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!he Religious House Apia
The World We Create 2 D;:;!bf;r 1973
THMAGINAL EDUCATION FOR W. SAMOA

INTRODUCTION

The Order of The Boumenical Institute has had staff working at Methodist

High School, Western Samoaz, since 1969. During that time we have gained much

wisdom of what it means to work in Westemrn Samca, In 1971 the House decided

that it must record that wisdom in oxder that it not be lost, Consequent ly,
in 1971 a2 school mamual wos begun.

The losing of three principals in the year 1973-1974 caused the House to
feel an efen stronger imperative to finish the mamuzl (which had been startced

in 1971) to ensble future EL staff and principals of the echool with its
common BENoOry.

We realize that this noermel is s rough draft. It includes many details
of school policy which are constantly being changed and will comtinually necd
to be revised,
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THE RELIGIOUS HOUSE APIA

DECZIBER 1973
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SCHOOL HISTORY

.

KEY EVENTS

1969-71 Deeision not to ¢all fteachers by their first name.

1972

203

1974

1.

2.

3.
%o

5e
6.
Te

8.

Saroan ceremonizal fale built by villagers of Satua;nj.teé (Jarn.)
Built teachers house by road, (April)
Began atain work on extension of school. (Cet.)

Decided to cmphasize speaking of English --rules and Short courios

and punishments.

Initiated Activities Period-—one period/week.

Initiated Point Systen (tem 3)

Initiated moving from class to class instead of students in
their form roem all day, (term 3)

Class and school gardens (tem 2)

Class meetings begun (term 1)

First Parents Visiting Day

P.T.A, began (tem 3)

Seilala Mapusuae to ITI (July

s wWomen *o,k.‘nq aftee snheed defenhon

Built 3d house from rosd (Feb) --added kitchen to it in 1974
Built scceas 1oad o school in front of staff houses (texm 1)

Fiafia send-out for Duncan Horris (end of tem 1)

» - LY - {44 - A
fiev, Hexvey lezkinc visited frem Austrlian ilission Board (¥ov.)

@eorge Ensinger sent to ITI (Augnst)

Began using new extension,

Library check out sysienm re-esteblished.

Art Room created out of old 1zb.

Departmeat workrooms built.

New staff room created from old elasarcom—telephone installed
School badge designed and students begin weariog then ($orm 1}
(2lso sports T-shiris

Sign for school approved.

School barmer with schosl symbol on it created,

-
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50Li:00L HISTORY PAGE O
9, Thermofax and Ditto machines acquired from Australia through FPIA
purchase,
' 10, Hew staff hcuﬁ-;e built near cemz;onial fale.

A —— — o —

11. New roof on old verandah,

411 staff housing refurbished by Australian work party (Jan)

13. Second grade rugby tesm begun and jerseys purchased for it.

14. Litwary class taught fortnightly--alternating with class meeting.
| 15, School is granted use of houses on east side of malae,
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RELICIQUS IICUSE 2PIA ' DEC. 1973
THMAGINAL EDUCATION FOR W. SAXOL
SCHOCL TRADITICHS

Traditions pley an important part in the life of Methodisi High Scheol.
As the studenis journey throush MIS, they legk formwraxd $o certain things hap-
pening. At the beginning of each year, fhe entire school is divided into fovr
groups called "siga®, (families or houses) which are a cross-section of all
ages from ail the forms. The house comeepi came from New Zealand. Adiga's axe
nemed with Samoan nawmes of wowmtains and each alze has = colours bluwe, proen,
red and yellow., The z2im is the group used at various oceesions such a2z the
end of tern cclebrations, "fiafias®, where cach "2iga" prepares songs and
danees and preschis gifte and food to the honoured guesia. There are alse
competitions between the Tour houses during the "fiafias“, The “aigas" axe
siven points for their singing and daneing ond prizes are awarded. During
SPOTTs per'ods the students are also divided by "aigas" end gain pointe for
the "aL_,a" throuzh their tesw and individual scores. At the "fia®ia®™ at the
end of terw one, a trovhy is cuarded to the ":.ai,:-;a" with the highest overzll
points. The "aigas" wear "lavalavas" in their "aige" colour for these special
evenis.

The mosi inmortaht oveat for the "aiza" is tho Track and Field Inter-
School Sports Dey in fuguet. Abont & month before the Inter-School Sports
Day, the school holds its owm Sports Doy where the "aiga" compete in events nmnd
from the winners of these competitions the ctudents are chosen for the Intor-
Scheol Sportc Day. During the firet twe torms, there are Inter-Schonl fenn
sporTss which are not crganized through the “aige". Boys play Hugby ond the
pirls play Softball and Basketball. The teams: compete wish other schools and
trovhics are given fo the winning feam.

The SCHOOL MAGMZINE, Tora'i i Luma, has alsec been an important part of
school lifc at MHS. Pictures are taken of the classes, prefecte, staff and

of impeortant evenis throughout the year such as the Sports Day. Studentis sube=
mit vritten work which is also a part of the mogemine. This has beon & signi-
ficant way to rehearse the school yemr for MHS,

Tach form clags hee its CLASS HEETING once 2 week where activities to be
held during that period and any special celebrations ox cvents the clasz dc=-
cides to lake pori in ore plomsd for and carricd tharough.

5in PERIOD ACTIVITIES IS ALSC Lf LnPOAT.ET TRADITION. One Stk peried a
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5CHOOL TRIDITIONS PIGE

week is set aside for class paxrticipation in events which are neot oxdinarxily a
part of the school's curriculum. The 3rd and 4th form classcs are grouped across
achicvement streams or by girls and boys. During a four weck peried, the
students will paxticipate in four different cetivites, They work on school .
beautification, hear an outside guest speaker, hesr one of the men teachers
speak to the boys or a woman feacher to The g2irxls on a special subject, and
sce a movie in the 1ab. The Sth form students have the choice of either being
in the shool choir or the nevwly formed drama class.

The KUSIC FESTIVAL has boen an important ovent for both the cheir and the
achool. Each ycar the hipgh schoel cheirs of Western Samoa perform. The noncy
collected for the tickets is divided apong the schools fo be used in their
music programe. (Plans are being made now to change the Music Pestival into a
Inzic Camp for 1974.) Singing is an imporitant part of o Sanoan's life. The
choir gives the student & chanee to expericncee singing as a diseipline while
singing the Samoan songe he knows and the YWestern songs he leoaxns new.,

At the beginming of the year and at the end of each term, the entire school
participates in a WOREDLY, cleaning up the school grounds. Bach student orings
cither a kmifc or a2 broom to cut and sweep the grass or other jobs assimmed o
the classes. &t the ond of the workday there is a short "fiafic" and the
students arc scent home carly,
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T:CINAL EDUCLTION FOR %. SAMOA
SYMBOLIC LIFE

The Symbolic Life of Mothodist Migh Echool is expericnced through three

main structures; the individual class, the "aige™, md the total school, Hith-

in ihe individual clessos there is the most diversity, depending upon the
openness of the teacher to rituals and cther forms of symbolic 1life. For
the most perd, Seachers limit their rituralistic life to greeting the elass
at the bdbeginning of the period and dismissing the cless ot the end of coch
reriod. However, the Religious House nombders hove made it a pr:».'ctice to
create special ritumls with their elosses to xehearse the story of vho they
are a8 wnique entitics in history, Fe have endeavored tc onable our clrooes
through this means to pick up their lives and iwage thomselves as sreat
people who are able to sce themselves as serious studonds. Examples of the
rituals used:

I. Leaders These are the Times .
R. Responses We axe the noople,
(repeat two more times with double Lmen.)

L, You arc the grestost!
R, Ve axe the grezt.st
(vereat two more fines with triple izen,)

-
v

!
)

L, Vho arc we?

R, Ye are 5%.

IJ. %Gt dO we ao?

R. Te create the future,
L, T Qo we live foxr?
R. ¥e live for =211 wen.
L, Hallclujeh.

R. fHuen. B

L. The future is open.
R, ¥e can decide.
(ropeat two nore times with triple Anen.)
inothker way thot the students® grestness is affirmed is through using the

tean struecture for accomiability and nbsolution. (Sce also Classrocn Organ—
ization) In setting up the tcans it is very halpful to set aside o period
wherc in the tears can create the SYHBOL, RITULL ané NiMB. Contexts for this
rast be carefully laid out by the teacher, but this area of symbolic 15.‘fc: iz
very importent in the elasswyoon. The use of ritunls is c:-'i;jéﬁd ‘bg-r the stud-
dents in Sappa vhose whole life if full of ritwals sd that these don't secenm

too strange, and thorxcfore, are camily accepied, Samoz is o country with exn

T
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CR!LI’.'TR."-.DITIOR’ and much ceremony and all irmortant cvents centre arcund speach
nalcing and many formal ritunls,

lnother area of syobelic life is the CLLSS SELEERATION. Meny classes make
it a2 pljactice To plan their clasz meetings for the term including days of
vork, play, and special celebrationz, such as going to 2 movie. The highest
cclebration of cach term iz the term nerty or trip. Froquently, closses
7lan picnics or class parties to fulfill that funciion noar the end of the
school ferm. The students do almost all the plamming and handling of finunces
to enable the class , whether that includes haviny: food stalls tc raisc noney
ox charging each student a certain anount of ncaey to pay for bus fare. TFor
a trip, often a prefect and/or another teacher is invited to go nlong (often
it  helps if a Sanoan teacher is invited becouse of Samoan customs and laone
guage). Thiz iz an honour for the class to have a special gucst and encbles
the group should an energency arisc that night require an adult to accompany
concone to the hospital or home,

Inother area of celebration occurs every ycar when people arc sent out.
Our school has a transient staff, wostly of voluntcers from oversess or assigned
by various church bodies. Lz a result, each year therc are people whose cone
tracts or terws expire, The school alwaye has o bip feast and "fiafia" o
celebrate the cending out of these people. The students bring food and cifts
ard the "aiga" prepare many itens as part of the Yiafia®™.

The daily ASSHEBIY is another irportant part of the symbolic life of MiS.
Every morning the studeants line up by classes when the bell rings s and then,
the tcacher on duty greets the students who respond with a greeting to the
principal and teachers, Lmownccnents of varicus sorts axre mode and then o
shorr worship follows conzisting of 2 song or Psalm and the Loxd!'s Prayer ox
Student prayer, and then dismissal to clesses  On occasions, such as Holy Weel
or the end of a term, classes have taken rosponsibility for a longer worship
inelvding scripture readings, a brief witness and prayer.

Inother special event in the spiritual lifc of the scho 1 is the Prefect
Induction Service during the firct term, Hoxe pucst ministers are invited to
address the students, and the sonps, proyerx and witnemses have usnally all
been given in Samoan. A tea follows this service vhere the prefocts scrve the
guests and staff. Then there is the Easter Scrv'ice, tern one, which is a

brief service before the students are disumissed for the Easter holiday.

rrmtmas W = e =
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Staff menbers and/or invited guest finisters conduet this shori Faster service.
At the end of tern three, one of the wist imporiant cventz of the achool year
f'takcs ploce: FRIZE DAY. This is the day vhen perents ore invited to watch
‘the presentation of prizes to the top students of each class, the Dux of the
'school, and a speciel prize for th:‘:_ stux}g—:nts who have cxecelled in scripturc.

During the yeax, there are sceveral occasioms when the stalf gethers fox
spacisal celc‘bration_é to either naxk the__be.éﬁ'uﬁme‘of the school year, or 2
send out mid-year, or a welcome $0 new staff members. The symbolic life of
I(!cthodist High School is a rich one. £A11 studenta ond steff menbers partici-
pate in it in several dirensicns. Sone people are more self-conscious of the
simnificant role that it plaq:s in the hfc of the school and strive tc uphold
and meintain it, and also ephance it by adding to it, thus adding greater
richness to the school's :-.md s:tudcni?s' life, '

—— ————— T ———
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In 1974 the above design was approved for the school
symbol, It incorporates the church symbol along with the
rising sun symbolic of the new day,; the resurrection and the
future, The words "Agai i Luma™ mean "move intc the future-
progress,™ It was changed from "Tagai i Luma" which was the
name of the school magazine, uvhen it was learned that "Tagai
i Luma™ didn't hold the action of moving, but only sitting
and looking into the future, (The name of the magazine will
also be changed to "Agai i Luma")

The Education Committee approved the symbol but requested
that "Ja Matau i le Atua" be added to it. That means "The fear
of God" but implies the whole statement: "The fear of Cod is
the beginning of wisdom.,"”

Since that time the badges have been printed, the symbol
has been printed on T-shirts, duplicated onto 2 new school
banner, and planned into the design of a new school sign wuhich
will stand near the road in front of the school,
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‘ relatives clozer to school %o stay with during the week, Students then must ;

! woxrk to do before and after school, such as cooking, washing, cleaning and WOk

" the younger one.

- .-
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CORTEXT: SAMOAN WAY
CONTEXT OF STULENIS
Families send their children to school in order that they will at some stage
in their journey receive = certificate showing that they have successfully cou-
pleted their schooling so they might get 2 job in Samoa or in New Zealand to gefi
money for the family, But the context out of which students come to school '

in Saumoa is often not the most helpful for being effective students.

