, THE CRISIS ICf 4 (‘f

Introduction

Something now is happening in the 20th century. Kenncth Bouldinglcalls
it Post-Civilization, othcrs call it Post-Modern. What cveryonc cxperienees
is an uphcaval in the fori of his common stylc and common mocd. Our cxpe;:w
icncc of this cultural reveluticn produces an internal response-—fcar, OVE-w-
whelmedness, paralysis=—all raising basic lifc gquestions to consciousness.
In this situation wc f;; te escapc the address of our times and rctreat
inteo the past, but wc arc bombarded with, "somcthing ncow must Le created;"
"what wc have donc is not enough."

Scnsc

We havc wvitncsscd in our time a radical shift from a Neouto
Post-Einstcinian world. The universe is no longer scon as dual, substan-
tial and static but unified, relational and dynamic. It is no longer pose
sible to divide thc sciences and the humanitics into isolatced disciplincs,
To analyzc a ghetto child or his nceds as though he were "disscetable!" is
a methed proved inadeguate, Inm the 20th contury pcrsons arc vicwed as no-
thing less than the sum--and cnergy of couplex and dynawic relationships,
Thc 20th century child must have a total context in order to sort ocut data
from life expericnces. Hc will understand before he is ten that it #= noi
possible to achicve a final goal in lifc., His training shov 1ag illusinate
the fact that all goals arc opcn-cnded and changing within a radically
changing world.

Stylc

We nave witnessed a shift in common style frow rural to urban~-from
a vworld of simplc time and fow indivicduals %o ihc complex sciicdulcs and
rclationships of wmass socicty. At General Blectric or IoB.M. o ciie (als
personally to the boss to acii for a raisc. Thc Union, or struciurc de-
signed for nass society porforus that function.

I‘..\..la.nf, 100t 1 TaAC Sals=-
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clmced by the complexity, and asking thce guestion ol survival
part of boing human. Wc do snow that developing rigid patiterns will never
§ @y kair cvery Thursday) nor longing
to know about the bus_driver's family sincc there is a differcnt driver
every day.

e
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malie life simple again (cven washin

Mood

We have also witncssed a shift in Common meeod in the sccular revelu-
ticn. Basic lifc questions are no longer raised at the edge of lifc--at

the edge of expericnce or Vision. AMnswerc arc no longer eternal veritics

supplied by authoritics. Therc arc o0 many "authorities" availablc to-

the midst of evYeryday opcraiions and
But {o conscigusly inveni a medol
ty of any cituation fillsTus with terro:r. Evc
. can =now his cun authenticity in preciscly this
Situation--thus the pvaralysis.
in every ambiguous Tontext.
contextual rosp

day! Rathcr, life questions arisc in
can only bc met with temporal models.,
in the aidst of the ambigui
20th contury man anows or
locel-building becomcs thc human res

Being human is building the most ad
onsc tc cevery situation.



Onward

Tais crizis and thorcfore the crisis in cducation is the crisis of the
20th century on planet Earth. Thc stxrugsle of our civilization to shift
is profound, raising many questions and cveiiing much struggle to cscapce.
The demand on us is te takc our siand as lucid, scnsitive amcen and assum
responsibility for building the tesporary models and structures demanded,
We swust build curriculus which anticipates the futurc, as to scnse,y style
and cood. We must design human structurcs which arc bornc not out of g
naive longing for tiscs past but which embrace the fcarful posscibilitics
of exactly this world.



INTRODUCTION - CRISES IN EDUCATION

THE SITUATION OF EVERY HUMAN BEING 18 THAT HE |8 FACED WiTH THE CHAQS .OF. BX+EFENCE—ANT HI3
BTRUGGLE 18 TO MAKE BENSE OUT .OF-A-HFE—ORTU B |VE BRDER TO THE CHAOS JEAN PlaGET DESCRIDJES |
. ASTA" PROCESS THE!INFANT GOES THROUGH IN ACQUIRING OPERAT{ON OR |DEAS AND  BTRATEGIES,WHICH

" HUMANS ACQUIRE FOR COPING WITH THE WORLD. FOR HIM, INTELLIGENGCE 18 AN ORGANIZING ACTIVITY
IN ANY BITUATION, BE IT AN

1®
INEANT DISEOVERING HOW HI§ HANDE_AND_F | NGERS WORKy—kEARNTNG 1O !
IMITATE FROM AMONG ALL THE SOUNDS HE iHEARS, THOSE OF HUMAN LANGUAGE, OR AN EIGHT YEAR OLD

N |+ 24 M e S I S
8TRUGGLING TO LEARN LONG DIVISION, OR A TEENAGER PONDERING.THE QYNAMICS OF-RELAT /l
'THE OPPOSITE SEX, OR AN ARULT TBERUSGETNG WiTH THETAMGTGUITIES OF THE WORLD SITUATION, /%

MAN 18 PUSHED TO DISCOVER RELATIONGHIPS OF MEANINGS/OR PATTERNS IN THE COMPLEXITIES OF HI
EXPERTENCES WHJCH MAKE ur His lLiFE. :EQUCATION,4}H& PROCESS OF LEARNING HOW'TO PARTIGIPATE
! H 3 I ‘s - . > N o S——
" {IN THI8 HUMAN ACTIVITY, INVOLVES ;nﬁ'W|soom OF PAST HUMAN EXPER | ENCE ., SKILE~THATTENATLE

A CHILD TO OPERATE IN THE WORLG-ANB-USE-THAT WIBGOM, AND A PARTICULAR LNTERPRETAT(ON OF
HOW ONE VIEWS THE RELATIONSHIPS AND DYNAM| CE 'OF “HUMAN EXfSTANCEi S S d

i ' ’ i , - . -
. H . oL FEEN i s . I . s
CUuRRICULUM, THEN, FUNCT]ONS AS{ THAT vaDOLtci$TRucruns WHICH ALLOWS AN an;uLGUALerWDEzE;*
- WITH ALL OF LIFE, TO' PUT ORDER!ON ALL-OF THE CHAOS. TT 1S COMPREHENSIVE, INTERNALLY con<
8 e L . y ’ . H

SISTENT, AND, TO ALLOW FOR THE|CHANGI|NG WORLD, OPEN~ENDED. THE FORM OF THE CURRICULUW i

8HOWS HOW THE EDUCATORS HAVE DECIDED TO ORDER THE BTUFF og,flsg,105 hOW'ALyiTHE DATA OF mi
EXPERIENCE AND REFLECTIONS;QN TAN'S PAST EXPER|ENCE ARE HELD I@ngHEB,LNmA;ﬁATIONA WAY T
CURRICULUM |8 A-RATIONAL MGDEL (OUILT UPON THE STUFF OF 'LTFE AND IT GECOMES A BAS1C’ DYNAMIE:
OF EDUCAT'ION., = Py ' d o

i . . o
g : i » i
d i . M -

OuR CURRICULUM cOMES ouT OF Li1FE

it . ; I
it . H . oo .
F ITSELF AND EMDOD|ES THE KINDS OF EXPERIENCE_EVERY-{EH#iLD ~
PARTICIPATES IN AND THE RELAT | QNS
CAUSE HIM TO REFLECT AND cscomj

HIP BETWEEN THEMI "EVERY CHILD LIVES THROUGH EVENTS WH] GH
/BELF=CONSCIOUS}ADOUT MHAT IT MEANS TO OE WHO ' HE 1844, (8"
FOUR=YEAR=OLD DLACK. DOY WHO CAN

CHILD IN THE MIDST OF LIVING HA

LT REMEMSER HIS.FATHER AND- HATES HIS DlG svbté%.) - EveRy
B VERY PRACTICAL PRODLEMS TO SOLVE, _|N THE,MIDST.-OFj ACTING'
OUT BOLUTIONE TO THESE PRODLEMS): HE DEGHNE TO JUILD SYSTEMS OF THEORETICAL SOLUTI6NE. WHILE
ACTING ON THESE THEORIES, HE ALWAYS F|NDS HIMSELF ENCOUNTERING THE TOTALLY: UNKNOWN, UNPRE=
DICTABLE MYSTER|OUSNESS OF L;FEEFHAT DREAKE IN HIS .ORDERED WORLD. FOR INSYAREE, EVERYONE
HAS TO DEAL WITH THE 188UE OF SURVIVAL. ‘ ,
STREET 15 A VERY PRACTICAL.EXAMPLE. |F YOoU~DON'T LEARN HGW To 0o |
YOUNG. S0 YOUNGETERS LEARN To Lidok DoTH WAYS,
A CAR |8 COMING AND TO JUDGE THE!SPEED AND DECI,
ACROSB. BUT HE CAN NEVER REALLY!WRAP UP THAT P
THEORIES afD DECIDED To GO ACROS§-A TRUCK MAY C

T CORRESTLY, YOU'DIE .
WATCH THE LIGHT TO FIGURE OUT HOW FAR AyA@
bE ON THIS CASIS IF THERE 18 PimE TO;GET N
ROOLEM, FOR EVEN WHEN..HE HAB--FOLLOWED THE .
OME™ RACING AROUND A CORNER AND KNOCK HIM DOWN

: ' ‘ i oL o
THE ImMAGE fHAT HOLDS ALL OF THE .PRACTICAL DATA OF LIFE SITUATIONS TEGETHER WITH THE HELA=
TlénsulpsquN HAE TAKEN TO THEM AND THE MYSTERY OF LIFE,§[§“THATtOﬁLA.TRFAﬁ§LE. THET =
COMPREHENSIiVE MODEL |5’0551GNATEB§+~~THEft|FE TRianGLES, - . R o

, A . : i ; A

s’ -

ON [THE LOWER LEFT 1§ THE PRACTICAL CORNER OR POLE WHICH HOLGS THE KIND OF SHOWED-UP-NESS
MAN, 184004A8. AN INDIVIDUAL, RELATED TO A FAMILY,

SITUATION IN THE MIDST OF A PARTIGULAR" CUL TUREY YON "THE LOWER RIGHT CORNER I8 THAT DIMENS]ON
OF LIFE WE CALL THE THEORETICAL, A

