lCA THE INSTITUTE OF CULTURAL AFFAIRS

4207 Chartres St., Houston, Texas 77004 Tele: (713) 522-7933

June, 1985

Dear Colleagues:

The enclosed curriculum for Quarter IV completes a year-long
project which we have done on behalf of the children of the Order,
that they might come to understand the uniqueness of their up-bringing
and the context out of which their parents have been called to serve.

In addition to the curriculum this quarter we are including
contextual material which has been helpful to us in dealing with
skill building, journey and behavior expectations.

We hope that this material serves your needs in relating
creatively to the children assigned to your care.

Sincerely,

The Houston Primary Unit

@ CONCERNED WITH THE HUMAN ELEMENT IN WORLD DEVELOPMENT



Center for Imaginal Education
Formation & Training
Chicago Service Center

1984 - 1985 Phase I Curriculum Rationale: Launching The New Century

Week 8
Quarter I,
1984 - 1985

Rational Objective: To acquire lave for learning and the methods for learning.

Life Changing Aim: 1 am on life’s journey of building and serving.

Intent Qir Ul Defining Our Identity Qur. 1L Demonstrating Corporate Power Qe IV Opening Pathways Qtr. | Recreating Primal Community
RO To ground E A. Tointernalize the R.O. To operate out of EA. To pasticipate in RO. To project the E.A. To discover R.O. To declare the EA. To experience
profoundly the *  nussional urgency to models that change the exhiliration of future by reading the profound hope in the unique contributions of belonging to all of
mussional heritage of create own context for soclety, winning a9 a team. megatrends. future. the Order and Phase | history.
the Order in the a life of service. to the civilizig process.

Migrimage partici-
pation
Week 1 Clobal Space Dynamics of Revolutionary Change * Great Religious Leaders The New Age
2 Community Reformulation Heroes/Herolnes Lab Profound Humanness Qualities Camps and
3 Order Missional Family Summer Fest/Winter Fest Profound Pluriformity Summer Programs
4 Honoring Extended Family Celebrating Corporate Arts Our Pluriform Statement of all Phase I:
5 ' My Own Religious Herltage Corporate Style ¢ The IERD, Phase il8 The following five weeks of August
\
?
6 Vocational Journey Lab Exploring The Red Ur New Polity Forms would be an Extensior
7 Academic Skills Lab Exploring the White Ur Economic Self Sufficiency and Expansion
] Religious Studies One Exploring the Brown Ur Revolutionary Myth Creation of the
9 Order Polity Exploring the Black Ur The New Nation and World Summer curriculum
10 Health And Nutrnition Exploring The Tan Ur New Local Engagement : Creating Schoolijob Covenants
11 Personal Style Lab Exploring the Yellow Ur Global - Local Educational Trends The New Social Vehicle
*
12 Celebration of Hope Global Village The Local Education Exp. 1990 Cultural Studies One
13 New Year Celebration Global Information Exchange Graduanon Transitions Historical Time




IMAGINAL EDUCATION

H

Transparent Method

’

Imaginal Education is a transparent method which is based on the understanding
that 1) People think in images 2) Images influence and perhaps direct behavior
3) Images are created and can be modified or changed 4) Creating and changing images
results in observable behavior. Imaginal Education is a method that can be applied
to any content or curriculum. Because this approach is focussed on the process of
creating and shifting images, the method rests on the teacher's ability to be
sensitive to each student's operating images of his world and himself (see chart
"Components of a Positive Self-Image). The success of the method depends on the
teacher's ability to address those operating images through multi-sensory image pro-
jection in such a way as to create positive understandings for each person of
the self and the world in which we live.

Practical Application

Imaginal Education as a method depends on a scheduled day that enables dramatic
flow. It depends on the use of a variety of media (see Tools Chart) to involve and
enable the students to assimilate the content (data) being presented. The approach
enlivens the data to be transferred by enabling each presentation, conversa-
tion and excursion to be an event. This is done through intentional lesson planning
that makes possible dramatic flow (see Lesson Drama Preparation Sheet) and the
application of the Life Dialogue (or art form) method to enable the progression of
consciousness from the awareness of data, through reflection, to interpretation and
decision-making., Imaginal Education as a method emphasizes imagery, high student
partiripation, and reflection that is focussed both on recollection and anticipation.

In a situation where a teacher is using a pre-determined curriculum, images are
projected through repeated phrases called "short courses', the design and decoration
of teaching space, and through regular routines that open and close the teaching
day (these might include the reading of poetry, the singing of songs, the accounting for
the presence and absence of class members). These short courses, routines and decor
emphasize the special nature of each person and the possibility which rests in the
situation at hand (see sheet on Rituals and Short Courses and paper on Symbolic Life
in the School Setting).

The Teaching Posture

The teacher, in presenting the curriculum, uses the Life Dialogue Method (see
method explanation sheet) to enable the student to become aware of the broadest possible
context--to grasp relaionships and to anticipate the implications. The teacher, in
this process aims to enable students to reflect, to interpret values and meaning,
and to make personal decisions about the data being presented.

The Curriculum

If it is possible for a teacher or parent to design the content of the curriculum
to be taught in a particular time frame (day long, half day, week-end, after school),
the teacher strives to insure that the content makes possible the broadest possible
context for the children (see Year-Long Curriculum Construct), and the opportunity
for the students to practically apply ideas and concepts in a local situation (home,
school, community). The curriculum is thematic, eg. it follows a story line, and it is
focussed on skill-building (see Skills Chart). Within the course of the day, the teacher
or parent insures that the child is exposed to themes and skills relating to each arena
of the holistic curriculum design: Basic (cognitive stimulation), Relational (social
perspective-giving), Developmental (the development of a self-understanding) and
Imaginal (ethical stance-building).
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"ARQUE OF THE UNIVERSE"
DAY CAMP %

TOOLS CHART July-Augus

RELATIONAL TOOLS PSYCHOLOGICAL TOOLS IMAGINAL TOOLS

t 1984

Professional Performance

Word Game I Great Book

Puppets Chant I Mechanical

Teacher Role Play POETRY Rhymes PROSE I Chalk Talk
g 1

Children Role Play R GhEmD. BoeiEsy; Comic

Situational Free Play Great Poem Fable
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THE SIX BASIC UR IMAGES
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"ARQUE OF THE UNIVERSE"
DAY CAMP

THE BASIC SKILLS CURRICULUM CONSTRUCT

July-August 1984

T

BASTIC COMPUTER SKILLS

‘To stimulate mental

BASIC RELATIONAL SKILLS

BASIC DEVELOPMENTAL SKILLS

To make

BASIC ETHICAL STANCE

BUILDING TOOLS

possible creative

To enable creative rela-
growth tionships with others self-reliance To fag%%{gﬁte ethical
LANGUAC[? Reading GROUP Team Formation |SENSORI Large Motor Dev DATA Cha: ting
s . . INTER- ] ] ,
ART Listening ACTION fCooperative Action § MOTOR Small Motor Dev RATION- §#4 X 4 creation
SKILLS .. SKILLS . ) SKILLS IALIZATIOP
Writing IRhythm1c Interactior Sensori Stimulatior Data Gathering .
SKILLS
Speaking IHonoring Others Body-Mind Integratilhn Gridding skills
MATH Concrete Skills ENVIRON—IReSOU:Ce Max. Thought expression [ -qnsensus IStrateglc Thlnklnq
B . MENTAL ~ . | SEYF
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TION . .
Abstract Skills W TION SKILLS
SKTILLS SKILLS Home Care e SeEverance Group Orientation
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NOTES ON THE DOMAN APPROACH TO LEARNING

The process is based on the understanding that the potential to learn
(process information) is greatest during the period of time in a person's
life when the brain is growing most rapidly. The brain begins to grow

at conception. The growth rate is explosive and descending. The process
is complete at age six. At birth the brain weight is equal to 11Z%of

the total body weight, while in an adu‘t, it is 2.5%7 of the body weight.
During the years between 6 and 80 we have less brain growth than we had
in a single year between ages 5 and 6 (during this year the brain is
growing at its slowest rate of the first 6 years of life.

The intent of the teaching process is to bring about increased neurological
growth; to increase the central nervous system (the brain) transmission,

by increasing the stimulus in FREQUENCY, INTENSITY and DURATION.
Neurological growth is a dynamic and ever-changing process. In brain-
injured children, the process of neurological growth is totally halted.

In retarded children, the process of neurological growth is considerably
slowed., In the average (neurologically organized) child, neurological
growth takes place at an average rate. In a superior child, it takes place
at above average speed., The Doman approach has been used to bring

hundreds of children from neurological dysorganization to neurological
organization by non-surgical techniques through visual, auditory and tactile
stimulation. There are five pathways into the brain: Seeing (visual)

Hearing (auditory) Feeling (tactile) Tasting and Smelling (these two

are recessive in human beings). ©&iving a child visual, auditory and tactile
stimulation with increased fequency, intensity and duration, makes

possible physical growth of the brain.

There are six brain functions thet are exclusive to human beings. All are
present in the first eight years of life:

1. To walk entirely upright

2. 'To speak in abstract, symbolic, devised language

3. To combine unique manual competence w1th motor abilities listed above
to write his language.

These are Motor (expressive) Skills based on the following sensory (recepti
skills:

4., To understand abstract, symbolic, devised language that one hears

5. To identify an object by touch alone

6. To see inda manner that enables-him to read an abstract language in
written form

By age six, a human being can perform all of these functions. From that
time on, a lateral multiplication of these six human abilities goes on in
learning, rather than the addition of ‘new ones. If the three receptive

abilities are destroyed, most of what makes man different from animals is
de§troyed. If they are limited, a person's intelligence is limited. Unless
one of these three abilities is high, human intelligence will be low. If .
vne of these abilities is higher than the others, the person will perform

to the top lével of that ability provided that every conceivable opportunit)

is made available to that person to gain information through that single
facility. ‘o '

COAL
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NOTES ON DOMAN APPROACH_ (2)

A tiny child is like a computer:

1.

L
e o e

w
e

Capable of receiving a vast amount of information, readily and wit
effort

Able to classify and file information=

Able to place information in either Permanent or temporary Storage
His answers depenc upon data input. When thecre is sufficient in-
formation, the computer will give correct arswers and make judgmen
Will accept all information that you place in ....whether informat
is correct of not.

Will reject no information which is Put in in the proper form.

A tiny child is unlike a computer,in the following ways:

.

A.child_canpot he re-programmed.. If information is put in during'

“the first six years, it is difficult to erase

Infdrﬁation Put in after a child is 8 years old, is more difficualt

Approach with equal Portions of Head and Heart

Don¥*t Pressure....don*t be afraid of failure...you can*t fail

Don*t be tense...make a game of it

Don*t teach the alphabet first..,.wait until the child can read his

Words, not letters, are the basic unit of language. Letters are ab:
Words name known realities,

Be joyous. Children 1like celebrations, so give them what they want!
Reading is not talking. A six month old child cainot say his name,

Avoid boring the child by:

Not going too fast...be sure the child is focussed and interested ir
what is going on., Follow a schedule of presents

Not going too slow...this is the most frequently made mistake, A ch

1.
2.
absorb
The Readine Process
1.
2.
3.
4,
book
5.
5'
he can recognize it!
7.
L 3

can absorb a bit of information in one Second.
If you spend any longer, she becomes bored. A
child will know-a bit of information in 30 pres
tions, and fewer if her visoal path is mature,
\ You can tell by the look in her eyes whether th
) information is new and interesting or if it is
known and boring. )
Refraining from testing too much, A child loves to learn and does n
' like being tested. Testing gives satisfaction
- adults. Adults need it for motivation. Do it o
a8 week rather than once a day. ’



What
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The Doman Approach (3)

the child discovers in the .reading process:

Words have meaning

Words can be used together and therefore are more than merely labels
for objects

A book represents more than the simple fun of translating ssecret nam
into objects, and more even than the decoding of strings of words int
comments about objects and people. The book is talking to him and hi;
alone!

He discovers that words can be re-arranged to make entirely new ideas
He discovers that he has access to limitless knowledge!

Keys to success in the reading process:

1.

One year of age is the best time to begin if you want to expend the 1«
amount of time and energy in teaching your child to read. You can be:
at eight months...or even at three months.

The key to your success lies in your attitude as a mother &/or a teact
---learning is an adventure

-- learning is a game

-~-learning is a pleasure

---learning is a priviledge, not a chore

Frequency and brievity (dedicate a few seconds, three times daily)
YOU MUST STOP BEFORE THE CHILD IS READY. LEAVE HIM BEGGING FOR MORE.
Orderliness of materials d

The design is based on years of research based on the study of how the
brain grows and functions. REading is a brain function.

The Encvclopedic Knowledge Process:

l‘

The process is based on the understanding that intelgectual intelligen
involves:
1) The reading ability
2) Gaining encyclopedic knowledge (facts)
3) The ability to do mathematics
These skills involve or assume visual intelligence, auditory intellige
and language intelligence.
Process: 1Introduce 5 different categories with 10 bits (one card) in
each. Spend 1 second on eaht bit.

Build up to 10 categories.