$

Students often travel by bus for long distances to achool if they don't have;
often get up a5 early as 43100 to get a ride ox catch the bus, They often arrivé
at school bafore sunrise and sleep on the verandah, The students are then not:
as alert as they might be, Some students, too, do not eat breakfezst and perhapd
get only 2 mouthful of bread from a commonly owned loaf at interval., Hunger,
therefore, can slow down their performance, Students of all ages are assignsd

ing on the plantation. This does not give the student the time he needs to study

Yt i3 also the Samoan way for the oldex pexrson to have the suthority ovex
Tn both work at home and at school that is used to the fulles]
Older students in = class often oxder the younger students to get thinzs Iro=
the teacher or to give then their pens etc. when needed,

Where students would normully ride a long wey to and from sch
times axyrange with members of their families to stay with them during the
Living with other members of one's kin can often be & greatexr
Often students who live with distanl relatives
They do the most chores and are

ool, they sonc-

school temm,
burden than the long bus ride,
or who are adopfed are discriminated againsi.
given less time to study. Also, kiving with another family will often cause
the student to feel hampered when he is asked to bring flowers or & tablecleth
to school because it is not his fanily's garden or his fanily's tablecloth.
Probably the gmatest area of £3ddiculty in their backgrourd is That Em;lish%
the language which most subjects are taught in, is not spoken at home. Some !
students are pumished by the chief of their village for speaking English., The

gtudent is told that Englich is fox the foreignex and that they onby usc it
wher

- —————
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Context of Students PAGE /3 1
they have to; in the village, speak Sanmocan, TPaxents also have little cantact
with the .schosls they send their children to. The parents usunlly cannot speak
English, 0 it is an inconvience to come to see how their sons and daughters are
doing. When they do came, it is usually becausc their child is being aimoiplined,]
aad usunily the forcign teacher knows little or no Smmoan and makes little con-
tact on }u:a own with the perents of his students.

The total context out of which the students come helps make them the kind of
peracn they are individually and the kind of class they are corporately, It is
a wise teacher who is swmre of the background of his students and uses that to b
brood on.what his class necds, A foreign tencher will cxperience uany differences
between hinself and his students, Vhese differences do not have to be o scurce
of frustration or a block to learming if they are dealt with realistically and
openly. |
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Contert of Students

Introduction- In fheir starched unifoxme and neat rows o
-~ students nay seem remarkably like back home,
visit to o village to discover the unique culture your students 3
come out of each moming ané return to each night,

These arc some questions to ask yourself sbout your siudents.
If you'xe new to the country, it's best to assume you can't
answer very many of them, Hopefully, it will give you some ways
to be surprised by the people you are teaching,

Questions to ask...

1, WHO ARE THEY?
- actual age
- nome village/fanmily
- previcus periormance

2, WHERE ARE THEY FROM?
- parents
- previous schocling
= status of wyouth in socicty

3. WHERE /RE THEY GOING?
~ success story
- reel situation for most
- concrete possibilities

4. HOW DO THEY THEINK?
~ non-weatern gifts
- conorete va. abetract
- level of English ability

* Dec, 1970 Manual

Samoan illustrations

L.

3.

4.

not knowing English blocks learning.

Iﬁﬂ&:/‘HL‘

classrocx:{ full of
It takes an e=rly

Students xenge from 13-20 years,

pany live with local families during
the tem, but actually come fron re-
note willages, Often 2 student hac
to get up at 4 /M to make 1t to schocl
by 7:30., If you look at their narks
from earlier texrma it may give you a
head start on getting to know your

class,

ost poarents hope their children can
get & job in Apia after graduation.
The kids may speak English better than
their parents, You may be the first
overseas teacher they have had, having
sameone who couldn’t speak Samocan is
quite & change, Nearly all of our
students spend their weckends and
holicdays working hard on their fanily'c

plantation and in cooking etc.

Siudents hope to pass external cxass,
go to New Zealand or get & job in Apic,
Usually, though, they return to theix
village and continue their woxk in the
family, The more available openings
are Teachers! College, Trade Trauining
Institute, Alafua College (agricultursl)
police, and office errand clerkz,

The fenily is the center of Samoan 1life
and cvery student is proud to be sent
to school by his. Respect for elders
and the wisdog of the past make Samoc
the strang nation it is today.
aren't 28 interested as we are in ab-
astract concepte of history, poetry etc.
Fe found that in the 3»d Fomm classes,

Studenis

P v | N TETCRIN - S
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WHLT IT MEANS TO TBACH IN 4 SIMOAN SCHOOL i

]
» . 1

is happeping, Things happen that's 2ll, and often students don't lnow even one :

'eaohi.ng in Samoa can be & swrprise to & foreign teacher in nany ways, Any
idea tha.‘ the students will fit the stercotype of the studious overscas student
soon disappears, While fricndly and reasonably obedient (if you are fim) the
student prefer" play or often hard lsbour to scricus study, The rote method of 1

1:.'..mmg{ has been used so long that any creative effort here requires lang ratient
dovclo;zzent

The Sa:noan Student is not vexy accustomed to Western custom so "common sense"
is Sa:lwm, not Western, Children will wolk into o elassroom without Imooking,
talk w}nlc the teacher is talking, make up stories to get what he wants or for
no reason "lies", tell you what you want to heaxr, and steal suppliecs and docks
while they arc being passed out without recognizing that they are causing any
trouble por doing anything wrong., Students have e tendency not to refiect on what

ninute after they've done something that they did it, Sunday School language is
guite comuon although most of it is used with little wnderstanding. Especielly
comnon 18 an understanding of forgivencss that says, "Christians alwcys nmgke
vegple h'_zppy."

The Samoan teachers in the school have o much different relationship to the
students, Vexy often students think the tenchor deesn't understand because he is
teatern (s<:m¢:-ti:~.es, but not always the student it right). That ezecape is not
considered with Samoan teachers, As a vesult, ropport is easicr for Samca.v teachexs
To establish, although it iz not impossible for amyone, Westemn teachers S8imply
have to recognize the need for more work in this erea.

Samoa. is feeling the effects of technologicnl impingement and the influence of
Western style is showing up more and more in the classrocm, The global youth
culture shows up in music, clothes, lifc style, 'dating' and stance towards
teachers, The pottern is well known., The dutiful child is Turning rebellious,
The blind note-loker is asking questions, Authority is still recognized and
dc::z:.nded but the teacher must find ways of holding o tension between that and a
nore colleagz 1 and tronsparent style.

The traditional way of Szmoan learning is by memorization. In this way customs
and heritage are passcd on from generation to generstion. The contradiction is




What It Means to Teach in & Samcan School PAGE /6

»

_lexperienced betwecn the students and teachers, Teachers axe tmined Yo think
analyticelly, while the students ore trained to learn & yreviously fomulated
apswer, The gift of the traditional method is thot it. preserves the cultural
n‘,xadom which would not othcrwisec be passed on, and upholds the custom of obedienec
tp elders which hns caxried the culture to the 20th century in a moTe canplete
fpzt than is seen in most other ploces, While the 'rote learning' acthod has 2

3 \'leble place in the society, students must also lecwm the 20tk century petkods
af rotionality which will carry it into the futwre on an equal footing with

other nnfions,
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FAVASAMOL TEED DAGINALLY
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It is on exciting possibility to take the gifts of this culture and "exploit"
them in teach.i:xg imaginally. There are several aspects of the Samoan way of life

that are cxrctly what we have experimented on in other ploces of the \aorld to break
the rcople;loosc.

One of;thc major gifts thot Sance has to offer is its CORPORATENESS.. Corpornted
ness is mtemx.limd in every Samcen. (Weztern influence which has brought a money
econony isttc.nchmg an individual achievement orientation.) Seme villages capha-
size the good of the fanily or the good of the village to such an extent that if o
gingle individual has o roxtiouiaxly successful store or enterprise which is moking
hin rlohcrsth::.n the rest of his willagers, he is likely to find his store burnced
down, or a‘{; least stoned; this in order to nestore hiw to his proper place within
the ca:cnunit:,' .

In the .clas:sroom, therefore, we have found thnt it is vary easy for the siudentd
to be wssigned to TEAMS and work together as a group--assuming responsibility cor-
porgtely for o task and corporately accepting the conseguences. ENABLEMENT in the
family ond,village, too, is shared &y 2ll--from the youngest walking member to the
oldest, y is an easy tronsfer to nake, the, to short course the students that
caring for thu.r room is & symbol of caring for all monkind, etc. Students take
furns .mccping the classroom:, weed‘ng class gexrdens, and so on,

Decisien meking here is done primarily by CONSENSUS, This can be turned into
& very helpful tool in classroomm discussions, classmectings, ete, Students can
vork oub many decisions re., the claas' life together. It my - appecr to the newcomer
thet there is a lot of arguing and confusion in these Ciscuszions; but when they
hove finished, o decision hes been mode, overyone kmows what it iz and will ebide

+ by it. The aspect of corporatencss and consensus making is useful in allowing =ome

Students to explain scacthing o the rest, too., Wherens what you 8gid wasn't
understood, scemingly, at all, =« Semoan-imowing his peers well--can ofte.-n‘ cuickly
sy the few necessary words to allow the group to move ahead,

Sameans have o tmemendous respect for their ELDIRS, They like to be told what
to do--especinlly by an older person. 4 teacher can use this, too. It if is
necessary to be fim in helping o student make o new deeisien relative to him relie
tionship to being at schocl, or whatever, the student will acecept what you sy _and,

- R e
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Fal? z;:Se.:aoa Used Inmaginnlly PIGE /¥

* for¥he most part, do exactly as you have $01d him, Students who heve had nuch
contact with Europemn tecchers know, though, thot the Buropean is more likely ic
be leze firmm and less demsnding; and so, chiléren push the teachers os bard o8

possible., Thot's o sign of the shifting tines,

Finally, Christion symbolizing and daily worship are the Christion tRacition
so much o part of everyone here, It is possiblc to freely usc religious langusge
ané mbolim to explain as aspect of their work. Iewever, thexe iz a tendency
on tho part of the students o throw Biblical quotes arowid for conveniences

anke,

Samcans arc ‘entertziners¥, They love to get up in front of = group and
sing = song or dance or put an a2 skit, olmost regardless of how well prepared
they are., 4ny type of éruma or dromntic curriculum event is helpful. If you cun

S A P S

-
get the class to act oul ull ox some of whot you ove trying %o teach, they will
ground it much faster,
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USING VESTERN CURRICULUM IN S:MHO0A

| cround the world frem most major nations, for it has a globelizing affect which
1

3 - - ’ - . .
" 23c cncomters while using it. One area is in langunge, There are no Samoan words

The use of English and with it, a Vestern curriculum, has been genernl practice
in Vestern Samooc for a number of years; however, it has only been in the last year
thot at Methodist High School, a new, nojor emphasis hos been placed on the use of
English in t:he classroons as that which is necessary in order to use English texts

effectively and enable students who are bound for higher education here or oversens,

The use of outside curriculun is a great ;ift to on island natioy, halfumny

enables the students to learn about the gifte and culture of other peoples, az well
28 to becoame awvare of the 20th century technological advances aveilable to mankingd,
ond the interrelatedness of ccouamic and political powers, ilso, os one uscs theze
materials and curriculum, there are mary opportunities to 1ift up the gifis of .
Sorxoan culture so thet the students can sce how they, too, are related to the
whole world, for there iz a cocmemnlity within 211 cultures which allows one to
sec the similarity and relateness of wen,

Hoiever, . beerune the curricalum iz an imposcd one, there are some difficulties

thnt convey meaning equivelent o nany abstruet sclentific words and concepts in
Pnglish. J4s.2 result, lessons necd to be carefully contexted and werded in order
To cnable students to grasp the meaning behind difficult English words. This ties
in with the gap between experience and concepts. Expericatinlly, the students free
quemtly don'i kmow what you're talking ubout in mony arenns. They have had no
conercte contoct with nony sspeets of 20th century technology and thercfore they
move nothing to compere things in the textbook to. jnother problen is thot students
feel that the more words they know in English, the better off they'll be, They
spenc nuch tine cach lesson looking up wamy new words, However, shat this does to
ther is eliminate any grasp of the whole picture as they get cought up in the
particular, Jnother arent where there is o gop is in the area of general knowledge.
Textbooks trent pany subjects faking for granted that everyone knows what is being
tolked about.. However scoethings, like "suburb" for example. arc cazpletely new
ené forcipn c'cncepts to our students., If onc waats to deal seriously with these

'
difficulties,’ nany questions need to be rmiscd.
L]

The questions we wrestle with have to do with educetion for austhentic involve=

gent in Samoan life for the 20th century and the 21st contmry. We now that
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Us:ing Wéstern Curriculuma i Somoa PACE A0

culture is tought through the languege of the culture, and we also kmow that o~
moral and ethical systens (which are inherent in our Westemn curriculum) may .
neceasarily be at one with Samean's. We further kmow thet even though Westez.
Curniculun is generally acceptad, and it's helpful relative to furthex ecucatice
overseas, that it doesn't apply practically for nmost studente who reftwm to xv
village life and don't have nuch contect with the nore westernized Apia area
overseas, How is it that we can wake thie education relavent to our studenis
when we knew thot English is the global langunge end that all Samoan coamiercr
and political denlings oversens are handled in English? How do we enable the
students to reflect on their own experiences and draw forih fron theo the inpezs

for iheir future? How is it we ensble these students to “eatch up" with studen’™
in other high schocls in the Pacific, when we ¥now they are 3-4 years behind in -

in their work and achievenent? Thes¢e are neceSsary questione not in temms oi

bringing them stutus, but to emable then to be recdy to live in a time of xapid
change in Samce and the South Pacific, when the inpingenent of the rest of thc

world is beconing nore ond nove evident. Ve who have the vesponsibility for

using and teaching the Uestern curriculuu have a big task in order to enable ouw

students in every way possible to understand and affivn their osn culture's gi U
while saying YES to the gifts of 211 men; %o be truly global humaen beings.
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" ontem Curriculum in Samoa BICE 2/
4PT4s WHAT CONTRLDICTIONS DOES AN EDUCATOR MEET BECAUSE OF PACIFIC CULTURE
AND WHAT TOOLS HAVE BEEN OR VILL BE EFFECTIVE TO MEET TIEM?

