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INTELLECTUAL LIFE

RATIONAL OBJECTIVE:

To demonstrate responsibility
for creation of a comprehensive
intellectual life in the local

EXISTENTIAL AINM:

To see study in a missional
context and self as a perpetual
pedagogue,

congregation.

I. SERIOUS STUDY III. PRACTICAL METHODOLOGY
A. Context A. Imaginal Education
B. Mission B. Art Form
C. Role of Pedagogy C. Dialogue
D. Perversion D. Charting

II. COMPREHENSIVE CURRICULUM IV. REVOLUTIONARY STRATEGY
A. Structure A. Objective Data
B. Theology B. Bdmic Patterns
C. Times C. Question of Humanness
D. Methods D. Shepherd

OVERALL: The intellectual life of the church involves study that creates a
global perspective, methods that enable depth spirit analyses, and structures
that allow futuric brooding.

I. SERIOUS STUDY: Serious study in our time demands new forms of study that
create missional context, enable contextual pedagogues, and involve corporate
boooding in a missionally focused arena of study.

A. Context: Study requires the building of a framework that relates all
fragmented data to the self/Word and self/world.

B. Mission: Study builds the context for brooding on missional areas for
the sake of forging new images of humanness.

C. Role of Pedagogy: The pedagogue creates a context for people to brood
on by giving transparent, indicative and non-defensive images.

D. Perversions: Study, as a tool for comprehensive decision-making, is
necessary for all ages and all levels of intelligence;, and is helpful
only when it is grounded in the practical experiences of missional arenas.
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II.

I11.

COMPREHENSIVE CURRICULUM: The comprehensive curriculum employs methods

designed to bring self-consciousness to a man's stance toward life in
relation to the times in which he lives.

A.

Structure: In the midst of man's external struggle in our time there is
perpetual dialogue of the religious and cultural dimensions of life. In
order to provide a comprbhensive context for this struggle the curriculum
is built of series of corresponding religious and cultural courses,

Theology: The rationale behind the curriculum of religious studies holds
the dynamics of theoretical knowledge in the RS-II courses with a practical
foundation for applying that knowledge in 1ife in the RS-IIT series. At
the same time the RS-II courses are grounded in the Church's historical
heritage, whid® the RS-III courses focus on the global-local manifestations
of faith.

Times: The rationale behind the cultural curriculum offers theorstical
contexting in the CS-II courses with practical grounding in the CS-III
courses. Then the CS-II courses hold the dialogue between the scholastic
disciplines of the humanities and the sciences and the CS-III courses
focus the wisdom of the times through the local and global drama of
men's lives.

Methods: The pedagogical method of the twentieth century includes
lectures providing contextual images; seminars, dialogues where depth
questions are raised; conversations, sharing insights; and workshops,
practical pia#ning.

PRACTICAL METHODOLOGY: Methods of ordering data from and responses to study

presentation and materials allow one to reflect upon and decide about the
images which mold one's response to life.

A.

B.

Immginal Education: Imaginal Education presents inclusive images which
give a new context from which to decide one's stande toward life, and
provides critical reflection which leads to the point of decision.

Art Form: The art form method allows you to take a relationship to
reality via objective, reflective, and interpretive conversation on an art
form at a depth level, through trialogue between the participants, the
leader, and the object.

Dialogge: Study methods build images for a dialogue to take place
between the self and others and the self and the world and enable
authentic struggle with real issues.

Charting: The charting method gestalts within the context of the total
work the fundamental motifs and provides the basic structure for dialogue
with the author.
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Iv.

REVOLUTIONARY STRATEGY: Study is a revolutionary strategy for creating

corporate models from objective data, ordering the data into meaning-giving
(rational) patterns of time and space, raising the depth question of human
engagement in those models and enabling the struggle of a study group with
the use of a pedagogue.

A'

Objective Data: Objective data is the basis of model building. DRata
is gathered, listed, gestalted, and formulated into a model; the
consensed model is enacted.

