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1. The cultural dynamic is the foundatioa of any society. It is previous
to common eLonomlc sustenance as well as to the common ordering of relation-
ships; It [is the dynamic that makes these others both possible and necessary.
It is|the rpison d'etre of the total social process--providing the "why"

of commonly| existing and relating. The social process is a rational affair,
i.e.,|giving meaning, purpose, intention, and reason. Commonness rests on

a vison and| a cause. The cultural dynamic provides just that. When there

is no|vison|, commonness perishes. The dynamic of culture itself is a|three
fold dynamic of image, style and symbol. The cultural through these three
inter%al dypamics significates the economic and political processes.| Images
or rational| concepts hold the meanings, the wisdoms, and the skills of the
body.| They| style or relational postures hold the phasical roles, thé sexual
mores fand cobmmunal customs of the body. The symbol or transparency f rms

hold the lapguage, art and mythology of the body. The symbol dynamlc

grounds the| community directly in history, in nature, in the journey of man.
The images linterpret that direct grounding and transmits that interpretation.
The style dynamic concretizes that interpretation in the historical process.
All of this| necessitates common sustenance and common polity. It ill?minates
ilcance, the meaning of our total commonness--the social process.

urrent situation in history (whatever reasons one is inclined
to be first of all understood as a transitional collapse of the
amic. Into the resulting vacuum the strong economic dynamlc has
ken over. (This one could almost expect if not even re301ce
t happened is that the institutions guarding the symbols have
e educational systems have become irrelevant and the family and
unities cast into an abyss of turmoil and uncertainty. Here is

the individual despair of our time. The youth, the elder, and the
1t have all and equally experienced confusion, guilt, hostility,
ninglessness, yes, a sense of death. Herein lies the source of
for meaning, authenticity and fulfillment of our time. The collapse
ural dynamic gets down finally to the paralysis of the individual.
vantage point for the power-full dynamic defending its take over
ural by rendering impotent the political or regulating dynamic--
at the law and order pole defends the accomplished status quo--

e take over. Obviously we are dealing with the key to vocational
nd disengagement relative to society that the previous two| lectures
delingated. They keystone of our present crisis is then the cultural| dynamic
of sotiety. Even more important--the keystone to the cultural failurF rests

in the symbol dynamic. There is no revelant story of meaning. Langque is
unclear. Aprt is floundering. A new vision is urgent. And this brings
us to| the donsciousness of consciousness--Rationality.
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3. i "Mar] does not live by bread alone" but by the story of his life. This is
the cpnscigusness of consciousness which man is and which is the ground of
his rptiondlity. Man is a rational animal like he is a social, contl gent
(that| is ,dies) and sexual animal. This means that he builds a socondary
envirponment for himself or a culture. This building of a society is
rationality. First of all rationality manifest is the whole three fold
dynamical process--culture, economic, political--that we call society. More
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particular human rationality is the cultural dynamic--images, styles,
symbols--which significate the other two paramount dynamics. The point is
that rationality is culture building, is society building. Rationality

then is a very concrete reality. Though obviously it has its abstract,
theoretical quality, it is essentially practical. Rationality is social
process--not sociality but social process. Next it must be pointed out that
reason is not its own ground. Built within reason is the capacity to point
beyond itself--that is to the absurd, to the irrational, to the profound
mystery that life is--that underlies every manifestation of the rational--
every social process, every culture. At this point, the function of the
story or the myth comes clear. It is the collective bridge between the
irrational and the rational enabling rationality to operate. It is paralyzed
until it has a story to serve. It can serve any story but it must have some
story to start the operation that creates a culture.

J.W.M.
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and interrel tlons, i.e. the ground of the great social inventions that comprise
histories today is in transitional state of collapse, or in a state of transi-
tional pollapse. The powerful economic dynamic has moved into this cultural
vacuum,| and taken over, and perhaps rightly so. The symbols, styles and images of
our cogron life are deflned today by the economic dynamic of society and especi-

l.t The |cultural dynamics of society which illuminates our common existence

ally by| the |overgrown internal dynamic of production. Such a state has placed
a chasm between the cultural dynamic and the ultimate, the irrational mystery
before whlch every culture comes into being.