Changing' Cultures: In the encounter with overseas standards and pettems
there iz the contradiction of either accepting or rejecting Sancan customs and
ideas, which is experienced in eduacation in many aspects. The schools are now
effectively fbreing students to make an either/or ohoice by truining people on
overseuas patterns and cuiting them off from the Samcan way of life. Thexe is
no nodel of relevant education which affims past experience, global demtnds, and
renlistic possibilities. There is also the defiant victinisn which on the one
honé elevates’ anything foreigm to great value and an the other hand rejects it
totolly in fator of the 'sinmple village life! which is a result of the view that
succese in the school means getiing away fron the village and failure means
*going back'.® Students must be prepared to 'zo back'! to their villages, but in
sroctical skills, and imaginally to see o weaningful destiny there.

Familve 'The fanily is what holds Samoan society together, yet it limits ©
vigion of postibilities for youth, The family hns an image that pushes young
people into a'new world, y-t limits shat you can teach in high school because
it wants @& weetern education and job, even though this is too reduced 2 context
for deciding what to teach, For example, & prowising student who could do wmuch
for Saunoca will leave school to get & job in a swmall store because it is the only
imrediate way.to help his family, working on & plantation, or in agriculture,
not being considered a rezl job by the family,

Hind-Set! Ofudents come out of o willage culture of great depth end signi-
ficance, but have no way to grasp what the rest of the world is like, and secc
little need for this. Throughout its history, Sauoca hns been fanous for its
success in fending off outcide attempts to take over; however, a bLy-product of
this gift has been an isolation frou the 20th century., Students see little value
in being globnl people or appropriating the gifts of other cultures.

Tools: Cwrriculim applied to Samoca: practical village applications,
imaginal short courses on village significance,
Develop agriculturel curriculus:,
Methods curriculum, gance, tricke, to seduce students into weing
rational skills,
Staff corporatencss: sharing of staff wisdom, especially Sauocon staff

Village Heritnge Coursc--imaginal edueation for villages

Hdult education--cammunity PTA
Have an 'old wan' of Samoa teach in the school.

¥ December 1970 Manual
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TUsing Veatemm Curriculum in Sanca PiGE 23

' BASIC PRESUPPOSITIONS FOR TELCEIRG READING *

Student will not inmprove reading ability until he has made a vocational
decision about his life,

Ecading grade will deteriorate ce student's image of self deteriorates.
2211 the reasans for teaching reading:

a, need foxr getiing along
. be betiter person

c. exjoy to read

d. book= friend

Student does a considermble amount of reading, but it is at the 3rd grade =
Teacher cannot tesch the students to read, only give him methodc’ogies he o
teach hipself.

Student will give up quickly unless he sees & visible proof of his improven~
everyday.

étudcnt improves his reading more quickly when he works by hizSelf, rather
than in a group lesson (caly for morale).

‘ BASIC FPRECEPTS LND RMETIODS *

Structure of the class teaches the method.

Qutline of the structure for the month allows student to decide and remake
decision to be part of the class,

Visual reminders (fpaginal explosion-bulletin board) beam to students hir
greatness anéd potential.

Short course construct every day,

Iecturetter to begin cach class; focusing on where we arc reletive to rocd’
Unit structue in cliass.

Bulletin board construct for the year.

Foldexr for each student kept by fteucher,

Image for the year for subject in room,

10, Inage for course particulars in rocoo.
11, Book list nmade by studentz.

* House Woxkshop TTC-*T71
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{ Usiiy; Jestern Currieulum in Samoa PLGE 23
RaDICAL EDUC.TION WOI KSHOP
MARCH 1C, 1972

1. In one sentence define the existential nddress of your subject area.

2o List the four rmdical needs of Samoun students in the crens of huparmess
that your subjecet deals with.

3. Lrticulate the wisdom you have gaincd in dealing with these needs, List
insights, tools, and contradictions,

4. :irite a nanifesto stating the radical demand for radically quality educaticn
in your subject areo,

e Build a 4 X 4 of imperatives covering your next year of classroon: teaching.

Oo List three itens from the sbove stewing thet could be used in grad letters,
rmoveuent publications, or even other publicity foms to send out signals

of total human care.




Using Western Curriculum in Sznoa PCE24
: RGDICAL EDUCATION WORKSHOF: SCIENCE
Tristential Address:

A ———— .y —

. Science deals with the arenn of hwmrness which is paradigne sbout neteris
reality and as such defines for cach man the Just-there context of his exici.
ernee,

Four Radical Feeds of Sasomn Students:

- —— s i ——

GIOB.I HBAN -Fvery Sancan student needs to lmow that he can reeeive fie
world's technological gifts,

MYSTERIOUS  -Every Samoan student noege to know that thereness is nystewi o
and ia exciting to explore but thot in essence the uwniverse .o i
unfathaiable oystery. f
. . . 2 M
RATTOHAL -Every Sanoun ziudent needs to know that the wind is the g—rcfzt(:s;l

i HINKTNG rlace to lezrn, You ean learn a lot Just by thinking n:tio.';.':‘.];’.,
LELONTIG IS -Every Samican student needs to know that knowing depends upon
rrmsmg |3
' us “J‘Dmcundemtandn:f: relationships and not upan nerorizing facts,

Lrticulate Wisdoas:

1. Smoawn students think everything is wnderstood by sozeone,
2. Students don't really believe that a2cicnce is real,

. ——

3. Students don't renlly feel that science is ceant for then.

%+ Sanocan language kas fewer words for definings mnterial relotianships. !

: Bxanple, in Sauoan, you con say "big" and "too big", but it iz Aifficu.-;
| to sey "a litile bit bigzexr."
.‘.(anijfesto:

Global hwmanness today requires denling with the technological context,
Sazcan students need to see thet they can participate in this eontext. +°. .
requires understanding the linits and relationships reveilod by rhysical
and biological scicnee todny. Sancan students need to believe in askin,

. queations about the couse of things, to know that answers can be obfaine:

by their owm thoughit processes.

4%4 of Imperntives: :
TO TO.CE THE  Science is Everycne can Science was i
SCT-HCE oF &lobal know acience, gade by people !
»HLL LEN 1like you and ue/

R The awe behi T ®e in [ The nwe of o
TO REVELL TUE The awe at 1@ ) g rc benind | The swe in force[The nwe of
“WE TN oLl the Botton i life systena, and uotioxn, felemity aac
b -— . ' B od i . - H

: irmensity,

THEREESS  of substance | - |

R4~ R e i i

S B o . : s It nust SCCd-
i fyuan 1enged through this nediwm. ks
: : dynamics that are relenas 0 2 o 5]
seusetthcl as t;lg prizery lengunge of oux students. The old klo
natura 7L e e
gist be removed so that learning becores poszible

“otam ot
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Using A Western Curriculum in Samos T
RADICAL EDUCATION: SOCIAL STUDIES

Fxistential Address
There are suthentic forns of hipanness besides ny own,

Four Radical Weeds of Samoan Students,
1. Past, Present, Future
2. Whole Globe
3. Gift of Sazoca for whole world

4. To "experience" everything

Arficuliate Wisdom:
1. Fill in the gaps, with details, details, ‘details, build their nontage,
2. Teach questioning and problem solving~ How does life make sense?
3. Don't assume that if they lmow a definition that they understand the
concept. _
4+ Don't underestiiate the limit of their experience=-you'll soon know if
it is really o0ld stuff.
5. Do teach a lot of vecabulary wonds.
6, Always teach sc that the rrasence of the Awe is revealed,
7. Ask a lot of : "Nom SuUPLOSS you Were.,,.'" questicnsz,
8. Use pictures
9« Use manipulative materials in leasons.
10, Use drama and all fine arts. i.c. Act out village scene in the
Republic of the Congo
11. Coopare things to thingcs they have already experienced.
" These people have ... just like in Samoa."
12. Always give tests that have sune room for interpretation-where thers
could be several good answers.®. correst anagwers.
13. Give gestalt categories that help them organize data, see relation-
ships, etc, e.g. EBcon., Pol., Jult.
14. Allow them to see the inter-relatedness of soeial studies to othex
arcas— e.g. math, science, language, history etc.

Hanifest: Demand for quality education in Soeial Studies see no. 3 Articulate
Wisdom.

Global Citizenry
fieed to deal immediztely with icpingement of the 20th century.

h‘-’f‘ o
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Uzing A Western Curriculun in Samoa

RADICAL EDUCATION:

!
Build Ixperience
Background

fieldtrips

Keep Conprechensive

Picture

Sensitive to

Studentts Journey

Strengthening the

Curriculun & IJcui.

e

veekly/nonthly
rhytha of evicw

o ——

2 1alks/week

# - |

publish finished
units

data flood,

=204 geatalt

neet 8.5, tenchebs

goals for indiv,

regular dept.

organize(not junk)| from other students neetings
schools 3
rmulti-nedia contimue rescarch | tutoring séadions | inter—teacher
= projects and |
work

coupare day, week,
tern and year
objectives

Szpoan familiarity

Act ag resource
for other Mcth,
schools-providings
obj. acct'y for

edge work
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‘RELICIOUS HOUSE APIA B (575
‘TR TORLD WE CREATS: | Pm;GE .

TIGTRAL EDUCATION FOR WESTERN SAMOA :
: - HREND6: TBLIGG IISCIFLID -
. DEAGIWAL EDUCATTON

:  Inaginal Education relative to ENABIENG DISCIPLINE concerns not anly how one
disciplines a student vhen he comes up 2gainst his limits but also how the
student and feacher condncts himself in any situation, In everything we do and
say in school we axe shaping outstudents insge of himself,

Students in all schools throughout Samoa wesr wnifomms. The student's pricde
in his school is seen in how he carries himself in his wniform in school and
travelling home, All students are to coae to school in a white short-slocved
blouse and grey lavalava (doys) or jumper (girls). They are at all times o he
neat in apaseavance, hair cembed, blouse tucked in, a thin white or black belit
for the boys, 411 prefects are to have their badges on at all times vhén ia
uniform, If a student for any reason will not be travelling straight home from
school they are io change clothes after school then procecd. Yet the mere
observences of theco externals are not enough, Xach teacher oust continually
rehearse the story of the greatnes: of Mcthodizt High School,

In Sanca all people naturally speak in a softer tone than the foreign teach-
er Ls used $o. Ia your class roow it is important that ecach student be requin-
@d to speak to fhe entire class., By doing this you not oaly enable yowrleason
but you can also short course the sindeants on getting their wvisdem ouf so all
nay benefit and that what they have to say is sigmificant. As the foreign
Teacher finds the woice of the Somoans difficali to listen to, the Sanom
Student finds it equally frustrating to be given complicated directions and
explainations, Give precise sinple instructions and don't chanze then. Botn
these poinfs requixe discipline on the part of the student and the teacher,

.Macioline if used to pwvoke deciszion naking Pather than specific action ig
both frightening and profoundly exciting. How can o studoent xespond authentice
- ally to both the linits and the possibilities of a particular situation? First
he is given a context for action which holds hin prescent to both the wniveral
and the particular implications, Out of that context, he is given altematives
end decides which action best fulfills then. - Vhatever decision is made he is
required to nct out his docision., The respongibility of the group is always to
cxpiate or absolve his decision in order to rcleasc hin to move into the future,
The student must be given =n objective solf-conscious structure of discipline
to which he nust take o relationship snd nake o response, It is crucial that £
the tension bdetwzen the individual and the coxporate be nainteined; that is,
like every nan, he is alyays an individual within = group and decisions nust be
nade accordingly. To offer a wvision to the studont neans concretely bombaxyding
hin with the givens and possibilities of his situntion. This is the task of
diseipline., Dediding upon the necessery discipline in any given situation is
an endlese and padadoxical fask. How do you perpetually hold the tension for
the student of hislinits and his possibilities? Knowing that discipline nust
be perpetually adapted to the particular, how do you naintain the consistency
necessary ¥o the students develomment? How do you hold the individual self-
consciously aware that he acts as part of o group without secrificing his
wniqueness? These are the questions vhich constantly confront the teacher .
vhe has decided %o be an authentic rather than = authoritarian disciplinarian,

* 5th City Preschool Institute
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Fren the moment a child is born you ave teaching hin either 4o be an
independent, self-disciplined -hunen-beirz-or-one wowilY do nothing without

oxders. The task of inaginal education-is to-cnable the students to bo thé @

great, creative beings they are, To do this we operate under theso wnder—

standings, -
Te

2.

3.

5.

Students loam through structure and routine, It is inmport~
ant for the discipline of a student that he do certain things
at certain hours cvery day, '
Discipline depends on students and families having a story
to tell fhensclves about who they are and what they ere about
t is only in the light of such a story that rules and
directions can becode meaningful to o student and therefore
soncthing he con decide to share in. ,
Discipline finally can only be . intemal, We can foxce stude
ents to sit or to walk or $o be guiet or to talk, .but we
cannot force then to will to sit their sit, walk their wallk
or talk their talk, Students always nmay choose to do what
the group is doing or not do it. However, if they choose not

. to do what the rest are doing, they are do longer a part of

the group and omst be isolated wntil they decide to be part

of the elass,

Bvery student is a unigue creation and oust be honocured as
such, Undexstand that all of tine has conspired to bring
your student into being. Liston to him, talk to hinm, heaour
hin, know that he is good and require -hin to be the great
person he is,

We do not solve students' problens for then because they

need to leam to solve their own problens, If there is a2
bully in the class, he is allowed to continue bullying until v
soocone decides to stop him.