! . A WAY OF DEALING WITH. THE PRACTICAL OR. A WAY orfasruscyrﬁe:
~uPoN MaN's siTuATION. THE BCIENCES SHOW How MAN ‘RELATES To HIMSELF (PSYCH), TO OTHERS
(so¢|OLocv), AND TO THE PHYSICAL WORLD (NATURAL SCIENCE). THE HUMANITIES REPRESENT: #
REFLECTFON UPON THIS RELATEDNESS-;FOR EXAMACE, PEVCHOLOGY ! 18 THAT ‘WH]cCH ALLOWS MANTO SEE
HIMSELF IN RELATIONSHIP ToO HIMBELF, TO OTHERS, AND .ART,[§ 'THAT .DIMENSION OF LIFE "THROUGH
WHICH HE REFLECTS UPON THOSE RELAT|ONSHIPS AND EXPRESGES. HIS ‘FEELING ABOUT THEM. "SocioLoGy
DEAﬁs WITH THE ECONOMIC, POLITICAL, AND GULTURAL 'uéo|~s~§@s IN LIEE WHILE Hieronv-;ctows
ONE ITO REFLECT UPON THE DYNAMIC lLTERPLA?Jb? THEEE THREE AND To GRABP DIREGT)ON OFE/FUTURE
! PER .CORNER OF THE LIFE TRIANGLE 16 THE

S

TRENDS AND TO CE PRESENT TO TIME |TSELF. ON THE : bP
yNBYPONOMOUS OR DISCONTINUOUS DIMENSION oOF LIFE, ;- :
! ‘ i : ; | 7 R R B
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ForR THE cITY cH] LD, LEARNING _TO. GROSS- ARG I

"AND IN THE MIDST OF. A.PARTIGULAR -LOCAL™ .
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THE ART FORM METHOD 18 MANIFEST IN THE DYNAM|CS OF THE LIFE TRIANGLES AND 18 USED OVER

AND OVER AGAIN IN ALL DIMENEIONS OF THE CURRICULUM, TTHE SESSION OR SEMINAR DEGINS WITH
THE LIFE SITUATION OR THE OBJECT{VE RAW DATA |N THE 61TUATION. THE GROUP GETS THIE W]SDOM
OUT IN QUICK ODSERVATIONS THAT BRING THE ENTIRE ODJECT OR SITUATION TO CONSClOUSNESS, THE
GROUP |8 THEN MOVED TO THE NEXT STEP WHICH ALLOWS THEM TO REFLECT ON THE RAW DATA AND TO
CECOME |NCREASINGLY INVOLVED W|TH THE G1TUATION, LEADING TO DECISIONS ADOUT THEMSELVES |N
RELATION THE THE SITUATION. THE THIRD MOVEMENT 18 TO THE INTERPRETJVE DIMENSION WHICH
PERMIT6 BELF=CONEC]OUSNESS IN DEPTH DECISION OF HOW THEY THEMSELVES ARE RELATED TO THAT
ONGOINGNEESs WITH A GROUP THIS METHODOLOGY 16 CARR{ED OUT THROUGH THE ABKING OF QUEST]ONS
IN A SEQUENCE LEADING FROM ODJECTIVE TO INTERPRETIVE. BUT THE SAME DYNAMIC |8 PRESENT IN
THE STRUCTURE OF THE RELATIONSHIP OF THE TRIANGLES TO ONE ANOTHER, ALWAYS J3EGINNING WITH
THE ODJECTIVE LEFT HAND CORNER AND MOVING ACROSS TO THE RIGHT AND THEN TO THE TOP CORNER.

Pe.2 OF INTRODUCTION = CRISES IN EDUCATION



. INTRODUCTION - IMAQINAL EDUCAT JON

THz PROZESS OF ESTABLISBH{NG A COMPREHENS | VE CONTEXT, EXPANDING CONSCIOUSNESBS THROUGH MENTAL
?H'??ZRTNG, AND ENABL!NG THE CREATION OF A SELF-CONSClOUS STORY=~=ALL OF THESE ARE THE
~<EBARY FUNCT:ONS OF EDUCATION IF IT I8 TO MEET THE DEMANDS OF THE TWENTY-FIRST Century,

NZ

IT Is ¢ eAR THAT we ARE LIVING IN THE MIDST OF UNIVERSAL CULTURAL UPHEAVAL. WE KNOW THAY
MAN '8 ;MAGES 0 THE WORLD AND HIMSELF ARE IN PROCESS OF RADICAL CHANGE. THERE ARE NO PEOPLE,
NO COMMUN:ITY THAT ARE NOT AWARE THAT WE LIVE IN A GLOBAL SOCIETY. No LONGER 18 1T POSSIOLE
TO LIVE WITHIN A CAREFULLY DEFINED COMMUNITY WITH A PART|CULAR GROUP OF PERMANENT FRIENDS,
THE FORCEB oOF URDAN{ ZAT:ON, THE BCIENTIF{C REVOLUTION AND SECULARIZATION HAVE DESTROYED

THIS L'MITED VIEW OF HUMAN EX.BTENCE, THRUSTING EVERYMAN INTO THE MIDST OF THE GLOBALJTY

OF Hi8 LOCAL 8:TUAT:ON.

IN EDUCATION :T Hasg DECOME EVIDENT THAT THE CHILD MUST Bg PROVIDED WITH A COMPREHENS]|VE
OPERATIONAL CONYEXT OUT OF WH{CH THE MULTIPLICITY OF HIS LIFE EXPERIENCES WILL BE ORGAN] ZED
INTO A RAT}ONAL PATTERN. THE EMPHAS!S IN THE 20TH CENTURY MUST BE ON THE CONTEXT OUT OF
WHICH HE OPERATES A8 OPPOSED To JUST LEARNING ODJECTIVE DATA. |IN OUR CONTEMPORARY WORLD WE
AKE TONTINUALLY BOMODARDED W|TH IMMENSE COMPLEX DATA WHICH HAS NO §0CloLOGICAL FORMe A PER=
80N 8 CONTEXT WiLL DETERMINE HOW HE RELATES TO AND ORGANIZEB THE CONTENT OF THIS CHAOTIC
EiTUATiON, HOWEVER. IT MUST DE REMEMBERED THAT ANY LIFE SITUATION PROVIDES THE RAW DATA
FOR DEALING WITH THE PRODLEMS |N HUMANNESS, FOR IT |8 ONLY |N THE PARTICULARS OF HUMAN
EXISTENCE THAT ONE CAN BEGIN To MEANINGFULLY DISCUBS THE NEED FOR THE COMPREHENS|VE CONTEXT
FOR LIFE EDUCATION., IT 18 CRUCIAL THAT THE STRUCTURES OF EDUCAT]ON HOLD THI8 TENSION
DEVWZEN THE PARTICULAR CONTENT AND THE UN]VERBAL CONTEXT, GIVING THE INDIVIDUAL THE POSS|=
BIL:iTY OF APPROPRIATING AND DIRECTING HIS LIFE.

Tu:s can DE ACCOMPLIBHED V!A THE INTENTIONAL PROGRAMMING OF THE MENTAL PROQESSES OF THE
CH.LD, DEGINNING AT BDIRTH AND CONTINU|NG THROUGHOUT LIFE, WITH GLOBAL AND FUTURICALLY
ORIENVED IMAGES AND DATA WHICH WILL IN TURN PROVIDE THE CHILD WITH THE NECEBSARY DASE FROM
“IiICH HE CAN V{EW THE PARTICULARS OF HIS EXPERIENCE, THE RESTRUCTURING AND EXPANS|ON OF
AN IND!V{DUAL ‘2 CONTEXT ENABLES HIM TO RECREATE HISB PABT, PARTICIPATE CREATIVELY IN THE
PRUSENT; AND FORGE OUT THE NEW !MAGES OF H18 ROLE IN THE FUTURE.

EDUSATION HAS THE ADDIT: oONAL TASK OF PROVIDING THE MEANS DY WHICH A PERSON CAN FORMULATE A
ECLF-CONSCiOUS STORY THAT WILL SUSTAIN HIS VISION OF WHAT IT MEANS TO BE HUMAN. SOREN
KteRneGAARD HAS BAID [N W's BOOK, THE SICKNESS UNTO DEATH THAT AUTHENTIG SELFHOOD OCCURS
OHLY WHEN MAN RELATES H!MSELF TO HIS OWN SELF, AND WILL TO DE THAT VERY SELF HE F|NDS
HIMSZLF TO DE. EVERYMAN :§ CONFRONTED WiTH A GIVEN EXTERNAL LIFE S8ITUATION TO WHICH HE

HAB AN iMMED!ATE RESPONSE. Hi§ BELF-HOOD AR|SES A8 HE |8 SELF=-CONSCIOUS ADOUT HIS ATTITUDES
TO WHE EXVERNAL SiTUATION. THI& 15 SOMET|MES REFERRED TO AS "THE LEVEL OF SEGCOND REFLEG=
TION¥, |E ONE STAND:NG BELF~CONSCIOUSLY DEFORE HIS ATTITUDE TO THE GJVEN 8I1TUATION, IT |8
HERE THAT ONE CAN DECIDE YO DE ViCTIMIZED DY THE SITUATION AND HIS IMMEDIATE RESPONSE, OR
H- CAN WILL TO LI!VE N THE M!DST OF THE BITUATION AND HIS RESPONSE. KIERKEGAARD HAS BAD
THAT AUTIIENT!C SELFHOOD ARISES ONLY ON THE THIRD LEVEL OF REFLECTION WHICH |8 THAT OF WILLJNG
TO BE THZ SELF THAT ONE HAS DECIDED TO DE, THE AIM OF EDUCATION IN OUR DAY IS TO CREATE
THOSY WHO REFLECT ON TH:S THIRD LEVEL. |N PRE=SCHOOL, THE EXTERNAL SITUAT|ON IE§ OFTEN

THAT ONE CHILD HAS DITTEN ANOTHER. THE IMMEDIATE RESPONSE OF THE "OITTEN" |8 EXTREME ANGER
Towarp rHE BGivERY, THE sEconD REFLECT]ON OCCURS WHEN THE OITTEN CHILD DECIDES HOW TO
RELATL TO THE FAGT THAT HE I8 VERY ANGRY. HE May DECIDE THAT HE HAE OTHER THINGS TO BE
CONUIRNED WITH: GR hi MAY DECIDE THAT ANGER I8 JUSTIFIED AND 185 SATISFIED WITH HIMSELF FOR
RESPONDING, THIRD LEVEL REFLECTION OCCURS WHEN HE CONSCIOUSLY DECIDES TO BE THE SELF WHO
DE‘ILZD ONE WAY OR YHE OTHER. EDUCATION SUSTAINS AND INVOLVES THE CHILD IN THE M|DST OF
THIS 5 RUGGLE W!TH HIS DECIS'ONS ABOUT HIS EXTERNAL CIRCUMSTANCES.