2.| Herein is the reason for the deterioriation of the cultural 1not1tutlon
that h:ﬁ to do with education, the family, the local ¢community, rel1glon and the
like, d hag thereby thrown the individual, isolated now from social jrructures
(81gn1f1cant relevant social structures) into a state of radical alienation and
final estrangement from the ultimate. In the broad historical sense ! 'we have and
are experiencing the passingness of all previous cultures, both East and West and
this alll at o¢nce. Inside the individual this has understandably been I moment of

darkne s, beyilderment, suffocation, of anxiety, as with death itself.| He is
without| a context, without an adequate value system--ours is a profoun], therefore,
human cprisis It is however, somehow a boon to grasp the fact that the occasion of ]
the sense of |the cut-off-ness that the individual experiences is fundamentally
socially occisioned (at least it's been that way for me).

3.
has enabled man to recover his senses. Man has rediscovered that he i3 a rational
animal, that he most comprehensively relate harmoniously all his exper+ence ,(and

I mean harmoniously there at that moment), i. e. his whole life. To do this he

must h ve a |perspective beyond reason itself. This is his story thatjrelates

him to [the tPansratlonal, to the mystery, to the incomprehensible, to . Fhe ground,
invisihle as|it is to all cultures. Out of this story, cultures are built. Men
live their ljives and die their deaths. Without it, all is chaos and pérscnal
despalrj e story enables comprehensive means that builds the necessary structures
of commonneSn and personal fulfillment.

StrInge, indeed paradoxical as it may seem, this very axioldgical failure

; S
4./ Out|of this invention of a new story about (this is pretty well Don's :
lecture) the meaning of humanness, a new and this time global culture will emerge |
and a s of fulfillment within the individuals which comprlse it and in prin-
ciple, [there ore, all men. In the sense of fulfillment there is an awareness of
certalnty in|the midst of the irrationality upon which reason rests--a problemless
peace in the midst of all the contradictions to this perspective of certitude, all
of which releases a spontaneous joy of life, and occasions a state of endless
relatlng'to--th the past and the future. 0bv1ously what is needed today then is

the stcry which rebalances culture itself; that in turn then will empower the

common relations that define our polities and delimit our material sus enance,

or whigh restores for this moment an operatlonal balance in the social! dynamics
which will create our future. Herein is the resurgence in this profou d moment of
history. It|is the ground of an emerging new social vehicle. It is the trans-
figurlrg force of the family in a community and the individual in it. ’It is the
reconst: ion of all educational systems, It is a new grasp upon the political
dynamig and the meaning of our commonly sustaining ourselves.
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particular human rationality is the cultural dynamic--images, styles,
symbols--which significate the other two paramount dynamics. The point is
that rationality is culture building, is society building. Rationality
then is a very concrete reaality. Though obviously it has its abstract,
theoretical quality, it is essentially practical. Rationality is social
process--not sociality but social process. Next it must be pointed out that
reason is not its own ground. Built within reason is the capacity to point
beyond itself--that is to the absurd, to the irrational, to the profound
mystery that life is--that underlies every manifestation of the rational--
every social process, every culture. At this point, the function of the
story or the myth comes clear. It is the collective bridge between the
irrational and the rational enabling rationality to operate. It is paralyzed
until it has a story to serve. It can serve any story but it must have some
story to start the operation that creates a culture.

J.w.M.
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particular human rationality is the cultural dynamic--images, styles,
symbols--which significate the other two paramount dynamics. The point is
that rationality is culture building, is society building. Rationality

then is a very concrete raality. Though obviously it has its abstract,
theoretical quality, it is essentially practical. Rationality is social
process--not sociality but social process. Next it must be pointed out that
reason is not its own ground. Built within reason is the capacity to point
beyond itself--that is to the absurd, to the irrational, to the profound
mystery that life is--that underlies every manifestation of the rational--
every social process, every culture. At this point, the function of the
story or the myth comes clear. It is the collective bridge between the
irrational and the rational enabling rationality to operate. It is paralyzed
until it has a story to serve. It can serve any story but it must have some
story to start the operation that creates a culture.

J.W.M.
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en, but wanted people to think right, stopped here.
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ave to vision the five nexus. But if you stop with
t is like liberalism: nothing happens.
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other than the final meaning that a given culture communicates

to you as the final meaning, then vocational malaise sets in. And
so when you get over to disengagement, the same thing, and when you
get over to meaninglessness, the same thing. All of this going
around "Who am I" that everyone in the room has been going through
for 20 or 30 years, is because there was a failure in the social
dynamic of society. You and I can say that it's fine that that
happened, like it's fine that you have mumps. But that's why it
happened. And if that had not happened, you and I would not have
experienced the vocational malaise at all. This is the point you are

! trying to get across. If you get clear on that, that transition

is pretty easy. Boy, one of the advantages of having those words
up on that board are that they make the transition easy. You can
even say, "Now let me spin a little about this business that all of
us are familiar with--I want to call it vocational malaise," (or
whatever you call it on the board.) With that you have made your
transition. Now you back up that transition by spinning a bit on it
and you'll have the feel that it's one and not four.

