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WHY HAVE A PRESCEOOL?

Yhen you work and live in a particular community, you rezlize that there
are a thousand things that need to be done. Why then, out of all the
thoicas, would you choose & do a pyeschool?

Thers axe many answeys to that questicn. Objectively, studies have shown
that in the years from birth to foux, patterns are shaped which last tha
rest of a person's iife. For wmany children, these patterns may be um-
helpful. Thoy may learn to eat the wrong fcoda; they may lesarn that
being dirty is siwply a fact of life; they may learn that they are bad
or stupid ox just generally unacceptable; they may learn that the future
is really cpen only for a very few. These patturns will nevar change
uwless other, more positive images replace them. When you look at the
larger problems in comuunity and society, asong them are apathy and
hopalessness. A preschool is an important way of attacking both igsues.
When paxents know their childrem are learning, when they hear the songs
they sing, when they see a fattez, healthier child than ever before,
other changes get made. Pecple want to know why, and they have now rea-
gons to get: involved, new reasons to change their own wayz of caring for
their family and their commmity. So it is that apathy turns to in-
volvament #nd hopelessness to hope.

A prescheol is not babysitting nox is it simply a "pre-public" public
school. It iz not just teaching children to gat along with others.
Rather, a wreschool ig z journmey. It allows a child to grow from
depnndence tw indepsndence, from xelying only on othars' dacisions

to waking his own. And it 48 a journey for the staff and for the cow-
munity becawse they must also change. Responses o children that ware
aimply the "way it's always been dome" may mo longey be enough, and new
Zespongas must be made.

If you are serious about mesating tha challenyas of poverty, ignorance, a
lack of self~confideaca, vision, and hope, you must atart at the moot.

You must change yourself as well as the patterns that allow these probless
o exigt year after year. If you really want to change the futuve, you
rust dnsl with the present. Children are bhoth the mow and the future,

and the job of educating them-—-in the deepast sense of that word---must
ba takon seriousiy. The journey of lifes is an adwenture which ia in
evury mowent. The journey of 1lifas is here and now. Let's gol




IMAGLNAL EDUCATION

ANTROTAUCTION

(ﬁ) Across the wowld today, p<ople are asking themselves---

"What does it mean o be educeted?" Ia mary countries, people are
largely illiterate. Schooling is ofisn either unavailable or only
foz the privileged few or for such a limited amount of time that

it does very little good. In the more highly developed counccies,
the question seems %o be one of quality. Youth yradvate from high
schocl not knowing how to read; childwen ave offared many different
"programs” which secm o result in lintle education. 2nd finally,
you ask yourself, "What does it mean 0 be educated?" It isn‘t
simply knowing reading, wziting, and arithmetdc, but is also know-
ing how to make decislons given unclear cholces, having skills that
can be used in home or job, or knowing that your 1life is not simply
for ycurself, but that it is many relationships - family, communi ty
groups, state and federal political bodies, and so on. Being
educated is being prepaved to meet life as it comes with all of

its joy and demands and decisions.

. vy The quesiion then becsmes---"How do we get educated?” One way
of answering that question is to say that theve are four steps in
the learning process:

1. Fixst, all of us think in imeges or pictures.

2. These images or pictures control our pshavior.

3. These images may be changed when vepeatedly hit by
new or different images.

4. Yhen our images change, our behavior changes.

An illustration of these stveps as they actually play a part in our
lives may be as follows: Only a few years ago, we ail had certain
imagen of what a woman cculd do. She couid be & teaches, 2 nurse,

a wotner, a waitress, a volunteer worker and so on. She was limited
by her sducation, her "station in life", hex understanding of her
respenzicilities, and her own sense of vocaticn, as well as soclety's
sense of her vocation. Cwar the rast zen or fifteen ysars, however,
our images of the possibilities open to women have changed dramatical-
ly. She can be anything fxom 2 lawyer or an astronaut t a2 truck dzi-
ver or footkall player. Women xow have all the oppoxrtunities of the
past a3 well as a miliion rew possibilities for their involvement,

and their behavior, cutlook and undaxstanding of life has changed.
Examples could be ¢iven for any number of different acpecis of ‘woday's
world~~—-the effect of mackines across the world, the affzct of in-
stant knowledge of world events, how the death of a spouse or a parent
resuited in a brand new way of life for an individval. Xn otner
words. education never stcps. It goas on all our lives, and we

are congiantiy beocoming asw human beings.