Basic Patterms: Rational patterns of time and space which give meaning
to objective data and a context for discerning future trends are key
for holding colleagues before their real intent and demonstrating that
creative problem-solving births new creations.

Question of Humanness: The question of humanness is raised in holding
the group over agdinst its task, in holding to comprehensive perspectives
and in catalyzing spirit within the group, all of which are channels by
which the pedagogue announces the Word in their study.

Shepherd: The pedagogue is a shepherd in assuming total responsibility
for the participants and their task, not only by unblocking lucidity
but by internalizing the whole stmmggle of the group.
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CONTEXT

T4mes

An explosion of Imowledge has bturst upon owr timeg, Impinging upon the
canscious mind of every mamy; foreing him to ssek out new rational econstructs
%o order this chacs of information,

A frightening lucidity aboul the humam character and institutions of socisty
demand of him new ways of relating to other men in his world,

He finds himself ever more awaye of his unwisdom in dealing with the bewile

dering complexity of imtersrelated phenomsna,

The plobal cullwral revolution in vhich man is eaught up has changed his
sclentifie common sense from the dualistie od to the relatiomal,

This means that he is clear tm!theé:mly}instmtly available visdom of
themoorporate mind ean overcoms the mess of the individual viewe
po 6
The immediaste and instzmtancous experiemcs of his world; pather than the
orderly assimilation of data, plunges him into depth involvement,

Thus the 20th Centwry imperative is for the fully edusated mam. m

A now creation in aumammess is emerging in history, the
vho merges his individual Imowledge with the world mind to create hias endmmt

His resulting sensitivity emables him self=consciously to appropriate the
fullness of his time,

Grounding \

The knowledge evplosion has been dramstized by such selemtific breakbhroughs
as the heart transploat surgery and the evere=uidenin- £i0ld of commmiestions and

Man®s lucidity about his world is evident inm such happenings as the student
impatienes with ins/loquate educational structurss and the imsistemce of the elwil
ripghts demands in 1he edueational area,

Reaction to the complexity of ths educatioral task is meen either in am
escape to simplisiic sslutions or in rapidly shifting currieula approaches,

The shift Jn world view is reflected in the plobal comprehensive plamning
of mamy vorld cacrporations,

Ttilisatism of the corporate mind is realized im the realm of businsas and
in edusation viiere University complexes engege in bipge problem-solving projects
on behalf of soeiety,

Mags media end the constant bombardmemt of the semses has profulsd a "nou®
generation, totally irmersed in the world culture and heing educated by it.

Tm Toe direction of edusation is toward the comprehensive ewrriculum,
rather than over-speeialization,

The ‘ntentional model=bullder is already found im the corporste endeavor
for businuss and for the spacs=program

The mam vho approprites the .ﬁ:llnass of hie time is symboligzed by the
astropavt who is a diseinlined specialist in a £ud%x corporate learning situatien.

Stanese

In the fage of the knowledge explosion, the awful lueidity and the ever-
grow/ng complexity of information the church most iakuxikrmwessix be those vhe
embrace the chaos snd eall it rood, and to give all men that word,

It is the church’s stanse of faith that all mem shall be emsbled to becoms
responsible vorld citizens through comprehensive, futurie, intentional edveation,

The imperative on the church is to @ssume responsibility for the ereation of
the fully odusated Universal lfan vho dares to stend before the totality of existense
axd creats the mew structures for mammess,



CONSTRUCT
Problen

The congregation lacks 20th Century lucidity, which enables every persom
to be fully human, This theology enables him to deal with the way life is, while
taking a self=conscious stance toward the reality of the giwven. A theology vhich
operates out of a given situation while appropriating the demend of what it ought
to be, yet ever main$aining the polarity of being grounded in life itself, Im-
printed upon all of thisy, a theology that begins with decision to die to the world
in order to live.