The next level down you move into the ontology. 1It's at this
point of your analysis that has arisen the whole issue of our times
about the meaning of the female and the meaning of the male. You
take the female, for instance. It's when she no longer had a sense
of being authentically engaged in the civilizing process by caring
for a home that she began to raise the question of what it meant
to be a woman after all. Or you take the man. It's exactly when
he got the feeling that he was the cog in someone else's machine;
or exactly the moment he felt the nakedness of working for the sake
of getting more money to make his kids and wife happy long after it
no longer made him happy, or something like this. You've got your
transition. You can do it better than I did, but brother, I believe
that's exactly the point. Or if you shove this: the male or female
in what we are talking about has nothing to do with having a penis or
not having a penis--it has to do with the function in the civilizing
process of being a male however you define that, and the function of
being a female, both of which have to do with your calling, or your
vocation. Now, down on the next level, (oh boy, this is great), you're §
not surprised and I'm not surprised that once my maleness has been
called into question by me, it's a crucial problem in my life. That's
exactly the way it is for me, ladies and gentlemen. I'm in the
throes, with every other awakened person in the world, of raising
in a brand new fashion what it means to be a man of integrity. I
think that I'd close my lecture by going back. Nobody knows what
the sense of resurgence is that all of us feel down inside, but I'm
convinced that passion has to do with straightening out the imbalances
that have to do with the economic dimension in life. And I believe
that is happening, and I believe that every awakened person really
wants it to happen. It has to do with forging the great journey of
mankind, whether I'm building automobiles or teaching. It has to
do with grasping that my work is far more than in all of my life I
have called my work. I'm convinced that in this time of resurgence,
(and to you women here I say this with enthusiasm), we men, sick as
we are, have docided to become men. And I must pay you somewhat of
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of years ago they were talking about our jargon. Now I wish they'd
stop using jargon: Of course, you are going to have to use jargon.
If you are not going to use jargon, you might just as well not go
on the trip. A revolution always happens through jargon. What you
do is, when you have to use the words, you cut down on the number
of them. Then you have got to explain that word. You use this word
that you've got to use, then you have this phrase which explains it.

Also on illustrations, you would never mention the name of
John F. Kennedy, or any other person in America. Secondly, you
never mention any figure in any other country of the world that would
cast dispersions on that country. For example, you would never use
Hitler's name, never,-- no matter how you use it. I am exaggerating
this--but boy, if you did you better build up a case so that they
would forget his name by the time you got to your point. Then '
instead of John F. Kennedy, you use Ghandi. Use a world figure in
some other country. You never call attention to our history under
any circumstances whatsoever, or any person in it. If you gotta make
a point and you think of George Washington, then you ask yourself,
who was the founder of Laos? and then you mention him.

(Question: "What about the use of Martin Luther King? Was he
a world figure?") I suppose, I suppose, as long as you were not
saying something about our country. Or if you are saying something
about the terrible way in which we have treated the blacks--and I
don't suggest we do that, even. But you could mention his name,
as a world hero. You would be wise to say "Doctor Martin Luther King,"
especially if you are doing it with Ghandi. I made the mistake in
a speech in India of calling him "Ghandi." They came up after-
wards and said, "In our country we like to have people say, '"Mahatma
Ghandi." That's something like saying: He's the father of our country.
And you see, that's very recent.

I wouldn't sweat that--just have it in your mind. These
people who say that those people are incapable of forgiving us are
mistaken. They're wrong. I mean, it's just like if someone would
come up -to me and say, "Mrs. Mathews," some Korean. That wouldn't
upset me; I'd take it as fun.

