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PROLOGUE

The Ecumenical Institute began the Student House exper iment in 1973.
Seventy-two students between the ages of 11 and 14 (7th - 9th grade),
all children of Instit «e staff, were placed in a residential setting
with 12 adult amnd eight high school student faculty, with the assign-
ment of designing an dtesting a comprehensive formation and training
program f a junior high school youth. The students attended public
school in the local commnity, and supplementary curriculum and activi-
ties were desigmed for morning, afterschool, evening and weekends
throughout the school year.

As the program has developed, the learnings of each year have directly
shaped the desi m of the program. Student work teams rehabed the
17,500 square feet of opmen floor space of one floor of the Institute's
Global Training Center to serve as the "home" of the Student Iuse.
Preschool and elementary after-school programs were developed and
conducted with student participation as a service to the community

and a practical tra mning exercise. Student work projects were

created to provide rewarding engagement and financial support for
program activities. Special summer programs have been developed
which expand and intensify the impact of the tatal program. In

1976 the first group o f 9th grade students were sent for one year

to live and woik in a Third World village development project. At

the present time, only 7th and 8th graders are resident in the

Student House, and all 9th graders are placed in these service-orient-
ed situations.

The chapters that follow describe the basic philosophy and program

of the Student House, the comprehensive curriculum, and the practical
operations of the program The primary emphasis will be on what has
actually been learned through the practical, concrete conducting of
this experiment for a seven-jyear period. It is intended that this
document would be helpful in charting the future course of the experi-
ment, and in t hinking toward the application of its learnings to the
education and formation of youth in every human community.
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EDUCATION IN A NEW WORLD

The world is in this decade experiencing the eruption of a
novel civilization into its very midst. In The Third Wave,
Alvin Toeffler describes this sociological transformation

as being as deep, pervasive and discontinuous as the pre-
historic shift toAgricultural Civilization, and the more
recent Industrial Revolution. the Third Wave Civilization,
precipitated by the impact of moderm technology, secularity,
and urbanization, is creating new patterns of common sense,
mood and human style in the midst of the strain and breaking
up of traditional economic, political and cultural theories
and institutions. These civilizational shifts are revolu-
tionizing human values; they are producing pressure for the
development of new trends in personality, or 'social character'.
These trends are marked by human beings who grow up sooner,
show responsibility at an arlier age, are more adaptable, evince
greater individuality, search beyond motive for meaning,
crave totality and balance in 1ife, and see and project
themselves in far more complex terms than any previous
people. Not only does human freedom require, but more and
more clearly the world is demanding persons who embody a
comprehensive, futuric and intentional style, lived in

self -conscious relation and responsibility to others.

As traditional values and images of human life and meaning
are called into question, we are faced with a dizzing diversity
of experimentation into new and more fitting modes of under-
standing and life style. The field of education is plunged
into a crisis of rearticulating its aims and intents in light
of these new perceptions of the quality of life, and the
needs of individuals and society as a whole. For the past
200 years the school has gradually assumed more and more
importance in the formation of youth. It has played roles
the family, the church and the community no longer play.
There is now a growing realization that this institution

is itself in need of critical re-examination. The creation
of new and alternative approaches are being called for to
supplement the school in the complex of structures which is
required to transform today's children into tomorrow's

world citizens.

While this global crisis impacts everyone today, the junior
high school age group (12 - 14 years) experiences particular
vulnerability to its shock waves. These youth struggle to
appropriate the end and real death of childhood and the
birth of a new, raw and unformed embryonic adult. One

day they wake up to find themselves with a new and strange
body, an interior consumed with a startling explosion of
turmoil, an unknown self that is a stranger to family, peers
and even themselves. They are consumed with new and searing
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self -consciousness, driven by the shocking awareness of
human suffering, society's ails, and their own potential
for responsibility. Living in the tension of ecstatic
dreamer and ruthless empiricism (''show me') these youth
provoke continual social renewal in their demand for
authenticity and the chance to make meaningful decisions
about their own lives and destiny. Both pain and glory
are present in the struggle to let the security of child-
hood go, and to embrace the promise of unknown adulthood.

Youth experience their boundless energy stifled in abstract
schooling. The real life crisis through which they are
passing is treated lightly by the adult world as "merely
adolescence'. They find themselves cut off from society;
seperated from real participation, productive work and
responsibility. Living in their own world of peer rela-
tions, adult relationships are few, formally structured,

and usually youth-centered. This seperate sub-culture at
its best manifests itself in deep and intense peer relatioms,
an interest in change, concern for the underdog and a drive
for autonomy. It is simultaneously expressed in a style

of confrontation, the rehearsal of nihilistic, dead-end
symbols and mythology,and the inward-turned values of the
ghetto mindset. In the midst of today's warfare of old and
new value systems, youth are driven to conceive of the world -
and act out their lives through images of immediacy, tacky
materialism, and an obsession with the power and helpless-
ness symbolized by drugs, cults and gangs. The authentic
experimentation with alternative styles of adul thood,
responsibility and athenticity becomes the despairing
trying-on of an endless succession of empty styles until the
army, a baby, hunger or an overdose force some confrontation
with the actual reality of l1life itself. This mutual trap,
in which both youth and their elders are equally caught,

is depriving the world of the gift and power of youth's
creativity. The great drive and desire of the world's

youth for effective engagement and a hand in shaping the
future are frustrated.
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RADICAL INTENTS OF THE STUDENT HOUSE

In the 1975 report of the Presidential Commission on Youth,
entitled Youth, Transition to Adulthood, Coleman et. al.
propose that the traditional self-centered and cognitive
objectives of education - enabling economic independence,
the capacity for managing ones own affairs, becoming a
consumer of and participant in the cultural riches of
soclety, and developing the ability for intense, concen-
trated engagement in a particular activity - are but one
of several classes of objectives necessary for the forma-
tion of adults apable of living and acting responsibly

in today's world. Another class of ebjectives set forth
by the study, centers on others, and the development of
mature responsibility: experience with persons of differ-
ent age, class and culture, the experience of having others
dependent on one's own actions, and the involvement in
co-operative acivities towards common goals. A third,
transcendent class of objectives includes the emergence of
a sense of identity and self-esteem.