The congregation refuses to see that they are the only institutiom vhich
can do the job of reappropriating the Word on behalf of all. It refuses to pick
up the task because it would have to be utterly practical in creating the new
image of the church, The congregation refuses because the 20th Century demands
it to be utterly radical, while ecompletely immersed within all of life. It re-
fuses to be that new image because it would demand that it give up all it insists
is essential, while living fully at exectly this point.

When the congregation realig that it is just the congregation that the
Lord of History nesded, it suddenly zes that it does not have the methédology
to becoms that evere-renewed congregation. Renewal demands a methodology that is
comprehensive, futuric and intentional,

Goals

To revitalize the congregation it is neceseary to understand the rele-
vancy of the Word to life am it really is. The congregation must reappropriate
God the Father as pointing not to the benevolence, but to the squeeze play in
the midst of which we come into life, God the Son must be seen as the illusion
breaker who proglaims that when you die, you can livej and reappropriate Bed
the Holy Spirit as the life style of the free man,

We must create in the midst of the congregation a new image of itself
as the revolutionary people who invest their death on behalf of all who are, who
have been and who will be.

If the congregation is to meet the needs of this age, nothing less t'mm
a couple of religious studies that is comprehensive, futuric, intentional will
suffice, To serve a global community in a secular world, every age group must be
included,

Forces

Identify thos. within the congregation who are struggling selfeaonscious=
ly to acquire this theological elarity. They will be found not only in the estab=
lished gemeration, but aleo in the emerging generation.

Filled with this new consciousness they should be encograged to take
the necessary steps to becoming the essential force within the church to realize
the new imperatives in religiocus studies at every level.

Working with all who already are addressing themselves to this task
they will not only bring new ¢larity, but also the necessary methodoleyy te
renevw intellectual life in the churche



Intellectual
METHOD

S:rategic Olijectives:

The first aoncern in remewing the intellectual 1life of the congregation

is a comprehensive curriculum. The content must be comprehensive, including
religious studies (traditional and contemporary understandings); cultural
studies (especially providing grounding in Ur images, theoretical tools

for social analysis, and a picétre of the modern world); and finally,
practical methods for dealing with the social structure to create possi-
bilities for new humanness forall men. All ages from infants to elders
must be involved in related curriculum. Also, education must be imaginal,
breaking opem possibilities of new images of self and world and inviting

a new decision about ones relationship to life,

The administrative group responsible for the study life of the congregation
must build the models and create the time lines, train teachers, and
continually reevaluate the teaching in the congregation. Models must be
based on an analysis of the particular congregation and its stanee in
relation to the proposed curriculum and goals. Training of teachers as
well as the teaching being projected may be constructed in a variety of
forms from short intensive courses (such as weekends), continuing guilds
or classes, and informal or hidden but intentional curriculum pulled
through every activity of the congregation and based on the construct of
limits, possibilities, life style, and comnunity. The teaching program
must be periodically reevaluated on the basis of past experlence, Spitit
Movement insights, and future needs.

All teaching done in the congragation must be seen as enabling mission.

It is directed toward the training of pedagogues to work in the chureh,

in secular groups, and informel situations; training social revolutionaries
to humanize economic, cultural and political structures of society; and
training the new religious who will pioneer in meditation, contemplation,
and prayer.

Tactical Maneuvers:

In order to e mphasize and facilitate the objectives for the area of
the inteddectual life of the congregation, maneuvers are needed which
will begin the task of impacting the entire congregation with the
knowledge of the inadequacies and needs of the present local congregation
in regard to teachers, church attendance, and participation by all in
the study life of the church. This can be done by constant publieity in
church services, programs, and buildings. In like nanner, individuals
may be confronted personally with the same needs in the form of assign-
ments in which they might participate. Uninformed church members may be
assigned tasks that address them with the apparent problems in chureh,
local parish, and world.
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Another step is the penetration or infiltrating of the total congregation
with awareness of the Word. Participation by Spirit Men in the areas of
teaching, educational policy committees, and planning committees,is vital.
Leadership positions on policygroups, special groups, and clergy should be
filled by Cadremen. Constant expansion of RSI grads through recruitment
among teachers, educational groups, and total congregation is demanded.