Thz BAEiC TooL BY wH'CH THIS& CAN OCCUR IS THE ARTFORM METHODOLOGY. [T |8 THE METHOD OF
INLUUTIONALLY ORDER’NG QUEBTIiONS WITH A DEFINITE PROGRESSION OF CONSC]OUSNESS. THE FOUR
PHAZIIIS OF THE ARTFCRM METHODOLOGY ARE: 1) THE ODUECTIVE == DEALING WITH THE IMMEDIATE RAW"



DATA OF A GIVEN SITUATION, "WHAT DO vou S8EE, HEAR"; 2) THE REFLECTIVE,=~ THE ATTITUDE OR
RESPONSE ONE TAKES TO THE EXTERNAL SITUATION, "How DID YOU FEEL? WHAT COLOR CAME TO MIND?";
3) THE INTERPRETIVE —m HOW DO YOU RELATE TO THE ARTFORM SELF=-coNsclousLy, ™VHERE wouLD vou
PUT THI8 IN YOUR HOME?"; anD 4) the DECISIONAL =~ THE IMPLICATIONS OF YOUR DECISION, "WHAT
WORD WOULD YOU ADDRESS TO THIS ARTFORM?'. IN THI&8 EXPANDING OF CONSCIOUSNESS, SELF=CONe
SCl1OUE REFLECTION CAN DECOME A PART OF THE NATURAL PROCEES OF THE CHILD AND THUS RELEASE
THE DEPTHS OF HIS OWN CREATIVITY. HE caN DECOME AN AUTHENTIC BELF]

THis DYNAMIC OF EDUCATION CREATES THE NEW FRAMEWORK THAT GIVES THE INDIV]DUAL PERM|SSION

TO STRUGGLE WITH HI S8 LUCIDITY, TO CREATE A FORM FOR HIS CONCERN, AND TO POINT THE DIRECT]ON
FOR HI8 CREAT]VE INVOLVEMENT 1IN HISTORY, THE FUTURE OF THE WORLD DEMANDS THAT WE VIEW AND
STRUCTURE EDUCATJON A8 A WHOLE THAT PRODUCES COMPLETE, AUTHENTI!C INDIVIDUALE CAPABGLE OF
RESTRUCTURING THE CONTENT OF THE T|MES TO MEET THE DEMANDS OF THEIR GIVEN 80CIOLOG]CAL
SITUATION,

Pe 2 OF INTRODUCTION - ImacinaL EpucaTion



CHILO'S ZUCATION

Today's child, in bis world of conotant factual bombardu:ent, has
Lecome ore seli-conscicusly ducié bui lacis the forms that ailow

hiu to rzlate tc that lucidity, That lucidity in tinme becomzs simnic

cducatlciaal wust enable reflectivanzsc

Loy
o
(03

cynicisz. Data if it iz to
in conerste experiences, This alls s a stucent to appropriets a
seli iuage, cne giving him psermission to e Zuman in both a sclitary
aiin. sccial dynamic. Seli-ccnscicusizss 2uerges as the chiid rucrea
tarough painting, role playing or stcilizs th: evants shich ar:s sigii-

ficant 2z nis 17 %e

Educaticn is Zully meeting ths nceds of teday's child °nly as
iaparts the framesosx cut of vhlch L operates as an individvel fn oa
sociclcgical context. The extent of hls rorlid, hls petentliality and
the iapact on that uiiiverse taught L a dyra.ical seguence Sesand and
enablz hisg relating to his wrerle o~ satively, In our comstantiy ciaa-
ing .orld, the child neceds .to learn to predict the future torsugl
use of ths 20th Century gifts: .ocel bu; ding, and gestalting the

given sltuation into broad opirating

the chilc wust be -1ithin socioclegical Jormiis that chaancl

& h ] AP .
Ris luciiity,

ceonceras and crzativity, giving the child messibilitizs of crarating
respensibly in his society., Tc bz gzlf-c contained, he must begin to
uncarstand his own Creativity ~hich peraitzs tatal particigation in 1i-7:z,
To achieve this the structure s thaz curriculum must cdeal “ILth the
areas cf Dbasic social slills, psychclegical insight intc ta: sa2lf, 4a-

e2laticaships in society ancd the self-liiage that gives hin the 7ision

to be thz totally educated chile *n thase changing tines,

x/////



PROCESS

There are teachers who know the "secret”. They know something
that enables them to relaese their students in amazing ways. Self-
consciousness needs to be brought to what the "secret” is. Effective
teachers are those who know how a human being operates internally and
is obedient to that lucidity in every school structure created.

The way human beings operate is a dynamical process which is
brought to self-concsiousness and enabled by the art form method.

It is a specific step~by-step process. In the following section, this
process will be illustrated, charted by steps, its fuctions described,
and a few warnin gs issued. THE TIMES ARE DEMANDING GREAT TEACHERS.
Great in their ability to live out of and use the "secret'.



o —ten e . e g ———— .. .

EXAMPLES OF CONTRASTING
_METHODS

METHOD I
Two children are fighting ever a toy:m

Teacher says: "In Pre~Schoel, we share .~
right?" 'Since you ecan't share, we'll

take the toy avay until you deeide toi" !

Teacher takes the toy and replaees it on
the shelf, Five minutes later the
struggle is resumed,

In the 19th Century the British set up
a Colonial Governmenmt in Tanzani.

They also set up the British Edycation.
al Structures, operating in the assumpte
ion that that was the w education
should be done, 5.1

e e e e L
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.METHOD II ( Art Form ) . .

Two children are fighting ever a toy:w

Teacher says: "All right, you both wamt
the toy and yeu know that only one
person can play with it at a time, No
ene likes te wait, but that's vhat we
have to do sometimes, What ocan we do?
Take the tey away, you can sit in the
gorner, you ecan keep fighting until you
break the tey, or you can take turns,
Whieh do you think is bestt"

Teacher aygits deeision.

In Mareh 1967, President Julius Nyerere
delivered a speech ,.,. ®ducation For
SelfeRelianca', He began with the
ebjeotive situation Tanzania faced, and
then moved to the Nation's Images of

H
'

Education and Hopes for their children, -

the demands of the Future and the rest
of the Continent and finally built a
new Educational Flan for his Country.

'
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ART FOR

OBJECTIVE

M METHOD -—

LEVELS OF RESPONSE

REFLECTIVE

INTERPRLETIVE

DECISION

that what is;
be open

about your res-
ponse and . rela-
tionship

be comprehensive

:dbﬁTEﬁT your given situadwsmour emotional your larger your image of

ation response context that which is

necessary
F!NCTfsN get clarity on relate your relate self and create response
that what is particular self situatioit: to
to the situation everything else
DYNAMIC intrusion integration expansion action
DEMAND be obedient to be self-conséious

build models
for resnonsible
action




ART FORM METHODOLOGY
T lustration I

DIALOGUE

ANALYSIS

Child always wants to be first in line.
The children are going on a trip, and he

Shildren are golrny
Eohorar{y"dlShphing the arep. '

Ts David, you've pushed Tonya, Craig and
Dexter out of the way. You know that
Tonya was first in line and that
only one person can be first,

Ds Tut' I got there first!

Ts No, Tonya was stand here,

Teacher presents the objective situa~
tion, The child reacts with a defense,
and the teacher rosponds by again pre=-
sonting objeotively what has taken
plaoce,

D: But I wanna be first,

T+ Of course you do, but we don't always
get to do what we want to. Someone
ilways hes to be the middle of the

ine,

Again, the child reacts emotionally.
The teacher moves into the reflective
by acknowledging and honoring that
response and allows self=-aconscious~
neas regarding that relationship,

-._ime.

The class is waiting and I know you want
to go on the trip, Now you can decide
to take your place in line or stay here.

The teacher then begins the interpre-
tive by giving the larger context,
i.,e, the class, and the child*s own
goals in the situation., She then
offers the alternatives,

The class waits, David decides to got
in line and the class celebrates his
decision with a song or ritual

The decision is an in*twrior weighing
up, deciding, and acting on the part
of the child, The class honors that
decision with some song or rite.

I1lustrati
Group of 4 year olds, Teacher reads
Dr. Seuss' story "The Sneetches",

T: What words do you remember from the
story?

Chorus: Sneetches! Stars! Bellies!
Monkey!

T: Goodf Do you rembmber who "monkey"
was?

Chorus: No,

Ts Sylvester McMonkey McBean was the
stranger in the strangest of cars,
Do you remember what he did?

Cls He put stars on their bellies,

T: Right! and what else?

C2: He took them off

on II

Teacher begins with the immediate raw
data of the story. What do they objec~
tively recall, In order to get more
objective content, she coaxes them
with questions about particular char-
acters and activities, The function

of the objective is simply to gain
clarity on what is, Questions shouid
encowrage recall and the teacher*s
response should encourage participation

-
ove
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Nlustration II (cont)

.

DIALOGUE

% ', good, Did you get excited in the
story?

e Yer

Ts Can jou tell us ehpre, Veda?

C3: Sta»s!

T+ Do yc1 mean when the plain=bellied ;
snoatches got stars? |

(s Yes, !