The Student House experiment was designed and launched as
a practical response to the need for new institutions to
supplement the school in meeting the human, educational,
developmental andvocational challenges evident in society
today. There are four basic objectives of the program,
encompassing t he arenas of common life, study, worship
and mission, the four key aspects of primal community.

The first objective of the 6dent House is to allow students
the experience of living in intense and creative relationship
to others in a purposeful community. Students not only learn
how to participate @ the life of the community, but gain an
understanding of low such a community works. They are there-
fore better able to understand the dynamics and contradictions
of any community in whh they live, and also gain skills in
creating the images and structures which will allow the
enhancement of any community's life. The students discover
through their own experience the powerful rebirth of authentic
inmdividuality that occurs in the midst of the corporate body.

The second objective is to equip students with intellectual,
social and motivational methods essential to effective self-
hood and social responsibility. Through the repeated use
of these methods in both academic and practical settings,
students learn not only how to use these methods, but how,
and why they are effective. The mastery of charting,

guided study halls, corporate seminars and pedagogical
training not only allow effective student leadership

within the Student House, but also contribute to enhanced
academic performance. Problem-solving skill, workshops

and planning exercises bring rational form and focus to
students' emerging sense of responsibility. As students

4
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develop their reflective capacity, their ability to organize
and articulate their own ideas and intuitions, and their self-
consciousness of their own and others power and creativity,
they become more able to actively participate in the chart-
ing and shaping of interior human space. They discover
methods which reflect the structure of human life, and

which enable intentional and fulfilled living.

The third intent of the Student House is to engage students
in the contemporary re-articulation of human life and its
significance in the language of everyday experience. The life
of the Student House rehearses continually the necessity

of coming to terms with te way life is without illusion or
escape, and the possibility of the radical affirmation

of all of life in every particular situation. Students

are required to exercise their freedom in responsible
decision-making, and are offered the possibility of engaging
in the invention of humanness through the creation of

fresh perspective and appropriate action. They see that
membership in Puldings "Invisible College'" is open even

to students, and that it is possible to live a life of
authenticity and service in the contemporary task of
building the arth. Students discover that their yes

to the totality of mBtence is their own invention of lifes'
meaning and destiny.

The fourth intent of the Student House is to enable the
student's concrete participation in the practical task

of the awakement, engagement and formation of local communities
across the globe toward tle building of a new earth. Students
learn to think from a global perspective, and participate

in the visioning, implementation and support of local

human developmentefforts. The students' unique social
station places them in the midst of a complex of formal and
informal relationships with their school, community and
peers, and the economy, political structures and cultural
life of their city and nation. They are presented with

the challenge of permeating society with fresh vision

and effective methods, catalyzing committed leadership,

and being themselves a sign of new life and vocation.

The students discover that effective social change happens
not in rebellion and negativity, but in the hard work of
revolutionary service within the structures of society
themselves.

The intents of the Student House are translated into an
inclusive program of engagement and training. The Basic
activities of work, study, play and travel (Refer to Actual
Abstract chart) are orchestrated through the intentional design
of time space and relationship, the comprehensive imaginal
curriculum, and the self-conscious structuring of community
life and care. This framework provides the vehicle for
journeying students through these two critical years towards
responsible adulthood.
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The Practical Abstract describes the underlying
intents of the Student House program.
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INCLUSIVE PROGRAM OF THE STUDENT HOUSE

A. THE TIME DESIGN

The comprehensive and imaginal design of time releases motivity
through the experience of the or dinary and the extraordinary, the
mundatme and the discontinuous, and creates a pattern that can be lived
self-consciou sly as my journey and the human journey. It provides
opp ar tunity for students to learn to invent for themselves creative
patterns for the use of time.

The Student House year is divided into six cycles. Each of the four
ten-week cycles of the school year, corresponding to quarterly

school grading periods, represents a basic step in the life-journey
of the Student House. Cycles I and VI are shorter (six weeks each),
and contain the intensification and discontinuity of the summer
holidays. Cycle II (Sept.-Nov.) emphasizes the comprehensive breadth
of the Student House, focusing ofi the establishment of the b asic
structures of the community, its life and work. Cycle III (Nov.-Jan.),
which includes the Christmas break, empowers the focused impact '
of the curriculum through examining each theme for clarity and
understanding, refining study skills and upgrading sch ml

performace. Cycle IV (Feb-Mar.) releases motivity through the unity
of the curriculum, emphasizing the relationship of each parnt

to the whole, and deepening the grasp of the dynamics of symbolic
life amd play. Finally the common thrust of the community is given
concretion in Cycle V (April-May) as the depths of the intellectual,
social and spirit methods are probed as resources for the task of
global serv athood.

Each cycle includes one week of planning, one week of evaluation,
and four two-week designs which introduce, develop, ground and
intensify the Cycle's intents, themes and curriculum images. Such
patterns of time allow the students to grasp time in discrete
"moments'", each of which can be plunged into and lived in depth.

At the same time, each moment can be seen in relation to the whole
of life's hj owney. Each design is begun with a con text that maps
out the practical activi ties of the two weeks, and introduces the
central themes and images. LFach design ends with a canmnity celebra-
tion which 1l ifts up and affirms the particular events and victories;
the glory and the struggle which allowed the design's aims o be
fulfilled.