A major imperative in realization of the objectives will be the address
to the congregation by the presence of a new style of humanness. This
will be conveyed through the comprehemsive, intentional s and futuric
stance and the contemporary mannar and appearance of the 20th Century
Spirit Man.

Ingstruments:

Comprehensive models and realistic timelines are the crucisl points in
reformulation of the local congregation. Every individual and organization
proposing any new program must operate our of a model. These models must
be well researched and complete. Time lines should be established for a
four year period, detailing what i{s to be accomplished within that time.

The local congregation must be aware of the instruments available in

order to implement proposed programs. The mass medisa 1s one instrument readily
available to most congregations. Pamphlets and periodicals can be used

in publicizing new programs or in recruitment. Radio and television

handle advertising for large areas and can also be effectively used.

Peremnal contact has alwayes been the most effective means for recruitment

and should be utilized. House to house calling teams for every geographical
area should be organized. Short announcements and explanations can be
prepared for all organization meetings.

Another useful instrument will be Instant Curriculum designed to ground
the Word in human experience and to ensble people through this address to
realize their full humanness. Art forms and conversations which speak to
the spirit question; intentional curriculum for secular use; and short
courses which deal briefly with the areas of study, corporatemeas, prayer,
and theology in such a manner that persons can internalize the courses

in their lives are examples. The use of art forms should use symbold
meaningful to the community, and local congregations should seek to use
their own creativity in developing these essential instruments in the
intellectual ares of religious life.
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To talk about education in the church, you have to st.rt out being very tritical. The
Sunday school is, gone, and it is useless. Between all the rottine jobs of getting them dresed and
put back together, you nay have, at the most 45 minutes with them. TYou jprobably ought to do away
with it altogether, set up a good adult educ tion progr m, and then you will have a Sunday school
again. They used to say thiat you pot to the adults by getting to the kids, but that isn't possible
anymore. You have to get to the adults. The adult laymen in the church will bLring off its renewal,
not the children or the kindergartners. The adult education program must be it. In the Sunday
school, we quit teaching them the Gospel, or else the teuchers don't know it. Ve don't even teach
them the Bible stories anymore. They get watered down psychologism. You try to teach suburban
high schoolers, you try to demythologize like mad, and it is wild, because they have no Christian
memory. When you look at some of the newer curriculums, you ' ay even have pretty good content.
The problem is tht there is no one who can teach it. The cutting edge today is not content, but
teacher training and teacheing methodology. What the department of H.E.W is interested in is not
vhat you teich, but how you teach it to pre—-school kids, and how you get the adults down the block
to teach it to the kids. There has been mn a shift in our own educstional methodology, where finall
you cannot separate the content from the methodology. You huow th t whenever somebody starts
bidching about the methodlogy of R.S. 1, you lmow that they are really trying to refuse to deal with
the content. The sume thing is true 'of the sermon, which just does not do a ob any longer. There
are good sermons being preached. Dut asain, he has 35 minutes at the most, and if he is long
winded, he has 45. The thing is that it is like tle congregotion is a long row of coke bottles, and
yau toss things out from the pulpit, and yo get a little speck in each vne. You do not signific.nt
change the images out of which a human being operates in less than 44 hours. Th t insight comes out
of some hosy who were in communist prision camps for v.rying lenghts of time. You h.ve to see that
vhit you are doig when you educ:te someone is that you are brainwashing them. As with children, |
you have to brainwash them. You have to take responsibility for the second hand universe. You give
them a universe they do not unde stand, ¢nd one they will never hove any need for. You know that
before you start. But you still give them a second hand universe. Now you attempt to do that in
the broadest possible context, of course. TYou atteir t to make th:t educ.tion as comprehe sive as
possible. Wht you do to hold the freedom jole for the child is when he reaches the age of account~
ability, he then has a rational construct, a cucriculum, a world view, if you will, over against whi
to decide about the way it is. The problem with the teenagers today is thut they don't even know wh
they are for or against, because no one else huas been clear enough to give them anything.