Another thing, it seems to me, that you have got to absolutely
avoid, and that is quoting from the Bible. But if you do, you say
now, "In the old Hebrew scriptures, the Bible, there is a story
about a guy named Job." I mean you come at this as if you were
dealing with Shakespeare, but I should think that that would be
rare. And I believe I would never use an illustration of the Church
under any circumstances whatsoever, (and this has to do with the
Bible too) or a theologian, unless a question comes from the floor
or in the followup work they introduce it, and then, brother, I
would let the dike loose. 1I'd let them know exactly who I am--

I wouldn't tell them, but they would know that I knew that backward
and forewards, but never would I prompt them. 1It's not because

I'm afraid to use the words with the Hindus--that is not what I've
got in my mind, It has to do with your course, with what kind

of a presence you are out to be.

e
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It has to do with all three of those, and then of course the

sea of tranquility and fulfillment in your closing lecture. That
one is the hardest one by far to give--the 4th point of the 4th
lecture is the hardest one to do with power. We know less about
that, I think, and the world knows less about it, but maybe it is
the edge right now. How can my life be fulfilled? You would not
spend as much time on that point as you would on any of the others.
I believe that if I were doing these lectures, in most cases, most
of my time would be on point two and three, but point one would be
more than the last point. The last one is horrible, but you can-
not afford the time; it's got to be briefer, but it cannot be just
a couple of licks. You have got to get into it.

Slicker: The first box is the most important. If that doesn't
come off, however unconsicously, they don't know exactly where to
ground the whole course. And that last one, unless it comes off,
it doesn't pull them into focus, it doens't tie the knot onto the
"bam" it punches into them.

I think I would :.ake very, very seriously what Slicker says.
That maybe your most time ought to be on that first point; if not,
if you went my way, it's because you don't need illustrations there.
What you need is hard, brutal board work. That speeds you up.
Illustrations take time. 1In the second point, which is nowhere
near as important as the first one, it may take you a little longer, '
but I don't want to take away from Slicker. You might even
consider timewise on that first one. While we are on this, the
second thing that needs to be said there is that in that first
column, in your first major point, there are only two boxes that have
any meaning whatsoever, and one is the one that spells out the
dynamics. The other one is the imbalances--the rest of it is just
padding. You keep away from the history--that's to be done in two
sentences--first of all you are not a history teacher, and secondly,
this course has nothing to do with history--that second box in that
first column is put there simply to do transition so that you can
get to those imbalances. You keep away from that history. 1In a
chart that I was making on it, I just had 60 seconds on box 2.

Tty rrm s

Wiegel: History is too much of a potential red flag to do
whatever value there is in it. Joe: That's where you are going
to make your mistakes--and bad ones, and that's where they are going
to disagree with your anthropology. That's where they are going
to disagree with your interpretation of history, and you aren't inter-
ested in whether they agree or disagree. Therefore, don't give them
a chance. Just say, like, "Any idiot knows that every culture
has got to have someone go out to get something to eat, or they
can't live'--that's your history. You go on to the next point.

Now that first point in the first column is the most important
point in your whole lecture. That's the third thing I want to say.
I'm not talking about time at the moment, but it is the most im-
portant--now most of us have gotten over our fear of the triangles
and rightly so. When you get over your fear, they are as simple as
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I swear, "I quit'". Anyway, that is good. 18th of January. Now

this Cultural 4x4x4 is not good. Even if I were not insecure, this
would not be good. And this is as far as I got, and it's not very
far. But it's trying to tie that lecture together into one thing,
and therefore I am jumping over many parts of the lecture that you've
got to get in there, saying to myself the whole thing at once. I'm
going to read it, bad as it is.

1. The cultural dynamic of society which illuminates our common
existence and interrelations, i.e., the ground of the great social
inventions that comprise histories today is in transitional state

} . of collapse, or in a state of transitional collapse. The powerful

economic dynamic has moved into this cultural vacuum, and taken over,
and perhaps rightly so. The symbols, styles and images of our com-
mon life are defined today by the economic dynamic of society and
especially by the overgrown internal dynamic of production. Such
a state has placed a chasm between the cultural dynamic and the
ultimate, the irrational mystery before which every culture comes into
being.

2. Herein is the reason for the deteriorization of the cultural
institutions, that has to do with education,the family, the local
community, religion, and the like, and has thereby thrown the indi-
vidual, isolated now from social structures, (significant relevant
social structures), into a state of radical alienation and final
estrangement from the ultimate. In the broad historical sense we
have and are experiencing the passingness of all previous cultures,
both East and West and this all at once. Inside the individual
this has understandably been a moment of darkness, bewilderment,
suffocation, of anxiety, as with death itself. He is without a
context, without an adequate value system--ours is a profound,
therefore human, crisis. It is, however, somehow a boon to grasp
the fact that the occasion of the sense of the cut-off-ness that the
individual experiences is fundamentally socially occasioned, (at least
it's been that way for me).