Rythms in the week are created by collegium rationales, a
balance of external and intermal activities after school,

and sett ing aside a particular evening for solitary recre aion
(family night). The daily time design weaves together work,
study, play and travel in a balance of action and reflection
that is intended to insure one great new awareness, one

great expenditure and one great spirit happening each day.
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Consistent order and rythm allows the students
to appropriate the time design and make it their own.




gt

=Ty

AR

VLN e il TP ot O e Bi-m‘bt'”ﬂ(%:&w.& D S ey P R s Loy 3 Ay

PHASE T PROGRAM
4 CuRR 11U INTENTS

STUDENT LS E PROGR A M

H EUENT RATIONAL OB TE cTIyE
N ; i
EXISTENTIAL AI1M ;
HORNING THE STRUCTURE OF cooRSHIP e
RiTuA OF LiFe EXPERIENCE TOIAL IMUOIEIrenT banece
CLARITY OAN COORLD /1N WORD
Beeakeasr [l 7HE CORPORATE | "s'voen im coomed AHA!
. GATHERIN ¢ My LFE 1S BROAD AND Je=p .
THE STRucTURe | THE FORMS & LWE our oF e
SPACE ALTING bur PLANNING AND ACTING LOHIRLING
enRE THE PLunsE /NTe Lire Dievisnes
IMPeovE LERRN HOL) 70 Pera) 7ime
"i,’;%‘—:.’g",i”“m&_ Ale 1YY TIAME 7S HINE 7o aSs—l £ycEeccnes
KNOWING LOMNAT 7Tie
g,ff';'f o wen TASK REQuRES PISI N FATS/CHL AP

Hurrhn BEnas W CAN CoNQuER ANVTHNG

HITH S FUlPOSE

|+ EARN BRSIC AETHOPS  CHARTIAG
STRUETULED - S _ARr FoRAI METWOD,

MVETAOL /S

ALouNTABILI ryY STudy 18 WO PROBicr r

A&y

METHOD P STYLE OF WI/INNIANG

QES"ONS%MT‘KI STUPENT HOUSE » ;7 A0E or/e

PIrSecnTINUOu § PseAx » Poug
& XPEDITULE THE GooD BACE LT Your ucg
SwupPee. DE170] STRATE FPOLES, Sl S * PARTICVPRTIN |  <omermue
UFE SkiLLg FASEIVATION ‘| AEw TO V1€
ExProve PLANn * Putl oFF 72— BAAAR Sope ruws
ALTIVIMES CREATIVE SREAT 70
PoTENTIAC LREATE ON BEHALFE g #or rrAkE
GuiLD FReeboM a L CALNG FOR THE (oéPoenr= Ches s
wiL Swrecr

BED -~

SOHETNING FLn)

EVENING

By Q1N rRE
THE DAY QOING  To | ST

TiHE I HAUE DONE WMAT 7 NEEDED TD 2o

EnoutH FoR romzrecr:r:g DECISION TO CAQE

7S DPous

éDNVER

OLUE IN EXYPOSING TO &¢o0B8AL se—/au/cgl
vvoLpe ¢ 6LoBAe

12

(r1Abe OF
- SATIONS SeRU e | / #7 scovie e wWoRL) e
H TASK TRAINING 1N SKILLED s/ CRERTIVE AOTS _
FoRcES PRACTICAC /vt
Vi skilcS | CAN  Pladcce / 2LpPMPCs
w SPeaiAL DISCONTINWITY TO Cols C,U.-QQICLLLLLH Qrlce e s
Wl EvenTs RE-ENGAGE [ pnows Rvselr & nyY Skices THe Rouwd
¥ 3 HE Es EVETS 2F PAST c)EEL
4 T [Svntoue. WSS SRENMESS | AveopuE Eve HOMeCotrr /g
> LiEE FREE 7D FALE 7w &~ Furupe /3rnducr




The Morning in the Student House is intended to provide a
corporate contexst, an awakened self-consciousness, and a
drama of life's fullness in preparation for each day. Ehe
style and mood of the day is set in the morning, and therefore
it is critical that the time from waking up until departing
for school be carefully and intentionally orchestrated. The

THE Rational objective of this time block is to occasion the

MORNING physical and mental preparation for the day's activities. the
existential aim is to enable the Student Homse to say "yes"
to its corporateness amd its care as a context for each day.
The time design is as follows:

5;15 A.M. Wake Up

6:00 Daily Office

6:30 Breakfast Collegium

7:15 Corporate Space Care

8:00 Preparation for School
Supplies Distribution

9:00 Depart for School

The wake up drama is orchestrated to be a celebration of the

day's beginning. At 5:15, a large bell or gong is rung,

accompanied by the ritual: "Praise the Lord, Christ is Risen!"

"He is risen, indeed!"

and the turning on af all dormitory lights. At 5:30, faculty
WAKE UP return to the dorms to make sure that all are awake, on their
DRAMA feet, and getting dressed. At 5:45 an early morning snack

assures that all are out of the dormitories and on their way

to Baily Office by 5:55. Wake up is best accomplished by a team

of 3 faculty, including at least one man and one woman

Participation in Daily Office is part of the community's life,
and both students and faculty are assigned to play all of the
DAILY liturgihcal roles during the year. Style and discipline are
OFFICE . emphasized. Design Threeof Cycle II, emphasizing community
Worship, includes conducting a seperate Daily Office for the
8tudent House, where students play all the roles, and special
contexts and reflection are done.

Breakfast Collegium begins immediately after Daily Office with

singing, accountability and absolution, ritual and prayer (see

the format on the following page). Student Leadership is devel-
BREAKFAST oped as they learn to assume the roles of priest and rabbi.
COLLEGIUM Collegiums need to be short and eventful: a great happening to

start the day. This is a time to expand the operating consext

of the group, teach methodology, and enable corporate participation

in shaping the consensus out of which the community lives and

acts.,

Careful attention to the corporate space is necessary for
community health and order. But furthermore, space care 1is
CORPORATE  integral to training the students in pride, responsibility
SPACE CARE and discipline. In 45 minutes every morning, all corporate
space, and the dormitories, are cleaned and ordered by the
teams and stakes. This task requires faculty participation,
supervision, and frequent intervention in unblocking blocks.

13



Student House Cycle III
BREAKFAST FORMAT
Orbit

Songs
Accountability: By Teams, and Faculty.
Absolution
Ritual: P. "Praise the Lord, Christ has Risen!"
C. "He has Risen Indeed!"
p. "Amenl'
C. "Amen"
Praver
Greeting of Guests
Ritual: "Let Us Feast"

6:45 Scripture: - -

' The Rabbi rises and reads the capital verse to the body.
Scripture/ Beforehand he has chosen a key phrase to ground.
News
Conversatiol 1) He asks them to "Repeat after me..."
2) He asks a reflective or affective question.
3) He atks "What's the point of this scripture?’ or

"What's the importance of this verse?"