Your curriculum is vour world view, your st.nce. It is rational and well ordered. So, vhen a child
gets to the age when he is going to tell you to go to hell, he then has a rational construct over
against which to make a decision. Tu t is how you bLonor a child. you give him & second hand
universe he lias the possibility of deciding for or pgainst.

Therefore, vhat goes on in udult educntion is not th:t. You do not attempt to give an

adult a second hand universe. You give an adult the tools to hammer out liis own second hand
universe. You give him the tools and the methodologies to hamner out Lis own tueological stance.
You don't give a damn whether or not he picks up your theology. IYou ave interested in giving the
laymen the tools to hammer out the concrete, every day life he has to live, and some kin< of comprehe
sive con ext. That is vhat R.S. 1 is out to do. Tht is what I mean by the wethodology not being
sep:rate from the content. You find it painful to get thut across to a tegcher. The hordest thing
to teach new-téachers is th t a lecture is a dialogue, not a sermon. ‘e h ve to come to see the
lecture~as an art form. You are not out to teach rnybody anything. All you have in k.S.1 is a serie
of catagories. They cre abstract as hell. They don't mean anything, until you put a little content
on it. That's all Tillich has, rationally concocted, .nd thet point to what is going on. He gives
you the tools to talk ibout what is actually happening in your life. Tlerefore, you are not deciding
whether you agree or disagree with Tillich. <11 that he is interested in is th.t you see what he is
pointing to with those catayories. Then the dialogue can begin. Cr, when you stind where I stand,
and look where I am looking, then you see what I see. The problem is th:t when different people use
hese symbols, they re pointing to completely different things. Iuages of nice old men with grey
beards is not very relevunt to wh:t is going on in life. Then there is the long haired homo-sezual,
and of course, the Spook. All R.S. 1 is out to do is get relevancy back into those catagories.

These are the tools for hammering out one's own self-understanding. Or you take the Church, and see
what the church tradition was pointing to with these catagories and then you decide for yourself if
that's the way life is.
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Let us look at the methodology. Illuman beings operate out of pictures they hi:ve of an environi
and o1 themselves in that environment. llis picture is vhat rel tes him to reality. If his picture
is not big enough, he is blocked from seeing the total reality. He is alicnated from the way it is,
his picture is reduced. The techer comes along with his imagination, and he sees the reduction of th!
other's imagination. Therefore, to educ:te tyat person, you do not simply get inside his con ext and
reason around in it, you blast open his context, so thit he con raise the questions he is really
asking. If someone asks you if you believe in life after death, you can‘t answer that question as a
pedagogue. If you told her, you'd dmn her soul. You have to listen for the question behind the
question. The pedagogue has to enable a person to ask that question. And to ask it in the comprehen
context. Wading in on somebody's picture will make them angry. You can count on that. That is preci
to them. Th t is who they understand themselves to Le., You're guing to risk that they are not going
to like you purticularly a ter you have finished with them. But if that's your value, you don't want
to be a pedigogue. Tlie only value is whether the picture will adequately relate you to live. You
have to find ways to blast open so that they have the possibility of decieing in the comprehensive
context. To do thut, yo: have to create distance hetween you and th:t person. You have to understan(
yourself in the imnge of a man from another planet. You ~re always a stranger and a spy in the situa
There was one of these science fiction moveis on T.V. the othe: night. There were ihese seeds that
got spread .around a village, and it rained and they sprouted and started eating all the villagers. W
I identified with these flowe.s, you see. You mo.e in on a human veings life, eat him up, in order t«
give him back his life. What is offensive can never be you, but the Word must be offensive.