Retire a bit after 30 presentations (15 when the visual path
has increased in maturity). Add a new bit in the same
category. - :

Pcoprams (made up of 10 "magnitudes" of information per bit

of intelligence) i~ :

Introduce 1 magnitude at a time (after the child has ma:
ed the information bit title) : e

- Introduce by categories. Reduce the number of bits wher

intradiicre mannmitFriudmne ma ;. o e . F O
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Z Chicago RATIONALIZATION OF DOMAN MATH PROCESS Tyt
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i@ v
3 y .
=1 I
= SEQUENCE
A .
ATTiTUDX concery
) ‘ 00UCT 10N =
s PRocess il PROBLEM,  SOLVING B
[ STZP OME EXTENSTON ADDITION SUBTRACTION * Muleiplication Divieion Lrustionn
I
L. A
% re ‘ Introduce after child Introduce when child ment pro- After total presentation] After tocsl preseate~
' Your tesching math facte Dot Corde 1-10 Aftar 1S proceate-§ After futroductionll introduce atter Tecognizes math facts f| recognizes math facts the child I of addition, subtraction] tiom of asth facts
Doa’t Push’ symbols b—— tlons of 1-10 of carde J-33 rorplete presenta- N ) g5 4ng afcer 1-65 nd atter addhtiof ¢4 bogu that he knowe. || multiplication and "fone thru one-hundred,
, yo! . "n.:- :- one, omit fone end (vh.n.ghill i tlon of addition, plete p ion b fon & multiplg- division, present » in
y N k Muserale are abstrect & wigh- l:" " lr' «f odd feleven lote fasilisr with 81l Band when chilg of addition and aub- catlon, three-step equation §TOups in ssse wmanner
K out weaning except se symbols thie lo three. .t the aequence oy ypiew), intro~ Nracognices cacd traction Thie {s & procese thet using math facts thet that wath fects wers
'} Dou't Bore ' to represent nusbers duce sddition. tforty-five, Repeat Processs Plesess the adult mora | the child knou presented (each group
4 4 R Say, "1'm going to teac than ic gives delight “Hhat s seven plus thres times sach day)
" i . One recosd eec Ater 3 presssta- i Follow sase process as | you divisioni® to the child, thicteen mulcinlied by
Stop Before the | Copcept based on dot recog- card tion Put carde 3-10 1 Follov same pro- wvith addition & sub~ Cards in lap threel®” Cep 11 1-23
k child § nition and add ftvelve fece dovn on your [cedure as with tractions Present Grp 14 4-2-2 oure not te dvell on | Show two poasible en- -
it o Stop. i to the sequence lap addition, “Say, °1's golng to 6-22) e0s¢naing or "tesving” averg, Crp 1I: 26-50
Begin vith dot recognition Prevang, don't Put cards 2-1p tesch you sultiplica- 8-2+¢ the child, Use
‘ end  periodicaily Introduce e 1 Continue process | ey *I an golng - Jtace down on lap tionl® R ,40-2-8 occasionally Cradusl] ~ -
. problem solving {n the rhyth te tesch you.'wa Niay °I am going Cards on lap. 13-2-¢ after che | ar Y, e ;‘ W Crp 111: S1-73
Nove quichly of three presen- | addlieion® to teach you *Tvo Bultiplled by twn . 14-327 tions on the msth fact uF otep squations.
(1 secand per Credually increase nuaber of Prosent 3 times tations each day 3ubteactionl® equate four® thru ftorty wight snd the .
card) scoaione per day dally Introduce Grp 1, Show card #four 3 sessions 64-2-3 introduction of both . Crp IV:  J6-100
7 . “One plue eone lo'l‘z l""‘"|°-9'l Prasent Crp 1. 2Ix2=4 A addition & subtraction. .
Constantly introduce dot Tesch to 100 equals twol™ S8y, “Ten minug thru " 1
: recognition (1-100), hi1e will rem (shov card two)  [lone equale ninge aase1o || Moxt dor, Crp Lk Don't demand thee the
Celebrate ac- cognize the e Show cerd inlne, Present in 3 sessions child talh...only thet 5
stetically After (ntroduce problem sol- cards after *Oone plus two Hepest process, throughout the day he secognize by indice- | B (3
ving concepts (eddition, 13 presentations cquals threel® resent Group I .(..'-'l ov pointing out "
subtraction, multiplicetion, (shov card three} fin 3 scesions Next day present Gep 1 the math fact that the Ed
S di n, equetions) slter= . . throughout the day. 3x3=9 thru Ix6=10 adult eslls for. -~
nete the ecasions with In the sare ses- Review Grp I !
. dnt recognition, slon continue Hoxt day, present 1y Plece tva carde nn the
Ex: Dat Recognition process thru 149 | ap 12¢ 20-1e19 Mext day, Grp 11 Hest day, CGrp ._4:, (loor in frone of the ° .j.
Additlon D thry 4n4=16 thry dx7-20 13-42) child, Tell the child ‘,
Subtrection P Mfter ) prasenta-§ . 20-19<) Review Grp 1 ¢ 11 16-4-4 to paint to one of the b
Multiplication . tione of this Crp I . 20-4=3 cards, Begin by giving s
Divieion 4 group {Group 1)  frext day, Grp 112y Review Grps 1 11 tvo options that are ' ;
Equstions introduce Croup Jo-1=29 Next day, Grp IV Meessione nany "lacts” apare: eg, f{
Dot Recognition 11 (probably on thru . Sn5=25 thru 320-40 Ytuenty and fthirey-two ]
Additlon ‘the tollowing day 30-29- Review Grpe 2 11 112 Y 0 opposed to #live and z
: Subtraction e Reviev Grp 1,11 Hext day, Gep g faeven 5 d
H Rultiplicstion Group Il 243e8 Vst day, presont ¥ o
’ Division 20408 & random otder set Hext Day Grp v Occoofonally give an n I
Lqustions theu of problems that 6x6=36 thru Gx9=54 addition problea: 'r’k
- Dot Recognition 2e0=10 [J'1® vithin the Review Grps I-1v Review Crps I II 111 “What fa eeventeen plue ‘
Addition Three presentat’n.|'2"9 of math factsll 3 ;i001008 > sessions ninel” Put two carde out s
. Subtrection {dota) that the for child to chose fcom
Multiplicstion hild recognires Hext day, Crp VI day, Grp V. (one being the correct |- i
Division :':tx:'::;":::: (Pechaps this will TxT=49 . Tx)-2} Hext day, rp”:‘-‘ 11 child does not ces- Ly
Equatione Gep 111y 30208 he up to #forty- x0=56  Taz-14 42-6=7 rond jemcdistely to k2
) 3 thru tive) Review Crps I-v 48-6+8 math fact cecognition or I
v Bulld to 18 eesalons of 10 2 Lons 347410 . 3 sessions $4-6=9 to prablem, adult indi- 4
' 1 seconds wach Sesslons rxe  44-)0=14 Review Crps I 11 112 Iv |cates the anever saying, 4."
i Nest zeview Grps 29-5-24 Meat day, Gep vIZ 3 ssselone 1¢'s this one len'c {c1% 1=
L 13T 12-13-9 0x2e16  8ad-32 H
~ UG ¢0-10-30 0x3=14 82064 day, crp VI 4
Atter child knows math facte intro Gep Ivy Reviow Grpe 1-vi Neat day, Crp ;.1 b4
b she mérely needs to leara w %, ) 2°6 oview Crps 1, 12 3 sesslons “'7_ ¢
the function of “plus®, eeasions :?:‘-‘m ¢ 111 :::1_.: . »')
‘ “equels®, “minue”, "multiplie Wext day, Grp VIIL Review Crps 1-v T
= - by® and “"divided by® ¥ 922=18 thru 9xS~45 g
¢ Next reviewv Grps Revl J sassions "t
ev Grps I-vil
111,111 ¢ IV and ) 1one
ntre Grp Ve . Sess Mext day, Crp VI, o .
o e o
- 34310 0 Mext day, Grp IX Review sese8 ’
10x2=30 theu 10us=40 13
¥eep dot recogni~ 3 scasions
i3 tion procass geln
} . i Un groups ot 10} Nowt day, Grp VIIT,
fl i whils intcoducing . Heview 27-9-)
e LY addition, 0 1-vIig 36-9-4
» Roesions 34-9=-4
¥ a After child recoq
. v nises Gip v, pre- Next day, Grp IX '
~ osnt non-sequan= 40-10+4 M *
tial problems w/ii Reviow $0-10-3 3
1 the scope of dots ¢ 1-viit 60-10-6 ' : )
¥ that he rocognics S ) vesalons 70-10-7 > < o
L% €xs I chldd re- L ' 5 .
,U - . cognlzes 1-24, )2 L A :
'." 12413-24, 16e1-19
) v
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RATIONALIZATION Ol!' THE DOMAN READING PROCESS

Curriculue Development Divisien .
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. '
: STEP OnE STEP TWO STEP Tunte BIcFpoun Hg (T STERQSLE i
gt :
] : 4
X RUCTURED PHRASES AND SENTENCES READING A REZAL BOOK N
g VISUAL DIFFERETIATION THE SELF VOCABULARY TIE HOME VOCABULARY TUE SENTENCE STAUCTURE VOCADULARY sTRy ‘- !
N h ! 15 Prroantations of esch word group 13 Presentations per page
[ 13 Presrntations ‘ . 13 Preacntations 15 Preaentations " om (Y '
£ 13 Words ; 20 Words 10-50 Words Vords of a Book ome-made Bna
v \\ sa vorde on the book selected to Hske one word cerd per page of the 50-130 worde
m momsy  daddy  child'e name (1) kose foot leg nose hand A) Femiliar Objectar chair well v tesd in STEP SIX, selected book, - e
0 window bathroom table kitchen
M 12 other vords (known fsmiliar (2) 1lipe toes eye ear hair door bedroom Vocabulary should not esceed 150 words Chr
o people & objects) Ho wore than 135-20 vords on each page
s (3) arm teeth belly wmouth elbouw 8) ionsi(belonging to the child) Printing oo les than 174" high,
shocs drees ball ehire teddy
(8) bead thusd (finger tongue socks bottle passifyer dish Begin vith a book that has 50 vords.
— The book should not have words
siilene C) Action Worde: sftting stending intec-tvined vith pictures,
velking runaing  laughing Heke sure the subject matter is
s interesting,
1 Carde 6" vide 26" Jong Catde 3" wide 24" long Cards 3" high Cards 3" wide 12" long " -
Letters 5"x 4" wath 1/2" between Letters 4" u 3" with 1/4" fa betvean Letters 2" x 2" Letters 2" x 3" Letters 1" x 1/2" Letters 1/4” x 1/8
z . Upper and lover cese Upper and lover case Upper and lover caese
4 Lover cass Lover cosa Lover case <
4
0 - . -
: Red fed Red Black Black Black
R ’ -
1 :
n Train visual pathvay, X Hature visual pethvay. Symbol diferea- | Further ssture visual pathusy, . Msture viousl pethvay. Lesrn Mature vieusl pathvay, Symbol differ- i
: Trais braio to differentiste sysbols | tiatioa expansion, Symbol diferentiation sophistication, toaposition words. Elicit discovery entistion (vord end phrase recognition)
. - thst worde caa communicste s thought. vithin & field of written symbols .
N (vords grouped on a page). Expand the
T svareness that wvords “epeak”,
» i '
] I
. ]
Make one cord per page listing all Present three pages st a seasion, three | Read pege by page. 1If has & problem
Five words st each session. ) Haintein presentation of 1§ "Step One Present in sets of five, Worde frow vords on the page, ne per day, Child will be able reading, it indicates that vieual
s Vorde", the theee categories (A B C) con to vead the pages sfter 1S sessions. Pathvay is not sulficiently matured |
P Devote one second to the prementatios be mizxed and presented in different Nake & ate card for each vord N (more prevalent in children under 2 yro
of esch vord, Craduslly “p oell vorde (Step porte of the house or clase. eg. that appears on the page in order of Whea chilf succeeds in reading aloud If such ie the case, add sentences to
R L twvo vords) by removing one fesilisr playroom vords and sctions, home fte sppearance. or tecognicing the pa put page in Step Five and try Step Six afc
Hake cach seseion o detightful word from eech Step 0 ¢ and odding { center vords and actions), ting binder. As new page is added, or two monthe,
o oyfilled experiency Tor both * one word from Step Tvo Sets (1) & (2) Present words In groups of five at redd previous pages. . )
teachec” and child. Polnt to objects and possessions. thre elons per group. Alternate Delight vith the child in the
c Exsmple: Step One Wordy Step Two Wrd sessions, Exssple:, Crp I 5 seconds Do not pressure to succeed. that books can speak to theml
Do nut “rest” ’*f revard vith candy, somy koee Desonstrste sctions, Crp 13 % Rejoice io accomplishment]
3 cookles etc, dsddy foot Do 3 sessions pec * Grp 11z
. Keryn leg Do twelve eions daily of 3 deconde doy per group Crp I " ;
5 Focus attention, Do sessions in Tom pose each, (on cond per word). Crp 11
non-distracting environment, Uncle Bob hend Crp B3I *
5 Sessions should not be "beck to back”. ;

Do sessione OKLY vhen child iq eager |
Never force, ALWAYS make sions

8 priviledge, not sn obligation,

Stop BEFORE the child is ready, Leavs
bie “begging” for sore.,

Begln by presenting firet aroup of
S wordp §in ) aesoiona.

'
On Ind day, add 20d set of 3 worde
in 3 differcat seosion during the day

On Jrd deoy add Jrd get of 3 wnrde
10 3 dilferent s-svion during the
day, (Totsl of 9 5 second scesions),

A word might be temoved or “retired"
sfter 15 presentstione, You will be
avare of the child'e knowing the word
when he/she can pick it out of a grouvp
of 2 or 3,

Introdu.e Step Two Vorde Get (I) at
8 diffegent three ssssions,

At this point you will be haviog 12
sessions of $ seconds each,

Introduce Set {4) oo the folloving
day st & different set of ) sessions
to mske & total of 19 eesslons of
tive seconds esch,

Continus with this mode until el1 wvorde
have bees presented IS times and unell
the child io feailiar vith them all,

Vhen child knows the vords (probably
alter 1S presentstions), iay then
out oo floor or tsble in sequence and
vead (seying, "Thess I wvorde together
ssy, "1 ¢ plzze.” Eneble the child
to recognize, and If possible oay the
worde, Bring pstience sid Jjoyousness
to h ecosion, Delight with the
child’s discovery that the vords
comminicate a thought!
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STAGES IN THE DEVLLOPMENT OF TIIE
IIEALTY PERSOMALITY - Erik Erikson

Research Division

1983-84

STACE |

(1 yr)

CMARACTERISTICS

oral stage
receiving
incorporative mode

helding on - lettin |
B8O

sense of powerless~
ness

independence
deciding the kind
of serson o be
ready for shared

STACE 2 STAGE 3 STACE &
(2-13 (4 - 5) (% -12)
s - ———
physical maturation sense of school as social

melicu
recotinition thru
rroducing

pride in success

Cliques; create

SCLF STORY

STAGE § :
STAGE 6 STACE 7 STACE 8

e T (40 -~ 60) (60 - 80)
'“V‘:'Phy"cnl personal self decision to take swareness of having
grovth d vith confidence on responsibilicy life
:OS::{?:ati; rillingness to enter of caring for avare of passing

k. & celationships of others ~nrss of life

rocial roles; forx trust

KEY TLNSION

from mother
trust vs. mistrust

doubt at lack of
independence

fuilt over not
succeeding

inferiority

identity diffusion

llostile oblination
-— — _—— —tercotypes —— L -

) "I RISK W10 1 "I DARE TO TAKE “MY LIFE 1s THE

- "I AM WIAT "I AM WIAT "I At WIAT I "1 A VUAT "I AM WIAT AM IN RLLATING RFSPONSIBILITY RFSULT OF ny
I AM GIVEN" 1 WILL" IMAGIN I . I LEARN" I DECIDE" TO OTHERS" FOR OTHERS" FREE DECISION"