3. Strange, indeed paradoxical as it may seem, this very axiologi-
cal failure has enabled man to recover his senses. Man has
rediscovered that he is a rational animal, that he must comprehen-
sively relate harmoniously all his experience, (and I mean har-
moniously there at that moment), i.e,, his whole life. To do this
he must have a perspective beyond reason itsélf. This is his story
that relates him to the transrational, to the mystery, to the
incomprehensible, to the ground, invisible as it is to all cultures.
Out of this story, cultures are built, men live their lives and die
their deaths. Without it, all is chaos and personal despair. The
story enables comprehensive means that build the necessary structures
ol commonness and personal fulfillment.
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like the rational and the irrational are siamese twins; you don't
have the one without the other. And so with culture. Culture is

not divine, but the divine is not there without culture. There

is no way for you and I to be confronted with the mystery, if a
culture is not going out of being, or coming into being, I happen
to believe, (boy, you would like to be back when we're fooling with
history again, which we probably never will). But this is a part

of the fact of a country's dynamic--it's either coming or going--it's
never there, but of course it's there, when it is irrational. That
irrationality was in our very being, our educational system, our
families, our -- we didn't even doubt that this was the way it was

to be, and my God, here we sit when every Goddamn thing has
collapsed. Now what happened? Here you no longer blame the economic
in this lecture, and that's why I would like to start out by
"Economics just moved in where there was a vacuum, it picked up

the situation, and did what it could with it." And it's about right,
you know? The story went away. Now you and I, interpreting that
theologically, would say, "God took it out of history," but here

you don't say that the story went away; it's just no longer relevant.
Therefore all the institutions collapsed, and of course the political
and the economic are the last to collapse. The first things that
collapsed--final meanings went away--none of you ever went to school
where they dealt head~on with final meanings. The communities are
gone. You and I talk about Ada--shit, Ada was gone before I came
along--they didn't know it in Ada. God, all that time I wasted,
trying to hold our family together--all seven of us. After Mama and
and Poppa could no longer do it, I thought I was called to hold us
together. I wasted a great deal of my life, trying to hold together
something He had already taken out of existence, but He had forgotten
to notify me. I was too thick. . . . You are focling with this arena
in this lecture. Not that you say anything I'm saying, but you fool
in this arena. And you can't be this complicated, but down under-
neath whatever we have in this lecture--boy, I tell you there's
complications, and that's why you don't take all your hair down
before then, for fear that you walk into your own tiger trap.

One of the most rewarding things you are going to get out of this
is a broader rational context for why we have gone through what we
have gone through all of our lives, asking what life is all about.

And I don't know, I feel like I have just been bathed in wonderful,
lukewarm, perfumed water--to have that image flowing through me.

You remember that old gospel hymn, "We shall understand it better

by and by'". And this is true, and we live now in the hope always

of understanding. Really in a way, Augustine's thought was on that. .

By the way, I think that you just ought to stick in your brief-
case a few of these by-and-by songs that you might use in the
religious houses that you'll be at on your trip. Well, maybe we
can come back to that. Now, let's look at this lecture. Now
supposing that somebody at that point and the one you gave just
before it said, "Now practically what did you have in mind for us,
say, two weeks from now or three?" Suppose that really happened.
How would you have handled that? (Gary: Would have gone back to
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earlier parts| of lecture. . . practically care is that) And then

I would have said to you, "Well, yeah, yeah, I get that but you've
been talking mbout that you can't do it for yourself and all this
guild stuff you've got up here. Now practically what am I going

to do? hat have you got in mind? After all this noise you"e

been making up here. . ." How would you answer a question like that?
I can conceive of that happening.

This last [lecture I think is in just sort of excellent shape. It's
likely a!sham to say this but maybe the most important thing|he
put on that bpard was the structure of the whole course relative to
resurgenge. hat was his introduction. His review. And that
struck m; with a certain kind of power and makes me feel now that
it's more crucial than ever that every lecturer minus the first one
put on the board the outline of their lectures.

= R ST T S T L S e

AT L S 2w e M ek o T TS AR

TR 17T Y AP AL T

ST L LT

B S WO I LT LA s W AR T AR R SR s T m i

DR T STy