You «re always not in but of the community. TYou are alw ys over against that which is. You are out
to reveal to people thw way things are,. to reveal to them the Jjudgement of God. There was this fello
who had a problem, thinking thit he was a butterfly. He went up to the third floor, und tried to fly
out the window. When his note hit the puvement, as h rd as it hit, tht was the judgement of God. H
was not a butterfly. You do 't help anybody wrestle with the Word of God. You simply leave him in

that situition. You don't move in irrationally, you cirefully structure Your study. TYou hnve to pla
things out so th t you know wh.t is goig to happen to th.t hman being during the time of study. That

has to be layed out on a time line, in iterms of con ent. You have to do it so th t no content is
communicated, but the structure of life. That's whit you a. e out to communicate.
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Let's look quickly at the curriculum. It is of course necessary to have adequate content.
It hus to be in terms of both the faith and the times in which that faith is articulated. YOu cannot
separate those two. une apart from the other has no me ning. You show up on the scene with a
series or web of rel tionships., Wh-t it weans to be a humen being is to be a teicher, or a Futher
or certain relutionships. TYou have to get clarity on who you are. You have to have the picture of
these relationshijs belore the Gospel gives uny way of relating., Now also in life, there is this
given situation you show up in. Thiere is the mystery in life that you s'.ow up over against. Now if
you want to te ch the faith, you teach how it is that one is related to his relationships. The faith
is concerned with your relationship to a set of given relutionships. The real question, which is notl
all this, is whether or not you are going to particip:te in the way lite is. That is always a faith
decision. It is nlways made in the tnesion hetween the utterly concrete and the utterly eschatologic
It is between the utterly specific nd the utter mystery. Therefore, the way life is is th.t it is
always uncertain, it is clways going to be. The alfirmation of that is wvhat you are pushing for.
this is the mission of faith. 1In our curriculum, it gorws out of the theological side of the curricu
with the OLT and i.T. Again part of what we understanding is thut we are after what it means to be
cle.r on our Fathers attempts to wrestle with this dimension of life. They sz:id something like this:
in medieval times, man was understood in terms of the substances. The church s-id that tht is right,
and you h've to get clear on that. There is also, ho ever, another substance, a gohst substance.
You have to deal with the gohst at some point in your lile. You have to deal wvith it particularly
at a particular point called death. iow if, up to this time, you have dealt souewhat authentically
=:ith the gohst substance, then you arrive (here?) in heaven. If you did not, then you arrive in hell
So, you see in a substantial world view, heaven and lLell are alw:ys places. Now in a rel tive univel
those camnot be understood as places, altough it is still valid poetry. You lnow th-t hen somebody
asks "wiere are you" you lnow he is aksing about your spirit. Or if he says I feel like hell®, you
lnow he is also talking about his spirit. The poetry is still valid, but it is in terms of the Spiri