"+ All right, Anyone else?

" +s When they got into a fight!

» When they were all running around '

getting their stars changed! '

v vt Yeahl :

1 Did yea get mad anyplace in the story?

¢ ~russ No, .

ANALYSTS

—~— ——

Here the teacher moves into the reflec~
tive + how did you particularly res-
pond to the story? Questions should
allow the child to be self-conscious/
aware of where he did respond - where
was he happy, mad, sad? Her responses
should elarify the children's answers
on behalf of the class and also in
order to remind clase of different
points in the story,

-

Ts . 11 right, Have you ever known anyone '

% o acted like a sneetch? (blank)
D you remember what the star-bellied -
sn.stches did to the plain~bellied
snestches? (blank) Did they ask them
to their parties?

Chorus: No,

T: Did they let. them play ball? \

Caorus: No, :

Clt Why? |

T: Because they didn*t have siars on °
their bellies, Have you ever knowm
anyone who wouldn*t play with somce
one for no reason?

Cl: Yes,

T: Who?

Cls Dexter won*t play with me beeause I
think he hates me,

T: Why do you think so?

Cl: Because I*m a girl, T think, ;

t

The teacher moves into the interpre-
tive, The first question is far too
abstract for the average 4 year old,
The second question is more easily
understood, but still demands a good
deal of recall. The third question
45 conorete and easily remembered.

The teachew makes the point of the
story and seeks to ground it in an
experienee out of the children*s
lives, This requires intuitive skill
and sensitivity to where they are

in their emotional development and
must be taken with deep seriousness,
Whether 4 years or 40, the interpre-
tive always deals with the depths of

]

T+ Do you ever not play with someone forg
no reason? (blank) Well, all of us !
decide sometimes not to play with :
someone for no reason, What we know !
is that we're not better than anyone
else and no one is better than we
are, and that we all have to live and
work and play together,

J-naggon's iése — e
The teacher begins concluding the con-

versation by pushing one level deeper
to the ¢hild*s own participation in

a partiecular activity or occasion,

She acknowledges that we all parti-
eipate in diserimmination at some

time and that the demand is to acknow-
ledge all people as full human beings.
The possibility is that of a global
society,
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JOURNEY: MOTIF

Journey, as a motif used in imaginal education, is not what we used
to call moral improvement or quantitative progress in arriving at a
predetermined standard, It is an image of significant and perpetual
change in a person's life, Fullness of life, through this motif, does
not mean the accomplishmsnt of a linear journey, but can be imaged as
& computer with all the pwer turned on. Journey is not an optional
process., Lverymna in on a journey from the time of birgh to the point
of death. The life Journey implies expanded experience, deepened
awvareness, and increased ability to be reflective and intentional in
decision making, Self discipline and the ability to relate experiences a
are signs of journeying., A person's journey is marked with significant
events/decisions or pivot points by which he describes his journey and
its various phases.

In order to enable students to be self-conscious of their journeys,
the edudatdr must himself have an image of man's universal experience of
journey., The teacher as journey master embodies the role of the wisew=

scious human being. He is lucid about himself, others, the world and
the times. He stands in Perpetual ambiguity and decides the necessary
action, the necessary curriculum construct. The necessary chagge of
pace in order to release his students to decide their destiny, He is
the one who points to the event everyone else ignored, who asks the
surprising questions, He is the one who th#u his action in the pre=~
sent moment assumes responsibility for the past and the future of every
student. NO TEACHER CAN TAKE A STUDENT ON A JOURNEY = the student
decides to 8%y but the teacher creates the context in which the stu-~
dent decides. The teacher builds the boundaries. The teacher must
understand himself, not as a mechanic or a warden, but an artist,

This is an overwhelming task,



JOURNEY: CURRICULUM

The curriculum is that which gives form to the content of the journey,
It is the primary vehicle in which the journey is taken., It holds the
experience of life in a comprehensive image, It gives us a way to order
the chaos of life., As such it functions as a symbol of the possibility
to confron§ all that is, Through the curriculum we are given a particular
context by which we interpret all life esperiences like a pair of glasses
that are put on and enable us to picture all experiences of life in a
uniform construct. The methodology or the curriculum is the art form
methodology which gives a way to deal authentically with all dimensions of life

at all age levels,
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the relevancy and ordering of questions to correlate with the life prcess
To be effective in addressing the lives of students, the teacher must
anticipate the students operatlng context, declde the particular goals of
each part of the methodology and carefully plan the flow and flexibility of
the process,

The art form methodology is not a'glmmlck to be used llghtly, but a
life methodology enabllng relevant declslonmaklng. It isa powerful tool
which neege,tq\be used w1sely and artfdlly, for finally the teacher who

usea thgeamgthod has deolded to take responsxbillty for the students
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DISCIPLINE: CONTEXT
D

Discipline if used to provoke decision making rather than specific
action is beth frightening and profoundly exciting. How can a child respond
authentically to both the limits and the possibilities of a particular
situation? TFirst he is given a context for action which holds him present
to both the universal and the particular implications. Out of that context,
he is given alternatives and decides which action best fulfills them. What-
ever decision is made he is required to act out his decision. The respon-
8ibility of the group is always to expiate or absolve his decision in order
to release him to move into the future. The child must be given an objective
self~conscious structure of discipline to which he must take a relationship
and make a response., It is orucial that the tension between the individual
and the corporate be maintained; that is, like every man, he is always an
individual within a group and decisions must be mafi@iagnordinaly., To offer
a vision to the child means concretely bombarding him with the givens and
possibilities of his situation. This is the task of discipline,

INTRODUCTION

The context for authentic decision making lies in the tension between
the universal and the particular. The child must be enabled to see the
immediate situation in the larger context, i.e. finally globally., He must
stand self consciously before his life purpose, intentionally ordering his
present activities in terms of his long range vocational thrust, However,
this can only occur in the midst of genuine community which holds him ac-
countable for the consequences of his decisions. It is precisely at the
intersection of the accountability and responsibility that the releasing
expiation must occur, fer the child must be freed from the guilt and fail-
ures of the past as well as its successses before creative participation

in the future is pessible.

SITUATION:

Fentella is refusing to eat her lunch., The teacher realizes that
Fontella must be given a context in which to authentically decide
about this situation. Therefore the teacher says: '"Fontella, when
we come to Pre-School we eat our lunch, Now will you eat it here
as part of this group or in the other room by yourself?'" Note, the
decision is not "Will you eat?" but "Where and in what context will
you eat?" The child is allowed to decide how he will be obedient
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to the structures, By doing this, he is held over and against the
limits ~f his situation and is given permission to authentically
relate himself to the larger context., Fontella has decided not to
eat with the group and therefore proceeds to eat alone in-another
rroms The teacher says: 'When you decide to be in Pre-school, you
may return,'" A ritual of expiation must occur here in order to
affirm the decision that has been made. Tt is then crucial that as
long as Fontella is by herself that : she continually be slf-sonsci-
ously keld up against the decision that she has made, and continu=-
ally shown that rhe can made a new decision to be a part of the
group. After 15 minutes Fintella has decided to return to the
group., The teacher asks: 'ave you decided to each your lunch as
part of the Pre-school?" Whether yes or no, the ritual of expiation
is again pronounced over her decision.

EXAMPLES OF EXPIATION RITES:

Teacher alone or as a group: Fontella decides what she has
to do, in 5th Cith Pre-school.
How 'bout you?

Song: Hurray Fontella}
Hurray Fontella}l
Yes indeed hurray! (repeat)

Again, what is going on in this situation is the art form methodology:

1) The objective situation is the child running up against the
limits of his particular situation; namely, a structure saying
that when a child come to Pre-school, he eats.,

2) The reflective is the child's immediate response to the ob-
Jective situation. In this case it is the child's response of
not wanting to eat.

3) The interpretive occurs as the total situation is brought to
focus by enabling the child to see that the decision is not if
he will eat, but where and in what context, l.e. alone or as a
part of the Pre-school.,

4) The decisional is the actual decision which the child mukeg—-
to eat alone or to eat as part of the Fre-school.

By forcing obedience to the structures (er the limits) of a given
situation the child begins to realize that this is the reality of
all life, l.e. life itself confronts man with limits to which some
response is demanded. And yet the limits and response are always
encountered in the midst of a particular situation; therefore, only
in a given particualr can the authentic decision be made., The sym-
tolic ritualization of the decision forces the child to take res-
ponsibility for the consequences of his decision and yet releases
him from guilt of those consequences to participate.creatively in
the future,
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Another crucial aspect of the discipline dynamic has to do with
a child's relationship to the total group. An individual never under-
stands himself to be a solitary being until he experiences himself as
a social being. That is to say, that he can not develop his individual
greatness outside of the larger context of a corporate group. There-
fore, each individual within the group must see himself as part of that
body and answerable to it. Let us look at a situation which reveals
this aspect of the discipline dynamic.

1) Dexter is refusing to eat his dinner.

2) The teacher says, '"Dester, in mini-school we eat our dinner,."

3) Are you going to eat your dinner with the mini-school, or are
you going to eat by yourself in the thinking chair?"

k) Dexter then makes his decision whether to eat with the group
or to eat by himself,

This illustration shows the steps involved in sonfronting a child with
the fact that he is a social being. The teacher first states the ob-
jective situation (#2). She then offers him both his limits and possi-
bilities by allowing him the final decision (#3). What this does is
show Dexter that he is a part of a group to which he is answerable.
Dexter's final decision comes after consideration of both alternatives.
The important thing is not that he do what is "right" but that he has
been confronted with the astualities of his situations, shown his alter-
natives, and thena llowed to stiuggle with his decision in the context

of his responsibility to the :ntire group.

