girls said she had a linoleum cutter in her purse, and
obviously hadn't intended using it. She said she had it because
she lived in a very dangerous neighborhood and was afraid to walk
home at night, but didn't pull it out in that fight. Well, the
students were excited, and it was a volatile situation. Those 2
students remained to the end of the program and went on to fine
jobs. The students were all watching how we would deal with them.
There are other times when they want you to do something quickly,
and you have to decide what your approach is going to be and what
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style would be best for them to see. Never belittle their concern,
but be conscious of the best style for that.

In order to do and be all those things I've just gone over we
have found it is critical to hang our personal problems on the door
knob outside the classroom. The last thing our students, who
come with all kinds of problems themselves, need is for us to walk
in in a bad mood, or bring our personal problems to class. Then
we cannot do what is needed when their needs arise. All of that
is to say that we are key in holding up the new possibility these
students are going to have as they enter the business world. The
task that we take on ourselves is educating their imagination.
That's why -- I'll have to give you some of the students comments
at the end of the program -- students talk about new possibilities
that have been opened up, and a lot of that comes from the way they
have been treated, and the honoring they experience in the claussroom
setting. They will become a team in the classroom.’ They'll hold
each other accountable. They call each other at night. They help
in personal issues. They tutox one another. 1In job search, they
will pass job opportunities on to each other in the desire to help
each other and to win as a group.

Lester Hill is one of the best illustrations of teamwork that
they will know. It's a simulated company. They learn how to get
a job done as a team, Once a student who was in the warehouse
department said, "I quit. I won't be here for the rest of this."
The human relations factor in the simulation is just incredible.
At that point we talked with the manager of the department and did
a little problem solving. He outlined the job and we talked about
how to capitalize on the strengths and weaknesses of every member
of the group. He was asking one student to do the typing who had
poor typing skills. He had asked May to draw lines and she was
poor at that. The manager thought it was impossible to get the
task done with that team of people. But if you recognized the
weaknesses within it and built on the strengths of the team, it
wasn't impossible. So he went back, planned on the basis of
strengths, and they had a great victory. That has to be the case
in every one of those departments. That's a learning they will
take with them everywhere they go. If the task is important, then
getting it done the best you can is important, too. We all bring
different gifts to the situation. So that kind of thinking is
always going on.

Some have asked if your individual creativity is hampered when
you decide to participate in a team like that. I would say a re-
sounding no. In a team effort, it is all enhanced. When you do
something creative, and exercise your individual freedom you know
it's on target.
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When we describe the needs of a particular class, we raise
questions like how do I need to present this information; do we
need to do more demonstrations, what kind of contextual short
courses would be helpful here? It's the wisdom of all five of
us that helped me see how best to teach typing and office proce-
dures. That kind of teaching and thinking about what you are
going to do is a 24-hour job. You think on the bus on the way
to work. "We talked about that last night -- what am I going to
do to address that?" Some say you need to close off what goes on
during the 8-hour day, and forget it. But you don't do that when
you're working with human beings who need what you have to offer.
Their needs don't stop. You'll find yourself brooding at lunch-
time, etc. All of this is to say you'll have a lot of fun teaching
together, When we started 401 North Wabash, at the end of the
fiest day of class when we opened in the Sun Times Building, we
had champagne. We'd made it through the first day. We had a
birthday celebration last night for one of our staff and fixed a
nice dinner. We made sure that she was reminded of the gift she
is to the group. Each of us said something to recognize the unique
contributions she has made to the group. Too bad birthdays only
come once a yvear. Things like that give you the motivation to keep
on giving your creativity.

After graduation, we usually find a way to celebrate as a
staff. When we're tense, tired, before we do evaluations, we
celebrate together. On Friday nights we usually meet a bit longer,
from 4:00 to 5:00 and always have some refreshment to look forward
to. What I'm saying in all of this is you will have to decide how
to take care of yourselves because you're embarking on a very diffi-
cult task. That's probably getting a little bit clear. You have
to decide and redecide, and celebration is one great way to keep
going. We had a man from Peoples Gas visit who asked how you deal
with teacher burnout. "How often do you have to do that?" I don't
remember what I said, but we don't have much of it because we pay
attention to taking care of ourselves and we don't all loose our
vision of what we're about at the same time. Probably one of you
will always be able to remember your vision and state what's needed.

One other suggestion, if you get bogged down and creativity
seems limited, you might study something. You might bring in some-
thing objective, like Boulding or somecne else to keep yourselves
going. Then we'll be sharing as a larger group in inservice days,
and you represent fresh new thinking and approaches, We couldn't
be more pleased to welcome you with your background and fresh
creative insights and we're delighted to have you aboard.
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