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Judith Boyd
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Dear Judy: .

['ve just finished rcading the "Documentation of
the Student Leuadership Course' and am impressed.
The report evaluates the course in a far more
thorough way than we generally do. The summarics
of student comments on accomplishments and necded
changes, ctc. along with their written papers is . 7%
exciting to rcad. Most of all, I enjoyed recading
how students struggled with assuming responsibility
for a real task, facing barriers, and their sense
of achievement in producing an cnd product. I
can't tell you how much more of this we nced in
school for students. '

Thank you for sharing the report and kéép up the
excellent work.

Sincecrcly,

Ve _——

Wayny¢/ Jennings
Principal
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CONTEXT:

The first semester course called "Student Government" was taught at St. Paul
Central High School between September, 1981 and January, 1982. The leadership
course was taught to 25 students in grades 9 through 12, blacks and whites; for

2 hours five days a week. Students received 2 credits for the class in English,
government or social studies. The students developed their own action plan,
applied leadership skill training and implemented activities throughout the course.
The class took leadership responsibility for all student Homecoming activities
including a pep assembly, alumni coffee, Gong Show, coronation and the homecoming
dance.

Mid-semester, the class turned its attention to planning a new student council
organization that would involve large numbers of students and take responsibility
for the school beyond social activities. A highlight in developing the new
organization was student-led input forums in 38 classes to get data for the
planning. The class used this data, plus input from administration and teachers,
to create the new student council. The plan was approved by the administration.

As a result of the success of the first class, a second semester course has been
scheduled. During this course the class will begin the new student council
organization as the focus for their activities and again teach leadership skills
to new students. The Central teacher assigned to the course and-el&ven repeating
students will teach most of the course as a result of their training first semester,

The results of first semester have exceeded our expectations. The school has
experienced a wide impact and we have expanded our initial images. We see that
the course has catalyzed the potential for developing a demonstration student
government system which involves the student body in every aspect of the school.
This has strong support from the principal. Thus, Phase Il will create the
demonstration school and also move toward a product which can be utilized in
multiple school situations. In the next two years we will refine the course,
produce teaching manuals and test in other schools. Teacher training in the third
year will be a critical element.

What follows is the document on the first semester course, its objectives,
activities and an articulation of the impact of the course on the students and
the school community.




LEADERSHIP EFFECTIVENESS COURSE

It is the overall intent of -the High School Leadership Effectiveness Course

to train students in imaginal education methods which will catalyze active
team operations resulting in the development of effective student leadership
which promotes the broadening of educational significance and fosters positive
social relationships.

In order to accomplish the above, it is the further intent of the course to:
I. Develop practical life skills such as practical problem-solving which:can

be used in all situations through the introduction and use of holistic
thinking.

II. Construct a leadership demonstration through an information-rich, action-
oriented course using a basic educational process which exhibits continuity
of concepts and provides an imaginal educational experience.

ITI. Participate in dec1s1on-mak1ng through increased student participation
and effective leadership demonstration.

IV. Demonstrate team leadership through providing opportunities to practice
and utilize leadership skills; act as a catalytic force for student
implementation to demonstrate the power of teamwork.

V. Build an effective student government model that will function in the
present day situation and use the newly determined student role models
which include participating in the education process and self-discipline.

VI. Encourage individual leadership decision through experiencing the differ-
ence a leader can make; particularly through performing capably with an
understanding of obstable analysis, permitting the students to think in
terms of possibility when looking at the future.

VII. Enable responsible student action through the practice of conscious
leadership skills and experiencing the power of effective action. By
providing measured results, students realize their responsibility as
citizens, both in school adn in the community.

VIII. Perceive education‘as %nvolvement in 1ife through addressing the current
social contradiction with action so that there is a sense of purpose in
their education..

IX. Relate the school and community by correlating school life to that of
the community. Enable the students to recognize that leadership skills
are preparation for real jobs.

X. Create an environment of service to society through action which will
effect the welfare of others and encourage participation of citizens.
Through these actions students develop their own images of future needs,
calling for their .participation because they see all life as related.

XI. Experience the gift of human diversity through a structure which utilizes
and thus demonstrates the enrichment of situations where a diverse group
functions as a team, giving acknowledgement to 1nd1v1duals in all roles
of society.
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IIT1. FINAL EXAMINATION ESSAYS
January, 1982

The essays present the student's perception into the journey they have taken in the
course and the new skills they have acquired in dealing with actual issues within the
1ife of the school. Their insights into how they would now proceed in providing
leadership for similar situations illustrated a new capacity and confidence in their
willingness to be a new style of student leader.