dimension of nhis life. The church always h.d these dimensions. You always have wh t Sartre calls
the en soi, and then you have the "for itself" tle jour soi, the given of a situation, and then you
h.ve the attitude tow rd a situstion, but what it mcans to Le a man of Taith is to take an attitude
toward your attitudes. Do you see the dimension of self—consciousness there? What it neans to be a
man of faith is not to operate on your imwmediatle context, but you wust Le cle r on your immediate
context. And you huve to be cle'r on your attitude tow rd the immediate context. What vou know abo
every human being is thit he hates life, und tlerefore, the question of faith is a relevunt question
Tiiis is wvhere the Church w's jushing, or, to ,ut it in a medieval context, these are the sciences,
and t is, tlieology, is the queen of the sciences. Th t is the w.y th church ordered its curriculum
and it studk that understanding into every dinension of its educational life. The whole university
situation c'me out of th t underst nding. Then tliere are the iore practical aspccts of the Churche'
life. And we teach a course called ucuuenics, dealing with thie lionian Catholic-Protestant dialogue.
It is aliost as t .ough this p:rt is over, aud the dialogue will be with the Jews tomorrow. I would
predict th t vatican II pretty much vound up this original dialogue. 1t is nlmost as though we had
been sayiig to iloue, "Whyd don't you chan, e?" Then Poje John came along and siid "G.k., now what?"
The conserv tives iow are in Geneva, not in Rome. Vitican II brought to a close the Protestant
leformation. Tlen ylu have tlie cour e in World ileligions. Dasically it is not dealing simply with
t'ie suciological manifest tions, but wip. the Ur inages. These arc the basic imares of humanness
hit civilization has harmered ocut. Your coltural studies deal with both the .wore theoretical aspec
: ; actic'l. %e lLave talen a science and a hunanity and put them together in one course,
ggflgge_;;gﬁofgéﬁtigdlart:e We did that because that is what deals w%th the individual.
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We put together sociology and history, Lecause it deals with the more corporate level. Tien we put
together natural science and philosophy when it deals with the highest abstract dimension of human
exktstence. Then, co relating to that in the cultureal dimension, you have the course c alled Individy
and the Family, dealing with marriage, which is your individual relationship. Then there is the secul
course on the next level up, called community and the polis. And finally, there is the most extended
relationship that you have, which is the ni.tion and the world. All of these are model building course
in which you come up with pructical operating constructs for bringing self-consciousness into these
given relstionships., The fact of the matter is th:t you are related to them. That is really not a
decision. The question now is how are you going to be related to tem. Wh:it consciousness do you
bring to those rel:tionships. That is why there are no papers in these courses. In iiodel building,
you decide how you are going to be relsted to them. These things are utterly open. Nobody kiows how
we are going to relate to North Viet Nam. You have to decide how. And if the Church doesn't, somebody
w th a little less insight is going to, and then we can get in even bhigger trouble. That's what I
mean by the nature of these courses bLeing model building.