Students cen grow up te be fine people without being beaten.
It is cssontial that they be taught to obey, to follow orders,
to understand to mles of society and to decide to followr than
or take the consequences. Students nced to be urged to be
independant even if it means that things are not deone as well
as you night have done then or had wanted then done. Doing
things for thensclves relying on theirown ability and judg-
nent is a very inportant part of discipline.®

. Digcipline is an important part of the treining of students of any age and

in any school.

the yeara,

It is inportant that we use gl the wisdom we have gained over

% 5th City Preschool Institute
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: |
; DISCIPLINE CHART*

LVALYSIS AT METEIOD
To zllow tho student That hoppened? |
RTLCTION objectivity on the %hy did it happen?
citustion as it happened,f Thy are you fighting?
To rewcind the student of
CONTEXT FOR To understand whet what the structure of the
DECISION structure he violated, group is end the struos-
ure for discirpline
—outside %o cut grass.
~take points off
You have a choice, oithor
To offor concrete alter- | 0 or o
ATTIENTIC natives from the sizuct- | What is your decision? .
LLTERIATIVES ' ures which gives per- Choices vary depending on
mission for decisziom the violation., I% is
naking only then the studentd
’ wnderstands the action.
T- To honour &ither decis~ Rostate the decision and
ion made. This enables rehearse procedure for
the student to continue retuming to the group.
ACTION Fialdng hinzelf in (Scnc nay have to ba
PARERT deciding one way or the reninded nany - tines of
othan. You have set the | the possibility of ot
structure and the con= ing to the ZrouDe ) 1
tent so that either
decisim canaha honored.
_. To acknowledge his great-| Have the student partiche|
ness and the abilisy pate in the telling of I
REUNICH to cdecide. what it means to be 2 i
part of the group,
enabling reflection v
khis decision, :
i

#* Sth City Preschool Institute
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SLBCTPLINE NI SPAWCE oo s B Pl s o
Introduction. First it i8 necessary to say what discipline is not. It
& not what the ,tmleqt.., n(\.d or what they gct it thev are not good,

t:q‘:‘tl £ ' ‘- - ".‘.? ': : '-. ~*;

‘ Students can leam 3in high schocl that they are capable of picking w

& task and doing it well. I*'f- hard to go to school i 1 @ second langxmgc:
but theéy can decide to do J.t If someonce is leading the class awziy fram
You, don't say he's Imd, Jhst have hin g9 out til he _;t.fcidc:s to be a psu'ti

of the group. © * f.

Class.poc_m situstions should be run so the student m the back comeyr of
the roon haz as good a c!r_mcc of leacning as cveryone el.,,r.-. nsyers o

your questions ‘should be given by the person you eall gn_ and only that
peraon,

» Teachers can say 2 lot by their éxamvle to those around then. Stulents
will a1l leam your style no nmatter how Lany learn your subject. If ym
are careful and concerned about whatewver you do, your students will leam -
that from you. You have to nake strict requirencnts on yourself, Host
people ara;_x't naturally inclined $owaxnd denanding order and respect in
cvery lezson but that is whatyou must do.* .

First House School Manual Dec. 1570

R kT —
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? i STATRIERT 0N SCHOOL DISCIFLINE

, Ais MHS has grown and developed over the past 10 years, guidelines for how
;~studcnts, teachers, snd school s‘.i:-r.uc’cures pperate have developed., These are
igiied at giving students helpful limits, $o cnable stalf corporatencss and
‘make best use of school resouxcaes,

The boundarics of the school fox students are the cdge of the vcr:;.nda.h or
‘gardens, ke hedges dn ihe Test ond South, end the row of school roons on the
East., Students nay fravel as ihey wish nt the appointed tines within this
axda, In addition they may walk along the road o the fumso store at indorvol
tine to obtain food. Intxy into the compeund is provided bF openings at the
niddle and ecach end of the hedge by the Toad. In the interest of the stuclc;':ts
-’sa.f.'ety thoy are cacouraicd not to stand outside the hedge except To catch o
bus. Students who leawve the compound and travel botweon the houses of teachexs
Levaula viliagzers ave liable %o lose points, Students are not to use the
path in front of the tenchers houses as a road o achosl., This is ©o provide
gome privacy for compound residents. Studants are not barred from visiting
teachers on legifotinate business,

The school Duilding reguires & regulased relationship %o it., The verandah
iz narrow and thereforc the passing of classes is to taxe place outside The
line of trees. Only teachers ipavel om the verandah, The rule is lifted In
case of rain. Of special inportance is the verandah in front of the office
and sief? room. Students siay from this nrer, cxcept for business to enable
ine staff to zove freely asbout ibs mork and nreparation, The studeats shay
out of the classroonms including the Sanozn house wnleas o tcacher calls theo
in and is there to supervise thee. Trefocts supcrvisce classes oo Nonday
Period 5 during staff necting. Pathways froz the nalac to the classrocns
are provided end studenis are o use then so the zaxdens can be naintoined.
The use of the boolkroon requires that students lineup at the cdge of the
verandah and cone So the window oue by me.

Sveryday starte with Assenbly et 7:35. The first beld rinms and students
gather in the assenbly arca. Pive ninutes lator the second bell rings and
a1l students lineuyp quietly in their class lines, This secand bell indicates
the start of school end any students arriving af texward are to stand behind

tne prefects at the back of the agscably. They cone after schoal to do deteni-
jon for latencss, Jlny student who wishes $o leave school e »ly nust bring 2

e
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note saying why to his fom teacher in the firsi lesson, The form teacher is
the only cne who can excusc the student (except the Adninistration) but may
require the student also to get his other teachers' pemission. Any student
coting without a note after 8:00 (the start of lessons) are sent home. This
sconingly hamsh action cuts overagainst the tendency of students to come to
school anytine, ' |

Classroon dizcipline starts as soon 2z the teacher first contacts thoe student,
45 the students gather 'y.t the edoo of the verandah and line un, the context for
the lesson is set. 4 quict mf‘l.,tencc on straight lines and quietness and relige
od orderly entry into the roomn will enadle the students o concentrate on their
lesaons. Every effort is nade to see that lessons arc not disturbed. On the
Tare occasions when a .,tudent, tewchc:c, oxr adalnlgmtcr neads to interrupt. 2
class the person will knoelk quictly and then wait wtil the teacher can grzcefullf
send the lesson on its way while he takes care of the vi eitor. This procedure is
not fadliar to nany astudents but they leamn it after a while, The students in
the classzroon have two major rules to keep, First they are o take their scats
and not get up during the lesson without permiission, The sccond is that responses
to the teacher's questions are pade by raising the hand and being called upon,
The students have been trained o shout out answers but this usually leads to

ny wthough out answers and an interuption of the leszon. OCOB-S:LO”I"%J..LJ' this
rule can be relaxed in an Upper 5 claas whexe the students arc liztening for onec
another's thoughtes ubt moat students only see thomselves as trying to get the
tencherts attention =o shout out in order +o get it.

To enable the ruming of £he school procedures have evolved which nmexdinize
the use of school rescources and naintain o helpful inage of the staff. Many of
tta gchool rescourcos are in the bockrogn: which is cmc:v to serve e stoff prin-
arily during the first period each day. Stencils are run during that tine so

teachers need to prepare their work in tine to get steneils mn during first
period, iny duplicating needed the first pern.od should be in the first period
of the preceeding day. iny textbooks needed con best be cheded out during fivst
period, Any books chicked out neced to be checked ocut via the boolaroon with the
recoxnd returned to the bookrox: g0 all students can be held sccountable for fhoir
books, The student nnil is dlstmbv.t_d by the fom teachers who pick it up froa
the staff roon each day,
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Ralatlve to discipline, the teacher's own siand sets the nood for the
school. One area of special concern to the church fathors is tlx*t teachors
'nou saoke in front of the studonts,

The disciplinary systen of the school rests prinerily an the point systoc,
Points should be put in the bax in the office by 3:00 an the day of the
offease, The student ~mst be t0ld before the points axe depoasited in the
box. This sumctines nesns the boints arc deposited o bit later becunse the
student can't be found. Detention is sot up only for lateness, Other arcns
of nishehaviour are handled by points. Also 1e. points, Teachers are the
only ones to take points. In sone cas & profect nay indicate to a tenchor
that some stoudest showld lose points bubt the teacher must de the one to
actually take the pointa,

The point systen was devised as an objective structure for enabliaz siudorta
Yo oxperience thelinits with fhe school, Each student starts the school yoor
with 100 points, and cach term is given 50 Loirnts in addition to the toto
reazining fron the previous tem. Unot is held in the point systen are the
mles of the school and o particulsy nuwder of voints that wone would loze for
infractions of the rules (c.g. -10 for speaking in Sanoan in cless.) There is
built into the point systen an additional o accountability, for when a student
gets down to 60 points, he must speak with the diseiplinarian, if he (1oses
another 20 points and) gets dom to 40 points then his parents nust cane to
school to sperk with the dis seiplinarian; if the student zets dows to 20 pcinta
he 'is suspended for two wooks, and if he gets dom to zexrs the staff considers
hin for expulsicn, The students are now fanilinx with the systen and kmow the
conseguences of if. Sometines students will stert throwing away points if
t‘-:ey think they have enough, others are proud of naintaining all their points
throughout the yeax.

In every teachin; situztion there are always o few studonts who seen to have
nore than thedr shore of probdlena, and whe conc off as "losers", Many teschers
will nake an effort to hely thess students divert their enexgies consiructivel 1y
by giving thoa aliernate punizmments rather then continucus points which wadl
get the student out of schoosl very quickly. Soae of the =ltemate mmisheoats
that have been successfully used are weeding vacofofo (sensitive plant), cuttim
grass, sitliaz on the floor in front of the class, working in a class garden,
gathering stames for o particuler purpose, and weeding the hedge, . This kind

-
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of altemative to the point system is not meant to take away the power of tho
point systen but to.enable those studenis who seam destine for suspension +o
have another chance,

dveryday each class ig eviluated as to how well it works and its conduct in
class/ This is through the Class Bvaluation sysbes, Starting with Assenbly in
the noming, and then for all regular classes, (mxcept study periods snd Thruis.
Sth activity pcriod) ¢lasses are evalunted and given eith Plus 3 for oxcelient )
class work and behaviour; Plus 2 for good class work snd behaviour; Plus 1 for
average class work and behaviour; Zero for weak work and Lehaviowr or Minus 1 fo
woor work and behaviour. The class evaluation systen is designed ¢o judgze the.
clasz as a whole and its willinmess o cooperate, not the individua: students,
although we know that sope individuals can nake a class either cone off or fuil
to come off on any givwen day. Dvery two weeks the points are totaled and the
c¢less with the hichest peints is rewarded with bancakes and the class with the
lowest pointe is pmished by being given an after school job to de. At the end
of each tem the class with the over-all hizhest vointe is given a special troat
of sone kind; and the ¢lazs with the highest pointz for the whole year is given
swie special recognition. On the back of the clasa evaluntion sheot is the
class attendance which is checked during each class period to kKeop record of
absenses, escapes and exousos of students. This is another f om of account-
ability for the students for those who cxcape are given pointe and anyone axcuszed
dust be excused by his fom teacher only,
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Z0INT SYSTH: RECORD OF BSHAVIOUR

The point systen is used to provide a daily neasare of the students conduct
in Nethodist High School:. The pein® systen is made to help the student under-
stand that nmany days of bad behaviour nay shorten his stay in school, The
student can see that when he loses nany point, he oust Ty hard o itprove his
behaviour, Only regular bad Lehaviour can causc the student to lose all of lds
points,

Bvery stodent begins the yeor with 100 »oints. 50 nore are then Fven at the
beginning of tem 2 snd 50 nore =re given at the beginning of tem 3, Olever
students that respect their teachers ané the school will Try very hard not o 1
lofse any points fron their nene, .

Students nay lose point for the bad behavior listed below:

CoNDICT FQULRLINE T

4, Speaiding in Sanoan- L, Ho kaife/Hroo -10
in class ~10 . No pen, riler, book dover 5
other 5 N, Daunging school troperty 10

B, Suenring 10 2

.Ce W?Tﬂz Stones 20 CEPOUND

D, Fighting 2040 0. Standing on vermadah

L, Snoking 10 in front of the office

or staff roon; hallway 5

PO _AND APPRARANCE

P, Being behind staff houses

g. IU;ﬁdy Un%fgtx:n 2 or in e¢lassrocas without
« Improder Unifom 5 nigsion or sunervisi =
fncl. Heole rPemigsion or supervision 5
LATENESS FELLVIOUR
. L ol emn - Q. Being Cheeky : 10
Hlo Teata: S0 0lans 3 R. Stealing 10-20
ABSENCES S. Misturbing Class 5
T —— e - M T ol 15
I. No absence not 5 5 g;;;’;:f(m" 5_1_20
J. Lbgent from class 10 "
E, Lbsent froa detention 20

Rogardlcs:-; of points the principal may discipline serious offencders asz he
sees fit, or refer then 4o staff neating,
The following steps will be talen as points are losi;
60 points - Student seecs the disciplinarian
40 points = Parents see the disciplinarian
20 points - Student suspended for 10 schocl days
0 points - Referred to tho staff nceting for pmba;alc expulsion,

i
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EVALUATION OF THE POINT SYSTEM

Vhat the purpoze of the point systen has been:

2. To objectify annlysis of students! behaviour by teachers.

be To help prevent individusl erraticness on part of teacher.

¢. To elininate 17 different intcrpretations of the rules and punisknents
of the school, o

d. To provide one zet of set rules and punishoents for every student, |

¢e To elininate fhe possibility of = student being kicked out of echool
without any previous waming. v

f. To elininate student punistment without hie knowing clearly the rcascnse

£e To elininate arditrary punishnents,

h, To prevent any one teacher having it "in" for a student.

i. To enable a lax or lihcral ieacheor to imow what the linits of accepiable
behaviour are, '

Je To provide a puniskmient that doesa't require too nuch teacher time, and
therefore will be used s=o that the students know that they have violated
acceplable schocl behaviour and nre indeed being given 2 punishaent,

k. Provides specific rocoxds of nisbehaviour so that when questions cone up *

about what s student has done, they can be answered,
1. It eliminates long interruptions of lessong for explaining offense and
mnishuente-it is quick and casy to use,

How the point systec has proven itself useful this past year:

2. A clearly set list of school rules.

b. It provides an objective list of expectations in regards to student
behaviour,

¢. It provides a concrete list of consequences for losing points. )

de At this tine there is fanilinrity with the system by students, teachers
and parents. '

e. The point systen carries wgight with the pareats, _

f. The point systen ineludes a wide range of possible student offenscs——
everything froa fighting to not having bocks or a knife on workday.