J as you educate your cwn children or as you decide to educate in
more formal ways such as preschools, public schools, adult and com-
mgnity aducation~~~yot are attempting to educate everyonz to the
way life really is. We like to think that childhood is a time
of ease, 2 time without painful decisions or siruggles. Yat we
all know f£rom our own childhoods or from our children that aven
an infant struggles wiih being hungry or not having all of mother’'s
attention or being builied by older children. To hit or not to
hit is a decision every child makes---sometimes a hundred times
a day! To obey oxr not, to brush teeth or not, to try a new gare
or not---all are everyday cholces in a child's life. Vhat, then,
do we need to give chiidren so that thay can meet life's challen-
ges? What questions do they need o learn to ask in order to
make wige decisions? Here are four to stavrt with:

~What are my limits in life? (What can I not change snd
therefora must accept?)

-What are my possibilities in iife? (My talents, poten-
tial, Zutuzre?)

~What gtyle do I neced to be both as an individual and as
part of the world? )

-How can I best care for others and for the world in
which I live?

If 2 person asks himgelf these questions when faced with a decision,
vhather to study for a test or have chiléren oy take a cextain job,
he or she will mzke clearer, wiser, and firmer chorces. These

are the questions which lie behind what we will call imaginal
education.

‘> One final thought: In order to answer thoege questions, each
of us needs to look at what things we nave to help us. If you ask
yourself "What job should I take?" and vou take into account not
orly what you want to do, but also what bchs awe available, what
training you will need, what the future is, and how that job

its Ilntc your aims in life, yon will greatly expand the mumber
of choices. If you lock only at your desires oy the available
openings, vou limitz vour choices. The same is true whan yon ask
yoursel? what vou are capable of doing. You have cme pictuxe of

yourself, vou family hag another, a total stvanger or a different

set of cilrcumstances may present an entirely different view. Think
of people you've known who have shown great courage they didn't
balieve they had or talents no one elge thought they possessed.
Many times in 1life, you are vaquired to do the "impossible", and
strangely encugh, vou £ind yourself anle vo do it simply because
it must b2 domz. Perhaps the following picture will be heipful

in locking at 2ll the Factors in a decisicn, a rainbow of life:



II.

All of these are aspects of any decision from the simplest to the most
It is a tool to help us make the most responsible decisions.
While it would be nice if averything were as "right and wrong" as what
is "2 plus 2", this is geldom the case, and we need to teach our chil-
dren how to choose between righi and right and wrong and wrong.

complex.

TAST

TUTURE

(What has been done7)

PRESENT

(What needs 4 be done?)

We

need to teach tham to view decisions not as fearful moments, but as
challenges.

IMACIRAL EDUCATION
‘| With all this in mind, how then do we create a day, a week;

a year or thi.ty years that will really educate people? In imaginal
education, therxe are Ffour major areas of the curriculunm.
-be done in an hour, a day or a month, but they need to be done in

ozder to aducate.the total child.
which names these areas

They._may
The following is a simple chart

and gives you an idea of what each area

1
A

i

contains:
AREA QTHER WORDS CONTENT SUGGESTIONS
BASIC Cbjective Reading skills, writing sikilla,
- Intallectuoal math skills, language skills
Mental skillg
REIATION~ | Social Pamily, ccrmunity, nation,
AL other ralation- world, universe, ruies & reyu-
ships lations, othexr cultures, his-
Reflactive tory, living with others
PSYCHEO~ Individual Physical and emotional needs,
LOGICRYT, Personal self in gocial relations, love,
‘Subjective meaning, individuval creativitvy,
Interpretive talent self~image
SIS, SRS cam -
IMAGINGAY, Decisional Limits, possinilitiea of gelf
Vocational and worlid, individual life
t Depth response style, heroes, qualitiss of
courags, risk, compassion, cara,
new images of zelf & otheys.