WR\P-UP

Deciding upon the necessary discipline in any given situation is
an endless and paradoxical task. How do you perpetually hold the ten~
sion for the child of his limits and his possibilities? Knowing that
discipline must be perpectually adapted to the pa~iicralr, how do you
maintain the consistency necessary to the child’s development? How do o
you hold the individual self-consciously aware thai he acts as part of
a group without sacrificing his uniqueness? These are the questions
which constantly confront the teacher who has decide? to be an authentic
rather than an authoritarian disciplinarian. The key is the art form
methodology which ik to say that the objective siluation =~st be brought



MISSIONAL DYVAMICS - STRUCTURE

The power in any educational program comes in creating and adhering to an
enabling structure which is always manifest in space design, time design, and
curriculum, The power in structure is the dynamic that takes place, A dynamic
hever occurs save it is mmnifest in a structure - much as one never sees the
wind, only the restling of the leaves, It is not the particular content of the
program, but rather the method of relating the conténts .(the structurc) that allows
theory to be associated with life,

The structure of the educational program must be comprehensive and intentional,
Comprehensiveness is created through the globalness of the room decor and the child's
particular location in the room. The decor is out to explode his imagination to
all that is, Intentionality is created through the understanding that bathroom-
ing, eating, and sleeping are all parts of the total fabric of the day.

It is the structure in its dynamic form that sets the pace of the time design
and the curriculum, The effect created by the structure is that of intentionality,,
The structure enables the participation of the total group, Finally the most cru-
cial point behind structure is to constantly raise the question of what needs to
happen in the life of the child., This allows the structuring of the day to hold
in balance both involvement and variety, For instance, in creating a time design
you are out to have the child become an intentional planner of time, Time struce
ture which constantly has quick, choppy, major emphasis shifts in it will program
the child to become flittery in his style, never staying on a job long enough to
finish his task, Long deep involved sessions on Just one focus will program the
child toward becoming one who gets lost in his work and fails to meet his other
obligations, The way a curriculum, daily schedule, and room arrangement is arranged
determines what kind of impact it will have on the children. The way these cru-
cial aspects of school are structured gives form to the dynamics that goes on in
the interaction of the child and the environmental situation, the pace of the day,
and the shift from one kind of learning situation to another,

The day, as well as each activity within it, should be structured in a se-
quential way within themselves so that the child progresses in his understanding
of 1ife with certain stopping points along the way, ®irst the child should en-
counter a very objective situation where he makew observations about data he
picks up., UNext he becomes increasingly involved in the situation as he reflects
on it; which leads him to point of having to decide about his relationship to the
situation or to interprete its meaning in relationship to himself, e call this
methodology the Art Form method, In our daily schedule, for example, the basics,
data skill subjects reading, writing, arithmetic, tools for getting along in
society are taught first. Then the relational subjects are introduced which allows
him to reflect upon his involvement with society, The psychological area is
taught next where he again gets out objective data about himself as an individual
in the context of society and at the same time reflects upon that data through
art, The final periold of the day is the imaginal curriculum where the child be-
gins to interpret his own stance towards himself and his situation and the world
as he is held self-conscious to the real situation of life itself,

Failure to be self-conscious about the structuring process results in an
educational program being formed in the best of theories, but not relating them to
life experiences, It is not building structures for structures sake that is the
question, but rather for the sake of creating that dynamic which puts your theory
into practice, The demand on 20th century educatiars is to shape and transform the
particular structures that are given to enable the intentional educational process,



MISSIONAL DYNAMICS - POLITY

Vhenever human beings interact in a particular context, some kind
of order and decision making process occurs. Often it is inadequate or
inconsistant with our values because we have not built seIf-conscious
polity structues, ormmade a corporate decision about operational modes.
Polity is constantly being invented in order to achieve particular goals,
The demand here is to bulld polity consistant with the overall objectives
of Imaginla [ducation. In the polity process, the dynmailcs which need to
be included are:

1) Collegium: where the whole group transmits common mMEemory ,
shares models and reports, and creates the new vision.

2) Assigned Power: where all members of the school communtiy are
assigned roles: student, teacher, administrator.

3) Community Consensus: The process whereby the larger community
gives the school its permission to be and expresses its
demands upon the school.

Vhithln each of those three aspects of polity process are theee primary
tensions:

1) Assignéé power -~ Assumed power
2) Individual good - Corporate good
3) Immediate demands - Larger context

The colgegium is a time when the total school (teachers, admini-
strators, aides, and at times, students)meets. This meeting has a synbolic
and a practical function. The meeting is a drama where past histéry
and future palns are rehearsed by those who exercise leadership roles.

It is also in the collegium where basic questions and issues are discussed,
where models of operation and palicy are agreed to. The operation of

the shcool is usually in the tension between the needs of the immediate
situation and the demand of a long range plan. The entire collegium

needs to recognize that tension in its decisions and be self-conscious
about the dangers of ever collapsing the tension by isgoring either
immediate or long range demands.

There are tww types of rdles that can be assumed relative to power
in a given situation; either that of bing assigned cetain paower, or
assuming power. Certain roles must be assigned in order that the task
can be earried out. For instance, at any set time the roles of teacher,
studnet, administrator and parent are assigned to particular people.

In assigning power, the individual cna assume particular roles. For
example at the same time of being assigned to be a studett, a person can

do an undercover teaching job in certain situation. This does not mena that
a sttudnet can just go ahead and do anything he wants , but in the context
of total obediance to the assigned roles. This menas that the underlying
questions a persen asks before assuming a leadership role are: "Is ny
action allowing the assigned roge players to participate in their roles to
the fullest?" , and "Is my action allowing me to participate in my role

to the fullest?"

The consensus of the communtiy gives permission for the preschool to
exist. Consensus-making deals with the articulation of means and ends in
such a way as to permit and allow the group to move as a whole rather than
pull in different opposing individual directions. Clarity comes through

i o Ton



a common struggle with issues that will enable a self-conscious dec-
sion to form. Within the context of the community, consensus is
constantly being formed and reformed. The power is always in the center
of the table; if dissatisfaction with a decision that has been made,
occurs, the imperative is to atate a new consensus based on new data.
A communtiy concerned with the welfare of all its people will see
1tself as participating in a common struggle. Zherfore consensus
not only allows, but demands that the consensus be accepted for the
sake of enalbing the project to come off.

This brief description of polity process 1s an attempt to give
a window on what is behind the practics of a teachers meeting every
day during nap time, parents meetings and quarterly evaluation and
plamning sessions. These are the structures that must be dealt with
the areas of peration and the operating tensions that must be present
in adapting a ptlity model. The question is: - in light of the goals
of Imaginal Education and our particular situation and needs, what kind
of polity will allow that process to happen?
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ROLES

Tetal ccducation can only take place in the interaction of studenting,
teachering and parenting. If a child demonstrates his need to be allowed to
see himself as a significant human being and the teacher then says many tines
a day'"Johnny, you're a great human being", on: statement to the contrary from
the parent "Johnny you're dumb" reinforces his negative inage creating a sit-
uation where the teacher nceds to begin all over again. When all are an
interacting body the message which is transmitted to hirp is constant. Twenty-
four hour education enables the educating process to intensify. Education
then, takes place any time and anywhere and needs to be self-consciously
enabled. An example of the total impact of education is the story of the
boy who was in a car accident in which his father's lzg was broken as a
result of the collision after failing to stop at a red light. The mother
was unself-consciously educating when she stated to the father, "You
wouldn't have a broken leg if you'd stopped." The child hears, ".if you
don't stop you might get hurt.”" The child took the newspaper accident
report to school where the teacher, self-consciously used the artform
nethodology to arrive at the conclusion that "one should obey laws for
safety." The child at home repeated the conversation he had with the teacher
and thereby placed an imperative and demand on nis father to drive safely,
We'll look at the educational process described in the enactment of these
roles in terms of their image, function and structure.

In speaking of studenting, the image that would hold this role is that
of one being acted on-~such as the child in the above illustration. On the
other side, the teachering role is imaged as intentional, self-conscious
creation of forms for acting on students as seen in the example of the
teacher using intentionally the methods to bring across the message of
safety. The parenting role is more total than that of the teacher,
Imaginally, parenting speaks of a whole life style which provides a-
continual frame of reference for the child--as in the story when the
parent-interaction gave a safety lesson to the child,

Studenting, parenting and teachering have specific functions which in
their interaction allow for the total developuzent of the child. The child
most often is the one who interacts with his superiors, demanding that they
be relevant and futuric in thought and action. Out of that demand teachering
then disseminates the projected content and tools needed and enables the
internalization, interpretation and application of that data. Parenting
gives continuity to diverse experiences by relating them to a total life
context. A.ghild demands to know how it is men can walk on the moon,
receives that understanding from the educator, tells his parents how that
happens. The intentional parent then tells him that life is always
going to be probing new worlds and raising questions about the unknown
and solving problems and the child's Jjob is to always raise questions
about that which he nceds to know and doesn't understand.

The question of where these roles are being acted out is dealt with
in structures. Education which is tata} takes place at any point where the
student is provided with the tools which equip his life with the most
comprehensive background of experience. The person who is maintaining



the teachering image observes the educational needs of the student, analyzes
and creates the possible forms through which he could educate, and selects

the form which is most comprehensive, Then comes the implementation of the
Structure in order to enable the child to deal with his total life. Pzrenting
occurs continually, that is to say, parenting is always the result of a
Tepeated reunion of the child and parent, Parenting is the total historical
Structure of the parent/child relationghip which wmay or may not be self-
conscious and intentional. The demand in the creaticn of the new child is to
self-consciously and intentionally plan and decide vhat the basic dynamics

of this relationship will be,

It is imperative from our knowledge of the interplay of parent-child-
teacher in the education process that each role player must be self-consciousi
as he functions in this dynamic. With the demands of 20th century living
upon us we cannot afford to fumble through our roles hap-hazardly.

Whenever we participate in parenting-studenting-teachering we must be deeply
avare of our roles and how they function in the whole educational process.