(With Scripture Conversation you are out to "brand" the
particular brief phrase on people's consciousness).

Remaining standing, the Rabbi:

1) Asks for 3 items of news that have jarred people's
consciousness in the last 24 hours.

2) Taking one item, he asks for the relevant issues.

3) He wraps it up by asking a question about the signif-
icange or importance of this event.

The Priest asks for any necessary announcements.

The Send-Out:
Amen ."

P."The Lord be with you."
C."And with thy spirit."
"Amen."
"Amen."

Clearing the table by team
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After a faculty inspection of all space care assignments,
students have one hour in which to prepare for school. This
time is used for showers, laundry, study, and the distribution
of school and personal supplies. This hour is orchestrated by
a faculty member assigned to the "Service Desk". This desk also
serves as a clearing house for the innumerable requests,
personal issues and minor crises with which the students are
gradually learning to cope.

The time spent in public school (9:00 A.M. to 2:30 P.M.)
represents the students' participation in the structures

of the community, acting out the student vocation, and "putting
on" the style and sign of authentic Phase I studenthood.

Arenas for brooding, corporate intentionality and

reflection include: classroom participation, independent
study, extra-curricular activities, peer relations, and
community impact.

Afternoons are built around active engagement, and provide
opportunity for income earning and voluntary service,
technical and athletic skills development, and corporate
community care. The afternoons provide focus for the creative
and purposeful expenditure of youth's life energy, and
symbolize the deed of active concern. The schedule is as
follows:

2:30 Return from School

2:45 Nutritious Snack

3:00 Post-School Projects
5;00 Preparation for Evening

Income-earning work is discussed later in this document under
the title "Industry'.

) Each day several students, on a rotating
basis, are assigned out of the regular project work to be the
"Space and Support" team. Their responsibilities are detailed in
the following chart. Their work allows the rest of the Student
House to concentrate on their work effort without distraction.

When income earning work has not been available, students are
assigned in groups of 3 to 5 to various "Apprenticeship"
assignments involving the missional tasks of the Order.

Students are able to learn basic skills in management, mailing,
printing, filing, library work, children's activities, and

in the kitchen. At the same time they have the opportunity to
work with adults other than the faculty, and to see themselves
as contributing to a task beyond themselves and their own group.

Friday afternoons usually provide the opportunity for athletic
activities, both team sports and individual recreation. Local
facilities, including parks, gymnasiums, and swimming pools are
available. In addition, a ping pong table, fooz-ball and pool
table are used in the Student House game room. Fridays also
provide time for music, hobbies, inviting guests home for a visit,
and shopping trips for student clothing.
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AFTERNOON SPACE AND SUPPORT DETAIL

. The task is completed when everything is done.
Fveryone is done when the task is completerd.

TASK

Bring up dishes 60 E.G.
25 Preschool
45 Student House
(130 total)
Clear the afternoon snack to the kitchen
. Clear and sweep Great Hall and serving area.
. Set tahles for Btudent House dinner
(placemats, plates and cups, napkins,
knife, fork & spoon, condiments)

Empty trash cans in Great Hall, serving area, lobby, bathrooms
and E.G, Space.

Sweep halls and lobby (mop if & where necessary).

Stock Bathrooms with toilet paper, soap and towels.

A Sample design for the afternoon Space and Support team.
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THE
EVENING

THE
ECCLESIOLA
SUPPER

STUDY
HALL

BED-TIME
STORY

The evening creates a dramatic close to the day in
affirmation, and encourages corporate and solitary reflection
on the day's victories, struggles and learnings. The time
design, from supper to lights out, reflects this "quieting
down" mood:

6:30 Supper

7:00 Study Hall

8:00 Preparation (Laundry, showers, T.V.,
Reading, letter-writing)

9:30 Everyone to Dorms

9:45 Bed Time Story

10:00 Lights Out

The Ecclesiola Supper construct is laid out in detail in the
curriculum section. This corporate meal provides the oppor-
tunity for depth and spirit filled reflection on the day,
and on the students lives. Either as a whole group, or as
colleges of 15-20, the students gather in intentionally
decored, wlegantly staged spaces to participate in conversa-
tions, study, workshops, and the solitary office. The formal
mood aids in the intent of reflective, quiet time. The
supper provides an opportunity to brood over the edge
constructs and methods of the movement, and to grasp afresh
Our common MEmory.

The Study Hall begins immediately after supper. Afew students
can be assigned to clear the meal, and the rest begin to
study. An imaginal contert focuses the attention of the
students on the task at hand, and study methods intensify

the effectiveness of their work. The disciplined, quiet
atmosphere makes possible the kind of concentration that
study requires. At the same time, the students, knowing that
time for study is limited and precious, are encouraged to make
full use of this hour. Through the year, special tutorials
are designed and held to assist with special needs, both for
a few individuals, and for a whole group or class. For
instance, a special tutorial on the Illinois and U.S.
Constitutions assured that all 8th graders were able to pass
the required test for graduation.

The orchestration of the bed-time event is the product of much
experimentation and hard experience. At 9:30 exactly, the T.V.
is turned off, lights in the game rooms and study areas are
turned off, and all students are sent to their dorms. At 9:45,
a faculty member arrives at each dorm for the bed-time story.
Students are expected to have completed atl necessary chores,
conversations, laundry, showers, trips to the bathroom and
drinking fountain, etc., and to be in pajamas, in bed for the
night. The stories, drawn foom the classics, both contemporary
and historical, provide a dream-time context beyond the
mundanity of the students' daily lives. The story closes the day
with images of the Care that is theirs from waking to sleeping.

17



WEEK II
IMAGES

The design of Week II is more flexible, shaped by the parti-
cular tasks or events of the weekend, and is intended to
enable discontinuous intensification of engagemen t in

a particular arena of work, training, service or recreation.
The cortext, reflection, and themes of the weekend are
carried through conversation, held over the meals which
mark the weekend's time. Week II is climaxed by House
Churh celebrating the completion of the week, the life

of tle comm wmity, and the final mystery of life itself
befo r which every life stands.