There are also courses for ministers. Now we are a lay training center, -nd the only reason
you give courses for ministers is that you have to send them back into that locrl situation, and
you h-ve to give them a way of gcing bLack to the laymen. That means we have the PLC. Combinging,
R.S. 1, C.S.1 and the Local Congregation in a three day course. Then there is pedagogy, which te-ches
how to teach R.S.1. It is a sharing of the methodologies and techniques used here. It goes into
the structures of lecutes, conversatious, short courses, etc. We have to jush in this area of teachix
bucause the curriculum construction hns alre:dy been done. Now somebody has to teach this amazing
thing. What we need to do now is to pour content into the image of the pedagogue. It used to be
in the 19th Century thsat wh.t it meant to be on the edge was to be a missionary. And thet was a
great image. We say that what it .me'ns to be on the dge today is to be a pedagogue. The dmeand on
the local congegation is that the pastor and the local congegation pecik up this job. This is what
is necessary at this point in history. Th-t may chanae tomorrow, but for today, we need teaching and
good teaching. It h:s to be theological teaching. I% li's to be the way in which a person decides
in his local congregation, not to rel te in the immediacy. You cannot be a pedngogue and relate
immediately. You h:ve to maintain thit distnace, for the sake of holding onto objectivity. Th:re is
no -ay of de:ling with tht person's spirit problem unless you maintain distance on him. Liking peoplé
doesn't help them a bit. 1t usually gets in the way. You have to hive tools and methodologies for
dealing with a human being for his own suake, and not for the sake of your own comfo.t. That is what
I men by a pedagogue. You are not looking for firends anymore, you are looking for coldagues.
That is a different rel tionship. You are out to be a priest to eveey one of your neighbors.
You shlve him against the demands of history, yo shove him up against lis Bpirit problem, where he
is locked in. .The relationship of the pedagogue is always determined by the task. Your not out
simply to mediate a smooth relationship, but to open him up to new possibilities. Therefore, wht
you do is determined in terms of the mission. The way you relate to a human being ids decided in tertr
of the task.- You can't answer tikether a peson has decided to drink or not drink until he has told
you the task he hns decided to bring off in history. The con ext of the mission is life and death.
You may have to call a person'- neurotic tendencies into question, but only .t the point of the missi¢
You get the courage to do this by your consciousness of the fact th t you are accepted. TYou can't
call another human being into question sive yo h ve accepted the fuct th t you are accepted.
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All this is what we mean by imaginal education. OUr methodology is to start off with a conversation,
a pedagogical tool but not to tench a:.ything., It is allow a student to be conscious of the area in
vhich you are going to be dealing. It uses the lecture to clear the brush away, so that you can
move in and deal with the real problems during the seminar. The seminar is where the real grappling
takes place. You are giving them a wny to be conscious to what is happening in life, and of respondi)
with a yes or no to it. TFinally, that can be the only response you can make to it. Then, of course,
we start and end each daw with worship, which shouldn't surprise anyone by now. Jhe:e is no
in*ellecutal life unless there are images of possibility. You have first to face reality just as it
is which is vh't your worship service doe:s. It grounds you in reality. Then the stew and the dialog
continues between the way it is and the way it is. So the whole time of the weekend is plotted out
very very carefully. Each part of the weekend is developed. You are only interested in what do they
need and how to you get them there. The value of the group is held at every point. The wisdom of
the seminar is particularly effective, because it allows the corporate wisdom to gom on, in the midst
of a structure, which is the paper. BEducation is ju t sick. I saw an instance of it when I was in
South Carolina last week. There are no rational constructs given to students that relate them to
anything outside of charlotte, N.E. The logical patterns just stop there. We did a workshop with
them, started listing, and I asked them to put tlem in five catagories. They said you couldn't do .
that, yo just couldn't put them in five catagories. You lLive twenty! To push the mind to ratloanlL
appropriate something is cahch an offense th t they wer: climbing the walls. There was no way of
holding in their .inds what wos taking place, beciuse they we.e not ubout to come to terms with their
own wisdom. Interestingly, we wre doi g a workship on marriage and the family, and what we had Just
gotten ocut was the role of the woman in the home. A workship allows you to get out 1mpre551onast1cal
your own wisdom, and then compels you to coue back and look at it rationally with critical tools.
The reanson you use five catagories is that that is about the amount you can kold in your mind in any
one given time, much e sir, for esample, than 25. The: were not ahbout to be conscious of their
consciousness. That's whit I meun b educition being sick. We are eithey passing along a body
of pre-digested lknowledge, which maybe helpful, but is not what is ecritical today, or we hi.ve no
methodologies th:t allow us to get our minds around what is actually taking place. The university
sits on i$s own bLottom. It may be a valid institution, but educsation is not taking place in the
university anymore. Research and experimmetstion is going on, but education is taking place in the
high schools. Liberal arts educ:tion can now be coupleted in 12 years of schooling., with the
advanced tools and methodologies th t we have available. VWhat we will have to see in the future is
someti:i g like giving yu two years of biology und chemistry and so forth in college, and then put you
into medical school. Th't has to come. Th-t being the case, the Church h.s to say whit goes into th:
liberal arts cducation, or some one else will. You have to get th t word into a person before he geta
so burried in his speciality, whether medical or other, that he has no possibility «f making a
comprehensive decision, There is no problem with specislization, Lut one must hive a context within
which to specialize. In the past, th t is what libe al ats education did. Now, it will have to be
done in high school, and perhaps bepun earlier. [t it is, and alw ys has been the churches job to
actually articulate what it we ns to be a human being. You make no apology for this, you just dig in
and build a curriculwm that civilization has never seen before. That's our job.
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