WILL BC"
crisis - independen autonomy vs, shame/| initintive vs, ' industry vs, identity vs, intimacy vs, gencrativity vs, integrity vs, _
isolation self absolution despair L

demonstrate

illuminate

consistency to buil facilitate success demonstrate role akill R develop oppurtuni- | demonstrate trust
trust of others at independence models building tics to demonstrate relationships fulfullment in frecdom
KLY EMPIASIS IN PARENTING create collegial accomplishment or behal( of challenge victim
AND TEACHING relationship lifestyle image .
- demonstrate values
' self - control role identification positive self - ero identification creative care for others ero inteprity that
without loss of peer group image built thru throagh experience corporatences peemity 6l1vinr out
self esteem Telatednese demonstrating & nccompliahment i : ~
DEVELOPHTNTAL confidence ¢ M . sexnal identity any neccssary role
CHALLFNLE competence vinning
f?unjational loss of self - peer group negative self - scattered 4§ mistrusting scll story
mistrust control exclusion - image thru ncgative self - solitude "somecne elge in
i I3 i - i impwe . A P . PO : .
POTENTIAL withdrawal lethargy dependency on Negative self inndequacy ) image bi-sexual diffusior isolationism change
parente image work paralysis no scnse of
PLATEAU ¢
8ccomplishment
young adulthood miture
adult nge
: ) - early play ochool adoleacences
TRADITIONAL infancy childhood age age
FITLL
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Phase 1

it COMPONENTS OF AN OPERATIONAL POSITIVE SELF IMAGE

November 1983

Component Appropriated Dramatized Internalized Interiorized
P Social Trust Social Power Self-Worth Self-Direction
The others that I am re- | How I §ffect society; Persogal history, Images How I measure up, What
L. lated to; Special nature | What difference do I make;j] of Uniqueness, Appropr-— is expected of me, .
Descriptiveg of relationship; What I | How do I get my ideas out:f iation of race and phy- Means of projecting my
Phrases | am obliged to; What cared How does my concern get sical appearance, Object—l f,ture, Means of object-
far_me expressed. ified abilities. i fying my past.
Risk, Belong to someone, Operational context,'Obj- . . )
' . A d 1 b : i
Arenas Affection, Affirm, Feel ectified processes, Orch- gziezmlg :t:ti:;a?rsa?u:1 Dramatized order, Clar
(Aspects) § @ part of, Own something, | estrated emotions, Dista- Physiéalpappearance see ified expectations, Self
Sexuality, Connected to ncing techniques, Detach- : ; oH evaluation schemes, Herof
. . : letic skills, Special and role models, Articu-
heritage, Successive ment exercises, Consensus ualities. Personal her- ol L
personal relationship formation, Model building q H éb' lated values, Objectify
tgchniqueﬁ. itage, Hobbies, Interests paths, Theology clear.
Community council Collegium Report cards Ethics atom
Structural | pamily meetings Ho?sehold m?eting Perfonal journal Priorship pyramids
Approaches | jjousehold meetings Priors meetings Solitary exercises Point systems
School Team deliberations Skills assessment tools Self / Corporate
evaluation process
. Engagiwentlthzouizure Effectivity through Healing through approp- Encouragement through
Teaching gper tional stru ' methods training and riation of personal track (objectify)
Intent otational roles 1i . :
application. experlience. personal progress.
Indicator . X b oy o
of Nuisance, Show-o Stubborn, Bullies, Lies, Tri to h th . .
Component Clown, Lazy, Rebel, Argues, Temper tantrums, S;;Zslozerurgt:aljrs’ "?tUPld" actions
Mal func- Longing for attention. Does little or no work, 11 %. ’ Gives up
- Disobedient. c Sullen, Defiant Tries to be left alone

Rarely participates

Misbehavio

To gain attention

To exert power.

To seek revenge

To demonstrate

Intent
Inadequacy
Underlyingl aAnxi : : -
xiety over 1nsecurlt q 9.0 .
Contracic- Y Y Alarm over ineffectivity Despair over worthless- Discouragement over

tion

ness

Inabilities
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THE DYNAMICS OF ORCHESTRATING BEHAVIOR
THROUGH IMAGE CHANGE

In a time when children and youth have been thrown into an
operational context of global relatedness, and when the social
paradigm has shifted from an emphasis on authority to an emphasis on
authenticity; parents, teachers and those who orchestrate programs
for children and youth have been without the traditional means to
effectively bring about responsible behavior. 01d methods such as
institutional rules, parental expectations or clearly defined guide-
lines that assume an awareness of right and wrong are no longer
effective. Children and young people, having gained an awareness
of their abilities, potential and responsible freedom, no longer
submit to the power of authorities. A new means of bringing about
interior discipline and orchestrating responsible behavior is
required.

In the awareness that we live in a time of influence rather
than control, the key to bringing about responsible behavior in a
child--or in any human being-~depends upon affecting the images that
determine his behavior. This is done through meaningfully estab-
lishing images of behavior expectations, through effectively
dramatizing social consequences of decisions and actions, and through
imaginally contextualizing or communicating the why or reason
behind expectations and consequences.

Behavior expectations inform consequences and concretize the
values, concerns and intents on which they rest. For children and
young people of post-modern society, behavior expectations are most
effectively created in the context of a group, through the means of
a family meeting, a classroom meeting or a community gathering in
which all involved--students as well as administrators and teachers,
children as well as adults--actively participate. A workshop method
most effectively facilitates this process. Deciding upon behavior
expectations that honor the whole of the group is the first step in
the process of image change. In the articulation of behavior ex-
pectations, the group decides upon the parameters within which the
human community most effectively functions and cares for itself--—
what it as a group or mini society will not tolerate and on what
foundational framework the expectations of the community resth (see
Honoring Atom and Behavior Expectations Chart). Parameters re-
lating to values, behavior and the use of physical space are des-
cribed.

Another aspect of defining behavior expectation lies in im-
Planting images of caring qualities. These qualities might pertain
to leadership and might include individual initiative, social sen-
sitivity and personal integrity. 1In painting these images for the
children and young people, a family, class or group can come up with
examples of those personalities that have embodied particular caring
qualities, Examples can come from both the past and the present.
Fogether, adults and young people can come up with examples of be-
havior that exemplify these expectations. Symbols can be created
to remind the group of what it expects from each individual.

(See Individual Initiative and Corporate Care Pyramids)



LIS wenLe:r vi o aiumagllal LuUCAdL1ION
The-Dynamics of Orchestrating Behavior Through Image Change (2)

As important as defining parameters and describing helpful
qualities i37deseribing and illustrating responsible behavior.
Perhaps a group, in describing exemplary style, will name the
qualitities of "participatory®, "anticipatory" and "compassionate"
as that which will most enable the group to operate. Whatever the
qualities, if images of expected behavior are to be vivid, the
qQualities must be rehearsed and illustrated with examples that are
meaningful to the group (ie, the Incredible Hvlk might be a more
effective example of a compassionate style to a group of children
than the example of Florence Nightengale.).

After a common set of mutually-defined behavior expectations
is established for a group, the acting out of consequences is
critical to dramatizing the importance of the expectations and
empowering the foundational intents, concerns and values which
undergird those expectations.

Consequences are directly linked to actions and can involve
verbal responses, dramatic gestures and structural feedback.

In establishing as a group the framework for behavior, it is critical
to establish the form which these three types of consequences will
take.

Verbal responses can be both positive and negative. In praising
behavior or calling it into question, verbal responses might take
the form of a "one-minute remark" (reward or reprimand), an
extended conversation, or lecturette. It is critical to establish
in the group that the verbal consequence will be'the first means
of responding to behavior.

The dramatic gesture follows the verbal response if more
emphasis needs to be brought to bear in dramatizing the consequences
of a particular action. For example, if a child is told not to
run in the hallway and he pays no attention to this verbal request,
a dramatic gesture is appropriate in order to interrupt his world
and to command his attention. Dramatic gestures can be used both
to reward and to reprimand behavior. They are physical, social and
symbolic in nature, Lifting a child up to eye level to talk with
her is a dramatic gesture that is physical. Having a child stand
in the corner or sit in a place of honor is social; and doing a
particular deed (the Pope's visit to his would-be assasin, a child
apologizing to someone he has wronged() has symbolic power, %

Consequences that are structural in nature depend upon the
groep's deciding the nature of the reward or punishment and the
discipline of maintaining consistency. Fines and rewards fall
into this category. The fine for jay-walking is $50, no matter what
the circumstanees. The fine for writing grafitti on the walls is
a week's allowance, no matter what the circumstances. The key to
maintaining an effective system of structural feedback is in
creating a full and feasible system of rewards and privileges  to
counterbalance the reprimands (ie. an allowance needs to be sub-
stantial enought to support a system of fines. Opportunities to go
‘out need to counter-balance the reprimand of being grounded. ) A
points system is an effective and feasible means of providing both



The Center of Imaginal Education .
The Dynamics of Orchestrating Behavior Through Image Change (3)

Positive and negative structural feedback (if you do extra-credit
work in class you gain 100 points; if you do not turn in your home-
work, you loose 150 points).

The third step in the image changing process that makes possible
the change in behavior, is the step of contextualization. This step
might go on as expectations are stated, and as consequences are meted
out...or as a third step apart from the other two. It is a step
that can be easily and dangerously eliminated. It is the step that
is most essential to making real the image change, for it puts
behavior expectations in a universal context and gives meaning to
the consequence one receives or suffers as a result of specific
behavior.

Contextualization rests upon the articulation of foundational
intents, concerns and values--the pillars or foundations that under-
gird the exemplary behavior. The foundations in the past have been
built out of religious ethics, family traditions, and authoritarian
expectations, If they are to be meaningful to those with the con-
sciousness of our time, the foundations must rest on universal
values and life-related concerns and intents. The importance of these
values (see Honoring Atom) can be communicated quickly through
memorable "short courses" (eg. "You are what you say", "The only
enemy is yourself”) or through a more extended dialogue which
assumes the basic dignity of those involved, reveals responsible
freedom and makes possible a renewed self-understanding. Parent-
teacher conferences are an example of bringing several spheres of
influence on the child into dialogue with one another in order to
impress upon the child the importance of his behavior.

It is critical in catalizing and orchestrating the dynamics of
image change in order to make possible behavior modification, that
all aspects of these dynamics are considered and employed. It is
important that the effective sequence is followed, that maximum
child/student participation is made possible, and that consistency
is maintained. The intent of the process is to re-direct energy
that would otherwise be employed in rebelling against authority and
authority figures, to focusing on the difficult task of discerning
needed action in the context of responsible freedom.



THE HONORING ATOM

The Honoring Atom is a contemporary image for a contemporary ethic.

At the center or nucleus of the atom is honoring the Mystery, or acknowledging
that in this aspect of life lies the key to recovering honor in every dimension
of social relationships. These relationships are symbolized by the orbits

of the atom, which are five: 1) Honor the Self 2) Honor the Other 3) Honor
the Environment 4) Honor the Social Structures 5) Honor the Family.

The expectations symbolized by the image of the atom form the foundation
for behavior throughout the Phase I program.

FAMILY




SHORT COURSES

1) Not to decide is t9 decide,

2) Believe that the time has come.

3) To honor yourself is to honor others.

4) Those who create history do not create chaos.,
5) You are a Universe Man (person).

6% " VWhen you know how to listen and wait in silence your voice will have

power.
7) Boys and Girls who care for the world, care for their toys,
8) Your life is fine when you are angry.
9) Scattered and distracted you cannot move, but with calm you will flow.
10) Love the All with your heart and soul!
11) The future is yours to live,
12) When you feel alone, there is always' someone there to help you,
13) You are what you say.
14) It is unhelpful to desturb other's nap time.
15) LIfe doesn't always feel good and that's 0.K.
16) We do lots of things that we don’t want to do.
17) A ship in a harbour is safe, but thag's not what ships were built for.
18) I'm the greatest your the greatest, and that's the way life is,
19) The only enemy is Yourself.
20) You can live this day or throw it away.
21) All words are good words but some are inappropriate,
22) There is enough impoliteness in the world today without you contributing

in an unhelpful way.

23) Yet hope can't contain it, can't explain it .... beckons once again!
24) I know your trying hard and the world needs that.
25) It's not what you want to do

“*v.  It's not what you what to be

‘It's deciding to do
It's deciding to be
What is necessary.
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CORPORATE CARE

THE STUDENT HOUSE

TAKES
Any

ASSIGNMENT

OFFERS

PROPOSALS

ASSUMES
RESPONSIBILITY
FOR THE WELL-BEIN(
OF THE WHOLE

RITUALS & TASKS

NOT COMPLAINTS COMMUNITY
CONSIDERS DEMONSTRATES HONORS
JOURNEY IN PRECISION IN OTHERS 1IDEAS
ASSIGNING OTHERS LEADERSHIP OF AND HEEDS

ShOWS up PARTICIPATES 1IN ARRANGES TO BE DEMONSTRATES
ON TIME IN WHOLE ACCOUNTED FOR COURTEOQUSNESS
TASK OR SESSION " ON ASSIGNMENT
SUPPORTS " LISTENS USES CARES SHARES
DESIGNATED TO .?UBLIC FOR OWN
LEADERSHIP OTHERS VOICE ) . PROPERTY QISDOM




INDIVIDUAL

INITIATIVE

KEEPS
A
JOURNAL
DEMONSTRATES BUDGETS
COMPASSION EFFECTIVELY
RISKS DEMONSTRATES ORCHESTRATES
" CREATIVITY RESPECT OWN
TIME
CARRIES THROUGH DEMONSTRATES DEMONSTRATES FOLLOWS
ON A TASK ORIGINALITY INSTRUCTIONS
GETS OWN UP TO DATE ON TIME CARES CARES
ar
QUESTIONS OUT | WITH HOMEWORK FOR SCHOOL FOR OWN FOR OWN
SPACE CLEANLINESS




Houston Primary Unit
Emerging Generation Curriculum

OPENING NEW PATHWAYS
GREAT RELIGIOUS LEADERS

\

™ c RO: To recognize & appreciate the EA: To experience signification of the mundane
I O symbolic and meaning giving on behalf of the rest of humanity
ﬁ e dimensions of life
é D RO: 7o xnow and identify with EA: To understand the birds, animals, trees, etc.
N a the experience of St. Frqneis as cousins, brothers, sisters through the eyes
T {_ﬁ of Francis of Assisi
BRKFST
\ Songs
Ritual
[ Meal and movie: Brother Sun, Sister !oon
| Art Form Conversation
"1 CHORES Corporate Team Assignment
' Individual Space Care & Check
BL?CK Go to an outdoor park. Look for animals and birds. Send teams out to observe

and look for living places ~ nests, holes, burrows.
Draw pictures of what you've seen.