18



PHASE I PROGRAM
THE STUDENT HOUSE

ORBIT VII
1979-1980

THE HOUSE CHURCH FORMAT

FLOW

The Opening Ritual -- the host
Singing
Symbolic Accountability by teams
Absolution

The Common Meal ~- The celebrant
Lighting the candles
Proclaiming the witness
Breaking the Bread

The Celebration -- the celebrant
Individual
Family
Order

The Reports -- the host
Week I
The Guild
Week II
Global Order

The Accountability -- the celebrant
The context
Response
Absolution

The Closing Ritual -- the host
Extinguishing the candles
The Send Out
The Lord be with you

| ROLES

Host
Celebrant
Scripture Reader
Word Bearers
Reporters
! Accountability
Absolution

- 19

DRAMATURGY

A simple formal setting, A time to
rehearse the common memory in song a
and ritual,

A time to mestate the meaning of
the symbolic act of breaking bread
and spilling wine.

A time to celebrate the uniqueness of
human creation. Responses:
Ind.- "We celebrate your being here..."
Fam.- "We celebrate your family as
mission from God to history..."
Order- 0ld 100 ("Praise God from...")
Death- ™In the name of the Father....”
(tune; Ghost Riders)
(NOTE: some students may hold up
parent's anniversary as fam. celeb.)

Responses: ™Let us receive this report
on behalf of the world, the People of
God and the Movemental Order. Amen.

Songs:

Week I: Praise God to Jamaica Farewell

Guild: Glory Be to Children's March

Week II: Oh Lord Open Thou our lips.

Global: ' Psalm 117 (™Praise the Lord,
all nations...™)

A tixe for each to acknowledge in the
announcing of one's name accountability
before the body gathered. The question
is, "Have you been faithful to the Rule
of the Order during the past week?"



WIEEK TI SPACE AND SUPPORT DETAIL ORellt v
CYCLE IIT

IRTDAY NICHT SATURDAY

TASK TASK

A1l tasks are to be Serve Breakfast, Check candles, banner,
completed by the Clear Breakfast, bread and wine.
space and support Sweep and mop Great Hall, Game and Bring up food for
team. Business rooms, entire floor,
Clean Lounge Serve Student House
TMAGE: have the Bring up snack for whole floor. House Church meal.
whole floor . Clear snack. Clear.
looking great and . Sweep and mop halls and lobby. Sweep Great Hall.
ready for visitors Serve Lunci:. Sweep halls and lobby.
at any time. Clear lunch. Sweep and mop stairs to
Sweep and mop (with disinfectant) all first floor.
. Serve dinner Bathrooms and shower rooms. Clean pantry: sweep
Clear dinner Clean toilets and sinks. - mop
Sweep Great Hall Stock bathrooms with soap & paper. -~ wash dishes
Set tables for . Empty all trash and clean trash alley. wipe counters
breakfast. Bring up snack, = clean fridge
Sweep halls and Clear snack. - grease trap
lobby. Bring supper dishes up from kitchen, Serve snack
Check Bathrooms. (130 place settings). Clear snack
Sweep and mop activity room. Check Bathrooms |
Set for dinmner, Serve Preschool (and E.G.) |
Serve and clear dinner. lunch.
Set up for House church.
Mop and Wax halls and lobby,

The Week II enablement task, done by 2-3 students
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SPACE
DESIGN

SPACE
USE

IMPACTFUL
DECOR

SPACE
CARE

B. THE SPACE DESIGN

The intentional design of space is the second powerful tool
for fulfilling the intents of the Student House. Space, the
living environment, is an external projection of the interior
universe of the individual and the community. The residential,
program and symbolic spaces demonstrate the role of the
Student House as home, training program, and covenented
community.

The set up and orchestration of space and activities fills
the space with significance. For a Student House with 48
students and 12 faculty, the following space is needed:

Great Hall 60
Team Rooms 20
Lounge (T.V., etc.)

Game Room

Business area

Dormitories 9
Faculty Apartments 2
Curriculum Resources Room
Clothing & Health Supplies Room
Faculty Rooms

Tool Storage Room

Bathrooms

Shower Rooms

Pantry/Kitchen

Student Services Area

= NN = N = e OV ON = = RN =

If not housed in a larger facility such as a nexus or house,
then, in addition, a full-service kitchen, laundry, mimeo room,
and space for Daily Office would be required.

Decor reflects the life-images by which a community understands
itself and its world. In the Student House, imaginal and
functional grids create a sense of the parts and the whole,
Classical and intentional art express the reflective deeps of
life experience. Five broad themes guide the decor of the
Student House:

The Globe: Grids, Photos, Artifacts

Phase I: Journey Chart, Quotes, Photos

Movement: Common Symbols, Images, and Saints
Spirit: Classical Art, Altars, Missional Themes
Time: Yeek, Cycles, Curriculum

The regular, systematic and fastidious care of the space creates
a symbol of corporate responsibility. Samples follow of daily
space care assignments, checklists and equipment needs. Each
cycle a one-week team competition (''Space Race') helps build
drama and motivity into the mundane tasks of cleaning.
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The space of the facility is designated for
residential, programmatic, and symbolic uses.
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Sweep halls, alcoves, desk spaces and freight elevator area, after breakfast,
before supper and before bedtime,
Sweep under desks, in comers, and along base boards.