&s It has created a self—conscioumess on the part of students about theix
omm behaviour,

h, It provides objective second chances—nore pointz each tem: and also the

freezes at each level of punishoent,

i. It involves parcnts so that they mow if their students are in trouble,

Je If is zoxrt of like "conputer care" becausc 111 the points lost are
reconded and kept on file for future reference,

k, The point syaten is not Just negative--it provides o sccond chance.

1. The students are given the ehance to be really respansidle for their
own behaviour .

2. It allows nore of an overview of student behaviour than isolated pumishe
nents do because everything is recorded easily.

. It provides scilf-cvaluation by students.

0. It creates a structurce through which to €0 in regards to discipline.

Pe Provides an across the hoard standard of behaviour for the whole =school,

g Helpful for new or first year teachers who arc at a losa for how 0
handle & particular probiea, :

., Allows students to partisipate in inproving his behawiour By keeping
track of his points and ijuarding thon,

S, It provides o structurc Tor foxrgiveness to all students by providing
each student with 50 noxre pointg each tem, ... .o ...

i
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TavOubstandinly good behaviour is rewarded =t the end of

u, Students Lis=ve severanl opbortr.mities.to nake a new decision sbout their

behavicur by going through the different levels,

3s Questions whick would need 4o he considersd before the point systen is

ecach year,

changed:

a, How, specifically, has the point systen failed in the last year?

b, How, specifically; has the point systen succeeded in the lsst year?

C. What is the systen going to be to raeplace it?

4. How would you deal with students who under this systen are suspended or
expelled, under any new systen?

e, How would b you build in the new systen the objective seli-cvaluation
inherent within the point systenm? 4

f. TMow would you keep account for all the nitty gritiy infractions included
within the point systen—that are spell but inportent to the schocl's
inage? ;

g. What objective suides would the administration nuse for nalking decisiona
o Suspensions or expulaicns? :

h, What nodel would be put in its place thiat would do the sane job?

i. How has the staff found the use of the point systea?--what is their
opinion? =

J. Where have you seen resulis relative £o students! behaviour which has
changed positively as a result of the point systen?

kK. What was the reason for the point systen being devised for the school?

What was going on at the tine that called for its crectimm?

e
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There are sone aspects of the students' character about which new teachers '
scoes e be surprisui, and c&ﬁéeq:tiently, thirse taa“cheré: oxe Q‘f ten c;mg;i}'g ﬁ: au.r&
v‘;hm :.m.t:.ally cc;\n.t‘ron'bed with then: A1l Sanocans are taugirb to respect and obey
persuns older than thenselves regardless of what age they axe. The inpingecient
of the 20th Century and with it the blobal youth culture and subsequent shiftidg
values is cousing these traditional Sanoan says to shift too., Sanoan youth renlze
thnt foreign tcachers often are not conscious of the Sanoan way and therfore az
atudents, they take advantaze of the situatioch. They are often disobedient in .
situations whore a Sanomn wowld consider tho behsviour apralling if directed
Eounrds hin, but & foxroeign teacher assunes that that is nomal teenagze defimce.
'u;ﬁ lets it pass by, Onee a teachor has allowed this to happen, he begins. to .
la-'se his authority and xespect in the ¢lassroon, Always assune that the student’
should obey, (Of course, you elways also realize that there are nany factors
influencing any situstion of discbedicnce and onch case nust be considered in
itself) But the operating prenise in the classroon iz that you are the teacher,
e authority, and every student should respect that completely.

imother inportant aspect of the Suiocan way besides obedience and authority

ig wnderstood in o word called "uusu®. It is usually acceptable in this culiure
for a stulent to be "“usu", That is, people are allowed 4o be sulky, noody,
stubbom, if they want., It is nccessory to be able to recognize this quelity in
» student when it arisea. 4 student who has decided to be "muzu" carnmot be helped
by "nagzing” or trying to force hin to do what he has decided not to do. The
foreim teacher can offer an altemative behavioural stance or remcove the student
until he has decided to be a part of the group again. Many tines, the best
pproach, however, is ginply to leave the stwdent alone., His noodiness nay pass
~8 quickly as it cane, and he nay soon Le an eager, cocperative student again.
licweoners to Sanoca are of ten shocked ot the anount of whet is ealled stealing
and lying, With these two things in conbination, the omlinary daily routine can
often become intensely frustrating if the teacher dees not consciocusly txy o
understand the whole picture and if a certain degree of nonchalence to the situ~
ation is not taken., Sanoans heve had a written langunge only since the niesion-
arigs arrvived. For centuries, they had doeveloped great skill at oratory, but
never recorded their wisdea in a written fom, Therefore, there is not, yet,
within the country built up nuch literature in Ssnoan nor is there o wide range
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of metorial that is veed and imdersiocd as genetal Imovledge by the nass of
Sqmoms': Therefore; books ave atill éc,-:xetm_ng of a novelty; a freasure, possess-
ed only by the well educated., Students will wvery often e teapted to stezl bociks.
Paper, tav, is not availablc in sbundmace md is highly prized. Then paper is
assed out, it must be counted out by individunl sheets or else sowecne Will Lell
hinself %o as nany picces as he ean, There is constant stealing of books,
ex.ercise bocks, pens, etc. sut of student baskets. Patience ani careful or_:_:,.'. i
gation and follow up are the Lest places to start in dealing with the problen.
It is helpful, too, to reaenber that one of tho grest gifts of the Saneen culinre
is its corporateness. The stadents will rendily share their belongings (suack 2o ¢
peh.s, sports ¢1othés, ete.) ond what often seens like a chaos of goods con quicidy
be sorted out by the students. Although thiz is changin, property belomgs e the
whole conmunity; and so, what teschers often label as stealing is sinply o »elis-
trivution of goods with no hoxd feelings o niswmderstandings oo cither side!
'Smnoans are nasters of psychology and innuendos. They very offen say ome '
thing, but nean another and it tnkes a great deal of patience and skill to lenm
uhi-.t- a stadent really does nean or what actually did happen in any situaticn
deseribad, -One rule to use is &0 never accept anything on the basis of its
appearance, If a student coucs to you and nskes to leawe school carly to go to
the airport to sece off a relative to New Zealand, Hir cxanple, ask hin asries
of questions to ascertain whether or not they setuslly need to leave. Tae
2tudonts axre Sl of tricks and it nattere little to then whether the axecusc
or.story they give you for sonething is true or not. By being fully amre of
this, the teacher can renain caln while not allowing hinself to be "faken in"
by the child, Sonetines it is cven possible ‘to turn the matter into o jokeo if
you find the student casught in his own lie, Punishnent is not =lways necded i
these situations. The uain thing iz to wntancle all of the bits of the stoxy
wntil you degin to Je: close to kiowing what really happened or what reslly will
happen for the sake of denling with 21l of the students fairly. Ancther holfiul
thing to renesber is to not cxpect other studenis %o come do your rescus, Tio
students will stuck tomether and if necessary, the whole elass nay participaic
in participate in perpetuatirg a lic if it will protect a claasnate.
There are nunerous other lesser axeas of coacera relative to who a
student is and how to rumn a diseiplined classroon, The following is 2 list of

helpfWll guidelings relative to discipline:

L mm — - -
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1. Stulents nced punisment immediately after the offense. Don't weit
uatil 2 or 3 days later to deal with sonmething, Bven if it neans rearrange
ing your tineline for the day, it is inportent to settle each prodlen as it
axise, :

2. Fhysical labour for punistaent is very typical in Sanoa and is
cmsidered gquite helpful,

3. Yonework if assigned, should be checked and narked in sone way; other-
wise students will not belicve thnt you are serious and they will not do
their hocework sinply on their omn initiative. _

‘ 4o If the teacher has just explained sonething, and one ox two sbudents
Wwere not paying attention and ask for the explaination €6 be repeated, it is
good to have another student explain, This lets you know if other stwlents
mderstood and it alsc denonstrates to the talkative ones that they couléd
have known, too, if they werc listeninsg,

5. Give tine for.individual work ac that you can tutor everyone at sone
point during the weck, Some students are so shy that you will never hear fron.
then otherwise, and you will not be able %o adequately cvaluate their leamming.

> €. Btudents stonlding to recite it o gbod idea. Tocy lenrn nore oqufid-
.eace in using English and projecting their woice, mnd everyone in the class
sces clearly whose turm it is o answer,

7. It is considered rude to click your fingers at soncone.

8. Don't be satisfied with o Yes or No responze to yows quection. Many
students sinply shout out Yes or Mo without 2 clear understanding of the
concept being discussed, With the 3rd Forn classes expecially, do not say
to the whole class, "Do you understand?" They will always say "Yes" whether
they do or not. Oftentines, Fom 3 is the first tine that they have had over—
aeas teachers and they are amed by your at first and want,to say what pleases
you. Therefore, = Yes is logically always a xight answex!

9. Do not assmume that the students understand you ox your vocabulaxy.
Mdways be ready to say your explaination 5 different ways.

10. Students often play on your syaupathy and be for "forgiveness", Be
very careful before giving into any pleas for lineancy. O0ften they nake
statenents indicetive of repentance with no intention of following it up and
no idea of what that repentance would actually nean.

Finally, after all is said and suggestions are given the teacher's etyle ia

o
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my po.nticul:fi':r aiﬁ;ﬁtit_ﬁi i.é_a.gr}t;;q.ﬂ,_gactgg, _De concerned with the student's
biié'tfii‘"e;- Treat :i-,hen':;.s fully ‘hunan beings deserving serious attention and
care =nd their behaviour will, begin to refldct the inage of a responsible
student.
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_ TEACHING TIPS DY

Wetlve decxdcd to include the topic of teaching tips so that the wisdoo that
hes lLecn @2 _,n.inca ey not be 108t or peinfully reléamed, In Sauoca ther are nany
situations a foreign teacher confronts which will fxy one's patience, wisdon and
andurance, Bewever, teaching is also nmost rewanling here and the students are a
Joy and a delight when one can know what to do and expect while working with theno,
o2nd this is true anywhere.

One area of adwvice is relative to teacher diseipline, One of the best pre-

ventative techoiques as fnr as behaviour problens is concemed, is & good, well
run lesson with enough activities and naterisls included to keep the students
busy during the whole pericd, Teachers need to be early to school and have
lesson plans made out well in advance and all nccessary naterials should be
goathered and ready to be used. One'sgppearance =nd dress shold be dignified and
neat. Sanoan people are very clean ( end always shower at least twice 2 day) and
iaep as frosh as possible all the tinc. Therefore, teachers nead to be self-
conscious of their own daily cleanliness of body and clothes just to naintain
their om dignity. It is always appropriate for wonen to wear puletasis (Ssmoan
imeas) to schoolmwand it is also practical—but is is not appropriate to wear

tao vhort skirt or dress in Sanoa, Just sbove the knee is fine, but not nmuch
hisher, It is also not appropriste to wear black clothos unlezs for a funersl :
ar to church (other than Methodist),.

Within the classroon there are acne helpful technigues which enable one to
Letter understand the dynamics within your class. Onc suggestion is to walk
around your classroon at least once = lesson, Don't sit behind you desk while
dialoguing with the class--the desk acts like a barrier, When o quiet student
racites, don't come close to him, he'll tend %o talk nore quietly rxather than
loud enough for the class £o hear.

In alnost any teaching situation there are tines when one becoaes frustrated
and angry. It is helnful to maintain one's caln, and not act out of one's anger
{counting to ten im't o bad idea), Don't take things personslly to show your
angexr, If you can, use a joke to ease the tension, and give objectivity to the
situantion. Don't zet trapped in a ehouting mateh or a battle of wits with o
atudent, you losc your dignity and the respect of the students. Denand that
students freat you seriously--this you do through your style and expectation
end follow through with then, If you use the points system as a punishment for
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spscific abuses (ez. 10 for escaping class) as it is meant to be uzed, then the
students respect you as upholding the school policy and know youlre treating
then in a predictable nammer. If, on the other hend, sone days you neet out
meny points and other days, for the same infrections, you fail to do so, the i
students are {rustrated, don's know what to expect, and txry to push you to the
lini$ to detexmine what those limits will be. One suggestion is to use the
point systen as the last resort, but to deal with each infraction of it in smme
way so that the students know you are conscious of it, and not ignoring it. {
Some people fall into the trap of using a lot of points becausc of a persanalify
clash with a particular student and’ thus punishing that student excessively
through the point systen. That can be demonic, This point system only works
when the teachers treat it seriously without abusing it, and the students kmow
that that is the casc,

With students it is always helpful o set a context for what you expect with—
in your clasaroon and to also carefully explain the school rules and expectis-
tions. Sonetines palagi's have o tendency to talk down %o students and Sanoven
students in particular--raising their voices higher, speaking =t & snail's pace.
md with %00 nuch caphasis--this tends to distract students more than help then,
A slow-nomal pace of specch in a nomal or low tone is more helpful and also.
coxmnicates sericusness to the students., Anger in you woice loses then or
nakes the studente very defensive in return—it doasn't help. Hany of these
: tips are obviousz to us, but rchearsing thoz helps us to conzider the long mn‘q:':
_goaly and aing of teaching while submerged in the cveryday delemass of runming

‘ & ¢lass,
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d CONTEXT SETTING AND ATTENTION GETTERS
1. Have a movie ruming while students are entering the xoom.

2.
3e

10,
11.
12.
13.

4.

135,
16,
17.
18.
19

’ 20.

?1 -
22.
23.

25,

31.

Sing a song eg. R Into the Future Run,

Aead peotry eg. Lawrence "™osguito Knowg" Prose, Eisley "The Shdut" as clasg
enters, :

dsk a quostion that grabs attontion.

Have a large picture up in the nmiddle of the chalkhoand,

Have a different guote on the board everyday to discuss.

Have o slide showing on the screen as the enter.