[ B

2NN _,.._ _____,g.‘.—-...1 ~——smm—
Yoo

1,OCK Assign each child to "put on" the perspective of a particular animal. Send
II them out separately for 10 mins. alone. Come together. Art form conversation
on experience.
| ; LUNCH Picnic lunch and reflection -
Presentation on nature's relationships - the moon and the tides - dead vlants
al fertilize new. Emphasize interdependency.
iIéQLITARY Find lonely space - sit/lie/play on own.

l E%CC Return to House. Together brainstorm data about the life of St.Francis (draw
I il from movie) gestalt into time sequence groupings. Use groupings as "chapters"
for a book. Group children into teams to draw and write chapters.

BLOCK Vake a "Brother Sun. Sister Moon" Montage - Look for "floral/fauna" Pictures.
l v Celebrate the Montage and the book.
Final

Reflect'q

Art Form conversation on the day's experience.




FHouston Primary Unit

Emerging Generation Curriculum

Rational Objective:

e

OPENING NEW PATHWAYS

GREAT RELIGIOUS LEADERS

Morning Curriculum

QTR. IV Week 1

To recognise and appreciate the meaning giving and

Existential Aim:

Frteny symbolising role in society and have some role models goheiﬁer;egﬁe selzesfaﬁ 51gn}flcators of the mundane on
whose life's task it was/is. S o SRS R LA ST and.my peers.
Day J Monday: Tuesday: Thursday: Friday: WILLIAM BOOTH
& THE PRIEST THE GURU VISIONARY AND STRUCTURE ETHICAL REVOLUTIONARY
Theme § Bridge over troubled water Guide across the dimensionll BUILDER One who sees innocent hu-
GANDHI of consciousness CHRIST JOHN XXIII man suffering and leads so- |Time
L —— glety dip repentance.
Song ¥ Ragupati Jesus met the woman Born to Forge I I am the One lé;oo
—
1itual § Accountability by teams/Absolution ) 5:05
Morning Ritual ’
———— &l us _eat on behalf of......... p
0 GOD, by all his names in EXPANDING CONSCIOUSNESS To relate how a person in ' To reveal how people's ﬁ6:20
B whatever religion; Christ- | TO INCLUDE A GREATER modern history decided to decisions about their
J ian, Muslim, Hindu, etec. PICTURE OF REALITY. make changes that would own lifestyle can affect
10 is the same God. There- Activity~- Role Play affect the future history.
C fore we are all creatures Read story in New Testame
T of the same God. Q's? get out the sequence | Show a picture of Pope John Tell the story of the
I Tell story- India divided of events XXIII. Tell the story of Salvation Army as a family
' (Hindu, Muslim, Xn) in Act out the event his deciding to convene order, who decided to
E time of british rule. Reflection: What was Vatican Council II. Relate serve the needs of the
& Gandhi's task as he saw the woman's sit'n. some of the decisions that poor. Tell about their
it was peaceful co-exist-~ How did she feel about were made.(example) mass soup kitchens, homes for
M ence, therefore he was a herself? to not be in Latin, but in battered women and
- Bridge over troubled What did Jesus know about | language of the people. - children etc. What need H
{ waters. her? do they serve? How do
H 0? Where have you seen somegl What happened to her after they express their care?
0 one do this recently? Jesus talked with her? How is the world different

Where have you done this
recently?

What happens when people
make this kind of decision,

as a result of their care?
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Houston Primary Unit
Emerging Generation Curriculum

OPENING NEW PATHWAYS
GREAT RELIGIOUS LEADERS

Evening Curriculum

Week 1

hational Objective: 1o pecognize and appreciate Existential Aim: To experience selves as significators of
the meaning giving & symbolizing role of the of the mundane on behalf of the rest of humankind
SEsa religious in society. To achieve in designated (including one's peers)
skill.
Day | Monday: The Priest Tuesday: The Guru Wednesday: Visionary and Friday: Ethical Revolutionary
& Bridge Builder Over Guiding Across the Structure Builder T T T
'heme | Troubled Waters Dimensions of Consciousnes$ Creating the means of £ . . 1
. . suffering and responding in |
insuring change
care e
Song ; oX
Ragupati Jesus Met the Woman Born to Forge I am the One :
titual e
Language Arts: Group Interaction: Sensori Motor Skills Data Rationalization o
Reading Team Formation Large Motor Develop. Charting - Branstorm events
of the day and put them on
’kill [ Show English vowels: Meet as enablement teams. Group Acrobatics. cards. Ask which event
‘ocus | @,€,1,0,u --give short Decide a symbol to go Context: Focus and disci- happened in the morning,
sound for each. Demonstrate| along with the team's pline make you successful which in the evening. Put
how the vowel changes the name. Draw and color the as an acrobat. them on the wall in the
sound of a word: symbol Take turns doing cartwheels| appropriate sequence.
cat--cot handstands snd head stands. Ask where divisions would
hat--hit, ete. be. Name the divisions.
Name the whole.
7:1
space [7:1
:HT'G to
story 7:3
. to
0] 1~ 7/,
tary to
H
‘itnal 8:0
sleep




Fouiston Uni Srir. 1y
tmerzing Generation CZurriculunm OPENING NEW PATHWAYS k. 5
PROFOUND HUMANESS
el
o 6 508 EA: To experience the sociological impact of
I r J To be aware of the positive aspects the ch|s g D
N s of employing the 4 C's
o
- - R0 8 . e c
2 w To be aware of the sociological To experience the positive impact to the 4 C's
rl a .
; 5 residue of those who embody the in Houston.
4 C's
! .
ZRKTST ] Rehearse the 4 C's of Care, Courage, Corporateness and Creativity. Have children
OVER name as many different kinds of work that people do (or vocational roles, etec.) as
VIEW_ can think of. Then choose 2 or 3 and say how those people employ the 4 C's in their
every day task.
—
Corporate team assignment
Individual space care
BLOCK Do "morality play." Work on a plot. Main character wishes he/she could do something
I special and important, but just doesn't seem to be able to. Then other characters
COURAGE wearing labels (Care,etc.) come in saying, "I'm your care, etec. call on me"
| 3& 4 C's
BLOCK Visit the Transco Tower building and new fountain. Tell story of designing and build-
)~ IE ing such a building. CONV. Who were some of people involved in building this bulldin
CARE & How did each of the 4 C's get acted out?
4 C's
Luvcr | Sones— . .
REFLEC- Artform reflection on morning's experience
r§ TION
|
SOLITARY
! e Talk about how a city cares for its people through services.
‘f;; Visit a playground-- preferably one where having been before. Note how this is
COEPORATE—an aspect of having a human city.
[ INESS &
-li?'s
[ BLOCK Corporate cleanup of some part of the house or grounds around the House as their
. ;V acting out care, creativity, corporateness and courage.
. JCREATIV-
| IITY &
'4 C's
1 What remember? g
Final What new things did you see? 2
Reflect'r] How have you seen th 4 C's as part of life and service of Houston?
How do they make for a m¥de human place to live?




AT e
lHouston Primary Unit OTR. IV Week 2

. ] "t. C . L3
Emerging Generation Curriculum OPENING NEW PATHWAYS

PROFOUND HUMANESS

Morning Curriculum

S—
Rational Objective: Existential Aim:
Intent | To raise different styles and qualities of profound To decide that these qualities are important ones to embody.
humanness to consciousness at the more individual
level.
Day § Monday: Tuesday: Thursday: Friday:
ThgmeJCOURAGE and the 4 C's CARE and the 4 C's CORPORATENESS and the 4 C's § CREATIVITY and the 4 C's
Time
3 R
Song JWho Will Dare Care is Everywhere March Onward Now Believe |6:OO
el Accoyntab?lity by teams/ Absolution 5:05
Morning Ritual .
"Let us eat on behalf of..........
==
0 Do quick spin on the 4 C's JRehearse yesterdays con- Rehearse 4 C's as whole Divide group into 4 teams 16;20
B as what constitutes a wholefversation. Ask the child- R i
J person. Get examples of ren to recall. Do s 0K for.News Assign ?ach L o 2
E each from children. Have JGet them to create holding art}cles that depict these Jthe 4 C's to dramat%se..
c children think of other image for 4 C's as whole 4 C's (or are related to Do 30 second dramatisgtions|
. them.) or Have group guess which
1 words or phrases that person. . i ) A . . .
I could use instead of Find children's stories aspect is being depicted.
e . that embody these.
v creativity ete. Write
5 ’ Read and art form.
E on colored paper (4 colors
& and tape on wall for the i
week.
M Make poster of image.
X <
rll ,,_—r-—\
H ol e
0 \ebrp serh
|} / l
) /
i — e T

hores
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Houston Primary Unit
Fmerging Generation Curriculum

OPENING N

PROFOQUND
Evening C

EW PATHWAYS

HUMANNESS
urriculum

Qrtr. 1v
Wk, o

Rational Objective:

To raise different styles and qualities of profound

Existential Aim:
To decide these qualities are

important ones to embody.

nten humanness to consciousness at the more individual
level.
Day | Monday: Tuesday: Wednesday: Friday: T
'hgme COURAGE and the 4 C's CARE and the 4 C's CORPORATENESS and the 4 C's [CREATIVITY and the 4 C's 1
m
e
Song | Head, Shoulders, Knees Run into the Future, Run If You're Great & you know it 4X4 5+ 3
& Toes
Accountability by Teams
titual AbSOlution ':‘:34
Evening Ritual
"Let us eat on behalf (o} NP
LISTENING !
Play "introduction game" COOPERATIVE ACTION SMALL MOTOR DEVELOPMENT 4X4 CREATION s 5(

Host starts by saying "I

Gather children in a circle
in a large "unbreakable"

Give children paper and pen-
cil. Draw 5 geometric shapes

Who knows what a 4X4 is and
how it can be used?

ki1l am igAME andTﬁg gg;zrlteroom or outside. Form into Jon the board. Give each child a piece of pgper
: : . . roups of 3-4 children. Giv % ) a pencil and (optional)
petie clmLLe Sgyif ?;s/h?r “aTi lsgrlg? balloon to each group.7}C> A (3) )Y 2~ a Euler. Guide them through
izn 8 eéon2¥g£; ® I'he goal of each group %s to|Ask children to practice the steps of making a %X4.
around The Table with each keep their own balloon in making these shapes. When done, ask each child to
hild stating all intro's the air. No child may touch put a picture or symbol in
et é/ g the balloon 2 times in a If time, children can use each box that helps tell the
;:?iggtioi: What skills row. Count out loud each timf¢these basic shapes to create | story of how he/she is. Whet
does it take to do weil i child touches the team's |[a picture of something else. | finished each child tells _
. balloon. Reflection: about him/her using the 715
- at_this game? 4X4 as a guide.
3 11 do_team assignments. -
;2:29 %ECh Chyld cleangn%ersonal space and brushes teeth. 7il5
{ All gather for story together. Corporate send out. i 7: 30
3tory | Al11 go to beds for solitary time. e
1011- Guide visits each child and does their bedtime ritual.- 7:45
tary | Lights out. to |
Htual R:OO.

Vleep




Houston Primary Unit OPENING NE/ PATHWAYS Ortr. IV
Emerging Generation Curriculun Profound Pluriformity k. 3

H

RO: To know that the world and EA:
our city is made up of people fron
a variety of backgrnds & styles.

[

To exverience wonder & avpreciation for our
human civilization in its rich variety.

e A £ B B~ A ]
[N e

!<:

RO: To know that the profoundly EA: To experience moving comfortably and
pluriform person sees these appropriately witnin radically different cultural
differences as gifts. ' settings.

BRKFST

EXCURSION: Before leaving give an overview of the day's activities.

Experience the freshness of the outdoors by taking a picnic breakfast tothe vark
as families or as an E.G. group. Explore the wonders of nature.

CHORES

Individual space care assignments.

BLOCK

Context: Each of our families is different. We've come together from many places
around the world to live together in this house in this city (or village) and this
country. Have each child tell as much as s/he can about where their ancestors came
from. Locate their nation of origin on a globe snd place name. Pass out strips of

paper. EFEach child makes an ancestry card by writing name of own nation of origin on
idelane o Rin on shirt.

Experience the awesomeness and sophistication of the financial district downtown
while on the way to the library. Park (or get off the bus) 3-4 blocks from the
library and walk between the tall buildings. Enable the children to sveculate about
who works there, what they do, how they dress ete. At the library each child gets

a book on his/her country of national origin.

LUNCH

Sing: Drum of the City (encourage children to invent their own beat while blending
with the beat of others)
Ritual

Beflective econversation on the environment gxperienced in the morning,

SOLITARY

FRead a portion of one child's book on national origin. 2 hours quiet time.

cTAnm
—louv

11T

Gather in E.G. space. Prepare to leave for Asian/American Festival (or create
your own Festival of Pluriformity). Point out Asia and see if children can name
some of the countries. Context the festival as a way of exploring the gifts of
Asian Americans. Point out which children in the Order are of Asian descent.

BLOCK
v

Enjoy the festival, enabling the children to experience it with all five senses.
Sniff the smells. Sample some food. tove to the music. See clothing and verforman
some of the children's arts groups and martial arts.

Final
Reflect!'s

Gather in pagoda by the Rose Garden (or some other gquiet place) to reflect on
the day's activities.

hat sights do you remember? Sounds? Smells? Rhythms?

What did you want to participate in?

“hat are the gifts of being part of this city (or village) of manr strles.
Introduce word PLURIFOR!'" as meaning "manwv styles".




Houston Primary Unit
Emerging Generation Curriculum

SR e

OPENING NEW PATHWAYS
Profound Pluriformity

Qrtr IV Week 3

Morning Curriculum
et s
Rational Objective: To know that the world and our Existential Aim: To experience wonder and appreciation for
Intent community is made up of people from many different§ our human civilization in its rich variety. To experience
backgrounds and many styles. The "profoundly moving comfortably and appropriately within radically
pluriform global citizen sees differences as gifts] different cultural settings.
Day § Monday: Tuesday: Thursday: 'Fridéy:
& .
Theme MANY ORIGINS MANY PERSPECTIVES ONE WORLD--ONE DESTINY MANY MANIFESTATIONS
Time
-
Song Unjverse Ur Song We Live in the Universe Earth is Home Citizens of the World |6=00
Accountability/Absolution 6:05
Fat on behalf of...
1“ f6:20

To recall how many dif-
ferent nations of ancestry
are represented around

our E.G. table.