As you can zee, there is no asparet o0& beinyg a human being that cannot
ba teuched uszing vhese fouy aress of goneern.

dren who are simply smari---you a'to want childven

don 't
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and caring.

9 As stated before, the four aveas can be arvanged in any time

Frafe. A high school clags way spend its hour doing ten minutes

on the hasic skills for the day, twenty minutes or how to use these
skills in daily life, fifteen minutes on individual questions, and
7ifeeen minutes in vole plaving a life situation and reiflecting on
it. For purposes of this booklet however, we will emphasize imaginal
education for preschool age children, 0-6 years of age. You might
have twe hours, a helf day or a full eight hours, but in any sita~
ation, vour job is to touch all four areas and to create happenings
for ‘che children. The guestion is how to schedule _your time to most
effggséxglzcgéuggsgf==?ﬁé following picture i€ & suggested xhythm

£o% a full-day progzam:
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You can see that the day includes a deSinite opening and closing,
four curriculum periods, supexvised play acrivities, nutrition

. and gencral health care {rathrvooming, handwashing, naps). Every

migute is learning, and 30ngs and rituals are used to begin and
end the Gay, the meals and snacks, as well ag to maxk shifts---
taking 2 nap, going to the bathroom, ste. The four major cuc-
ricnivm aveas aren't simply sitting around a table, but include
trips, dancing, art sctivities, movement and storvies. Fres time

- may be organized games. races oL dances as well as individual

and group free playe--indcors, outdoors, running, racing, hokey-
pokey, kall games, sxi Jo om. Acrivities are desicned %o meet
the*chiidren(suphysicalvanﬁ“meatai—capab&&%&ias~ It is designed
to be consistent, vet suzprising, demanding, yvet delightfull

3 A final copsideration is how you create your space~--2ll of Le——-
clagscoom. hallis, kitchen, bathroonm, diaper area. MNany of the chil-
dren you teach will come fzom hapes that don't enjoy cleanliness,
neatness or privacy. Your scncol, wnather it is a room, & Zzeat,
or a concrate slab, needs to e 21l of those things plus gome.
Pictures, Jesigns, mebiles, and posters nesd to give every child
new images of the world, his comauznity and himself. You need %o
nave children's work &iong with teacher-made desor. Arxange for
noisy and cuiet areas, JIoup and individual space, eating and play
sections.



£IT. WOOLS & ACTIVITY SUCCESTIONS
Very few of us happen to be koxn with a lot of imagination,
and creating sctivities for children day after day gets harder aad
harder. Yet all of us can develop our lmaginations with a Iittle
help from scme general methods and suggested activities. We will
Zind out what works and what doesn’t by trying a milllon diffevéent
things. We will leayn that what may not work with one group will
be fantastic with another. We will £ind that one thing kicks off
our imaginations to other things. A teacher’'s life is never dulli

The most bagic method in imaginal education is the art form
convezgation. It mey be used with pilctures, music, poetry, stories,
trips or any other experience; as well as a convergation in a disci-
Pline situation. It is simple, coumon zense veflection. A series
of four guestions with variations tc sult the sliiuation allow a
parson to express the objective data, his vesponse to it, his
interpretation of how it fits into other relationships, and his
decision about it now arnd in the future. The following chart
illustratss the question level and sample questions:

LEVEL SAMPLER QUEBSTIONS
Avt Foxin {Plcture, posm, etc.) Diseipline
1. OBJECTIVE wWhat objects do you sew? colors, | What happened? Who .}
shapes? What animalg did you wvas involved? How
sea@ at the zoo? did it start? ;
2. REFLECTIVE What emotions do/did you feel? Wleze you angry? How f
Wiere did you laucgh, czy, gt do you feel now? How 1
rad, get frightened? does tha other person
feel? g
3. INTERPRETIVE Pell a story about this paint- Did your action really
ing. When have you expereinced help? you oxr anyone 3
gomething like this in your own elsa? Did it solve ;
iife? the problem really? }
o ]
4. DECISIORRY, Name the painting, trip, stoxv What are you going to |
in youx own words. Eow are you do naxt time? What !
differeont from having expervienced] zhould T do to remind {
it vou that this isn't !
accsptable? g
{
!

This is a wvoxy fiewible method and can he uzed almost anvvwhere. One
imporiant thing o remaber is that the fourth level, the DECISICHAL,
iz very individual. Bipecially in digeipiining a child, you can’t

v
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et CXY, Or you can vome hach : 2 ather childran and not vy,
iCrying in the classroom is not a choiee, geing with mothae is not
a choice.) The chiid may @ecide to aray and Yy, Teacher nes
rewuxn periadically and say again wnatr fhs -x.oir,as avrie.  Miae 1
out of tem, o abont the thi-~ vislt, the child will settle Ao
and make a new Jdacisicn. With the very yoone chxld, she (sachar
nay sinply rehoecrse the situation, bur you nead o keen rhe cheices
before a child. obvi cw,‘-f this maihod tabes mire time, jmi wo'se
21l aware that only spenbing o unreaiistic hreats ueidem work,
and if they do, the loager~zange tesul+s Ay it he o what we want.
Don’t threaten a «hiie wich 4 thiods yeu fnow wrn: von's én ing r-;;ttfn‘e'
hov much you may Feel like 1i}  You aronie Coling o braak nis
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Horsery, Zeik.

Painting with fvet, aeri _. fuscks, bolis; looking
at great paia%ings or childzenis worl, cutting/
pasting, beans, wecks, paper clisa, clothes pins,
macaroni, rice: tra-iag body
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Iv.

THE STAYF

Last but certainly not least, we need to discuss the steif.
There are certzin qualities to look for in individuals---genuine
love of children, praferably a little expexience, patlence, and
sealf-digcipling. But these qualities come in many &ifferent
combinations. Scme teachars may be firm disciplinarians, scma
may have the patience of Job; acme may be sericus and cbjective,
otherg way be iively and a little crazy. Children need all those
different styles, and you zneed tn ask yourself what king of taachax
you are and how youn can work best with other gtaff.

Beooming a gtaff that really works together is a journey.
People always have their own idexs of how to run things, and it takes
time to work out methcds of talking issues thxough and reaching a
decision. A couple of things are sbaolutely essential, howaver.
Pirst, you need requiar teachers' meetings that incliude not only
businass, but alao fun. These don't have to ha evexy day, but
they do need to ba consistent. Celesbrations ocutgide the achool
are also imporgtant. Take trips togethes, have & Christman pazey,
and 80 on. Secondly, you need "uniforms"-~--gomething bright and
attractivae , chogsen by the teacherz (aud probably made by them!),
and worn every day. The uniforms have value not ooly practically
{you don't have to worry all day about dirty little hands and
botkomst}, but also a way of birding ¢ha staff together. FEvery
¢ima you lock at the other staff mexhers, aven i€ vou axe mad
or ivcitated with them, you are remirndad that they are there for
the seme purpose as you are~~-to cave for the childran, the acheol,
and the comrunity. .

teaching is a fact of 1ife. You teach avesyone you come in
coatact with simply by how you act and what you chooss as the La-
portant things im life. Teachers who look at teaching as only 2 1ob
#ill not do wall, nox will they be happy., for as a teachar, you
are gonerally overworked, undexpaid, and uvnappraciated---at least
in your ow¥n mind: Teaching isn't just a joh, it is a yocation~—
& tank which calls for more time, moxe enswvgy and more imagination
than money coald avery buy. But teachers change livas, even as
they themselynes changea. By changing lives today, you change the
future, yon offar people new hope and new peossibllities for their
lives, in zhore, you crerte history. What sore could you ask?
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STED TATIOHELE 2OR