Start the lesson with a ritusl

Hoke an exclamation "This iz a great dayl!®

Have an expem't or demonstration se up and woxicing when they enter,
Achearse where the class has been and where it is going re, the unit.
Act out anything you want explained.

Accouniability for presence,

Train students to always have cxercisc boocls, "pens on the desk when the rif
ritual starts,

St2nd in center of room as pfhee to start.

Use spontancous student involvement,

Start lesson Ly asking students to swimarize yestexdays work,
Teans prepaxe their answer €o a ques_tion.

Teans do specific assigned seat work,

Teachexr moves around the roon during lesson,

Gamez with flash cards.

Tean presentations

Guest speaker (even the teacher fron next door can be an interesting new
person to listen o).

Have other classes cone into share in a lesson,
Use students, by panes, in exanples.

Use "line up" curriculun,

Corperateness exercises,

Koy image gimmicks eg. swinging stone on stxing.
Pantonine

Tench a song related to the. .currioculun,

Act like a side show barker.




NELIGIOUS HCUSE PIL
TIE WORLD UE CREATE:
TIACIIIAL EDUCLTION FOR W. SAJOL
METIODS :  ORCANIZATION/STRUCTURE
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The education systen of Westorn Samoa is closely related to the New Zealand
systen which in nany ways reflects a treditionally British approech to cduca-
tion.

There are three besic kinds cof schools in Samoa, Pripary Schools, Inter-
nedinte Schools or Junior ligh and Fiick Schools ox Colleges. The Primexy
Sehools include levels Priner 1-2-3 which start at the age of 6. Intermedicrto
Schools or Junior Iigh includes Standsrds 1-2-3-4 and Forrms 1 ond 2, The
averare erce to start Standord 1 is 9 years old. The Iigh School is made up of
Forme 3-4-5 and Upper 5. The college includes Forms 3-6. Forp € is University
preparatory. The sverage age of beginning Form 3 is 13.

- 3st1§%gc%g,ii8%1:}n Sanoa is considered to be & priviledse. Fees nre regquired cxccpt.
whick increcses its value tmd worth imaginally. Bduention is the key for
overseas travel (a sought after prize)., 4 student’s succsss in school is noo-
surced by the exars given by the Hew Zealond and ‘estern Sacoan govermpents.

These externsl exeus indictte whot the student has achieved after o yeors of
work. The Vestern Sanoan Government exens are given ot the ond of Forn 2 and
Forn 4 whilc the lew Zenlend School Certificate Examinations are given at the

cnd of the Upper S5th yeox.

English is the besis for all Tligh Schhol cducation, Although ofien the
training in English in the Priner, Standord and Form 1 and 2 levels doues not
prepere the student for the work denonded od him in High Schocl in English,
and fewr students qualify for University training overscas ot the end of their
education in Saunoa.

The besic method of teaching is throush lecture presentations., The iden of
. nsking questions has io be tzuzht. Students continually went to lmow the
answers instead of uzsking question2 and working out the answer themselwves.
Scmetines they will even ssk for the questions and answers for a testl

The systen of oducation in Samea is set up so thet the governcent schocls
include mostly Privary end Intormedi te Schools and the lission Schools are
nostly High Schools. There is no overall structurc of authority over both the
government ond tission schoels. The sovernment has a Minister and a Dircetor
of Bducntion while the Methedist ond Coagregotional nissions hove their own
BEducotion Committces which set the policics for their own. schoole. The Dluen-




AOUCATION §YSTR T OF W. SMOA PICE ¥
TICH Departtt;ht sets the Form 2 and Fornm 4 exarms which the nmission schools also
usc. There is a volwmtary Prireipals Associntion which works to standardize
the policies among the member schoeols. Subnect Committees which work through
the Fducztion Department axc the Soeinl Studies and Maths Conmittees which also
include representatives form the nission schocls. The /d Hoe Committees are
BEnzlish and Science which mect to exchange idens, primrily.

The trend in educetion in Sacoa has been toward crecting a curriculunm
vritten for the Pacific island notions., Vorking through the University of the
South Pacifie, a Pacific wide Social Studies curriculun has now been written for
Forre 1 and 2. There have also been plans nade for a National Form 5 exan for
gone tine in the future.

ifter 10 years of independence, Samoz is realizing its own uniqueness
and the need for that to be xeflceted in its aysten of education.
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THE TORLD T'E COELTE :
IDDITIONAL FRISTING SCI00T, STRUCTURES

There are mny on-£oing stroctures at Mothodist High School that are
token for pranted by the oxperienced teacher here, and need to be orde known
tc new siaff nembers. These structures offect cvery phese of school life..'
Below iz a listing of some of the nost fanilinr ones:

1. Clzsses =re to line up for lssenmbly »t the first bell and be roady
for assembly at the second bell. There are bells arking the begimning and
ending of esach peoriod, with 5 nminutes in bewwcen for the students to pass
fron class to class,

2. The students are to line up before being allowed to cnier the cloapa
con at the beginning of each pericd--no students are to enter before the
teacher teclls them to.
3. The lab dcors sre always locked unless ¢ class or teacher axc
working insicde.
Je Only ore teacher is to Le inchorsie of the ook roon and the mimco-
craph machine. y

5« Each student's fanily is exmceted to Join the T4 and to pay the
PTA dues.

cb. The prefects take responsibility for watching for late studenss,
assist with detention and supervisc closses during the weckly faculty mect-

Tings,

and weeding of the schocl's hedsma. Fach ¢l ss is asasimmed a section to care
for and revlace 2s necesaaxry.
B. It is helpful to mow that the Hetholdiat Schozls of Vicstern
Samoa have hierarchial scheme like thiss
President of the Church
Standing Counitice
Eduestion Cormittee (adout 20 nembers)
tducetion Sub-conittee (about 6 members)
Supervisor of Schools
Principal
Vice Prinecipal
Chairmen of Departoentis
Teackerz
Prefecis
Class Officers
Studend Body

9. With the school wack, the Toculty has weekly meetings as well as
uonthly teacher trainincs sessicns afier school. The deparicents neet ocen-
sionally to plan and cvalunte their work and curriculumn,

10. The general practice om o dny-to-day basis is that teachers sipm
in when they a axriveat schonl, and one tescher makes the tea during 4th pericd
" for the rest of the siaff ané scts out the cups ote,

11. Bagh week = Duty Teacher is assimed whosze job it is to run the
issenbly, nonitor the students during; Intervel, and hold Dotention ofter
school for the day's lateconers,

Te &nother role students have in eorin~ for the school is the plonting
ing
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12, At one of the last staff mectings of each tern, staff evaluction is
<cre to look at the key cvents, accowrplishments, contradicitons, and imper-
atives from that term.

13. Whenever thers it o special project in the school, cither the whole
schiool or the individual few classes arce assigmed to do a certain task, such
~o collect stoncs for the new building or dig o trench or build the hedre.

1i, In Term 2, we have Faxents Day vhich is 2 formel time of cloasroon
visitation uswally associcted with the lnnual church confexence (Methodist) so
that the paremts from Saveil'i are able to como on their way to conference.

15, In Term 3, all U5 atudenta talke the Enslish SC cxanm plun at least
2 other SC cxams.

i1l of these school structures serve to smaintain the quality of schorl
life at Methodist liigh Schorl and the flow of continuity from year to yoor.

S5 b o b a
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: METHODIST HIGH SCHOOL "'CALENOAR AND EVENTS FOR 1574
:21 Jan 24 May
TERM ONE 17 Tun
January Fehriuazy [lazgh April May June
Teachers® Prefoct Teachers! Easter Term 1 Independce
Orientation| Induction |Training B~16 Aprill Fiafia Day
Registrat’n Toeachers!? Toeachers®
Fees Training Training
Staff Get ANZAC ODay Staff :
Togother 25 April Celebrat'n
1
i Cm23 Break
TERM TuWO Sept, TERM THREE 6 Dgc,
| July Augyst ‘ Sgptembez | Octoher NovembBez | Deeembes
Seheol IntemeSchl } Teachers' | WUhite Sundy| School Perize Déy“..
lsz:rz? 2ay ip?rtsE Training Form 4 Exam :linii Piula Exam
ethodis alua Exam chos
E_____ Teachers! CHRISTHMAS
onference | ro.cherst Training Cert, Exam .
a T T a1
Parents Day Training POLOLD +i:§:g§9
Teachers ¥ Alafua Open i
raining Ho;*H TTC EXam
f = TTI Exam
id=Year Bl i
%amns 1lafua
Exam
Nurses Exam Nurses
olice Exa Exam
chool POLOLO
agazine School
ictures Magazine
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7:30 Varning bell

7:35 Assembly
7;45.6i§misscd.£6 classee
7:50 First period
8:35 Dismiss
8:40 Second périod
9:20 Dismiss ;
9:25 Third period
10:05 Dismiss f
10:40 Fourth period

10:50 Dismiss
INTERUAL :
11:10 Warning bell

11:15 Bell

11:20 Fifth period

12:00 Gismiss

12:05 Sixth period

12:45 Dismiss

12:50 Seventh period

1:30 DISMISSAL FOR THE DAY
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Fhere are scveral mjor woys to approach oxsanizing the clossroon. Most
of the nethods used at ITI3 ere considered in the arcas of: CLASS MEOTTHG,
TOIM, PHYSICAL C.IE & ENABLIGENT and CLLSSRO0M ROUTINE.

Every forn class in the school is allowed one period & week for & eloss
neeting with their form teacher. This period mus designed to enable stulents
to develop skills of leadership, group rectin: procecdurc ond orzl Enslish.,
the beginming of the school year, the eless during its first meeting, elcets
n elass president (or captain) a cl.ss vice-president and & secreotaxy/tren-
surcr. 7The eloss needs o notebook or exereise book in which to keepn notes on
211 of its weetins 2nd records of its decisions and plans that it consenscs
on, In oxdexr for the eluss meeting tc be » successful stmcturc, the fteachoer
has o be willing to work with the students--and cavecially the class officers
in planning, moctings and activities. The class mecting needs o plamned nd
run: by The siuvdents, but to have thet hanpon, often considerable invisibic

nid iz given by the teacher,

Zarly in cnch ferm, the class should brainstorm a list of its metivitics
for the tern and put them onte = erm timeline. Some typicnl -ctivities thot
a claass nny uwork on are:

slqw ienic
o, wvu.:..
Qs £1i0
inloor/c-ut“uor LAmaa
work on ¢laps gardoen
tmney raising projects (such as fosd staff at interwal)
music
drane - skits
panel discussiomn
akinge: room decoxr
The clazs makes assimmenis 2l corrics throupgk ite plen for the rest of i
tern. The elass meeting nlso provides o forun for the class to raisc cucstion
when they don't understznd ~bour achocl policy or to discuss amy ic sucs thid
1o be dealt with but don't fit wnler ony other structure,
Inother important spoet of elissroon crre is curzried out threush TEOL,

Eost classea hrec also about 30-36 stuldcuts which uswu:lly allews for about

€ teens. Bech team should howve « TEan en, i~in (1e°(’: prior)...
== probably havin; the teacher appeint the icaders is better than by class
voetc. Bach Tean can work its MWIND ond design o OYIBOL of o CLEST

© o — —
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CLASSROOM ORGANTZATION Sb

1. Have seating charts for your classes & require students to sit
in their own seats, ubt change the seating arrangenent around
every term To relieve the nonotony.

2., Have a garden or outside space to cars for.

3. A4ssign student=teacher to teach or demonstrate something to the
class.

4, Students can be expected to tring itues for the room such az
uasts, tablecloths, ete,

5 Set up a BROWSING CORNER in one area of the roon for students
to read magazines and short stories if they finish their work
early. You must have $he rules for using the BROFSING CORNER
clecxrly Tutlingd and postd for the closs cnd it is necessary
to appoint 2 student to count the books everyday so that the
"lost" Dbooks don't become pernanentiy lost.

6. Make clear that the students understand that the teacher's

. desk is sacred space.

7. Students do not leave books anywherc in the roon when not in
class. It is also a geod structure to have students lesave
their baskets altogether in the fromt or the back of the
room when they eater and tnke only needed naterials to their
degks, This should help cub down the mumber of articles
stolen during o lesson fron basgkets.

B, Students are not allowed in a room without teacher permiszsion.

S. Students carry all books with them to claass.

10. Iave baskets, pen, book cover checks regulariy.

11. Al1 students have exercise books, pens textbooks on desk
before begiming the lesson,

12, Students do not leave seats without permiscion.

13. Takec attendance first thing each period (use nce't),

14. Post standards of clossroom behaviour and operating
proceedures in rocm,

15. Have a current claerndar in your roon.

16. Have ¢lassroon assenbly on rainy days when all-school
agsembly is concelled.

17. Ssudents do rot talk while others arc takding.

18, Arrange deskes in a crestive mammer.

19. Assign only one perzon to carry the attendance sheets from
class to class. :

20, Experinent with different ways to adnit and dismiss the class

%0 keep their full attention..e.g. by teans, rowms, all boxrm
in '5% all whose first initial is "8" ete,

—— v ——
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CLASSROOM DECOR

One of the things that we are clear about as imaginal educators is the
value of decor as a teaching tool., Decor creates the mood and cnvironment in
any room which is basically a shell without it, Decor sbould be rotated at
lcast twice 2 term. This helps inpect students on a contirual basis as the
decor is changed to meet the requirenents of the curricwlun.

Decor is useful to impact students with the global especially in places
such as Samon, Many differcnt Spaces c¢an be used for display of decor. Bven
the ceiling and the floor can be used for decor.

Listed below are some ideas on helpful decor by subject areas, Mamy of
thege ideas can be used in ay subject area..

INGLISH SCIENCE
Illustrated stories by students Charts/Models
Essays/poens Illustrations
fiules for Grammar Kobiles
Adjective—word with picture for all Globes

paxts of speech Aquaria/terriums
Short Course signs ¥aps

That Werds Would You Use to Dezgeribe
This Seene?