WORKING CHARTS=CONSTRUCTS

In struggling with the inter-rclaticnships of basic function,
riethod, and sclf-consciousness of the 20ta century, a new charting of

man's journey and channet}ng of his exzpericncec his been demandecd,
The"life triangle' repre;eata an ordering of the ﬁrqstigal dyanie of
man's total life., Each left zand side represents the situation t-at
man finds himself in, tue right hand side represents the relationschip

he takes to that situation, anu thu top pole represents tiic name glven

to the particular dynamical relationship,

- The 'practical'! triangle is man's basic ordering of his experiences,
The 'theoretical! triangle gesta_lts thc primary significance of thosc
experiences, and the 'unsynongaous' triangla nanos the concrate signs of
his decision about those experiencoes,

This same rationale follow in each sub-triangle. Eithin the
lpractical! triangle ran first expeticnces his own solitasy self; hae then
forges his ‘ﬁdentity in the relationships defined by societyj and finally

experiences himself im those rolatiogsiiss tiirougin symbols of relevances

’
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BASIC RATIONALE BEHTHD Tri SCIENCE?HUMANITY TRIANGLES

Individual -- Selfhood is the ecapacity for transcending ones situation and wil-
ling to be in that situation.

In itself

For itself

L

[ -

Will to be self

A bundle of relation-
ships

Has an attitude to that
bundle of relationships

Dares to be the self
In that situation

Social -- man knows self only be his we of relationships

i 4

Fami 1y

Polis

Universe

The basic unit of
relation is the family

The images and relation-
ships out of which you
know yourself come from
the community

You are related to all
that goes on

Universal — corprehensive constructs that allow you to gestalt experiences

Histordical

Social Consciousness

Predictive

Transmits those images
that have been created
throughout history

Self-consciously puts the
new responses into the
present social system in
order to equip society to
respond to the changing
vorld

Seeks out and formu-
lates new responses
of humanness

Will to
In itself

Predic;‘tive °




RELATIONAL

SOCIOLOGY: Seeing man's relationships in the perspective of the particular

soclety.

Economic -~ man's involvement and struggle with his time/energy.

Pegources

Tools

Distribution

Raw materials, basic

Vlho/how resources
are used

adequate, relevant use
of resources

Political -~ primary vehicle of decision making; constructs that allow the power
of every man to be used in society.

Order

Justice

Welfare

Basic structures

being just

How structures are
held accountable to

Structures that allow the
entire community- to
participate in humanizing
Btructures

Cultural -- the common framework of "a people"

Sense

Style

Mood

tive.

The common sense of
20th century. The con-
text out of which de-
cisions are made rela-

The urban style of com-
plexity and man's role
in a cosmopolitan world

Self-talk when man grasps
himself in encounter with
the unknovm, the mystery

in life.
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PSYCHOLOGY: REFLECTION ON IDENTITY AS A SELF
Biological: I am a drive to be =z self, I am my drives.

ia Ego Superego
basic survival drives deals with tension directs away ego; deal
with tension
doesn't want tension externality of dealing desire for perfection; seel
{ with environment after that which will
i put in right relationsh
¢

i

ip

Social: Search for social acceptance; answers ''who am I' as response to
response of others to him, I am my social relationships.

Acceptance KResponse of Others isuthentic selfhood
man seeks security he measures who hé is by style is based on decisiont
through social acceptance the response of others not external approval
from whom he seeks
approval
Rational: thrust for meaning in life; raw decision is that out of which man

© finally lives, I am my rationality.

Drive for Meaning Reality of Situation Responsible decision
man selects those images | he encounters events he redecides the image
that give his life vhich say 'mo’ to his that gives him significance
meaning image by appropriating that "'no"
RESPONSIBLE
DECISION
// 2‘"

[ PTONAD .
DRIVE FOR /R ! \ RE.LITY OF

v \

ME/NING 8 "~ SITU..TION

7

v

AUTHENTIC

SUPEREGO ‘/// SELFHOOD
) / PSYCHOLOGIC ¢

p ; & .
OLOGICAL ,»LCCEPT&A/ SOCLIN ' rEspoNsE

ID s _FGO iNCE - ~— - OF OTHERS




THEOLOGY

Iimits -~His operating limits., The extent, impact, framework out of which

he nperates, "What I am finally up-against"
Uncemprehendable Contingency Address
facing the unknowatle, dependency on others, must decide about
undefinable, ununder- on society, on given relating to this
standable situation situation

Pessibility --The process of possihility. fffirming his mystery, depth,

and greatness. "How dare I live in that framework?"
. . .. e . .“:“ R O BT .
Event Word Significance
events that cause you te | through this event man man then articulates
see life as it really is ! recognizes that in this a story of this event
{ situation lies the pes- to hold him in his
sibility of living life decision to #ll the
just as it romes story of his life,

Llfe Style -~ Creation ef life style that emkedies lucidity, concern, heritage,

‘ diseipline, '"What style allows me te be free?"
H t
Encaunter Proclamatien Decision
kOw man enceynters and .+ man can face his past, man can face the con-
é?es n?t run frem the express genuine con- sequences of his
51tua?1on as it actu- cern in the present, and decisions and actions
ally is predict his future

Un ; prehensible

Contingency Address

Event . W N
' / mHEOLoGY =~ Engeunter

b3

\ 7
Word *ﬁg_nkicance Proclafmtiom— Decision

\




A. ART: Art ensbles us to e
It helps us relate to patterns
relationship, by giving images of what reali

we live in.

CONSTRUCT BEHIND TOOLS

xperience our experience of life and the culture
in life by naming the
ty is.

Impressionistic Expressionistic ‘1’» Interpretive
Con- The art form itself The artist The viewer
cern Vhat is he saying? Yhat does he say? What do I see going on?
de
Aim Portray reality Express his experience Have him experience
of reality . ___Something

B. History: Rehearsal of how man 1s present to t

responses to what

's going on in history.

ime itself; a method of analyzing

Objective Rational Existential
Con~ Yhat's going on here? Uhat's the significance? How make decisions?
cern
Am record facts form patterns decide on significance

(memery)

(identity)

(decision)

C. Philosophy: Man can grasp reality only throu

sive pattern of what reality is.

gh an image that holds an inclu-

Analytic Existential Metabilt
Con- vhat is reality? What is the rarticular What is the mode of
cern (analysis) situation? understanding?
(description) (creation)
Analysis of method of The rodel of all models
Aim Consciousness Methods of being human of reality
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his basic functional
skills

how he relates to
others

how he relates to
himself

how his life ¢an
be a total impact

secs himsclf nzeding
tools

tnows self as a planter knows self as relat-

in society

sces self in given
sc.cial structures

1

ed to all men, pro-
blems and structurecy

sces self as creature

knows self as a unique
contribution to societ

enable decisional
life sytle.

knows self as a
crectar of human-~
esS.

technically
skilled
model builder

social ordering ground
ded

socially aware

identity personal
grounding
personal creativity

gives tool for
direction

gives permission
for involvement

man always shows up
creating order in
chaos and growing in
adequate skills

man identifies himselﬂ
only as he understandg
his relationship
with others

Man is a unique self
who Lttempts to know
himself and his qual-
ities, in the mijst of
relationships

Man can be enbbled
to reflect about
himself aZnd the
decisions he makes
about his life,

——
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CREATING CURRI OULUM

The curriculum creates a dynaiiic in vhich every part is crucjal
and must be included in a program, whether it be one which last a half day,
3 days, 1 week, 3 months, or 1 year. The curriculum construct and exauples
of curriculum events which maxe the contentless categories come alive are
included in this manual. However, it is finally up to the teachers
within the particular program to design tie curriculum events dy.

(a) Following the categories as delineated in the construct
Wwhich is the blueprint for the builder or the guideline.
for the curriculum writer.

(b) Creating particular curriculun zvents by incorporating
teaching methodologies,'skill-building exercises..and tools
which consider:

l. The age of the children in the group,

2. The space, time and tools available,

3. The number of teachers and students participating, and

Ly Activities that will enable an effective rhytha of individual
and group activities as vell as activities which enable both

active and passive participation of the students and the
teachers,

As we begin dealing with the constructs behind the curriculum, it
must be understood that there are inconsistencies Jithin the abstract
categories, All the curricula is ecemprehensive according to the life
triangles, but in application reorders the categories depending on the
dynanic necessary to the child's comprehension. Work needs to be done
in discerning the differentiating rationale within each curriculuz,



The total curriculum can be taught twice in 12 wonths,
being the summer or “wvacation!

or 4 quarters, with quarter L
quarter in which the curriculum is taught with intensified

rhythn. This conctruct would meed to be further developed into weekly and daily"
constructs.
ONE YEAR CURRICULUM CONSTRUCT -
P P’ —— vt i ire e A:.‘ . e ~ ;_,_',_.—5. T TR - v — t . :
3 QUARTER 1 QUARTER 2 ' " QUARTER 3 ‘QUARTER &
f{ = ’ - em— o~ e o
month 3 jmonth 2 |month 3 | month & |month 5 | month 6 month 7 | month 8 | montk 9 r«a_f?;;‘_]_% uonth 11 menth 12
B Ladd . T SNERGY |« MODEL
LIFE THRUST ENERGY EXPANSI ON __MODEL CREATION THRUST ] E2£LiNSI ON| CREATI ON
g recogni - naming | ax;ij. cu- | recogni-| naming |articu- recog¢ni-| naming articu- {| recogni-
I tion tation tion lation tion lation tion .
c ‘ naming _f
articu—
lation
ravies .
LANGUAGE} - MATH - [JRIQWING
ZCONOML C POLL T< CAL CULTURAL ECONOM{C| POLITICAL CULTURAL
food clothing| shelter order justice | welfare | sense . ‘, i style |symbol focg order ? senge
clothing Ju §1ce‘. s Kze
’ saelTary e are, syhbol
3 g
£ reviar) review h review
4 )
L. s ‘ :
:»_ULBLOLOGI CAL s . SOCIAL RATL ONAL CAL | SOCIAL | RATIONAL
id ego super- | farily peers unknovn self - task decisi onw jégo %%2%‘.%y ! gg%é . rJ
ego stger- tiniknown ecision
N {
]
review| review review
Tﬁ“ LLMLTS POSSIBI LI TLES LEFE ‘STYLE LIMITS | -P@BS, 41 FE ST
'g wystery |. eo'ati;nn.:{..- address| event word dynamics] encoun- prc?c la- | dacision :ééii _:5'__ elgggt "ie)g§ggnm%g£
ﬁ gency ter mation a8 32 %Es dynani csdeci Sion
| Tevisy review { review
3 o VTR femmnns e T e . - o - : -

i
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WEKIND | CURRICULUM _CONSTRUCT