The complete assignment and test results are enclosed.
The material indicates:

1. The projects chosen to wrote about were ‘those in which they had a
critical role and they experimented with new leadership skills and
styles. This is where the school would see them "on stage" producing
a public event.

2. They have a sense of the basic planning process involving vision,
contradiction, proposal and action plan.

3. They sensed a new depth of involvement for themselves, the class
and students. - . :

4. They saw themselves as important "actors" in the life of the School.
5. They have a learned appreciation for the whole operation of the school.

6. They have a critical sense of dealing with the contradictions as a
leverage point rather than a demotivating factor.

7. They have a confidence in dealing with the comp]ex1ty of- completing
a task and not being overwhe]med

8. They have acquired an appreciation for the necessity of group input
into any planning process.

9. They know the struggle of involving others in the action plan imple-
mentation process and have a tentative confidence to deliver it.

10. They have the reflective capacity to say how they would plan and
actuate differently given a new assignment.

11. They have the concretions of doing their plan.

12. They state repeatedly the necessity for careful preparation before
they get "on stage" as a student leader.

13. They have a new confidence in being in front of a group and facilitating
the groupd participation in problem solving.




THE INSTITUTE OF CULTURAL AFFAIRS

Final Examination Essays - (continued)

14.

15.

They have seen their planning and leadership produce shifts in policy,
events and attitudes within the school.

They have expefienced their skills being needed in organizations.ou side
the school.




s Ler S UDENT GOVERNMINT COURSE' January 13,
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FIAAL EXAM LA (i

Write a paper, 2-3 pages lony (200 to 300 words) on one )..oject you hu.e been
involved in during this course.

it should incluce at least the following: information.

1. INTRODUCTION What was the project? What was accomplished? What was the
major accomplishment? Why was it done? What was wy role?

2. What were Blocks alony the way? Name and explain at lcast 2 blucks whi h
were encountered in the proces: ot doing the project. ilow
were these blocks handled?

3. khy did it succeed? What was done to ensure (make sure) the success?

4. What was its impact? List at least 2 impacts (affects) it had. (on the
school, individuals, classes, etc.) :

lal o
~

5. WHAT DID I LEARN?  What did I learn that would help me next time | do a
project? Use the "pitfalls to implementary actuation" as a
guide. Name at least 2 learnings applicable to the future.

NOTES :
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II. MID-SEMESTER STUDENT INTERVIEWS
October, 1981

The material is a composite of the interviews held with each student six weeks
into the course. The questions focus on how they were perceiving a shift in

their images of the future of the school and the role they could play in creating -
that future.

The matérial indicates a shift to:

1. A pro-active style of leadership.
2. A valid contribution of a new student government mechanism.

3. A confidence in strategic planning making a difference in the
school's direction.

-

4. A critical thinking process that enables a decision for their
specific team action.

5. An intentional engagement pattern to aid the whole class's
‘ productivity. :

HOY

6. A style of catalytic innovation in problem solving. S

7. A new discovered sense of pride in the school's achievements.




REFLECTIONS
October 14, 1931

1. Hhat new insights do youw,ye on student jeadership? : -

Student Response:

Get more responsibility if it is divided out among the class.

Gain independence, responsibility and pride.

Students can do more than complain. Leaders come from all kinds
of people.

Tt is not easy but when you get the hang of it, the class moves
more easily.

I have found it to be regimental and structured.

It can really work if you all try and plan the correct way.

It takes lots of hard work and a decision to be a leader.

It is very interesting and challenging. I have learned a lot of
responsibility and have become very interested in all my classes.

It is fun and easier than I thought.

I feel that we can now be a cross-section between established
leaders and the energetic newcomers.

Many students can become successful leaders if given the chance.

What kind of goa]s I can set for myself.

Many students in this class are responsible leaders even though
they have never "shown it. -~

That it takes alot of patience, responsibility and determ1nat1on and
in the end you feel good about whatever :you accomplish.

For our class to help Cnetral all it can.

2. What new insights have you discovered on student government?

Student Response:

For the class I see great changes in the future.

Where there is unity there is power, even in student government.

Many students can become successful leaders if given the chance.

That it is fun to participate in student government.