HALLS 3. Empty trash into cans and remove cans to freight elevator area.
4, Spot mop all spills.
S. Elevator lobby - sweep and mop. Reset the altar and attend to decor.
‘if 1., Vacuum and clean all lounges, study rooms, ecclesiola spaces and dorms after
I breakfast, before supper and before bedtime.
& 2. Dust all surfaces (wiping with wet towels all spills and cup rings), including:
& SPACES tables, TV, window sills, etc.
» 3. Remove all trash to cans and all cans to freight elevator. Empty ashtrays.
THE 3 4, Remove all dishes to the kitchen.
ke 5. Straighten all furniture on the floor.
HOUSING g = =
TASK 1, Thoroughly scrub twice daily, the toilets and urinals, paying special
attention to the urinal frame and toilet bases.
BATHPFOOMS 2. Thoroughly scrub twice daily the sinks and mirror with disinfectant bleach.
3. ‘Sweep floor, empty trash and spray with staph-bam.
4, Mop floor when necessary.
5. Restock toilets in the morning and paper towels in the evening.
1. Remove hair, old plastic bottles, etc. from showers and tubs.
2. Clean showers and tubs with disinfectant bleach, and rinse thovroughly.
SHOWERS 3. Dispose of all trash, lost towels, clothing, etc.
4, Wipe mirrors, benches, ledge, sills and foumtain with a wet rag.
5. Sweep floors and mop twice daily.

M G Rt PR e g PTG S I T Tt T IO S S MR il & Lo i iy 2

The team space care tasks daily dramatize the decision
to take responsibility for the care of the community.

(page 24) A simple checklist offers the team an occasion
of objective accountability.
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Lobby Pantry Great Hall
Administration Area Preschool

Stairway to lst Floor
Hallway

Boy's Bathroom Lawrence Hallway Serving Area
Trash Alley Game Room
Business area

i
Infant-Mini Bathroom Showers T.V. Lounge
Girl's Bathroom Minischool Hallway
: Alcove

1. The tack is complrtnd when everything in rone.
?. Lveryone 15 done when the tank is complehed,

1. Area swnpt,

l. Area cleared of all inappropriate
articles: diches to kitehen.
books to library.
clething to Corp. Tnventory.
~chool ~nd office gsupnlies
Lo ldhiuc. lesournces hoom.
tool:: to Tonl Poom.
cleaning cquipmenk Lo
Jonitor's clannta,
akbhlelic anuipment to 2nd
I'loor locker,
2. Equip area with whatever suppnlins
needed for effective nperation;e.g.,,

2. Trash removed and empty tranh
container present,

3« Interior ~paces of desks, eabinet
~te, clraned aned arderad,

. Surfacen all wipad and clearnd
of debris.

5. Floors mopped as needed.

A )
et

A 6. Floors waxed as needed. bathrooms: hand towels, soap, toilet
%} paper, ote.
Ly

3. Ash trays and Lrach can~ located in
appropriate spacen,

N, Prapes straishbened,

5., Baport and repairs noeded in area to
appropriate awtd and/or faculty.

6. Decor in arna repaived, maintained,

7

and recreated when necesnary.

. Appronriate chairs in area by type

EY and color {all gnld chairs to fireat :
3 ¥ 3 strai ack. £ im =
b d tally pbraledt bagk, ko faculiya Rig 3
3 0 4 T 5 ~ = 5 5 RS Ty




STUDENT HOUSE SPACE CARE EQUIPMENT LIST (3 Teams, 12 Units)

12 Mops
12 Straw Brooms

3 Mop Buckets

4 Push Brooms
12 Pails

4 Toilet Brushes

1 Carpet Sweeper or Vacuum Cleaner
12 Dust Pans

Supplies:

Disinfectant

Wax

Cleanser

Rags and sponges
Toilet Bowl Cleaner
Trash Bags
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C. COMMUNITY PATTERNS

Human relationships in the Student House are intensified

and intentionalized through the patterns of the team, the

guild and the stake (dormitory). These patterns symbolize
COMMUNITY the corporate, structural care that is the style of rela-
PATTERNS tionship in an urban world. They allow flexibility in action,

diversity in encounters, and an opportunity for every

student to experience the demand for leadership and

responsibility.

Teams assume primary responsibility for the physical,
intellectual, vocational and spirit care of every student
house member. They provide a structure for the regular
rotation of paactical enablement tasks and "chores".
TEAM Values employed in making team assignments include:
CARE - Balance of sex and age
- Each team an effective unit
-~ Working units of 3~-4 persons
- House "core" priorship spread across teams
Team assignments need to be reviewed at the end of each
cycle, and modified or reconfigured as needed. Team
enablement tasks are rotated daily and weekly, and the
basic rationale and model needs to be simple and rational,'
so that it can be remembered with ease. Samples of team
constructs can be found on the following pages.

Through the guilds, each student participates in the

building and implementation of the community's models

for its economic, political and cultural existence.

Each guild is assigned a concrete, specific arena of
GUILD responsibility. Cycle II is spent in learning the practical
ACTION skills involved in the arena, and learning to follow

instructions. Cycle III begins to train the guilds in the

methods of planning and following through on necessary

tasks. Cycle IV allows the guilds to learn methods of

motivity, injecting spirit into their assigned arena.

In Cycle V, the guilds turn outward, building the plans

and doing the preparation for the summer and the coming

year.