SIOFE MEETINGS

AND ASSIGNMENTS

HMON TURS WED THU FRY
A lock at the Study or work CURRICULTH Vioxk by classesy CELEBRATION
week ahead/ by classes on WRITING to write daily | {Special
prepare ma- decor, materials curziculum tai~ refmeshinents
terials for chiléren's ze- lored to age extc.
week sords, etc. group
AREAS COF RESPONSIBILITY FOR STAFF (Asesign staff to "gun” or lead certain

areas of the iife of the schonl.

i. Parent

Assignment depends on number
complexity of actavities, and general local situation.):

2. Health records/Daily Health Check (Immunizations, Heath
lations, ete.)

O WX IO UL M&L W

-

Curriculum
Deccr,Bulletin Boardsy
Bulilding/Faciiitcy uvrkeep {inside/outside)
rLodenus
Financial recozds
Trips & calelxations & fund~raising events
Pubiic xeiatinns (newspapers, kFagazines, polivical stracturae,
Zahicol zecretirv/itreasurer

of starf,

dapt. e~
P

ees.)
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YEEXLY TEACHER'S MEPTING O8 CURRY
zmqgeumd day; wedmnﬂarg

X. OPENING RITUAL

('_,

Wbo bullds the new (town, viliags, etey)?y

~¥e do for every mam..
( Who decides tha future?
We do for every men. OR Better yet, wxite @
%o lives the new style? ritual for your own
Ke do for every man, atafs,

Alls The city. The futuve. The style demanded.
We 4o it for evary man. Yeah. Yeah,

C

IX. COMVERSATION

1. mthavabeenthohighpolnmof the week
Evants gou rewamber. (Thursday - Tharsday)
2. What have been the most succeseful events?
The least successful events?
3. %hat 4o the children know now that they 41dn't know las week?

4. 1ook at nex: waek’a thomes. mudomohua:umaawmwm
end of next week? (activitieg, 8kills, concepta)

S. Ave there special aveats next weeX in ths community or woxld that
call for spacial activities? (holidays, mothex’s day, visitoras, festivals)

IIX. WORKSHOP TO CREATE GURRICULIM
1. Mstmk'sthmanddauytopiceoahoammotuhc

CLIMATRE
Summer Waterx Wind Storns Seasons
Concepts
C Songs
Azt Act.
Trips
Phys. Act.



III. WORKRSHOP con'td

2. Get out as many ideas on each of the following as possible under
each day.

1. Concepts to be learned ~ for esample, "Sun is hot,"

"Wind is invisible", ete.
2. 2. Activities (refer to tools chart) chiidrenm could do, for example

tfees representing the fourw seasons.

3. Stories, for example, watexr - "Noah's Ark"

4. Trips; for exapmle, planetarium

5. Physical activities

6. Songs forthe week; for example "We 1live in the Universe"

3. Have whole group create Monday’s curzicuzlum, then break into 2 teams
that each create two days of curriculum. (How you do this step depends
on the number of staff. The point is: write the best curricudum
you can the best way you can.)

4. Come togethexr, share what you have, make suggestions and give to
teachker in charge of curriculum to write up and distribute,

5. Lizt all matexials needed, pzcple who need to he asked to visit

and who will o that, trips and avrangements for coming week. Nake assign-
ments for coming week. Make assignments for all tasks.

IV. BUSINSSS

1. Digcuss any issues reiative to scnool that need to be discussed. Xake
any mid-week changes thaz need 0 be made.

V. CIOSING RITUAY

¥Whe are you? I'm the greatest.
Wheze aze You? In che univarse ORrR Cne of your own

Whare are you going? To dance to 1life. choob ig.