People have different ways
of greeting one another

in different cultures.
Point out the handshakes
for Luropean cultures
(also embrace and kiss).
Practice.

Dramatize other greetings:
Raised hand: Amer. Indian §
Bowing: Asian

To reveal the reality of
many ways of seeing

and interpreting the same
reality.

Put an impressive object
in the middle of the group
Choose 2 children to des-
cribe what they see. Same?
Different? Everyone draw
a picture of what they
see, Are the pictures

the same? Are they diff-
erent.

A way of seeing something
is called a PERSPECTIVE.
We can appreciate the
perspectives of others.

To illuminaty the fact of a

shared planet with one
ddstiny.

Blow up a round (blue)
balloon. Explain that it
represents planet Earth.
Hand it to each person to
hold (care for). What
happens if we don't dare?
(Pop the balloon).

How does that make you
feel?

Why is it important to
care for planet Earth?

To reveal that there are
many ways of acting out
global care.

Draw a large circle on a
piece of butcher. Every
child has the opportunity t
color in care for planet
Earth.

Art form reflection: How is
our art work an expression
of our care for the future?

l
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Houston Primary Unit

Emerging Generation Curriculum OPENING

Profound

Qrtr.
Wk. 3

v

NEW PATHWAYS
Pluriformity

Evening Curriculum

Ratfonal Objective: oo 10y that the world and our

hod community is made up of many different backgrounds
nten

T

Existential Aim:
To experience wonder and appreciation for

. e our human civilization in its rich variety. To experience
and styles. The prof?undly pluriform global citizen moving comfortably and appropriately with different
sees differences as pifts. : 2
= perspectives and cultural settings.
Day | Monday: Tuesday: Wednesday: Friday: T
& MANY ORIGINS MANY PERSPECTIVES ONE WORLD---ONE DESTINY MANY MANIFESTATIONS 1
‘heme
m
e
Song Universe Ur Song We Live in the Universe Earth is Home Citizens of the World [o°3
Accountability by Teams fr:
titual|l Absolution 3
Evening Ritual
"Let us eat on behalf of.......
Language Arts: Writing Group Interaction: Rhythmic| Sensori-Motor: Sensori Stim-f Data Rationalization: Data 2 5(
ulation Gathering
ki1l '
‘ocus P?t the Eame? of.c?untries Rhythm bayd. 'Each person Prepare "smell bag§" using | it out figures or shapes to
¢ gncescﬁ?id Orlflis zn gets a unique instrument. flowe?s, pot-pourri, spices. represent the 6 Urs. Child-
cards. ildren take turns | Play solos and then play Ident%fy each smell and ren take turns grouping the
reading them. Choose one together. Listen to each pass it around. Then choose figures.
child to write them as you | other while playing. one child to smell and
read them. identify each one.
715
3 11 do team assignments. /215
?pace ach ch}id cleans personal space and brushes teeth. to
‘are -
) All gather for story together. Corporate send out. 7: 30
tory | A1l go to beds for solitary time. to
1014 - Guide visits each child and does their bedtime ritual.- [7:45
tary | Tights out. L0
8:00




OPENING PATHWAYS
PLURIFORM STATEMENT

C MO8 EA: ¢ . . . .
. - * To experience bei ivers wi
b r | To know that being semsitive to all a O:Eu;e ¢ ng universal people Ly
M g |Jof life and taking a stand=mak%§ a P y
A ifferefce.
= - RC: . FA: , . g —
= > To recognize the style of one To experience being the sensitive and
N a fjwho is sensitive to all of life responsive one.
T v [and who takes a stand.
~cymam |SON8S, Accountability, Ritual |
===l lArtform Conversation: Earthrise Key Q's. How many world's are there? Is there
room enough for all of 1life? What will make living together more possible?
=

Corporate assigned jobs and individual space care, room clean contest

—

STORY- Noah's Ark- Conversation: What animals went in the ark? Why did there have
to be two of each? Which would you have left out? Why? Go to the zoo-- See all
the animals-~ "ALL ARE GOOD"

VIDEO OR STORY: Dumbo
Conversation: What was special about Dumbo?
What did Timothy Mouse see? !
What did Dumbo discover about himself? How was he different?
[VED

Reflect on activities of the day
What was a surprise, what did you learn?

' How are you different?

Tell stories of times when people and animals have failed to live effectively
together (World War I,II, Viet Nam) Artform: What happened? How did people decide
to solve problems with force? What would be other ways to solve problems?

TEACH: "Serve the Earth'" Song with gestures, Visit a place dedicated to world peace.

THE FUTURE
IS OPEN
. What do you remember? 2
l Final .| Where were you surprised?
Reflect'ny .+ did you learn?
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HHouston Primary Unit Week 4
Emerging Generation Curriculum QTR. IV
OPENING PATHWAYS
PLURTFORM STATEMENT
Morning Curriculum

Rational Objective: Existential Alm:
Intent | To know that being sensitive to all of life and takin To experience being universal people with a posture.
a stand makes a difference.
Day § Monday: Tuesday: Thursday: Friday:
& ALL LIFE IS GOOD MY LIFE AND YOUR LIFE IS THE PAST IS APPROVED THE FUTURE IS OPEN
Theme RECEIVED
Time
-
Earth is Home What is Man? I'm always Falling Down Life is Good I6;00
!6 :05
To-communlcate thaF all To discover how we depend ?o realize that the past To realize responsibility 56:20
things (plants, animals) on each other. is over-=
=l for one world.
are living parts of the
earth. Tell the story of the On a small black board build Artform Earthrise
Conv.-- What animals do Brazilian jungle that cre-fa "word montage' of events
you like? Which do you ates oxygen for the animalf that happened yesterday- ,
not like? Point out the life to breathe. What happy, sad. Everyon respondsnKey Jus, Bjlowsmany fvorlds
: . . are there?
gift or function of each happens if we cut all
i ? - ?
?nlmal. Wh?t woulq happen the trees down? Ask- Is today yesterday? Is there room enough for al
if these animals did not Are these events part of -
. of life?
exist? today?
1) Y v OA R I '
ER S ST What will make living
together more possible?
& 52145
I

Jhores :00
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Houston Primary Unit
Emerging Generation Curriculum

Week 1y
OTR. IV

OPENING PATHWAYS
PLURIFORM STATEMENT

Evening

Curriculum

Intent

Rational Objective:

o know that being sensitive to all of life and taking
h stand makes a difference.

Existential Aim:
To experience being universal people with posture.

e sein

Day § Monday: Tuesday: Thursday: Friday:
Theme § ALL IS GOOD 1Y LIFE AND YOUR LIFE IS THE PAST IS APPROVED THE FUTURE IS OPEN
RECEIVED A
Time
— - .

EARTH IS HOME WHAT IS MAN I'M ALWAYS FALLING DOWN LIFE IS GOOD ¥6.3c

Accountability, Absolution 6-135

Evening Ritual

Language Afts:Speaklng Group'Interactlon S?nsory Motor - Data Rationalization Skilld ..

Show Guernica- Choose Honoring Others. Mind Body Integration Griddin 6:50

three children to tell a Listening skill - Play Children take turns & .

. N . i - Global grid recognition
story about the picture telephone game (whisper Leader gives 'command R .
. . Choose children to iden-
words around the circle- to do an exercise. .
last person says out loud)] (jumping jacks, stand on £$£Zi ot "shapes
1 foot etc.) Child i P
responds.

7:15

All do team assignments. 7:15

Each child cleans personal space and brushes teeth. Lo

All gather for story together. Corporate send out. 7:30

All go to beds for solitary time Lo

Guide visits each child and does their bedtime ritual. 7£45

Lights out. 8:8o

w




fousion Primery Urnit OPENING NEW PATHWAYS Srir. IV
Tk

Imerging Seneration Zurriculum IERD Phase III 5
- = - £l
- E R0 To ¥now that peace can be EA: To experience hope for the world and a calling
: - created by sharing solutions. to care.
o =
z D =k To recognize the style of EA: 14 experience being Those Who Care.
N a Those Who Care.
T -
==
ZR¥TST Song: The Courage to Care
TemR e Ritual
OVERVIEW Conversation: When I say CARE, what comes to mind?
Who do you know who cares?
What is the difference in caring for others and caring for your self?
Why do we bother to care for others?
¥ cuoszs Corporate Team Assignment Individual Space Care Inspection Awards
rrgiocx Conversation on the key problems that face the world. List them. Ref'lect on how
I they relate to one another. Assign each person a problem to use as a theme to find |
THE pictures for a corporate montage. Art form conversation on the final product.
~MCHALLENG
! [TO CARE
L
BLOCK List names of people who care for others. Each child chooses the name of one of
/G these to be for the day. Watch the video "The Courage to Care." :
| I THE Art form conversation. '
COURAGE
0 _CART
LUNCH Song: I Am the One
IREFLECTI&N Ritual nHow are they
Conversation: Tell a short story about each of the children's "persons",the same?"
SOLITARY Two hour rest Complete Silence
srAm See the "Care Bear Movie" (or some other story that demonstrates acting out of
“:;; care and compassion for others). Art form conversation: Stress the style of
TEE‘ the caring ones.
Pgﬁgﬁ OF Celebrate a week of caring for individual space. Treats for the winners.
i .
“ngx Tell a story of people "Sharing Approaches that Work", Emphasize how people are
THE cared for by caring for others. Draw pictures of sharing approaches that work.
HEATING
NATURE
§OF CARE
] Put words on cards (approx. 15. One word on each card) that identify images that &
Final the children experienced. The guide reads the word, and the children tell a story
Reflect'nl about the image or experience.
Praise the children who remember the most.




IHouston Primary Unit

Emerging Generation Curriculum

OPENING NEW PATHWAYS
TERD Phase III

Morning Curriculum

Qrtr IV Week 5

Rational Objective:
Intent

To know that peace can be created
by sharing solutions.

Existential Aim:

To experience hope for the world and a

calling to care.

Day H Monday : Tuesday: Thursday: Friday:
&
Theme The Challenge to Care The Courage to Care The Power of Care The Healing Nature of Care
B |
Time
et
IFSOHg Serve the Earth The Courage to Care Citizens of the World I I am the One '6:OC
itual}] Accountability and Absolution 16:05
Fat on behalf of.....
0 To awak for th T 1 the style of 020
B O awaken care lor the o RilpActS e style o To demonstrate the Power To relate how Care
J future. care of care. catalizes Care.
: Brief ib
C széﬁaigogeigiltieruture' Conversation on TV & car- Tell the story of the B Show a map of Kenya. Relat
T " § toon characters who live people of Loisaida deciding} how work in villages has
I 1. High tech domination out of a style of care. to S for ?helr com- multiplied because people
Y 2. Pollution & Destructior (A Team Super Friends) mu-n:!-ty (?ee hIGI'H.-*IGHTS were cared for and decided
E 3. Global interchange & € up article 1nforma?1o§). If to care for others. Give
& Cooperation : B you lived in L91§a1da ?OW examples of how you have
Art £ tion: xﬁat dg t?ﬁy dg. 42 would you participate in been cared for and how
" rt form conversation: ere do they do it? caring for the community? T )

How are the pictures of
N the future similar; how
are they different?
Which would you like to
experienc or live in?
What could we do now to
make that option for the
future possible?

How do they do it?

What difference do they
make for the lives of
others?

care for others. (everyone

has a chance to participatd)

3:45

shores

. e

:00
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Houston Primary Unit

Emerging Generation Curriculum

OPENING NEW PATHWAYS

IERD Phase III

Evening Curriculum

Qctr. IV
Wk. 5

A np— P e

B
Rational Objective: To know that peace can Existential Aim: To experience hope for the world and a
be created by sharing solutions. calling to care
Intent l
; Monday : Tuesday: Wednesday: Friday: T
. 1
‘heme TITE CHALLENGE TO CARE THE COURAGE TO CARE THE POWER OF CARL THE HEALING NATURE OF CARY |,
e
Song oL 5+ 3
Serve the Larth The Courage to Care Citizens of the World I am the One
Accountability by Teams fr:3
titual| Absolution .
Evening Ritual
"Let us eat on behalf of..... .
-t A . 5550
Math Computation: Sigiizte Environmental Care: Resourck Self Assertion: Thought Consensus Formation:
2 Maximization Expression Observation
'kill i
‘ocus 3
Havslstgdengotmate uph Tell the story of "Fred Art form a picture of Care Show an intricate picture.
D€?)1e?o and test cac Forgetful", always leaving | and Courage. Choose a child| Go around the table, each
il S on the lights. What hap- |to tell a story about the child naming what s/he sees.
rea i_a $O°E ere o pens when we and Fred leave picture. Name as many objects as
SESORE N i lights on? How can we re- possible.
member to turn them off?
[7-15
¥pac 11 do_team assignments. 7:15
'::ige %ach chE]d cleans personal space and brushes teeth. to
: All pather for story together. Corporate send out. 7:30
BTy | A1l go 1o beds for solitary time, =
s5011- | Guide visits each child and does their bedtime ritual.- 7:45
tary | Lights out. to




) Srir IV
urriculer AR 6
OPENING PATHWAYS

NEW POLITY FORMS

-

~= C R0: To know the forms of polity ZA: To experience how decision making is
: r | that society needs in decision made.
N S | making that leads toward victories.
T
= 5 %0: To know the society's stuc- | EA: To experience how I organize myself
N 5 tures get madg. in an effective way.
T v
HConv. How do we organize ourselves?
ST SR 1. Name places that you have been this week? Things that you do everyday?
2. Name people that you know who organized things well?
3. What particular things do you need to organize daily?

Team assignment and individual space care.

BLOCK

Mbrk Project- Building a tent for a camp outside.

I 1. Gather and do planning. How do you build a camp?
2. Name tasks and divide into teams
CApAAD L 3. Ask 2 children to prepare the snack.
( BLOCK Story- About camping experience
T II 1. Read to them inside the tent
.. 2, Artform reflection on the day v
SELF-
ORGANIZATRION
LUNCH REFLECTION- 3. What was easiest/hardest?
: 1. What things did your team do?
| 2. Did you feel happy, sad, etc.
I§QLITARY
ZLCC EXCURSION:
‘l all Go to park-- Focus on the organization of the playground equipment
[ FAMILY
| DECISION{
BRTOCK Celebration- Go buy a snack.
I v Tell a short story on how you celebrate after a hard days work.
 FADING Appoint a child to lead a conversation on the day.
A MTG.
Reflection:
I Final 1. What did you remember today?
Reflect'n|2. What surprised you?