The stakes offer comradeship, care and celebration in the

DORM context of missional fellowship. Each dorm organizes its own
LIFE structures for cleaning, wake up, and decor.
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The basic screen for structural team care.
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A sample organizational chart, showing both practical
roles and symbolic images for team and guild.
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Phase | Proaram Cycle . ¢
Assignment Construct January 2u,
’ PRIORSHIP AND CONGREGATION ASSIGNMENTS
CE
ECCLESINLA_A ECCLESIOLA_R ECCLESIOLA C ECCIFSInLA D .
EERIL ) JFE 1IN0 NOLALH CURRI MAL I WADA KAYMANGWARE | TRASTEVERE § ISLE OF ponf CITY FIVE S. Gibson
Conge § P Rishon J. Haman K, Knutson R, Wiltse )., Forbes 5. Reese J. Foss E. worden E. c
@tion [ B. E1\iotr |0, Duncan JT. Yalton JL. Griffin | K. Bell J. Zhart L. Caruso |V Harrinder] . S:Q§Zhn
B, Kreanar |4, Gramer IG. Convev  |Ar Lanphear | J. Friebel | R Addingtion] C. Foole M. Jewell :
R ST T T TEET B St
The Troikna Priors
PHASE LOLLERE HWNISE RRIDGE _SCHOOL FORMATION _ACADEMY GLORAL CONNPITY
- J. Nahlke |6, Tolman A. Howel ! J. Ross C Woodward | F. Karpoff | L. McDonaid P. Baker €. Butcher
| J. Elliott |J. Hamje . Boll G. Moore T. Meqraw C. Henscnen| B. Lanphear] B, Miller T, MzCilell.
T DIricksen |Ca, Boivin §R, Ennis L. Forbes C. Grow R, Dest T. Muallar | M. "cClelt JK. Michael
PRO- The Commission P'riors
il FIHANCE INTERNAL LIFE ASS ) CHMENT M) 5510
PRIOR- T afns R, Stanlev 1C. Bojvin C. Bishop G, l‘-’ot:rill W. Saimon R, VWoodburd C. Crove | w. Gritfin
SHllP cadre § K Tomlinson!P. Henschenll. Whitney J. Wiltse K /_\ddlanor S, MeClain | S, Kelder T, Johnsnon R' ‘;al?ers
L Klaclled- 1 Mewk]rk N Eilawortl | . Rnocn .
: o The Post Priors s i
neve | nenT | MANASE ! TINPEPAT ONS ERESEARCH il TRAIMING S e C: L?nrg'o
P T faneom LH. Jares V3. aonen. [i5. tenson IR Rartloti V, Forbes M. Johnson | S. “eris |, Watson I, Hay
vV, Kirsh G. Kirsh JP. Boivin |D Jenninas| R, Bishop | S, Gowers | 5.Jdohnson | J. StovalllL. Yarber J. Stanfiel
N, Yost J. Mav G, Peris §0. Linao L. Ennis | B, Grow J. Orr J. Suaas jR. Yost
ECCLESIOLA A ECCLESIOLA B ECCLESIOLA _C ECCLES!OLA D
AAJURD JEJUNQ QOrBULGURRI MALIWADA KAWANGWARE TRASTEVERE ISLE OF DOGS CITY FIVE
S. Johnson J. Suqqs 8. Bishop B. Grow M. Johnson L. Ennis V. Forbes t4, Watson
P. Bishop R. Ennis C. Henschen [E. Butcher P. Baker J. Hamje M, Griffin 5. Tolman
STUDENTE S, Kelder J. Haman K. Knutson D. Dirickson | 0. Forbes S. Rafos B. Miller R. Stanley
HOUSE B G, Moore T. McClelland| G. Morritl R, Wiltse S. McClain S. Reese J. Ross E. VWorden
S. Hahn  |R. voodbury ¢ 7 /6 /3 P /2 22
52#?25‘ C. Boivin D. Duncan S. Gibson B. Bell K. Bell A. Howel | L. Caruso W. Barringer
B, Elliott ‘A, whitney T. Mueller L. Griffin 8. Lanphear T. Johnson T. Megraw L. Reese
ASS1GN- C. Woodward [R. Walters T. Walton W, Salmon A. St John J. Zhart C. Grow L. McDonald
VENTS S. Peris 2 G, Perls sV Kirsh .. o 1G. Kirsh 4 fJ. Orr MEE Stovall /7] G. Benson . |D. Jennings ::
B._Kroeger . |K. Addington } C. Convey C. Bishop L. Blacktedge | R. Addington |} C. Poole R. Best
B. Suggs Y. Cramer - J. Dahlke . C. Crows Carl Bolvin P. Henschen f§J. Elliott N. Jewell
_J. Ross L. Forbes L. Newkirk. Br. Lanphear |J. Friebel F. Karpoff D. Ellsworth [K. Michael
L. Yarber. . K. Tomlinson M. McClellandl J. Wiltse 2y
L..Lingo.. 3z|D. Lingo ¢ § D. Yost 9JR. Yost  /2fM, May /544, Ma /2 R, Bartiett 2

This assignment design allows every student to

assume a priorship role in some arena of Student
House life. '

29




NEW WORLD TEAMS

r——— ey o

Phase I Progr-a
Student House

Sphere East

CLUSTER A

==

CORPORATE PATTERNS for

Engagement and Care

CLUSTER B

Sphere South

CLUSTER C

Sphere West

Orbit VII
Cycle 1V

Tezm 1 | Eric ann#* Team 4 | Julie Powell¥*
Jill Sheldown Geoffrey Harper
David Blackledge Linda Duffy
Diana Early Chris Wiliiams
ORIENT | B. Knutsen BLACK M. Boivin
AFRICA T Iineafoltayr |
Team 2 | Sue Barkony* Team 5 |Russell White*
Tricia Mueller Jenny Mann
Lori Haman Sandra Lanphear
T. Karpoff .| Kevin.Walters
SEAPAC ’ N.AM.E.| B. Griffin
Team 3 | Louanne Lachman* Team 6 Sarai Holcombe*
Sara Ennis Patrick Mitchell
Robert Allan Diane Jewell
Nancy Griffin LATIN Angela Boomne
SUB-ASTA| C. Shropshire AMERICA | J. Johnson

ECONOMIC DEVELOPMENT GUILDS

towards self-gufficiency

HOMAN DEVELOPMENT GUILDS

towards self-confidence

Team 7 Greta Hansen*=x
Andy St, Clair
Jody Booher
Walter Heiges
NORTH M. Griffin
| AMERTC Y
Team 8 Juliet Jayasekarad
Anne Vosler
John Worden
Eric Shropshire
EUROPE R. Lingafelter
Team 9 ! Randy Whiter
Beth Hamje
John Michael
. Ds Morris
EURASIA | R. Shropshire