SATURDAY

'7:00 AM Breakfast emphasis -

SUNDAY
7:00 AM Breakfast emphasis -

]

M —-—..Black Man_ ) Tan _Ma
0 e Shift, B Shift
R - —-Enexgy  Fxpansion L 1
ecog-
N pAsT 1§A.1_gn€ulammg: fztigyy Reviev |
5 |Bast ML
G Recog~ |Naming Jarticu- [Review l_
[nition lation _ Sense | Style Symbal | Review
_Snack /” Toﬂet:.gg Toileting/ Ritual/ Smack |
“Poditical ——
SYCH| ¥ean- [Re ity\Resp. |Review
: ' L. - _‘.r__ Y ) g
MMT ; ciincounsd { 5
TAG ouny Proeclal Decis+4 Review
| Order {[Justice i elfare |Review »r mation | iom
Luneh Preparation Lunch
i A {12:00 NOON ILamch e is - 12:00 NOON Iaumeh e -
F Brown g?s Red mﬂmﬁw
T |  Ritual /Nap
E | Toileting/ Ritwal/ Smack -
g PSY Socza] . )
Accept- ] Review
0 '_ancept ‘of Lﬁh H'L i
FRIDAY ) Recreation / Toileting B
N E
1 6:00 PM Dlgmgﬁ empha313 - %e :00 PM Dinner gmghasis - Yello Man
_Life_ Thrusf_ SR Possibility
BASTC Becog. Maming fr%icu—‘ Review d i'-* - -
. 5 - ation ... __{ . =
| L n.caiib%.c ._- — IMAG} Event | Word Sign Review
RELAT Resoﬁ;rfools DistriblReviey |
b d €8 . _i“_. S R
ey =< Biologl 8:00 PM
!PSYbH[ T3 §§é§&l~$§ —Thevics Preparation/ Ritual/ Bed
form e . o .Sﬁift.--m. _go.u._-...jn.
pmmm e Limite . - -
nm ’@g}" l'fbin-* Aggg- View -----

{ 9:00 PM_ Pm




SAMPLTZ OF -EEKEND CURRICULUM

CONSTRUCT

SAMPLE EVENT

6PM

MEAL: UR#l (Start with IR of the cound

1

try where course being taught)
Emphasis on decor
Conversation questions:

1, What do you notice?

2, vhich of the things do you
like/dislike?

#hat do these things tell
about the man?

3.

4, If you could decide to be
any man, would you be a __ _
man?
oo oo LA LU THRUST. ARITING
RECOG- ' UAMING ARTICU-|REVIE. | shat are “hat do we {Childeen Review
BASIC | WITIOV : |LATTOW these thing$ use them . write names|process
: ! (pencil, for? :
: t crayon,etc
~Z-s 20PN .
. SHIFT
7+30PH ECOFOMIC PREPARZ PO§CORN:
RELA- Resour-' Tools ‘Distri—[Review ‘/rat things|How do we |How shall |Review the
TIOYAL ! ces bution do we need?{prepare wo distri- |process
. ‘ the tools? jbute the
8pPM ! ; ( pnpﬂnrn?
X SHI®T
“B:I0FH
1 BIOLOGICAL Drama:
PSYCHO- s ! Teachers I'11 wait |Mother says|Children
LOGICAL 1d - o |super- | Review act out, to go to I cann't act out the
l =8 E "I'm sleepy|' bed. sleep in my|drama
&3 30PN | °go clothes
4_ SHIAT
B+ 50PH LIMITS Conversation:
- : — T Jhy were |w#ill you |People live| Review birth/
TMAGI~ | MysteryiContin-| 'ddressi Review | you born? |1live for- |and die?Is |life/death
FAL gency ever? that T4I? |eycle,
9PN | ;
SHIrT j

BEDTIME RITUAL
Prepare for bed,
Quiet play for older children,

o




TRIP PLANMNING SUGGESTION IIST

TRIP EVALUATION: ‘ -
. Bvery trip néeds carcful evaluntion for further planning
Convorsation with children
Teacher cvaluation
QUESTICHS:

what remeuber?
what saw? ; .
was cducational expericncce for chi ldren?
would like to go again?
where trip need improvoment?
what was value to teachers?

what other trip ideas come to you?

what iwmpact ca worla?
how would you preparc childron. next time?




TRIP PLANNING SUGGESTION LIST

board bus, go to back of bus, sit with class, sinq’snack 01l bus
Arrive at

line up by class, school-- wall: with particr, ctc

L, Come back- return namc tag

5« hsk for speeial ideas ticy have

hv}
°

W
°

Be Day orf trip
Review tineline with Pleturcs from day before
follow prococure

TRIP EXPERIENCE:

-~bus

-=-scat belts
--~songs
--sSnaclk

"ot destination linc up with partner

-~kcy luoador (ikey teacher Or guide at head of line ==this teachoer will .
-point out to children what they are sceing /exploce contest

--bathroom location

==trip format reviow;  See key points of interest,

RETQE&:

ae L R SR L X SO |

line up Pt L L
cnable, one tcacher ner school

« ~“teachers which lcad, follow,
as cuergency mecter

» =Chcek list by roons/schoots/count
=back tc bug
~songs
At school
~back in class, coats hung up
~return namc tag
-lunch
-nap

ITEMS TO TLKE:
==Sparc name tags
-=extra pants, diapcrs
~=shack

m====-first aid kit

== chncra ¢
--ioncy
~-onc tcacher buy souveni r of tri> (post cards, for cxamplc)
=-list of parents namces and teleshone numbers
=~check list; 2 copies per class, 1 for officc, 1 to be taiten on
trip for cach class; list should includc total # of children hien left,
total # when returned, and every c¢hild's nanie 7

- 1EAVE ) HILD" NAME  RETUGH
T fary Smith ] wo—
. . 'Jolur Hoc 0 T
IO T __Buster Broun I
T JetiLT T3 i S




. TP PLANNING SUGGESTION LIST

PRE TRIP
(Naie tags are ©  licpt for every trip)

l. Name tags: Infant=-—yhitc TN JName Tag Inforuation: (Vital data)
Mini-=reaq S Child's azanc
P-chapel --tan / o ,"_ V 'TAL 5th, City Pruschooling institute
P-gyu--brows [ o \1 I]\.\.OR- " : Congress Paricray ;
kinder--bldck’ \ MJ-\TTON:L Chl'qqgo, .L]}.llmow [ Lot2aL

FRONT' g Telephon: # 772-3

BACK °
2. Lotters: lotters go out tf‘uv to parcnts »forc fftg,
*  Information--whcroe 901ng, /men lzavl and returh, urnose ol t ) .
unlforms.requlrea, tlﬂL llnuu, chlldr'ﬁ brlng no mogcy, invite parentsa
. o i T : :
3. Teoacher planuzng .
he All séhools: plan ‘toge tHor valuc of trip, -
B. Each .school u1th ch11€r€n the day before tr;p
l. Plan four ma;or p01nts or value of trip |
20 Devglop short courses regaralng carlng fqn
- cVLrybody has part&er . B B SO . i
Jalilng and cro“°¢ng strects ﬂﬁéiring—fgqi,and slouv . togatiyen) -

huch othcrr

Kol
huhat 1 ¥¥23 'L L\A wo .i.‘ l.hw 5

T~no touchlng (bn gtores,” int Institute) -
=*mgo to .back ‘of hus - L RS OO
==8tay together as a cla

g, “=walk in line : . s
BEER I =~tell teacher if have go to'ﬁafhradm
B --busr1d¢---31t in seat ;"”'*L.” ST .
C. Tcacher roles on' trip T R N -
Decidé how teachirs in dach schiool 411" finction N
=-vhi'¢h “teacher will léad ' " e ‘

-~which teacher will kedip group wmoving

--which teacher will ”ollov laut~-kcep_grpup togother
D. Reunindors ‘ ' - S e '

--ilove only ‘as total sthool As classos

b, Chailaren oreparatisn A o " ;”g“f::5
A. Day boforec trip '

discuss va 2lue of trlo//nhgt wvill scoj do, . expericneis

S5 o
drar up ti ?911n~ of triz day ihllar to tl“bllnb doﬂe' ATy day
N ‘ _after ritual. :

o,
:}L‘J(;l\

IR

Short courses--difforent :1nd of dgy--trlp to (Sce 1list
1. to get ready we will go to bathroom aftor ritual

come back put on nams tags-~crplain function

put on coat, linc up with partneryline

up with wholc school
2a wet all ¢the schools in gircat hall



Part of PRACTICS:

Horiting Constructs

Most of the Adainistration
vho is not involved

"Producer=dircctor"
Somc of the general

in this crucial rolc within the Preschool.

areas of responsiblity arc charted belowg

's tasks are not dircctly abservable to the students or to anyonec

It 15 the background or

role, without which the dramatization of the clessroom does not happen.

Administration

Policy Finances neerui taent Staff
. Budget sor Gt
Requirements ?” A S:i:? N Nurturc
External internal Incoue prenditure students tcachers individual corporate
Ordering Ordering
5 g ] 8 )
S u 9 S
Hul B4 ) 9 N -
2 | 5. 8% | &% 5 | o B £ 5
i | <8 85 | 8| 3 4 2 4 : 2 |3 .
5 |5 39 |8 | = | 8| @ Bl & ] 3] 2| 3
o P o & 4 e “ 9 - o = o 5 3 o J B
od 9 00 + Eg et ) 4 =] c] £ [3) 9 o Q 3]
-l o % o o o 2] = fend = e} e m = Q

RS



Part of PRACTICS: ‘Jorlzing Constructs

)

. . [/ A s ms g e .
There is no "universal list of facilities required to operatc a preschool. Every preschool is

equifped for its own local situation.

quiring basic facilities, equipment, and materials.