ENGLISH: THE CLOBAL LANGUAGE

"Thesc People Spesk English Too" with —
rictures of People frem around The world Dizgrana

"20th C. Vocabulary eg. ¥ Engl. Helps MATHS
Frepare Us For Our Teclmological Fature"

" SBIENTISTS SPEAK ENGLISH THE
GIOBAL LARGUAGE"

Science News

Fortmle
SOCIAL STUDIES Short Course Signs
Inps of all sorts BT
Fhotos of other countries & landscapes
Grids Charts for tcan competition

Hobiles on particular topie Team Asszigrments

Globes Room Care Chaxt with assignoents
Mats on wall with black border

Few 2nd Views Corner for bulletin bonrd for Student
WE SPEAK ENGLISH TEE GLOBAY, LANCUAGE work or Specimens.

Pogters, Prints and Montages

I‘ » gl (P e s m  emaam an
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TRSTING AND EVALUATION

The testing and evzluation proceeduras for Hethodist High School fall
reinly iato 3 categories: individual elass nnd students school-wide; and
nation-wide. For the nost part, ongoing evaluation of a student's work
ia the job of the subject toncher. The individual teacher, hotiever, works
in cooperation with the Departaent Hesd and the other teachers of that
subject. Some of the nost compon methods used in cvaluationg learming ~rc
written testz and quizezes, oral tcsts, ond tean test. At the conclusioxn
of sach farm, each student is given & percentage nexk for the total work dorno
in each class. He is then ranked (from 1- total no. in his ¢class) in each
subject. Then, he iz given an averall position according to o formale
based on all his subjects fxom the highest achiever that tern to the lowest
achicver in his class. An addition %o the percentage and rank no,, each
student receives on his report card, 4 short comment on his participation
in cach class and a longer comaent on hiaz over-ell work and behaviocur in
school for the tern from the Forn teacher.,

The students themselves hove an opportunity to evaluate as they
discuss life nt school. Hany jndividual teackers hold evaluation workshops
st the end of each tern where the elass rofleets on the evenis, the
accomplishnents and the contradictions of the past tern in order to deal wito
what ia needed for the future. Within the elass peeting sturchure, t09,
students can evaluate and discuss the genercl conduct of the class in derlinc:
with any particular probleas that pay arise. 1t is also quite common for
pairs of classes which share the same teacher for o subject and, con=
scouently, the sane curriculum znd test fo evalaaie their own class relative
to the achievement of the other class (g, 400 & BATT).

Students also critique themselves in relationship wo school-wide

testing and evaluating. yethedist High Scheool has 1o school-wide exams At s

end of each tern or finals at the erd of the year, Instesd we hawve replaced

those with comprehensive, written exans given in the piddle of the yenr. hars

are nany advaniages o this kind of testing. In Term II, there is not mach
pressure ¢n the studente from outside exans, =0 thet they can concentrate
on the midyears, The nid-year exo:s, too, are bagsed on {pnd sel out like)
the School Certificate exan for Forns Lower 5 and Upper 5 =nd the Foxrm 4
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TESTIRG AND EVALUATTON PACE 'S
exsm for Forms 3 and 4. The students have 2 "trial run" to prepare for those
mich more important exans and still have encugh tine left in the year o re-
asdjust his study habits or rovise weak aress, efc, --a necessity which may be
revealed to him when he sees hiz mid-year exam results! Also, these exams,
although imaginally very significant, only accounts for 25% of the student's
total merk in that subject for one term. Therefore, students cau feel somewhat
rclaxed about the consequences of the test results and work more intensely on
doing well on the exam, Finally, one other advantage to mid-year testing iz
that the teachér has more time in his schedule at that time of year (compared to
the end of Term ITI) for marking and brooding over the students tesis,

4 teacher's brooding and reflecting time at MES is also enabled through the
rogular us of Department Meetings, Traditionally, deciding how each departement
should operate has been left to the discretion of its convenor, A convenor wno

decides to breathe life into that structure can use it to train other teachers,

to co-ordinate work in subject areas, to have corporate writing sessionz and %o
push the staff to stand on the edge of creating the necessary education for the
Pacific Island nations and all men,

Recently, one of our edge areas, has been in pushing student reflection on
tue meaning of what is goipg on around him. At the end of the year, each student
in the school (through his form clags) filled out a questionnaire-~evaluation
cheet which was an attempt to help the student have an opportunity to reflect and
to meke suggestions to affect creative change for the coming yeer.

Llgso, to enable serious engagement in class & homework, scveral students
have been passed up to the next form on a 10 wee probation baais, Their behaviour
and academic progress will be evaluated every 2 or 4 wesks during the first term
to determine whether or not they should remzin in school. It is hoped that this
will provide an incentive to the studeant o utilize all of his time in school as
4 bime of broadening skills and knowledge rather than simply “coasting along' or
playing. Also, to help have 2 good standard in the Lower 5 classes this ye=sr,
an Entrance Exam was given to 22 George Brown Form 4 students who wanted to
transfer to MES Lower 5. The exam tested priiarily English ability and logical
thinking and included a zhort writter exercise, oral reading, reading comprehen-
=ion, short extemporaneous spezking and a few general interview questions, An-
other aspect of testing that was done this past year was the examination given
to all Form 3 students. This test was also an Inglish test and was designed to

-~ —
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1.) set & minimum standard of English expected for new students and 2.) to
compare the English ability between the 34 classes and the 3B classes. It
still needs polish and refincment, but a test like that is 2 good tool for
getting off to a good start in a subject that becomes increasing more impori-
ant throughout one's high school career.

Finally, = person'’s high school carcer is judged and evaluated by most
people by hiz final results on the Government Form 4 exam and the New Zealard
based School Ceriificate exams., This is the prize that students work for.
is good to give recogmition for work dome in scheol over 2 yeers; however,
these exams! results do not seem to be able to accurately indicate what the
student actually has been doing during the year or even what he is capable of.
This is especially true of the Torm 4 exam since it is multiple choice guec
tions and naswers can easily be quessed at.

411 in all, testing and evaluation is an area in which we have only begun
to worl, Many more quesiions and issues must be dealt with in order to get
(-

#

aceurate data, such as what are our overall aims for the students; are
adequately preparing them for the future? How do they show that in o clasa-

room, and so on,
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DRAGINAL EDUCATION FOR W. SAMOA

KBrHODS: THE LESSON

The planrdng of lessons for a yeer, a temm, 2 week or & day is an activity
which gives the teacher the chance to bring into focus the picture of the lessous

he will be teaching and force him to determine his goals and objectives for the
students for that time. Lesson planning is a creative activity where the wisds:
of the individual teacher is spun with the content of the syllabus and the nocdo
of the students into an entity which will need the needs of all three. It
needs to be something which is easily used, flexible, imaginative and fulfills
the requirements of the govermment,

Lesson plans need to be cemplehensive, but they don't need to be long
necessarily, DLesson plans need to be inclusive, but that doesn't mean every
word that you arce going to say needs to be writien out. Lesson plans are a
guide, a roadmap for what you are going to do. They are not the final word.
Many things come up during a class period which can alter the plan in a helpiul
way, but for which you had not planned originally, Lesson plans give a record
of what has been done and scrve as a reminder of your goals and the syllabus
you are out to teach, You cun sec before you a weck at a glance on the weckly
tplan, the existential and rational gonls for each lesson and the image for the
week are helpful guides to keep you on target each lesson, ard the evaluation
format on the back of the daily plan sheets, provides a helpBal way of record-
ing immediate reflections of the lesson and the students' responsc to it.
Finally, one of our purposes is to enable others to gain from our experience
and these lesson plans are a helpful way to pass on our wisdom to others swho
follow.

We have included sauple copies of the formats, currently used by the
teachers in the school and House, along with some sample copies of individusl

-l
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CURRICULUM FOR DAY__ 5§ WEEK 2 TERM 3 YERR *'73

-—~—-DATE 16 Sept, 1973

e¥

R ——

TOPIC FOR WEEK
Animal classification and
environment,

IMAGE FOR WEEK
Relatedness of life to lifec,

N

RATIONAL OBJECTIVE:
Understanding factors which

affect living things,

EXISTENTIAL OBJECTIVE:
I know much of this already!

KEY IMAGE:

Communities arc small related groups,

FRE LESSUN

Key uords--vofffjiffi////
R

ol

PREL UDE MOVUT, 1 MovVT, II MOUT. 111 POSTLUGE
Class hrtyal Climatic . Community Student .
Rcct/ Absol, Conditions Natural Ligin SCERaT IS 1
Raview Vokab,: heat = Barriers balance of N S !
habitat : cold mountains nature i
environment rainfall. 0ceans dominant i

PR deserts .
eco system aridity S1VBTs animals or Homework
flora wind plants assiaonmt,
fauna seasons food chains
agugtic zone=temp,

iarine art?c prgdators
terra torrid N s .
mara (tI‘ODiC) gcavengers

Closing i
‘f::;\\x~ Ritual |
BLACKBOARD HOMEWORK !

Urite about the relationship
between the climate in Samoa,
the nstural barriers in Samoa
and the kind of living things
we have here in Samoa (eq,
coconuts, bananas, pigs etc)

MATERIALS/RESOLRCES

BIOLOGY MADE SIMPLE pqg,.

e i
Life zones {ABSENCES
3Ag 38W
Piulu Masua
Tenari Fale
ﬂuk» ' flichael

24-25
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EVALUATION DF LESSON é#?

P ——

STUDENTS* RESPONSE

’ The students were eager to participate in the vocabulary
review because of their good recall of the words,
They were particularly fascinated by the preditors and

. Scavengers, particularly inteorested in the words "buzzards" and

.l AP 4 e -

et

"wvultures" as well as seeing the relationship of them to parasites
we've talked about before,

-
m—

TEACHER'S INSIGHTS

The life zones section needed more work, 0One whole lesson
could be devoted to talking about the different zones where
different living things are found (eg. tree lines, desert communi-
Ligs--artic as well as heat deserts, Talking about it brisfly

+ under community living didn't have the full impact it could have

e ——— T W P

L ——

-

e -———

P S T — N NI -

had,

ey .4 — *

HELPFUL METHODS

Review at the beginning of the lesson of words that will be
used again within the lesson, Having a lesson with three short
scctions within it keeps the flow and movement of the lesson more
interesting to the students, ’

0 bl <o\

- - AN -




SUBJECT___ENGLISH FORM L & DATE_Sept, '73

CURRICULUM FOR DAY 3 WEEK 1 TERM 3 YEAR 173 7¢
| ToPic For week . . o IMAGE FOR WEEK !
J TOPIC FOR WEEK :
Parta of speech Re-engaged

RATIONAL OB3ECTIVE: Realize partd EXISTCNTIAL OBJECTIVE:
of speech depends on how the word Grammar can be fun!
functions in seach sentence,

KEY IMAGE:
Problemlessness with English Grammar,

-~ -

: THE LESSON
PRELUDE MOVT. I MOVYT,II MOVT . III POSTLURE
Explain the rules 6. The students genaasn
of the game: read the sentences I

l, Competition of and the teacher calls 2 N
teams A;B,C against out one of the words

teams D,E,F from the sentence,

2, 2s8ts of flash 7. The students must find the card
cards--each set to match the part of

has a card with a speach for that word--

part of speech on each cacd, and then hold up the

(ee NOUN)-9 cards in sesh sct, card, The first one

3. 1 rep. from each set of teamswith the corrcct card
(i.e.2) come to the front of the wins a paint for his team,
room and faces the class holding

the cards, MOVT I. Movi,II fovt, ITI

4, Teacher urites a sentence on Play game Tallys Talk about
the board, scare the different
S5, Then, tells the competitors to ones,

turn around,

BLACKBOARD HOMEWORK

Sentences that the teacher writes In anything you read, notice
up for each competition, the words that act as nouns,
verbs, etc, and think abcut
how they may be used in otheor
sentences with a different
function,

ABSENCES

MATERIALS /RESOURCES
2{ideﬁtical sets of flashcards,




EVALUATION OF LESSON 7

STUDENTS ' RESPONSE

They all wanted to play it again next week?

TEACHER'S INSIGHTS

This kind of review exercise can go a long way in giving
practice and in developing skill at recognizing guickly heouw
words are used, The other student standing next to him forces
the student to think quicly and accurately (since his teammates
need .him to be right for their point),

HELPFUL METHODS

It is helpful to colour code each set differently (eg. onc
set red, the other blue) so that you can easily sort out the
jumbled mess of cards before the next 2 students come forward,.




SUBIECT TENBLISH

CURRICULUM FOR DAY_3

FORM___4R
WEEK_L0_TERM

' DATE__15 Nov, 1573
72

3 YEAR '73

TOPIC FOR WEEK - -- ---
DRAMA

~

IMAGE FOR WEEK °

Actor

RATIONAL UBJECTIVE: To see how
reading orally can be made inter=-

EXISTENTIAL OBJECTIVE: To
experience self-consciously the
varity in their own voices,

| esting through the voice,
KEY IMAGE:

Many faces,

THE LESSON

Short course
what if you

eg., Greek,
Roman and

fercnt ways
which you

PRELUDE Mmovt, I MmovT, II MOVT,III POSTLMODE
A short history Begin to Read play Have different Home-
of Drama,- read play, showing dif- students take work,

a short part,

Notes on History of Drama,
Picture of amphitheatre and
church steps where mystery
plays were performed.

Christian showved no might read
mystery plays, feeling in the play eg
Vocabulary: your voice,,. different or

actor with example no emotions,

stage from play, characters)

line voices

stage

direction

e .

BLACKBOARD HOMEWORK

Everyone read the play and
prepare to practice in teams
tomorrow for teams performance
of the play.