3. Where did the decisions get made?
4. What did you discover about yourself today?

¥ L




ﬁHouston Primary Unit

Emerging Generation Curriculum

OPENING PATHWAYS

NEW POLITY FORMS
Morning Curriculum

Week g
QTR IV

e
Rational Objective: To know the forms of polity that Existential Aim: To experience how decisions are made.
Intent | Society needs for decision making that leads towards
victory and effectiveness.
Day § Monday: Tuesday: Thursday: 'Friday:
&
Themew GATHERING SELF-ORGANIZATION FAMILY DECISION MAKING LEADING A MEETING
Time
— g
"Song Rainbow Trail Four by Four Life is Good Harambee i6:00
itual 6:05
0 To discover that we gather To realize that I, myself | To understand that I am To experience that 6:20
B in different situations, am responsible to organizel part of the decision- decisions are made in the
{ space and time. my space and time. making process in my corporate structures, not
E family. entirely by an individual.
q Conv. Have the children each
T 1. Where have you seen peo-{ draw a picture of their Conv. Conv.
1 ple gather to make decisionf room. When does your family 1. Show a picture of a
Y in our house? Ask the children to includ§ make decisions? meeting.
B where things go in the
& 2. What do they do room? 2. What particular decision§ 2., Artform the picture.
when they all gather? does you family make?
M Share pictures and reflect
| 3. What kinds of decisions 3. How did you participate?
T do the people of our House Put pictures on wall.
H make a House Meetings? 4. What happens if the
0 family doesn't make
D decisions.
145

:00
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Houston Primary Unit
Fmerging Genecration Curriculum

OPENING PATHWAYS

NEW POLITY FORMS
Evening Curriculum
Rational Objective: To know the forms of polity that Existential Aim:
society needs for decision making that leads toward To experience how decisions are made
nteny victory and effectiveness.
Monday : Tuesday: Wednesday: Friday: T
&
b heme GATHERING SELF-~ORGANIZATION FAMILY DECISIONS LEADING A MEETING 1
m
e
.
Song Rainbow Trail Four by Four Life is Good Harambe Ee
Accountability by Teams e
{1tual| Absolution 33
Evening Ritual
"Let us eat on behalf of.......
MATH COMPUTATION: Semi- ENVIRONMENTAL CARE SKILLS: SELF-ASSERTION; INDEPENDENCE| CONSENSUS FORMATION: MODEL - 5C
abstract skills- Ecology application- Practice phrases for making | BUILDING
Put one triangle of grad- Conversation about water & polite requests; "Could you Together, plan an excursion
jkill | vated sizes on each of how it is critical in our | please", "Please would you",! Brainstorm intent: Why
several cards. Have one lives. Brainstorm its uses | "If possible I would like to| Decide: Where
'‘OCUB | child order them from small|Do an experiment to demon- | "Excuse me"”, Would you pleas¢ When
to large Have another strate how we can waste or Demonstrate use. Who
alternate small/large/small|conserve water when we brusH What to do
large. teeth: 1 child brushes with How get there
water running, 1 child turns Key questions for model
water off while brushing building
Catch wasted water
Compare 7-15
pace 11 do_team assignments. 7:15)
;gre ach child cleans personal space and brushes teeth, 1o
i All gather for story together. Corporate send out. 7:30
1oty | A1l go to beds for solitary time. to
5014~ | Guide visits each child and does their bedtime ritual.- 7245
tary | Lights out. to
13:00
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OPENING NEW PATHWAYS
Economic Self-Sufficiency

- [c _DO- T A . . .
N G ¥+ To know that every person & EA: To experience the self-confidence that comes
5 T community has the possibility of with knowing how to manage one's resources
- S being self sufficient. wisely.
E =C: z —
= D To discover the foundational To experience the capacity to orchestrate
§ & importance of the economic. the economic dimension of life.
hﬁ —
I Songs
| ZEEST JAccountability/Absolution
Meal Ritual
) Conversation: The Uses of Money
| Display a dollar and different coins. Ask questions to establish childrer

awareness of relative value. How is money used? How do people get money?

Jeam assignments for cleaning.

Individual space care. Inspection. Awards.

Conversation to ground the term "self-sufficiency".
taking care of themselves.

Point to examples of people
How do you take care of yourself? How are you self-

sufficient? Which of these ways have to do with economics, or providing for ourselves
-4 SELF : the things that we need to stay alive? Make a montage of things that we need in order
! BUFFIC'CY{ 15 stay alive. Which of these things is free? (oxygen. sometimes water).

' BLOCK Family Budget: Brainstorm what a family needs to supply its needs. Conversation on
Tl how our House is like a big, self-sufficient family. Play "Grown Up Self Sufficiency
FAMILY Game". E.G. guide provides the initial job. Childrenearn pennies and usel the first
4 SELF penny to buy a snack. The second penny is put into the bank, and with the third, they

_RSUFFIC'CY} can start their own business. Keep money circulating!
| 1uncE Songs/Ritual .
51 B Reflect on learnings about economic self-suffieiency. What did we do this morning?
rIREFLECT'N How did you feel when you got your job and earned your money? How did vou use your
I money? What did you learn about being self-sufficient?
;IEOLITARY Two hours rest
Adels Awareness Tour: Where is everything made/grown that we use in the house? Tour the
- III House looking for names of countries on products. Place dots on map of the world
NATIONAL | indicating where products have come from. What do you think other countries buy
SELF from the United States (or your home country). What does this tell you about our
I?UFFIC'CY Planet? Put together a geodesic dome or an earthrise puzzle,
BLOCK Participate in House Cleaning: Dramatize our self-sufficiency (in caring for ourselve
I v and others) by caring for our space.
¥ My Home is the Universe. Care for my home is care for the universe.
PLANETARY|
SELF SUFF
) Art form conversation on the day. =
Final

2Reflect'n
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1Houston Primary Unit Qrt. IV Week 7
Emerging Generation Curriculum

OPENING NEW PATHWAYS
Economic Self-Sufficiency
| Morning Curriculum
Rational Objective: To know that every person/communityJExistential Aim: To experience the self-confidence that comes
has the possibility of being self-sufficient (able with knowing how to manage one's resources wisely.
Intent A
to take care of his/herself.
Day J Monday: Tuesday: Thursday: Friday:
&
Theme | SELF_ SUFFICIENCY FAMILY SELF SUFFICIENCY § COMMUNITY/NATIONAI, SELF PLANETARY SELF-SUFFICIENEY
. SUFFICIENCY Time
-
Free Am I Run Into The Future Run Free to Decide Greatness Song '6:00
Accountability by teams/ Absolution 505
Morning ritual d
"Let us eat on behalf of...
Personal contribution to 'Building a family budget. Economic Dynamics Stewardship of our planet%%:ZO
family and House life. resources
What are some jobs you What does your family spen§ Explain the dynamics of Resource Gaia Atlas of
have %n your family? money on? Mom, Dad, Child- R?sou?ces: Production & Planetary Mgt Pg. 84
How did you get these ren? Distribution
jobs? List out items for each Lets take an aluminum can Polluti
When have you seen some- person. How much do these for example. Where does the clluting the Oceans.
thing that needed to be items cost? How are they aluminum come from that the How does pollution get inq
done & did it without paid for? How do we earn can is made from? Where the water?
being told? the money that pays for does it go to be made into What happens when the
What are some other things§ our stipends? How do we a can? After the contents water is pulluted?
you could do to make our f all contribute? are in the can, where does Who suffers?
home /community a more " f it go to be sold? What What can we do to prevent
pleasant & safe place happens to the can when it pollution?
to be? § is emptied?
What happens if one of thess
steps breaks down? Jis
:00
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34 | IE OCEAN CRISIS

dese northern aatons, after vasesing and over
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ard ewhere o the topiad developing vworid

Sourres of muarise poilution
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I e oceans can do a good job for us as i gigintic
“ware treatment works™. The question s, how

Plluting the oceans
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o ey best acconamodate it e fong wiit e
fare 1o degrade it thieneh natural processes—
vhat level of adverse cmsequences are we prepaed
') .l((;‘.‘;‘l'

Dhese criticd factors are not recewing ueardy
enough awenton. Fach year we dump hundreds of
new chenicals ino the seas, 1o go with the
thousands alveady there, and with next o no idea o
their potential impact. Human-made toxic subsi-
ances are being detected in deep oceun trenches,
even s L s Anterce ac This phenosienon is the
vestdt of global civad’ nor svstems, wroresses o
whict we bave hardy any understending,
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Houston Primary Unit O Iv
Emerging Generation Curriculum . e

OPENING NEW PATHWAYS
Economic Self-Sufficiency

Evening Curriculum

Rational Objective: Existential Ai
4. d m:
. nas th ?g.i?zw t?aﬁ every Eirso?f% jent To experience the self-confidence that
ntent] ;ggngizytoagareefggsiie;sélzeg elng sell suilicien comes with knowing how to manage oneself wisely.
D;y Monday : Tuesday: Wednesday: Friday: T
‘heme SELF SUFFICIENCY FAMILY SELF SUFFICIENCY COMMUNITY /NATIONAL SELF -, PLANETARY SELF SUFFICIENCY 1
SUFFICIENCY 2
Song | When Iro? People Go Marchinf 7T Iove 5th City Tiyendi Pamodzi Marching Ahead - 3
) .
Accountability by Teams
t1tual AbSOlUtiOn o 3¢
Evening Ritual
"Let us eat on behalf (o) AN
Mathsizngtation: Abstract | Environmental Care: Home Self Assertion: Consensus Formation: > 5C
Care erserverence Group Orientation
ki1l
‘o Show a shape of a triangle.| Give context: "Care for } . i
cus Ask the children to divide Space is Cave for Spirit." Mark off a space on the floo Context: Having a group
it in 2 parts. Put the D : or on the grass for each understand the situation
: . s 3 i ; i to forming consen-
t. child. Drop tiny pieces of is key C
;¥?2211i£2+0?/3a2h1par S?ow ?iw tonashtmarkstoff paper in all the spaces sus. Choose one child to
ol wa Sk ggm fegmg. © (dots from hole punch are describe a problem then
wash mai § ofb ol dndica= | opreective). Praise the child the whole group brainstorns
ted walls. who picks up the most dots. the solution.
7-15
Jpace 1l do_  team assignments.
e %ach ch}ﬁd cleans personal space and brushes teeth. P 12
o All gather for story together. Corporate send out. . e
story gl}dgo }oibeds for solitary time. 7;30
1014 - ulde visits each child and does their bedti i . i
e Lights out. edtime ritual. mr
Lo
100
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i ol OPENING PATHWAYS B
el T e Revolutionary Myth Creation wEeog
~~ & RO: . TA:
7 o To know tnat a myth is a stor "To experience ourselves as those who are build-
N s {that helps us to build a picture of ing a hope-filled story of the past/present/
- - Selieale & what we micht do/be. future for all people everywhere.
- - RO: : B
= = To know that myths are To experience stepping inside of various
§ g created.. myths.
T ¥
g —
SEKTST Song: Ancestors Acctbility/Absolution Eat on behalf of....
o Stress honoring each other through table manners.
Direct attention to aboriginal grandfather telling a story to the group of children.
Explain that in the past grandparents related stories and myths to children. Play act
the scene in the print. Use a cultural myth. Take turns being the grandfather/mother.

—
Corporate team care assignments Individual space care Inspection Awards

T

Gather around the table to do workshop on stories. How do children today hear and
see stories? What are your favorite stories. List them. Choose one. What is it
about? Why is it your favorite? Which character would you like to be from your story?
Draw or paint a picture of you being the character in your story.

Rehearse a current popular myth (the tales of superfriends in the U.S. for example ),
Decide what the characters in the myth do to keep fit for their task. Create new
character names for everyone. Decide a story line. Pack a picnic lunch and

go on an outing to live out the myth. Insist that everyone assumes a role and plays i

LUNCH

Maintaining the roles of the "living myth", reflect on the adventure and drama.
Where have we encountered danger, struggle. Where have we experienced vietory?
Who has been most helpful? Give permission for children to "break role",

SOLITARY

2 hours of quiet time

te)

Song: The March of Mankind Art form the story. Which age are we in?

Together do a workshop on the dangers and possibilities of living in the present.
Make up a story about living in the midst of the dangers and possibilities. Create
the idea for characters, scenes, action. Decide roles and costumes. Name the story.
Practice for a performance.

Present the drama for others.

v Art form the experience of doing the presentation. Where did the audience laugh?
Where did they clap? What did they like best? How did we help them by creating
' this story and this presentation?
!
' Final Art form conversation on the experience of the day. =
lReflect'r Celebrate by singing the March of Mankind.
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Houston Primary Unit Qrtr. IV Week g8

Emerging Generation Curriculum OPENING PATHWAYS
Revolutionary Myth Creation
Morning Curriculum
Sy
Rational Objective: To know that myth is a story that Existential Aim: To experience ourselves as those who are
) helps us to build a picture of who we are & what building a hope-filled story of the past/present/future for
Intent A
we might do/be. for all people everywhere.
Day § Monday: Tuesday: Thursday: 'Friday:
&
Theme STORY TELLERS FROM THE STORY TELLERS OF THE I AM A STORY BUILDER BUILDING A STORY OF HOPE FORH
PAST PRESENT THE WORLD Time
.
Song Journey On March of Mankind Houston is a Wonderful Plec Rainbow Trail I6=OO
Acctibility/Absolution 6:05
Meal Ritual
Let us eat on behalf of.........
6:20
To expose to stories of To reveal the power of To dramatize that stories | To indicate that stories
another culture & time. contemporary story telling] are created, and myths can project the future
are passed by '"word of as well as relate the
Read a myth from a non- mouth", past.

Show the book or video of
"The Never Ending Story"
or the slide show or
pictures of Gandhi.

Art form conversation.
What do we learn from
stories? How can we use

western (or eastern) cul-
ture. Context it as a
story that was told by
grandmother or grandfather
down many generations.

Art form conversation on

Sit in a ecircle and create
a "round robin" story.
Begin with: "Once upon a
time there were 2 child-
ren walking down a quiet

Draw several large circles
on a large piece of paper.
Art form the stories of th

week. As you think of thei
future, what will be parts

tte story. Key question: . street when.... .
fHow is it different from them to teach others? of the story of the future:
stories of today? Take turns filling in the
. Reflect on the created story circles with visions

story. of the future.