The follovwing chart may be used as a guideline in ac-

Facilities--Equinment--Materials

Basic Facilities

! Classroon Equigznment

Curriculum Materials

Checklists

——————

Classroons

Play Area
Bathrooms
Healthroon
Office

Kitchen

Storage Arcas
Teachers! Lounge

Tables anc Chairs (child size)
Large Blaclzboards

Bulletin Boards
Durable Toys
Cupboards and Shelves

"Cubbyholes" (foxr childrens' things)

Paper? Construction/Drawing/
Ieng rolls

Crayons

Sciccsors

Paste

Magazine or other Pictures

Blocks

Toys

Dolls/Puppcts

Paint and Brushcs

Books




ENABLING

MDRNING OFEHING
(Chant: — all drum hands en table)

tais is the Drum of the City
This is the Drum of the City
5 says to us that we san LIVE
Let's be the Drum of the City
Vahhhhhhhhhhhh

"NACK %QID LUI'CH _INTRODUCT ION
(-nant

Lost: Food is Goed,,,,Right?
4id: Right!

Host: Life is Good..,,Right?
All: Right !

Host: All is Goed,.,..Right?
All: Right !

Host: Flease be seated,

"WACK CLOSTIG
ane of ‘NMound and Reund the
Mulbarry Bush)

Here come the Garbage Man,

The Garbege Man, The Garbage Many
Here comes the Garbage Man,

He keeps our room so clean, gqge-s
Thank You Garbage Man, Carbage
lan, Garbage Man, Thank You
Garbage lian, You keep our room
80 cloon.

LT CLOSIHG
_sant

Host: Who are You?

All: I'm the Greates}t 1}

Host: Where are You?

All: In the Universe !

Host: What are You geing to do?
All: Live Life }

RITUALS

LUNCH AND NAP TRAMSIT ION

iSong: - all clap handss

Ne more Bread and Butter

Ne mere Foed to Eat

Let!s all take owr shees off
Get ready te go to sleep.

NAP ENDING

iSong: Tune ~ 'Hello Everybody!

Girl Seout song)

Wake~Up Everybody, Wake-Up Everybody,

It iS time to 1iJalie"U‘p..o.oQo
We are here in 5th City Pre-School
and it is time to Wake-Up.

AFT" RNOOI’ CLOSING
(Chant: - all drum hends on table)

This 1s the Drum of the City
Thie is the Drum of the City
Tt says to us that we can LIVE
Left's be the Drum of the City
Yehhhhhhhhhhhh

#¥Other rituals for diapering,
toileting, ete, need to be
ereated for individual situations.



- -Part of PBACTICS: . Uoriing conatrucis

fors: must be created and rchearscd in the samc way cach Gave
decidce about his participation in the following event.
to be very clear about the form of cach srocedurse By
i.__created and held sclf-consciously before thc siudent.

i In order for cach caily operation to be succoessfully cnactod vy
|
|

v,
i S

-—— e e e — e s

Rituals allow
Thie teachcer and the
AC0CESS tiwe is

wie students, a very precise
eacin cihild to
stuaents necd
intentionally

cmmie s s me—— o

P - e - Tiine/Snace. Desiga
ﬁ, Creoation of Intcntional Timc._ —_— —
laaginal Daily Iayout — e e e |
/" B . 3 ) ‘| H .
/’ ' l \ / ’i ’ l ! 3’ l /// \
. '3 } i \
/ ’ N\ } v reod / \
£ ; ; 2 . : : kY
1
Opening Basic bnacii & Rclation- Lunch  Nas Psycholog- Snaci agGi S10G
. Ritual Calimaginal .4 : Y{eag’s fuack Traginal ﬁfﬁ. al®
- S —_ ~Enabling Riiuals
’Sfa iz and. Lun, : Lizach s Nap | Nap Endi Afterncon
| Morning Opcning Tt e -Spack Closing | Lunch-Clesing 2 ans: caon ._Nap Ending Ios1
Drum of Food is Here coumes the ho are No More Bread Waite-un Drucz: of
the City Good Right Garbage M You? « )
Rig as an ou and Butter Everybody the City

e e e e v it se——— cm — . —atr S st —— — e —

*Other rituals for diagering, toileting, etc. nced to be

created for individual situations,



EZAMPLE QF RECQP. -

CURRT CUTUM AREAS

" BASIC AREA

Wuite Butcher paper
Black Construction paper

\
i

5
SO )

IMAGINAL

Coat hangers, pipe cleaners,
- —alurinun-foi l,. candboard,. .play doh...

flour, water, salit doh

RELATIONAL AREA
Red, blue., and yellowv
constructicn paper
triangles pasted or
tgped on butcher paper
Background

PSYCHOLOGIZ CAL
Small human forms cut out
of orangc, aqua, and magenta
construction paper pasted on
cardboard backing




t
Part of PRACTICS: Woriing Constructs !

The Intentional creation of space, or the stage, is done primarily through room decor, a power-
ful tool for imaginally educatipg children, Decor, either portable or relatively permanent must
be intentionally used, Thc following chart shows examples of two basic decor rationales and

hey they might be implenented.

Tine/¢pace Dosign
Crcation of Intentional Spacce
Decor

Curriculusm o Docox 3 ific Aroas Contextual Dccor Rationale/Delineated Areas

Basic Relational | Ps i isacinal Global Particular Archaic Futuric ‘
Ordered Geonmetric Abstract Taree Yorld Gxid Child's Art Form Space Pictures
Lines Shapes Forms Dimensional Picte of 6 Urs| Crcations Design Science
Black/ Red/Blue/ Vibrant Creative lMater}

]
Whi te Yellow Coloxs - c.g. Pur/Bliz/Foill




[
"1l art is the creation of perce
art begets a special dimension o

of realityecececeess

Susanne Langer

ptible forms exprescive of human feeling,..Each
f experience that is a special kind of image

e

I

P it m SHNE e — ]
i RELATION,L TOOLS PSYCHOLOGIC..IL. TCOLS IM..GIN..L TOOLS
professional ; word great
performance ' game book
puppets chant mechanical
: teacher role i .
Drama play Poetry rhymes Prose cotde
situational chalk
free play children®s talk
poetry
children 3
role play great fable 3
poem
gzgghm observation foreign
sounds sports nursery
Inst foreign anes: falk
SRSV usic Dance g . Song
méents
classical folk danee popular
:'?ﬁ?@ R R curriculum
m;sic interpretative articulation.
manipulative classic great
! tools art
blocks folk draving
card tural ainti
srchi- | board Sculpture| 1atura Pictorall Patuting
tecture
:i:iiture synthetic flat
B collage
structure metal raised
collage




TOOLS CHART

The tool chart enables the curriculum to have = variety of
experiences in a rational pattern. Each tool category, the relat-
ional, psychological, and the imaginal, point. to the essentia
dynamics needed for the child to becone socially skilled. Within
each of these general arcas is an active and a nassive phase, The
passive is the mbjective experiencing of the artfform. The active
phase interprets the art form anc actively involives the child through
his creative participation.

The relational tools are: 1) Literary--dramas 2) Rhythmicee
insturments and 3) Plastics--architecture. Each enables the child
to relate to a different aspect of his social exjstence. Dranma
acts out given situations that allow self-conscious reflection and
gives the child the skill necessary to play many roles in society,
Insturments engage the child in concrete achievements that help
him to sense after his identity. The architectural tools deal with
the sociological phenomena of man's intentional use of his environment,

Working within the sociological dimension is the psychological,
or the child's experience of his own individuality,. The psychological
tools are: 1) Literary-—poetry; 2) Rhythmlc~~donces and 3) Plasticses
sculpture. Poetry recreates 1ife experiences, As the child learns
words, chants rhymes and hears poems he begins to refleet upon the
events that have happened to him. The dance acts out the creative
and destructive powers of the world, Through the affirmation of his
physical body, the dance encourages the child's creative expression
of his own selfhood., With sculpture the child gains his first awarce
ness of man's control of the physical world and space design, As with
the dance, sculpture is a powerful mezns of self-expression and create
ive achievement.,

The imaginal tools of myths, rites and syribals let man selfw-
consciously relate to the totality of his expericnces, These tools
are: 1) Literary——prose; 2) Rhymhmic——songsand 3) Plastic=wpic-
torial. Prose tells a story from a plven perspective about the way
life happens. Songs create a sense of tirme and encourage the mtive
participation of the child in the story. The pictorial asks the chilg
to create his own story refledting on the artist's re-presentation
of the world.



DISCIPLINE CHART

AWALYSIS LIM i METHOD
= —
To allow the child What hapyened?
obJeotivity on the situaw Why d@id it happen?
T m tion as it happened. Why ape you crying?
REFLECTION (frt Form Method)
To remind the child of
Understand what structures| what structurc of the
! iolate group is esnd the structur
CONTZXT TOR he violated tfaoo giﬂoi o c €
DECISION v clooip
- ~=COrnCY
~=imsolction chair
~'"Whexn yer decide you
can rejoin tha grouph
Concrete alternatives Yo =eve a cholze, either
from the structures which to. -iaueml @r e What
gives permission for de- is your decision? Choices
AUTHENIC cision making vary depending of the

ALTERNATIVES

violation, It is only
then the child understands
the action,

ACTION
TAKEN

Honor ecither deeision

to continlue risking hime
sclf in deciding one way
or thc other, You have
set the structure gnd the |
content so that either

& dccision can be honoreh.

2oa

Restate decision and re-
made, This enahles a child hearse procedure for re-

minded many times of the
possibility of returning
to the group ,)

turning to the group.
(Some may have to be re-

REUNION

/icknowledge greatness and
the ability to decide,

I

l-Have the child partici-

2-3ing "John decides what

pate in the telling of
what it means to be a
part of the group,enab-
ling reflection on his
decision,

he has to do in 5th City
Preschool~~-How about
you?”