We may actually successfully achieve some of our goals.

That we do more than just sit up here and put together parties
for ourselves and students.

That government can be fun and you can learn alot in a little
while.

I feel that students can really contribute alot to school. They can
really learn alot from being leaders.

You do lots of planning and ta1k1ng about different problems at
Central.

I can do things better as a person and with a group.

I feel it is going in the right direction with the help of all.

Student government is people who like to take charge of their
destination.

3 . . .o
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E-M o e e ey RIoT T RIS T T T




Reflections - (continued)

We now feel the need and are ready to move to a more organized
student government unlike the past where elections are
popularity contests or haphazard beginnings. '

It is a good way to release what you feel about different situations
in school, community and life.

We gyet to work as a-real government would work. We get to bé-recog-
nized by the community and school pride. C

3: What insights or learnings do you have about planning?

Student Response:

It takes a lot in order to fulfill your visions.

That you have to p]an things step-by-step in order for it to work
out r1ght

Planning is not the easiest thing in the world. Now you know why
government people have a hard time.

Planning to me is a set of steps that must be followed through
without skipping any steps or a disorganized planning process
shall take place. -

It can help you tc get anything done if you know how to plan
correctly.

Always plan ahead and take your time when you plan things.

Planning takes time and very much thinking and very long hours of
all types of work.

That it is easier now and I can look at problems d1fferent1y

That it takes alot more than timing, it takes know how and brains.

Planning takes a long time with many complex steps involved.

It is fun to plan but hard work to carry plans out.

It takes a long time to plan but in the end it is well worth it.

That it is a step-by-step process and at times it can be very
frustrating. .

It takes alot of time and cooperation and alot -of back1ng

~

4. What are the things that need to happen next week?

Student Response:

Figure out how we are going to attract TV prople.

Take objective look at tactics and get rid of the ones which aren't
good ideas.

Get done with the new proposals we have planned.

Class to get more fun, not so dull.

Get proposals started or finished.

Work more as a group, like a well-oiled machine.

Try and make it for other students. o .. L

Come, participate and get going on tacfics.. PedpTe need to join
together.

Need to put our vision into action.

.Complete our tactics.

j
e — - 2 .




Reflections - (continued)

Need to cause action to see our tactics completed.
Try to put together a student council.
More cooperation and listening.

“What is being required of me next week as a part1c1gant in th]s
experimental class? '

Student Respon§e:

My input and participation

To participate.

To do my best work, keep people 1nformed of what I am doing.

To listen and participate and add to the improvement of this class.

Making a booklet to introduce teachers.

To attend, to do my best and to give it my all.

Try and to do what ever is in our 7th week and start working on it.

Being here on time, going to all meetings by giving~my opinion at
right moments.

To do my part in getting our proposals successfully f1n1shed

To do my work and be an active participant.

To do my share of the work which needs to be done.

To figure out something for the TV and newspaper people.

6. What role should I be playing as a member of my team next week? "

Student Response:

Go between school and the TV people.

Helping put our scholarship program plan into action.

Keeping my share of the work up, helping out to be a team member.

Teain member and a leader. :

A Tleadership role.

Help others, to be here and to do my work and not push it off on
someone else.

Active role, helping solve problems

A leader. '

An understanding individual who has the ability to come with ideas
and lead the class.

Be able to take charge of my group if needed.

Either listener or leader.

L - Active and attentive.

7. 0Other insights and reflections.

Student Response:

A1l the above. We the class, have a chance to lead others and bring
pride to Central and make the teachers, community and faculty
proud of us.

Reflection on life.

10
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Reflections - {(continued)

I think this is a good class. It helps you work individually and
with others. Shows you how to plan things the correct way.

Students are capable when given responsibility.

I think that any student can do anything they want if they really
try. I have become more interested in school and have really
learned @ lot of different things.

To Tive a very interesting life span.

I feel that this is the most elite corp of people in the entire -,
school district.

IPY

N
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I. INTENT AND IMPACT OF THE COURSE
- A Student Viewpoint -

At mid-semester the class created a story of the course to indicate how it
related to their past and future. At the end of the course they were asked to
describe the course in such a way that students considering enrolling would-
clearly understand what it was like and what a student does in it.

The material indicates:

1. A new positive relationship to the school.

2. Surprise with working as teams and appreciating the diversity
of viewpoints.

3. A sense that the course will influence their future vocation.
4, Shock with the intensity of their engagement in }he course.