R AR AR TR A W TR A (LS T AR ST XY



llouston Primary Unit
Fmerging Generation Curriculum

Revolutionary

OPENING PATHWAYS

' n — — i) 4 J

Qrtr. IV
Wk. 8
Myth Creation

Evening Curriculum

Rational Objective: To know that it is myth that helps { Existential Aim: To Experience ourselves as those who are
.| us build a picture of who we are and what we might do building a hope-filled story of the past, the present &
ntent! and be. the future for all People everywhere.
Monday: Tuesday: Wednesday: Friday: T
& 1
‘heme -
STORYTELLERS FROM THE PAST | STORY LIS (O Tt B T AM A STORY BUILDER BUILDING A STORY BRINGS HOPE| ™
TO THE WORLD
Song Journey On March of Mankind Houston is a Wonderful Place Rainbow Trail >+ 3(
Accountability by Teams fr: 3¢
t1tual] Absolution )
Evening Ritual
"Let us eat on behalf of . veses.
2 5C
Math Computation: Skill Environmental Care: Appro- | Self Assertion: Risking/ Consensus Formation: Plan
Application Technology Exploring Implementation
kill [
‘OCu8 | Demonstrate using lego logs| Tell a story about com- Play "Blind Person's Trea- Divide group into small
how to count by 2's, then mercial fertilizers that sure Hunt", In the yard one teams of 2 Or 3. Each tean
by 5's, then by 10's. demonstrates how they child is blind folded. Put i is assigned to create a
Choose a child to count by are manufactured and not bucket (or some other specigl human statue. using their
2's, another by 5's, anothel as effective as natu?al object out as the treasure. bodies. Each team meets,
by 10's. Ask one child to d¢p fertilizer. Draw a pic- The blind folded child experiments and decides
all three. ture of a home with trees| ,.1ysg toward the treasure. what they will do. Each
& bushes, dogs and cats. The others shout "hot"/"cold" has an opportunity to ShOﬂI-lS
Where is the source of fertilizer? to direct him/her. their "statue". !
3 11 do_team assignments. 7:15
3::ge ach child cleans personal space and brushes teeth. 1o
: A1l gather for story together. Corporate send out. 7:30
tory | A11 go to beds for solitary time. to
011~ | Guide visits each child and does their bedtime ritual.- 7145
tary | Lights out. Lo
1:00




OPENING PATHWAYS
NEW NATION NEW WORLD

(]
O

-
n

To know that we can create the forms needed
for the future.

50: To understand the idea of
nation as something invented
rather than given.

TA:

|28 IR £} RO

el Wt

-

7% To know that the form of the
nation is becoming inadequate to
respond to today's needs

-~

EA: 10 experience the possibility of creating
needed forms

= T

Song: Citizens of the World
Accountability-Ritual
Lay out format of the day

Corporate and Individual Tasks

BLOCK

Tell the story of Ancient Greece as the place where the idea of the nation state was

[ l born. Show a map. Children color the map. Tell the story of the forming of the
| TH% Roman Empire. Show a map. Compare the map of Greece. Which is bigger? Tell the
' FORMING story of the forming of Kingdom's in Europe (German, French, English) and the coming
Eﬁ OF NATIOhSlntO being of Nations. Create a drama about claiming land and organizing kingdoms,
:l T Show the grid of spheres, explaining lst the idea of continents. (masses of land
:'V-HII which are divided into nations (by men, not creation) Create a giant puzzle.
e Children take turns filling in the pieces. Y
L THE REAL-
IITY~0F
~8SPHERES
LUNCE Song: Earth is Home
REFLEC— Artform conversation on the global grid-- Point out the names of nations within
each continent
[ TION
‘I OLITARY 1 hour quiet time
[ Tell a story about the tension among the continents and the spheres. (Tension between
ZLZCK China & Subcontinent, North America and Eurasia, Latin America and Africa (give
I Il examples) and tension between East and West. The middle continet in the grid
THE CREA-} (Seapac, Europe and NAME) are tension HOT SPOTS. The South is Continent of Tension.
| TIVE & CREATE.
! UNCREATIVF
TENSION
BLOCK A 3-way tug-o-war to dramatize idea. .
v Present the idea of planet earth as a living organism-- all living things are related
and connected. What kind of organization do we need? Kingdoms, nations, areas?
" THE NEW . . P .
Brainstorm ideas, group similar ideas. Form teams to create new maps to demonstrate
OPTION .
hl ideas. Use play dough.
- Each team shows their product
Final Reflect on how they are similar and how they are different.
#Reflect'

Celebrate (Houston: Room clean contest awards)
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|Houston Primary Unit

Emerging Generation Curriculum

OPENING PATHWAYS
NEW NATION & NEW WORLD

Morning Curriculum

Week 9
QTR IV

Intent

Rational Objective:To understand the idea of nation
as something invented rather than given.

Existential Aim: To know that we can create the forms needed

lfor the future.

Day [ Monday: Tuesday: Thursday: Friday:
Th& THE FORMING OF NATIONS THE REALITY OF SPHERES THE CREATIVE AND THE THE NEW OPTION
e UNCREATIVE TENSION
Time
=y
Song | |6:OO
- Accountability by teams/ Absolution
E?ltual Morning ritual f6:05
Let us eat on behalf of. . . . . . . . . .
0 To imagine the forming of To understand the idea of To realize the reality 1Tb experience hope in new ﬂ6:20
B nations-- Show a globe and § spheres. Show grid of 3 el ens o options........
J tell the'story ?f the ex- sPheres. Hand rectangles Have a mock meeting of the | Act out a world council -
E plorers Journeylng.oyt with the name of a contin- United Nations. Each child § Each is a representative
C across the s?a claiming enF on each one to Fhe | represents a nation. The of planet earth. All braind
T land for natlons: Show children. They decide issue is feeding all the storm ideas about making it
I how tiny the'natlon was where they S?OUId be plac- peoples of all the nations. || possible for all to eat.
v (example Spain) and how. ed on th? grid. Rehearse Some nations are rich, Star the best ideas.
I large thg land Fhey claim- § the Fen310n between the some poor. Each child Create a 3 point plan
. ;g. (Lat;; Amerlcai i continents and the spheres, gives opinion on what they Celebrate
S PRERINEND FESHLE should do. Where is there
. What new invention was necH creative and uncreative '
" essary? (colonies) tension?
T
H
0

'J}K)Twes

e

rsmsrne v a
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Houston Primary Unit
Emerging Generation Curriculum

OPENING PATHWAYS
THE_NEW, NATTON f ;PE NEW WORLD
urriculum

Evening

QOrtr. v
Wk.

= ) 5

Ratfonal Objective: To ynderstand the idea of nation as
something invented rather than given.

Existential Aim:
needed for the future.

To know that we can create the forms

ntent,
Monday : Tuesday: Wednesday: Friday:
. & THE FORMING OF NATIONS THE REALITY OF SPHERES THE CREATIVE AND UNCREATIVE |[THE NEW OPTION ?
heme TENSION :
e
Song | ye Live in the Universe Uno Dos Tres Cuatro New Citizens of the World Earth is Home 3+ 3C
Accountability by Teams
t1tual{ Absolution . 3=
Evening Ritual
"Let us eat on behalf ) (NP
Space/ time orientation Anticipatory Thinking: Individual Management Skills| Self-Conscious Decision=
Geographic Orientation: Predictive Thinking Self-Care Making Observation 4250
. . Demonstrate the proper way :
. Look at world map or globe. |Show a drawing or a picture | ¢ brushing teeth (brush in | Get hidden objects pictures
k111 PUF dots on countries where O? a child leaning out of a 'circles). Children take from a children's workbook.
‘ocus ch}ldren were born. Each w1nd0v L5 get.a.balloon turns brushing a dolls teeth| Duplicate 1 for each child.
child places the dot and that is caught 2 G LS to demonstrate the correct Give them 5 minutes to
names the country. z:;z ISESEE Eg:i;biiazzt; way. locate as many as they can.
picture about what will
happen.
715
Space 11 do_team assignments. -
;Sre %ach ch?ld cleans personal space and brushes teeth, /£]5
i All gather for story together. Corporate send out, ”,O
Lory | A1l go to beds for solitary time. %30
5011- | Guide visits each child and does their bedtime ritual.- b.25
tary Lights out. &
(.00
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OPENING PATHWAYS

New Local Engagement

. C RS: To imow the neighborhood ZA: To experience the sense of dignity that comes
3 T as a focus of care. from caring for others.
R 5 1
T |
3 > 510 zodf?gzrzgiz their care makes JiFy . To experience being related to the neighbor:_J
N a ; ‘ hood and the world.
T v
Songs: I Love 5th City Houston is a Wonderful Place —
BPEXFST Accountability/Absolution
Meal Ritual
Present image of activities for the day and the theme of the week.
=
FZ5 Corporate team assignment Individual space care Inspection Awards
=

W NEIGH
BORHOOD ~

RHOOD

Take a "Walk of Wonder" around the neighborhood. Take small cards and colors along.
Stop every so often to draw pictures of what you see. Return and put small cards
with drawings up on the wall by categories (people, places, houses, stores, animals).
Each child talks about his/her drawings.

==
Conversation: What do you remember from our trip and what we've drawn? What is
special about our neighborhood? What places need our care? Where could we work "to
make 1t a better place? Together design a simple service project to do.

LUNCH

FLECT'N

Song: Houston is a Wonderful Place

Ritual

Show pictures from a magazine. Ask which pictures remind you of our nelghborhood
Why? Send out and clean up assignments.

SOLITARY

Two hours rest/quiet time.

T Am
§ -y

/ FORL
HE WORLD'

Create a way to care for the world and the community. Take all the cans saved for
re-cycling to the nearest re-cycle center. Go for a swim (or in some other special
way ) celebrate CARE, Stop off at MacDonald's (or some store or shop) for rewards
for winners of the weekly "Clean Your Room Contest."

NEIGHBORH
ARES FOR

Brainstorm the important problems of the world. List Them. otar
How is it that when we care for

Mini Workshop:
the problems that show up in the neighborhood.
these problems, we care for the world?

DOD
THE WORLD

Final
Reflect '

|

Fill in each portion with words and pictures that hold the
What title would you give the sections.

Chart the Day:
activities. Where are the divisions?
What title would you give the day?

i RN




S— SR S R AT AL s S e
Houston Primary Unit Week 0

Emerging Generation Curriculum QTR. IV
OPENING PATHWAYS
NEW LOCAL ENGAGEMENT
Morning Curriculum
— e ——
Rational Objective: Existential Aim:
Intent To know the neighborhood as a focus of care. To experience the sense of dignity that comes from caring
for others.
Day { Monday: Tuesday: Thursday : Friday:
& THE WORLD IS MY NEIGHBOR- THE NEIGHBORHOOD IS MY THE WORLD BECKONS MY CARE MY CARE FOR MY NEIGHBORHOOD
Theme HOOD WORLD CARES FOR THE WORLD
Time
R
CARE IS EVERYWHERE I LIVE IN 5TH CITY HOUSTON IS A VWONDERFUL PLACI I LOVE 5TH CITY |6:OO
6:05
To reveal that the peoples To point out that our To reveal that people of To communicate that caring '6;20
of the world are in our possibility to relate to all ages can make a con- makes a difference
neighborhoods others is where we are--- § tribution. Act out two
. responses to finding trash Close your eyes and
Point out on a map of the Brainstorm the name of on the street-- One re- imagine that you live in
world where people have had} neighborhood people that sponse: "It's not my job" | a world where everyone
to leave their homelands you know. Star the ones The other response: "I throws trash out the car |
and immigrate elsewhere. that are friends? can pick it up" windows. What does the
What would you take with What can we do to be good street look like? Now
you if you had to leave friends? Reflect on what happens as imagine a place where
your homeland? a result of each everyone puts trash in
barrels. What is the
How would you symbolize ! | difference? The place
being at home in your new or the people?
place?
L 145
m'_—
. 7:00
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Houston Primary Unit

Fmerging Generation Curriculum Wrir. v
Wkio
OPENING PATHWAYS
NEW_LOC ENGAGEMENT
E%eﬁqgg gurr?ﬁ&?um
Rational Objective: Existential Aim:
To know the neighborhood as a focus of care. To experience the sense of dignity that comes from caring
ntent for others.
Day | Monday: Tuesday: Wednesday: Friday: g
i & THE WORLD IS MY NEIGHBOR THE NEIGHBORHOOD IS MY THE WORLD BECKONS MY CARE MY CARE FOR MY NEIGHBORHOOD | T
heme HOOD WORLD CARES FOR THE WORLD 1
m
e
Song Care is everywhere - | I Live in 5th City Houston is a Wonderful Place | I Love 5th City - 3C

Accountability by Teams
tituall Absolution =
Evening Ritual

"Let us eat on behalf of

Space/Time Orientation? Anticipatory Thinking: Individual Management; Self-Consious Decision-
Spatial Orientation Pattern Discernment Time Management Making Skills: Interpreta- 2150
tion
’ki11 | Play "Pin the Tail on the Chart the Year Put season | Brainstorm all the things
Donkey" Each child gets names as titles. Put you do when you get up Show 2 drawings of a slice
‘OCUS | 3 turn to be blind-folded. month names under each in the morning. Which of watermelon: one is
Try to pin the tail in season. Ask what comes action comes first—- Which eaten down to the rind, the
the right place. after autumn and before second, third? Which is other, down to the green.
spring? most important? Put a One child who ate a slice
star by it, of watermelon has a stomach
ache-- which piece did
she/he eat?
715
Space 11 do, team assi ents.
)Zre %iih gzzid ?1eangnger30n81 space and brushes teeth, /i;S
Story gather for story together: Corporate send out. by
Y| All go to beds for solitary time. 7:30
3011~ | Guide visits each child and does their bedtime ritual.- »mn
tary Lights out,. : 7:45




Ycuston Primerv Uni Qrir. IV
Imerzing Sereraziion Curriaulum W 11
OPENING PATHWAYS
GLOBAL LOCAL EDUCATION TRENDS
5 g
™ C RO! To know that people of all ZA: To experience being both privileged and

z T ages and situations need the responsible for education and learning
f £ option to learn how to learn. for all.
é ) R0: To know that the world needs EA: To experience confidence in teaching and
N a effective teachers and student learning.
T v ﬁ who learn in all situations.

LT am
f=Sad (S

OVER~
VIEW

SONGS: 2 non-English songs
Accountability/Ritual
Give overview of the day's activities

Corporate team assignment
Individual Space Care Assignment

Draw a picture illustrating the'global gap' Point out

Situation- 85% of people have access to 15% blocks:

of resources. Dramatise the situation by Cost of

having 15% of students stand. 85% sit. Those uniforms,

standing can go to school-Those sitting can not. books, trans-
At 10

Using untapped Resources: See the possibility of everyone being a teacher.
Brainstorm the skills that each child has. Assign each child to teach 1 skill to
all the others. Emphasize clear explanation/demonstration/involvement. '

rOR
G

Songs- Sing 2 non-English songs
Accountability
Reflective Conversation: My most memorable teachers

1-2 Hour Rest

Context: Name the

place where the group will go (park, swimming pool, playground).