ABSENCES

MATERTALS/RESOURCES

' School Journal-=-class sets
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RETYCIOVE HOUSE APIL DEC, 1973
T BORLD WL CREATE: FET76

TMIGLIAL EDUC.TIOCH FOR W, SAMDAL
DPLICLTIONS: FUTURE SHOCK
TUTURE OF TDUCATION IXN SAOL

The future of oducction in Samoe is et 2 ¢crucial siage in its dovelopment.
Witk the rapidly changing fince and its effoct on the nation the educrtion
systen nust chenge also o keep up. The cducntion systen musi be designed to
educate the youth so thot when his cduention is finished, he hrs the training
and opportunity to sigmificeantly encage in tho socinl 2xocess of Samoa. Tioxe
mwst de a creative cutlet for the educticd youth of Bamea. The noxt gancration
will be oven better educnted and the effect upon tho country will be even
core profound.

ts it sionds now the Hew Zealand School Cortificrte iz being phased out.
Sanpa pust consider what will tske its place. If an Internzl Bxan is crooted
for Sanoa, how will it be co-orxdincted cuong the Pacific Island nations o
gtill enablc o sreator numher of students to have the cpportunity to go on o
tniversity oversess. The gquestions which arise when one considexs what kind
of cducation is nceded is whot needs o harmen to the exdstin~ structure. Iov
far docs one r2ise the standerds of schools iike Llafua, TIC and TIT withous
so drasiically cuiting dovm number of stulcents able to enter. ¥ant would le
the rouafications of Alafun nliyming itself with the University of the Louth
Pocific? .Lis schoolz in Sempa seck to xuise their standexde and the competit-
ticn rets cven ctiffer, hoving fardly influence will mot mean ouch in movding
and keeping & student in schonl as it has.

In the eren of curriculun, therc is an incredible awmount of work beins 4 2o
and yot to be done. The cducation systems of Sowon whethor governemt o
niscion must heve = comon eurriculun of noixx sort betwecn them to standax-
dize the cducobion anong all schools., It must also bo deeided whethor and 1o
what degree will Bnglish and/or Samean will be used in the schools Ly studenic
and teachers alike. The speaking and tenching of English must start effective-
1y at the Primery and Intcrmedicte Schools to »repare the students for high
schocl, Still, Samoa zmist not locse iis owm culture and languige. Sanoan
custon and language mast 21lso bo upgracded and pessed on 0 ¢cach gemeraticn
g5 that a1l ven ean share in the vast wisden of this culfure, fn oral history

<

project, recording the legends and wyths on tope, mdghi be the best way 0
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initially preserve all the legends, which chance from village to village, and
custon of a nation with an ancient--oral: tredition. Then, to work fron the tapes
to pull together the mytha and legends of Samor would be the next step,

4is nore and more curriculus schemes are created, it must be considered
'u.-:--.; they arc introduced and mainfained in the villases. The Foxrm 1 and 2
Sveind Studics curriculunm is haxdly tawsht in the villages. The teachers tmst
be trained and taught how to tench the new nethods and vocobulaxy, How, the
curriculun is. larpely unusced. The Maths curriculum, created Wy the Elucation
Departnent, is geared for those students who will not set School Certificate
Methe, Tiow do you decide in Form 1 vr 2 which dircction the student will ro by
the tine he reaches Upper 5?7 Ls Samoc considers the siate of its youth, it
mist considoer increasing trades training ond teeining the youth who go back to
the vlantation on how to uwtilize the naturcl resources of the land and the aca,
Alefor will play an iwmportent pert in edueating the fermers in using 20 Century
teehnigues, Sancans have had very little troining in the Jrts and on apprecia-
tion of the verious forms of art should also be cultivated. The odie in educu-
tion in Bamoa rclative to curriculun iz the ixiting of ecurriculum for the Paci-
fie islemd nations. There ia, rlso, in Samoa o trond towanrd Pre-
school cducation,

iz Samca sceks to create an educational syster: vhich mects the needs of ito
people in the 20th Contury, it mmst consider how hczwily it will rely on forcigm
adrinistraters and teachers ond how it will ovnable the training of kighly qual-
ificd Sanonn toochere. How can the gifts of the Vest and of the Pacific be combined
creatively without cither culture cxploitiéng or deprnded the other? Theame ell

are izsues that the soriocus young Samoans are beginmming te grapple with.
The Future Is Opent
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. RELIGIOUS HOUSE APIA r.GE 74
FUTURE FOR S220MAN YOUTH

The futurc always iz the unknown, feerful and fascinating wre to contemplato
and plan for. For Samoan youth, the fear ard fascination is the aren of
strupyde today as nover before. Previously the accepted, general rule ¢f the
fanily would be to force youth te return to their familics and help with tho
plantetion, fishing, cleaning and cocking. Teday with the ceonomic impine-
aents and aveilability of oaterial thinge, youth and their fawmilics are mone
actively concerncd with ecotting romcy ond using it, The plamtotions axe not
enoush. There are neny ivpliestions vwhich arise cut of this shift for the
youth, the fanilics and the nation.

The youth are nore lebally aware than over beforc and nre expgorincnting
with new life styles and 2lso roving away fror Sanocan traditions. Hamy youth
are beginning to fall cut of "aimm and wvillape structures cspeciaily as
pore youth are having contact with urben life styles in JApia, Pago ox other
cverscas locations. Sorme of the ramificeticns of this can be seen in the droess,
the gengs of youthe roaming in ipia, the fzct thot nothing scems to hold theix
interest lons. The One Yoy Inn (Youth for Christ Hoveuent) is finding
thet there iz & bis droy out rote in their prosrammce. Dosn Moxdownd, 2 loy-
man ves asked cnsuslly ts socal to o smnll group of youth inm ome of their
homws about Jesus and to his srect <urprise, 80 youth showed upl IS opperrs

that tho youth oxe socking new ways, and the imperniive upon then Is to ko o
hard look at their future and the future of Zanco "G decide what thet i= gos
ing to be.

Today there are nore oducated youth in Sarmwa than cver before. These
youth rxe seckinz jobs vhere they cem use their skills, but have difficulty
£inding jobs, and also are ignorant of the soecizl skills invelvecd in job-
setting. Hundreds of youth ask for jobs ot shops in Apia, often with the
plaintive,"Would you plezse give me z chenee?” The jou owportunitics for
youth are in trades, fishing, farming, or ipia businesses, and thesc jobs
don't metch the number of youths seekin: gainful ciploymont,

New businesses and industries being plormed ond developed will absorb
sone youth in the future, ond youth can @o back to the village and plantoticn
if all else fails, but whot else is availoble? Hew Zealand, the USL and othex

comtrics howve guotes on ase liwits and nurbers of youth they will accdp fronm
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cvarsecas, Overscas trovel smd traininge isn't the panocoa for Sawoan youth angy
norc. Within Sauoa,higher ceupotition and oxpectetions of euployers mmd terticxy
(e, Eraining College) schools iz bringing home the foet that not just anyonc

can get o job or into school bhecauss he would like to, and that only the nest
ey qualified ond those with the beost recomwendations coven siond a chonce o
COTCTE,.

Today the results of this now rressure is =zcon in the high rate of uleers and
headaches anong yowy peoeple in Samos. One 2iychologist reported thot oany studentp
suffer nervous breakdowms--copecially at Sanon Collepe (the coumtry's prestige
hich school). A&ttented suicides ore on the increcse, toc. However, in spite of
all of these trends, menmy Somoan youth oxo not collapsing, but dealing crentive-
ly with the futurc. The new businessce point €o this. The first Souwsan cver
to publish & bLook o nts to this, and the numbers of students taking entrance
oxXans (700—800 for ¢ 'c:l) for the tortinry schools in Samoa has incxrcased many
tines which also points tc the new realization of vhat The future demends,

The demand upon us is ©o help feein thoe students in useful skills and to allow
then to enbrace the fubture zs the gift thot it is to then and Sannc

e cametm A -
B N =
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18, That is the church's stance on salaries & housing for teachers?
19. Should rent be deducted for housing whon pay is so 1ittle?
20, How con we get good, cducated Samosn toocors?

21, Vhat about all of the double standards that exist between forein
and Samoan teachers?

PLRINTS &
22, Whot is tho xoic and purvose of the PO
23. Iz can the PR work with the teact 101‘“"
24, How can the Eduection Commt‘cm worle nmore closely and openly with
, school staff and administrotiom?
! 25, ilow can parents be helped to sce thot student nmotivetion begins
‘ a%t home and iz cncourcged at hone?
26. Tow can we enable the Methodict farilics to support their owm schood
-CSDe b:y' sending their brishtest children to thiz school instcad of fo anothor
.,i‘bh £ bifmger nanc.

OVERST :4;‘.5-, TLES:

27. that will be the cffect of church wmion in Australin on the Sanoan
'.h thodist Church'?

28. What relationship should the lethodist Church take {o outaido
scrviees such s, EL, VS5, PCV and fustralisn Missionnrics?
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THE WORLD WE CFEATE PAGE ¥ 2
IMAGINAL EDUCATION FOR ®, SAMOA

STRUCTURAL CARE
CONT B

R

The shock of the futuré, the coming and going of papalagi's (foreimers)
who try to work out their "ideal" ways here even though they did not work
tack home, the very powerful impingement of the global in relationship to
xorld economics (eg. energy crisis) 2nd world politics (eg. French nuclear
testing), the breaking domm of the fa'a Samca (the traditional WAYS ).
all of these external evenis are causing meny waves of initernal crisis and
confusion in the Samosn people of gll ages. It is the task of the church
to be always.sensitive tc the struggle of z;uch an emerging nation and
help it to once again see its greatness an& %o understand how to use the
methods and tools the 20th .Centuzy brings as gifts and not as "monsters",

The church mast find ways to-reveal the WORD to all men... that WORD
which bridges the gap between the past and the future, the East and the
Vest, the strong snd the weak, Ve feel That it will be through structures
and methods that are filled full with the Holy Spirit that the WOED can be
realized snd responded to; and therefore, we have laid out some medels and
plans 28 a prelude to actuslizing these siructures. We feel that this is
the first step towards cariﬁg for the staff =nd students of Methodist
High .School and, thereby, caring for the whole world.

———————-—— T - o o .
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THE WORID WE CREATE PAGE £S5

FACULTY NURIURE WORKSHOP

A TR e - ANy ¥ .

THIS T84 HORKSHOP “TIAT '..uS’ DOKE IR THE HOUSE IJ IEARCH, 1972

2. List the arcaas of faculty-student encounter. This shéuld include
categories of cuncounter as well =s chamnels of encomter.

2. Create teacherhood triangles worked down to the third level. :

3. What new structures aré needed to ensble the faculty to develp their "ce'acher
hood which will thus enable them to better develop students through tue
cha 'xnelo within cach edcountor arena?

4. What structures are neebed to cnable the faculty to use =bove new
structures? A

5. Gift procurement: For each faculty member, list the three gifis they
are now getting into the school, the two taetics necessary to sustain

them in those gifts; next, list the next gift they are going to get outy

say what is blocking thig coming gift and vhat steps are going to unblock it

) ; ) stepe tof
Hames present 3 gifts] 2 tactics to sustain] next gift| block| unblock
1! :
Gertrude
J chnry
Frank ' R

- -
AN isiahad Lansing
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LISTED BELOW ARE VARIOUS ANSWERS GIVEN TO THE WORKSHOP
QUESTIONS FROM THE PREVIOUS PAGE ( March, 1972).

1, classroom learning special activies, eg, fiafio
choir assembly
Wed, Sth period class meeting
sports study groups
music art
detention casual conversation
report card comments
classes gquestions
verrandah lectures
bookroomn e individual work

distipline informal instrugtion

classroom ; style :
around the school 'intnllvctunl presentation
lesson presantation moral wisdom

teacher directives accountability

report cards

2. teacherhood triamgles:
/

Journ
watcher

style /
Exempl Bisci
Builder

Advui~ ine

SRk Y

Y N

Dynamics of Conte

Expande

RESpONYe
Qhuckcr

Teacherhood

N

Thoujyht
Organi2gT

Pattern-

]nst:Uct
AT Pointe

- A . —

- —————




FACULTY NURTURE YORKSHOP BAGE XY

ANSWERS CONTINUED:
3. New Structures-
classroom gimmicks methods lectures
vigit other schools guide sheet for student
watch other teachers teach evaluation
resourse materials, short courses on seating
gtaff mcetihg uorkshops arrangement,
form Tevel meetings
................. teaching coordinabvion-
staff tL(Chan methods sessions
9Ch001 rUdlUdthn by staff »
format @#nd rhythm for staff meetings .. A -
.teacher's-manual
department workshaops
staffroom talk model
student discipline commlttcn
"staff study group : 4

observation of cach teacher by principal 1 time each tarm

3 hour faculty evaluation 1 time each month

dept, and total staff look at most creative & sucessful
lessons

continous nurtulv for the spirit life of the school
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KELIGIOUS HOUSE API: TECEUBER 1973
S WORLD WE CREATE PAE GO
DIAGIMAL EDUCATION FOR W. SANDA

CONCLUSION: HMOVEXENTAL TIMFERATIVE

In this merual we have attempted to pull together a sourcebook on
Methodist High School. It contains key history, policies, methods, and
questions that we work with and/ox have oreated,

Phis manual was meinly written at the end of 1973 when due to major
shifts in the school and the church we felt the imperative to record our
wisdom. Since that time the church and school have experienced much chaos
and many attempts to change the way things were were made, The event of
having three principals in Term One of 1974 was something which crystalized
the corporate staff and raised the denand to returm to the simple, effective
structures which had been created bb the total staff during a painful era
only & short time agoc.

TUe see our role in the school as the body which can hold the tension
between the no longer and he not yet, Our ability to raise questions behind
the obvious guestions and o se= the copprehensive picture has enabled the
staff and the school o weather the storms well. We believe that MHS has
more pobential To be the creative edge in education in Wesiern Sanoa than
any other school. The lucidity that is ours borm out of the ccllapse we
nave seen has freed us o nove into the futurc and determine where that

future needs to be in histoxy.