5. The use of the basic planning method as reference points
in leadership.

6. A redefinition of leadership as catalyzer, innovator, involver.

-~

7. A belief that their vision can be acted on and changé fhe course
of education.

% | 12
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INTENT AND IMPACT

- STUDENT QUOTATIONS -

Student Government: This class will take you on an exciting journey
through vision, contradictions, implementations, infinities and water
buffalo. You will learn to gestalt, run discussions and look for 6 °
legged creatures yelling "Ho De Do".

" This class is like a book you are reading that is real long and you
wait for the good part to come and the next thing you know, you've
finished reading the book.

e

Student Government is an exciting learning experience. We learn how
to deal with leadership. We also deal with vision. If you 1ike to
dream then I highly recommend this class.

¥

This class teaches you how to be a Teader and how to use leadership.

Students will learn to be a leader. Students will learn how to get
out of taking Mr. Martin for government.

Students will learn about leadership and themselves. ~_;.g§"
Student Government: In this class you will take part in Visions
and contradictions. :

The student will learn the LENS process and become aware of their
1eadersh1p skills.

This class teaches leadership and skills. This class is trying to
get students more recognized. It can sometimes be boring but always
at sometimes gets fun. . :

==

They will learn that friendships built up within the student government
class are worthwhile.

The student government class involves alot of input from the individuals
to strengthen the class function.

This class teaches skills on planning and developing activities to
better the school and help the student body.

Student Government is a class you can learn more about how your school
is run. Student Government is meant for students who want to do things
for their student body.
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IV. CLASS EVALUATION OF THE FIRST SEMESTER COURSE
January, 1982

The information represents the class reflection on: the importance of the
course to the school; the primary gifts of the course to their education;
and their insights into the reworking of the curriculum.

The data indicate:

1. The students remember the events in which most was required
of them.

2. They felt most involved in planning and implementing a public
event.

3. They were most disappointed when the whole groﬁp was not
involved and when only theory was presented.

4. They have specific leadership skills which they have used
and they feel confident in producing resu]ts

5. They saw a direct link between and sk1lls Tearned and the1r
vocational development.

6. They have ability to recommend specific curriculum components
for the course.

it



PERSONAL INTERVIEWS

January, 1982 :

1. What are the events and other phings you remember during the first semester?

LEMS process (3) How to work with people with
Discussion modei different attitudes
Skills in speakinag in front How to get organized
Working together Student Council Workshop

- Homecoming (6) Rosalyn Carroll (3)
Going to ICA office (2) Creating
First couple of days Deciding what we wanted to do
2 weeks in small room & moving Charts and gestalting
Cards Vision, contradictions and
Forums (3) implementaries
Assemblies week State Student Council
Leadership Camp (3) Coronation (3)
City-wide Student Council (3) Advisory council (2)
Class reports from teams Tests :
1st day (mess-up, scared, Confused at first (3)

surprised) (5) ' Changing of room (2)

Groups and no one Kknew each other Beginning to understand
Teams (2) Mr- Booher
1st day (conversation) "Juicy"
How to do workshops The water buffalo

Led

2. Where did you find yourself most involved?

Class participation Doing something
Beginning everybody's ideas Input in the beginning
that got into the plan Teamwork
When our team worked together . When speakers were here
Halloween Dance (Helped set up/ Going up front
costumes) Coronation
Homecoming (4) lots of people . First things I was involved in.
involved When Rosalyn Carroll spoke (2)
Forums (3) Advisory Council (2)
Beginning homecoming Making things happen
Camp When involved in doing
Team reports When shortening visions (making
Action - doing/planning proposals more workable)
Dances .

3. Where do you think changes need to be made?

Not being able to go somewhere Learning what I've learned in half
with what we've learned the time
Forced to use LENS method Work more together

Treated 1ike kids Stay on one subject

16




4.

Interviews - (continued)

(Changes)

More fun activities

More field trips

Less long boring talks

Students more decision makers
(re: info gestalt of forums)

1 hour class

Teaching more skills

More action toward school

No one paying attention

Staff listen more to what students
are saying

Attendance - use point system

Test

Tell in advance (long range)
where we are going

Too many students not interested

Hork

Talking by students

Work from class to be done outside
of class

Meed another teacher (more teams)

More speakers

Qut of class more

Studying forms of government

Trip to Washington

Get unserious students out

Less talking, more doing

Too much talking (lectures)

Get rid of those not interested

Interesting teacher

Lots of stories

Make us more interested in
answering questions

Too long prior to action

Not enough team time

Speed it up .