The new school is where everyone teaches and everyone learns.
Each child decides

et and states to others what they will teach and what they will learn.
THE NEW
SCHOOL
BLOCK Context: Everyone can learn to learn from every experience. Focus on an experience
v of the week. (Room clean contest.) Art form conversation on the experience:
THE NEW JKey question~ What did you learn this week that you didn't know before. How did you
POSSI- learn it?
[fTLITY
Go for the "Treat of the Week" (Reward for room clean contest). Critique (with care)
§ Final each

Reflect'n

child as a teacher, give suggestions for improvement.




Houston Primary Unit

Emerging Generation Curriculum

OPENING PATHWAYS

GLOBAL LOCAL EDUCATION TRENS
Morning Curriculum

Week 11
OTR. IV

o

Rational Objective:

Existential Aim:

our brain is awake.

3. How can we help our
teachers use these
ways?

4. Create a 3 point plan
to use in school.

Intent | To know that people of all ages and situations need To experience being both privileged and responsible for ed-
the option to learn how to learn. ucation and learning for all.
Day [ Monday: Tuesday: Thursday : Friday:
Thgme THE GLOBAL LEARNING NEW OPTIONS FOR LEARNING THE NEW SCHOOL THE NEW POSSIBILITY
SITUATION T ime
t m— g
Song | Make it One Freedon Free Free Free to Decide Hombre Libre I6:OO
itual f6:05
0 To illuminate other per- To reveal that we have To have the children To enable the children to 6:20
B spectives in learning--- more learning potential discover their responsibil- imagine being teachers as :
J than we use. ity for making any situa- well as learners.
E Sing 4X4 in 3 languages. tion a learning situation.
c Choose one of the versions fDo a "Left-Right Brain Give the group a particula
T that is not in the chil- Exercise" from Jean Hous- WORKSHOP: skill to teach to a group
I dren's native language. ton's book, "The Possible 1. What are ways that we of deaf children (Example:
v Ask them to translate the JHuman." learn? How to whistle).
o song. How is it that you JAfterwards artform the Have several children ex-
understand? experience. Ve are aware 2. Star the ways that you plain how they would do it.
& of more because more of like best.

)hnresl
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Houston Primary linit
Fmerging Gencration Curriculum

OPENING

Qrtr. 1y
Wk, 11

PATHWAYS

GLOBAL LOCAL EDUCATION TRENDS
Evening Curriculum

Rational Objective:
To know that people of all ages and situations need the

ntent{ option to learn how to learn.

AA—T*Existential Aim:

To experience being both privileged and responsible for
education and learning for all.

Dgy Monday : Tuesday: Wednesday: Friday: T
) heme THE GLOBAL LEARNING SITUA- NEW OPTIONS FOR LEARNING THE NEW SCHOOL THE NEW POSSIBILITY 4
TION
m
e
Song
Make It One Freedom Free Free Free to Decide Hombre Libre )+ 3(
Accountability by Teams -
titual AbSOluti on = 3:
Evening Ritual
"Let us eat on behalf of.......
Space/Time Orientation Anticipatory Thinking Individual Management Self Conscious Decision-
Skills: Skills: Practical Strategy Skills: Time Management Making Skills: Interpreta- [::5C
Time Orientation tion Skills )
skill Draw a large maze on a sheet| Using a kitchen timer,
Guide names an activity-— |of paper. Children take small hour glass or watch--| Listen to a section from a
gocus The children listen and turns plotting route from Time the children tying classical opera or symphony
answer BEFORE or AFTER the center to the exit their shoe laces. A prize | with eyes closed. Take
depending on if described |without making mistakes! for the winner. turns answering "What is
activity happen before or happening in the music?
after dinner.
7-15
jpace \11 do_team assignments. 4
el = %iih ch&ld cleans personal space and brushes teeth. e
Story Il £ ﬂather for story together. Corporate send out. .?0
\ 11 go to beds for solitary time. g
5011~ | Guide visits each child and does their bedtime ritual.- ?0
tary Lights out. /L5
to
3:00




seneravion Surriovlum OPENING PATHWAYS ¥h. 12
LOCAL EDUCATION EXPOSITION 1990

: o
~ & 70:To know that people come to A :To experience participating in a trend
I bl know each other through shifting event.
N s special events.
=}~ 1 zc TA: ]
G : To understand the many ways To experience being both the teacher and the
- - of learning and teaching learner.
SR Song: WE
sl Accountability/Absolution
Ritual
Favorite Teacher Conv.- Who is your favorite teacher? Why are these teachers favor-
ites? What would happen if all these teachers were teaching in one school?

SRORES Corporate Team Assignment
Individual Space Care Awards

BLOZK Excursion to a hands on Museum or experiential learning situation. Reflective
1 conv, on what they saw, what they learned, how they learned?

PATHWAYS

TO LEARNS

[See, Read or tell the story of "The Miracle Worker". Conv. on the style of Anne

1.0C
,F‘?gx Sullivan. How did she teach Helen Keller? What did she learn?
‘GREAT |
EDUCATORSY

UNCH
RELEC-
TION

itual

Eong : Freedom
rtform Conv. on the morning

2 hours rest
Show 3 images from '"'The Global Brain", Planetary People, The Elephant and the Flee,
=LCCK The Chinese Character for CRISIS. Explain each. Choose 3 children to teach the
all Jothers these images.

EDUCATORS
OF THE
FUTURE

BLOCK Dramatize being delegates to Local Education Exposition 1990. Each child represents
v |2 particular part of the world and a unique situation.

SHARING

APPROACH

ES THAT

WORK

Show flash cards with images from the days activities. Children take turns, deciding #
in what sequence the cards are arranged.

' Final
IReflect'r




Houston Primary Unit
Emerging Generation Curriculum

OPENING PATHWAYS

LOCAL EDUCATION EXPOSITION 1990
Morning Curriculum

Weekjo
QTR.IV

situation is a potential
learning situation.

Choose 3 children to
spontaneously teach
something that they
know how to do.

Artform the experience.

of great teachers of the
past.

A visit with Siddartha-—-
Have Siddhartha come to
have breakfast. Children
take turns asking ques-
tions.

to imagine teachers of
the future.

Make a "word montage" of
what will be happening in
the year 2000,

What will teachers need
to know?

ideas.

Each person state one thing
that they would like to
learn.

Make a list

Ask the group which of
these things they could
teach.

—
Rational Objective:To know that people come to know Existential Aim:To experience participating in a trend
Tntent | €ach other through special events. shifting event.
Day [ Monday: Tuesday: Thursday : Fridaey:
&
Theme § PATHWAYS TO LEARNING GREAT EDUCATORS OF THE GREAT EDUCATORS OF THE HARING APPROACHES THAT WORK
PAST FUTURE Time
e
All Life is Open The Impossible Dream We rﬂnllhe Greatest 600
q6:05
To reveal that every To enable children to know§ To release the children To see the power of Sharing'6~20

545

7:00
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Houston Primary Unit Qrtr. IV
Emerging Generation Curriculum . Wi 12
OPENING PATHWAYS

LOCAL EDUCATION EXPOSITION 1990
Evenlng Curriculum

Rational Objective: To know that people come to know Existential Aim: experience participating in a trend
each other through special events. shifti o |
ntent ing event,
. Monday : Tuesday: Wednesday: Friday: T
o PATHWAYS TO LEARNING GREAT EDUCATORS OF THE PAST | GREAT EDUCATORS OF THE FUTURH SHARING APPROACHES THAT 1
WORK n
e
Song | A11 Life is Open . |The Impossible Dream We I'm the Greatest e 30

Accountability by Teams
titual{ Absolution e
Evening Ritual

"Let us eat on behalf of

Space-Time Orientation: Anticipatory Thinking Individual Management Self-Conscious Decision
Time Design Skills Skills: Scenario Formation |Skills: Solitary Skills Making Skills: Engagement/ [:5(
Disengagement. '

ski11 | Make a chart of your day. Imagine the year 2000, Give'When you get ready for bed,

Waking hour to sleep time-- |[the children paper and pen- | do you throw your clothes Some people participate in
‘ocus | school time, play time. cil to figure out their age.|all over the room or put life every moment and some

Color each block of time Ask each child what they - [ them in their assigned don't. You need to decide

a different color. will be doing. Where will space. Practice every night {for yourself if you are/

they be? putting your dirty clothes aren't going to participate
away. in all of life. Just because

you don't like an activity
doesn't mean you shouldn't
try it. We need to expand
our ideas, so have something [/'17

Jpace 1 do team assignments. else—to—compare—it—te- T
;Zre %%ch ch}Id cleans personal space and brushes teeth, /f])
L All gather for story together. Corporate send out. " L?

tory All go to beds for solitary time. ool
011~ | Guide visits each child and does their bedtime ritual.- )

; 7:45
tary Lights out. .o

1:00




Hecuston Primary Unit Srir. 1y
Imerging Cenmesretion Jurrizulur Wk 13
OPENING PATHWAYS
GRADUATION TRANSITION
- S—
r~ c BEC: To understand that life has EA: To experience a point of transition.
& T many marking points.
N s
T D RO: To know th?t we create tbe EA: To experience the year as significant and i
= means of significating time.
N a _ complete
T v
ey
e Song: All Life is Open, Free, Free, Free to Decide
SREST Accountability/Absolution
Ritual
AR Artform - Conversation on the words: Graduation Transition"
Key Questions: Who here has graduated? How are you different?
<
CEORES |Corporate Team Assignment
Individual Space Care- Inspection~ Awards
_—
BLOCK Workshop on the past year-

1 Ask each child to remember 5 events from the past year (thinking of experience in
REHEARS- | school, at home, with family. Draw a picture of the most memorable event. Give it a
ING THE title. Put pictures on a timeline. Add word cards for other events.

PAST
BLOCK Star the most memorable events. Create divisions in the timeline. Name each sectioﬁ‘.
e IIA and the whole. ’ :
REWARDING} OUTING: Create a context a context for prizes for each child for their achievements
ACC8¥P‘ of the year. Go out for awards.
—
LUNCH SONG: Earth is Home
Ritual
R%gd the poem; "If" bg Rpdyard Kipling. Artform conversation- Key question-What is
e message in this poem? )
i
SOLITARY | 2 Hours quiet time
— — N
= . Excursion- Take a trip to the campus of each school where children attended school
e last year. Also to schools where they will attend next year. Have each child make
a1l a timeline. Mark the year for going on 6th grade trip (Rite of Passage Journey.)
EROJECT- Student House Year Abroad
ING THE :
FUTURE
==
BLOCK Make a "life~size outline drawing" of each child (by having him/her lie down on a

Iv large sheet of paper). Put the line drawings on the wall. As a group brainstorm
CELEBRATING
CONTRI- | words that describe that person and the contribution they've made to the year.

BUTION
=

) Listen to "Pomp and Circumstance" s
Final Artform conversation on the music. ;
Reflect'r] Final Question: What does "Graduation Transition" mean to you.

Send out (with adults) to summer assignment.
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Houston Primary Unit Week 13
Emerging Generation Curriculum QTR. 1V
OPENING PATHWAYS
{ GRADUATION TRANSITION
Morning Curriculum
s
Rational Objective: Existential Aim:
Intent To understand that life has many marking points. To experience the year as significant and complete.
Day f Monday: Tuesday: Thursday Friday:
& REHEARSING THE PAST REWARDING ACCOMPLISHMENT PROJECTING THE FUTURE CELEBRATING CONTRIBUTION
Theme!
Time
- o
Song All Life is Open Free, free,free to Decide ] Responsibility ICitizenS of the World 600
1tua] | Accountability/Absolution 505
Ritual L
Let us eat this meal on behalf of...........
0 To explode a memorable To reveal the secrets To enable the children to To dramatize that every '6:20
B moment by corporately behind "winning." understand that they decide | person has the possibility
{ re-remembering it their future. of contributing to the
E richness of life.
C Take one of the "most Interview each person who § Group conversation:
T memorable moments" off of won an award on Saturday. Each child has a chance to Artform conversation on
L Saturday's timeline. As h Ask them to explain what complete the phrase: the word-Contribution.
Y a group remember what they did to win. After- "Next year when I am B
2 happened, who was involved § wards, ask others to re- years old. What are the ways that we
& what was special. Create peat the secrets to win- contribute to the life of l
a skit about it. ning. Emphasize that all I will do the House?
have equal chances to do What contribution do you
well. I will be 'make to school?
How would this house be
I will learn different without you?

chores




Hiouston Primary Unit
Fmerging Generation Curriculum

OPENING PATHWAYS
GRADUATION TRANSITION
Evening Curriculum

Qrtir. IV
Wk. 13

— ] - -

Rational Objective: Existential Aim:
To understand that 1life has many marking points. To experience a point of transition.
intent
Monday: Tuesday: Wednesday: Friday:
& REHEARSING THE PAST REWARDING ACCOMPLISHMENT PROJECTING THE FUTURE CELEBRATING CONTRIBUTION
4'heme
Song All Life is Open Free Free Free to Decide Responsibility Citizens of the World 3
Accountability by Teams
titual| Absolution i
Evening Ritual
"Let us eat on behalf of.......
Information Access Skills: |Quality Differentiation Creative Expression Skills: Life Dialogue Skills: ;
Data Expansion Skills: Art/Music Expression Artform . A
Opposites Discernment Demonstrate Artform or Life
. Demonstrate the use of Musical Instrument Recital- Dialogue Method- Data,
ki1l an Encyclopedia. Children {Brainstorm a list of op- ' Each child has the oppor- Reflection, Interpretation,
‘ocus | give the topic, you find posites. Put’'each word on | tunity to "play a tune" Decision.
in the Encyclopedia. a separate card-- Scramble on the instrument of his/her
(Can also use a Thesarus) the cards. Choose 1 child choice. Applaud accomplish-| Choose 1 child to lead a
to match up opposites. ment. conversation, Designate
Repeat. the theme.
r/_
jpace 11 do team assignments. 7:
;:ie .ach chyld cleans personal space and brushes teeth. 1
. All gather for story together. Corporate send out. 7:
tory | A1l go to beds for solitary time. t
5011- | Guide visits each child and does their bedtime ritual.- 4
tgry Lights out. L
i