Learn the process sooner

What skills and/or information did you learn in this class?

Presentation skills

Positive facilitator skills

Leadership skills

Leadership skills

Workshop methods

Easier in front of groups

Take command of a group

Organization

Leadership

How to talk to people

How to get my point across

Hard work to be a leader .

Can deal more d1rect1y with people
a) from working in teams
b) from forums held in classes

Better judge of people through
working with more people

Taking charge (always wanted to
but didn't know how)

Helped with all school work

~ Attitude changed

Decision making . T

Working together

Not as afraid to talk

Starting to asset yourself

How to organize time

How to organize situations

LENS (strategic planning process)

How to work with people

More flexible/change easier

Can say something instead of
letting it go by

Get up in front and say things

Talk to people more openly

More self-confidence

Workshop methods

Can be up front

Can lead the class

Make decision more easily

Where and/or how might you use this course or skills in the future?

Leadership abilities

Organization applied to business career

Personal planning ahead
Direction of motion pictures or

in my political career

Use it in college to study

Job - working together

Everything - the decision making
Am able to apply to work situation
Assertiveness is always needed

To run my dog kennels

Prepared for the discussion in any group




Interviews - (continued)

(Future uses)

Don't know exactly but it will Organize in other areas of school

In college/law school A way to start out
LENS in lots of ways (committees) Church you groups
Instead of a follower, be a Councils

leader Committees

6. What specific suggestions do you have for next semester?

More personal (treated too much A1l teams work on one thing at a time

Tike adults) More teanwork .
More time for recognition of Repeat course with more extensive
accomplishments training for advanced students
More recognition from ICA staff Have repeat students help the other
Let them know about LENS process new students

Pay more attention to suggestions Repeat students teach part of course
New students review and then take Repeat students get more depth training
off from where we left off on Win teachers over in whole school

plan Be support for student council and help
Be stricter demonstrate that students can do it.
Advisory group for student council More information on what people are
should be function , getting into in the beginning
Teach leadership skills Take only people who are serious about
Teach up front skills student council

Have it run by students

18
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V. COURSE INTENTS ACCOMPLISHMENTS

February, 1982

Following is the documentation which illustrates how each of the
course intents listed on page 2 was accomplished.

THE INSTITUTE OF CULTURAL AFFAIRS ———,
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1. Develop practical life skills such as practical problem solving
which can be used in all situations through the introduction and
use of holistic thinking.

a. STRATEGIC THINKING:

In the essays written at the close of the first course,
the insights of the students relative to strategic
thinking is illuminated repeatedly.

b. UNDERSTANDING HOW THE SYSTEM WORKS:

In taking leadership for the homecoming programs and
during the month that they created the new student
government model, the students were briefed on the
decision-making process already working in the school.
They used this information as they created their action
plans.

c. VARIETIES OF TEACHERS AND TECHNIQUES:

Eight teachers and consultants worked with the group-~"""
during the nineteen weeks. Though there was commonness
in the methods, the different styles of presentation
and facilitation reflected how particular gifts can be
used effectively for team action.

d. USE OF THE LENS PROCESS

The full strategic planning process was used to create
the curriculum for a 12-week period. This same process
was used to create the Student Government Model for
second semester initiation.

20
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2. Construct a leadership demonstration through an information-rich,
action-oriented course content, using a basic educational process
which exhibits continuity of concepts and provides an- imaginal
educational experience.

a. SOCIAL STRUCTURE LINK:

The class visited the office of the Institute of Cultural
Affairs to experience how the strategic planning methods
were used in a consultative firm. A "Class Graduation
Feast" was held outside the building to demonstrate how
any group can add significance to its quarter year accom-
plishments as a team.

b. ALL-CITY LEADERSHIP CAMP:

The Teadership camp was held for 10 representatives from
each of the seven high schools in the St. Paul School
District. The LENS process was used to develop consensus
among ‘the group on strategic directions required by student
governments to improve their school environment._Selected
students from Central High School facilitated the teamwork.

c. CLASSROOM SPACE:

The intentional use of classroom space demonstrated to the
group how the decor of a room can be used to enable teamwork
and inclusive decision-making, and provide indirect motivation.

d. CENTRAL HIGH SCHOOL PROJECT FUNDING:

The decision of the administration to fund a portion of the
teachers consultant cost and provide a part-time teacher from
the existing staff symbolized to the youth that the school
supports their effort and has confidence in their learned
capacities as student leaders.

e. FULL TIME TEACHER:

(see above)

e el
———
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3. Participate in decision-making through increased student participation
and effective leadership demonstration.

a. GUEST SPEAKERS FOR PUBLIC, PRIVATE AND VOLUNTEER SECTORS:

Four guest speakers were invited to the classroom to enhance a
dialogue with the students about leadership development and how
their work would benefit the school and school system, as well

as institutions within the metropolitan community: Betsy Brown
(MNDOT) on “"Leadership Development with the State Governmment";
Joe Nathan (St. Paul School District) on “Project Together";
Rosalyn Carroll (school board) on "Student Involvement in School
Operations"; and Dr. Wayne Jennings (Central High School Adminis-
trator) on “The Role of Central High School in the Future of
Education". ’

b. ALL-CITY STUDENT COUNCIL PARTICIPATION:

Representatives from the class have regularly attended the meetings
and have provided the leadership for problem-solving workshops in
those meetings. i3

c. STUDENTS SERVICE ON CENTRAL HIGH SCHOOL ADVISORY COMMITTEE:

Representatives from the class are now a part of the advisory
committee along with parents, teachers and administrators.
Students have made presentations and led workshops for the
advisory committee. Two have been elected as officers: vice-
president and secretary. The vice-president was required to lead
the January meeting in the absence of the president. :

d. COMMUNITY RELATIONS:

The students assisted with putting on the annual School Open House
order to enhance community understanding of the new image of Central
and to invite full participation of the community in the future
development of Central. -

~n . PRSPUR
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Demonstrate team leadership through providing opportunities to practice
and utilize leadership skills; act as a catalytic force for student
implementation to demonstrate the power of teamwork.

s,

a. CLASSROOM FORUMS : -

The students developed a process to receive input from each
classroom about the task, style and form of a new student
government. They led 38 class workshops and then used the
data to create a document for consideration. Presentations
and workshops were held with faculty, administration and
community advisory group for additional feedback. The results
of these workshops is the framework of the second semester
course. The student, faculty and administration have exper-
ienced the impact that their jdeas can have on future
educational development. .

b. SELECTED READINGS:

Excerpts from books The Ronin, Entropy, and The Immense
Journey, as well as articles-from Educational Magazines
were used in the classroom to provide images of corporate
1eadersh1p, vocational journeys and a clear picture of the
times in which we are living.

c. GROUP LEADERSHIP:

In the second month of the course students began leading
port1ons of their team workshops using the skills learned
in the first month. They prepared and led teams at the
A11-City Leadership Camp. They led forums in all the class-
rooms of the school. They provided leadership for A11-City
meetings and facilitated workshops and conversations in the
Central Advisory Committee meetings.

d. ORGANIZING AND COMMUNICATING IDEAS:

During the course the students used team writing skills and
presentation methods to prepare talks to the faculty, All-
City Student Council, administration, classrooms, visiting
schools, school board members, dlstrlct staff and school
assemblies.




THE INSTITUTE OF CULTURAL AFFAIRS —

5. Build an effective student government model that will function in
the present day situation and use the newly determined student role

models which include participating in the education process and se]f-
discipline.

3
.

a. STUDENT GOVERNMENT MODEL DEVELOPMENT:

Using the conversation, presentation and strategic planning
skills learned in the first month, the students gathered
over 2500 pieces of input from the school in preparation
for creating a new student government system. A document
was created for this input and had been approved for
implementation over the next five months.

R




THE INSTITUTE OF CULTURAL AFFAIRS —

6. Encourage individual leadership decision through experiencing the
difference a leader can make; particularly through performing capably
with an understandwng of obstacle analysis, permitting the students
to think in terms of possibility when looking at the future.

a. SENSING THEY CAN MAKE A DIFFERENCE:

The essays written at the end of the course provide a
montage of illustration of the students' images of how
they have already made a contribution to the future of
the schools.

b. ABILITY AND WILLINGNESS TO SPEAK

The students' ability to prepare for and carry out
assignments to present the class plans and models represents
a later stage of development in the course. During the last
month of the semester, the students made dozens of presenta-
tions to the whole school and found themselves participating
more effectively in the committees and councils within the
school.

HET AR
~

c. GROUP DECISION-MAKING IN SCHOOL COMMITTEES:

The students have used their leadership skills in ongoing
school committees to use a consensus process that enhances
the participation of all committee members. This has been
done in the A11-City Student Council, fashion show, Sno-Daze
and the discipline committee on school assembly behavior.
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7. Enable responsible student action through the practice of conscious
leadership skills and experiencing the power of effective actign. ‘
By providing measured results, students realize their responsibility
as citizens, both in school and in the community. T

i
.

a. A POSITIVE SHIFT IN ATTITUDE TOWARD THE SCHOOL SYSTEM:

Interviews were held near the end of the semester with
each student. The questions provided the occasion for
them to articulate their change 1in relationship to the
school environment. These are included in the appendix.

b. EASE IN FRONT OF GROUPS:

Interviews from the end of the semester provides a
variety of statements on the students’ new confidence
in leading groups. (see appendix).

H

s
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THE INSTITUTE OF CULTURAL AFFAIRS

8. Perceive education as involvement in life through addresswng the
current social contradiction with action so that there is a sense
of purpose in their education. . .

a. OUT-OF-CLASS ACTIVITIES:

The plan for initiating new directions of student involvement

in the development of the school entailed working with existing
groups throughout the school. They ranged from long established
clubs to "homecoming" coordination task forces. Their percep-
tion of the new roles they were adopting and their capacity to
fulfill those roles can be seen in the essays they wrote in
danuary and the class evaluation. See section III.

b. STUDENT COUNCIL WORKSHOPS: v

The workshops held in every class addressed the ineffectiveness
of student government. The input from the workshops provided
the data for the class to create a strategic response and
recommend a new model that would release their involvement in
designing a new operation. tes v

-~

c. DEALING WITH PEOPLE MORE EFFECTIVELY:

The interviews and essays provide insight about the students'
perception of themselves to handle issue oriented conversa-
tions and discussions with faculty, students and administration
in a more effective manner. See sections II and III.

~
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9. Relate the school and community by correlating school liféqto that
of the community. Enable the student to recognize that leadersniy
skills are preparation for real jobs. . oy

-

a. CONFIDENCE IN FUTURE EMPLOYMENT: S .

Students articulate a new confidence in pursuing their

vocations. This is illustrated by Janet Landrum stating .
it was going to be easier to get a job now that she has !
these leadership skills. Other students have stated !
similar feelings.

b. FORUM EVALUATION:

The students reflection on their leadership roles in doing
the classroom forums presented a litany on how their skills
could be used in a variety of circumstances and the applica-
tion of the methods and skills in the current vocational
directions. .

c. CHURCH GROUP: i

Students often shared their use of newly acquired skills in
other settings. One student described how the workshop had
released a church youth group to create a community service
program.

28 -
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10. Create an environment of service to society through action which will

S

effect the welfare of others and encourage participation of citizens.
Through these actions students develop their own images of future
needs, calling for their participation because they see all life -as
related. .

a. FUTURE USE IN COLLEGE AND CAREERS
The essays and interviews provide insight as to how each student

has shifted their perception of their career possibilities because
of the classroom experience.

Pk ot

THE INSTITUTE OF CULTURAL AFFAIRS ——
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1.

Experience the gift of human diversity through a structure which
utilizes and thus demonstrates the enrichment of situations where
a diverse group functions as a team, giving acknow1edgement to
individuals in all roles of society. it

a. ACCEPTANCE OF DIVERSITY:

The essays and interviews indicated a shift in the students'
attitude toward working with a group diverse in age, class,
race and culture. They point to the surprise they exper-
ienced in working on action teams for the Homecoming, alumni
coffee, assemblies and the Halloween Dance.

THE INSTITUTE OF CULTURAL AFFAIRS — .
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VI. _ STUDENT GOVERNMENT MODEL j’-‘

This material represents the work of the class in using the acquired S
leadership skills to facilitate consensus planning for the creation o
of a new student government process. The document is the primary N

reference point’ for building the second semester course in student |
jovernment management skills.

[ [fortural Affg
uth
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— ; THE INSTITUTE OF CULTURAL AFFAIRS

VII. LETTERS OF EVALUATION AND SUPPORT

s enclosed Tetters illustrate how the faculty and administration
rceived the value of the course to the education of the student and
:role it played in building new forms of education within the
isting educational process.
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