SOCIAL DEVELOPMENT GUILDS

towards self-reliance

NEW COMMUNITY GUILDS

Cooper~ | Randy White Living Ruasell White Health Diana Early
ative John Michael Environ-| Sandy Lanphear Angela Boone
Agricul-| Tricia Mueller ment Eric Shropshire Louanne Lachman h
ture Beth Hamje Jenny Mann Andy St. Clair
Greta Hansen
Industry| Jody Bocher Corporatﬂ Sara Ennis Educatiop Juliet Jayasekara
Patrick Mitchell §Patterns | Walter Heiges Linda Duffy
Lori Haman J11l1l Sheldon John Worden
Chris Williams
Commerce| Eric Mann Identity | Sarai Holcombe ‘| Welfare | Diane Jewell .
Julie Powell Kevin Walters David Blackledge
Sue Barkony Robert Allan Anne Vosler
Nancy Griffin Geoffrey Harper

STAKE 1 STAKE II STAKE III STAKE IV STAKE V

(72}
g Boys North Boys South Girls East Girls Center Girls West
& Geoffrey H. Andy S, Lori H, Beth H, Jenny M,
= Eric M. Walter H, J111 S, Jody B, Julie P,
2 David B. John W Diana E, Juliet J, Linda D,

Robert A. ,, Randy W. Sue B. Greta H. Sandra L,
g Russell W, John M. Tricia M. " Anne V, Sarai H.
= Patrick M. Louanne L. ’ Angela B.
i Chris W. Sara E, Diane J.
= Nancy G.
= 4 [

lm ey~

A simpler assignment design with fewer students.
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Enablement assignments are rotated weekly and daily.
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Student House
Preliminary Operations Manual

Orbit II, Cycle IV
ENABLEMENT PRNCEDURES January 25, 1975
...Par}: I

e e D R e

e T e e

1,
2.
3.

Bepin breakfast set at 9:30 pm. the night before. Begin dinner set at 5:30 pm.

Check kitchen menu to inform the number of serving utensiis and type of setting.

Bring all supplies needed for the meal to the serving area, including: tubs,
condiments, serving bowls, and spoons, etc.

Set all places neatly with knife, spoon & cups on right side of plate and fork
& napkin on left. Do not forget song books and condiment bowls.

At completion of set be certain that all carts are 12_the serving area.

Report to the kitchen 20 minutes before the beginning of the meal ritual.

Distribute entire dish into serving bowls before placing on table. Check
appropriate distribution. Serve all food so that pans are left empty.

Cover all hot bowls and pitchers with foil.

Be certain that all condiment bowls are filled and tubs are laid out.

Clear all tables separating trash and garbage from silverware and dishes.

Wipe tables with hot water and dust crumbs off chairs.

Fold the chairs and sweep the floor thoroughly and remove trash pile into cans.

Remove all food paraphemmalia to the kitchen (with the exception of condiments).
No utensils or tubs or anything else should be left in the serving area.

Scrub the serving desks thoroughly.

On one cart, bring to the appropriate area the snack, including cups and napkins.
(Check with faculty at the front desk for instructions).

Place a clearing tub in the snack area.

Clear thoroughly the snacking area.

Learning to read, understand and follow detailed
procedures is a skill which every student must master.
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le The Lask id completod when overybhine ia done,
Ze lveryone i done when the tock Lo comploted,

rint,

| v

Hloar

Get rlovmstairs early fox
set up.

Locate set up:plates or
bowls (check menu)
napkins and tubs
cups
Inives
foril:
spoon:
any needed condiment::

l'ring up on Traelehi olov
-—=rremit driver 151,

Wipe tables and chalrs
if neccssary snd check
number,

Clean and order entire
area as needed,

Set tables,

Set out songbooks and
newsheets (breakfast).

|

Milk/Juice for E.G.

fierving dishes and spoorys

I'ooi-~chnck menu and
make certain to have
ocverything,

Foold distribution to
tables (H.G, 1ot)

Imring meals of the
total L.l no service
dquring opening songs ane
rituals,

Initial clecaning of
serving area,

Keep large pots free
for return of food---
important to return all

sable food to kitchen
in good condition,

Tablen clearer totally.
Chaivrs and tables wiped
with hot soapy vwater,
(Tables always and chaird
when needed
Chairs on tables,
Swnep floors and places
2ll piles in trash ---
removing trash to Croigshl
elavator aren when 1ull.
Clom serving aren,
Clean and reorpanlize
condiment containor:s,
Order all usable left-
over food for return to
kitchen.
Carts down on time and
fully sorted.
Re-set and order tablesn
and chairs.

10. Review ceondition of
entire area,

1l. Turn off the light=n.

Breakfast set is to be done
the night before by 9:00p.m

Serve beging at least U5
minutes before meal.

Clear in done immedintely

alter after every mcal by
the cntire team .

A simple checklist turns routine to challenge
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P S A |
STUDENT VOUSE converecarionar  seaTinG

S.
[ TA s

G. RutH
Tor-~aM E.

. Susan K. Toni
MugcLes MeC. KvuTSEeM B. M.

R. Cx Hariva Rpowem T
Wacregs| |Ripre |’ B. CARLA

CHery.| {ErRine B. H
T B LANPHEAR Maesaer
M. D. SHELLEY] G.
Wieney i Tuw
RacHee M.
s W Reames
ar Ann SHEILA
K Sr.J. dJ.
’ T

M, ’
a ] Hieeins

Howewe| |Hopuewt

| K. Nancy] J. L.
C. . |Rae . \ L e

Dawn} R.
Pasenam

The seating chart helps to create téam identity
as well as establishing basic order for collegium.
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Puasc | ProcrAmc

StupenT Guwo Task Desceprions

orRp)T UL
Cyee = IOT

Cowcese House

Bricece ScHoow

Formeariop /'\CADEM)I

Grosac CONNUNITY

e

Cucivary  Arts

MeorAa PRODO.(—T‘IOAJ

Co R porATE T UEHTO&}/.

Venrure al

1. NurriTious SNncc
2. Farm. Fooon
3. Spécmt_ EVENTS

4. PANT!\/ CARE

1.Scioe + Proro Cnec

3.Vioeo Recorome +
OpERATIONS

4. Puotocenpwy

2.Vioeo ¢ Recoeo ruvenmz/

LClomiing InveEwT™RIGS

1.?52:0000. S“PPME»S
3.Corp. quaumy Cace

4. SHopp vt

L Busimess Recoreas
1VenicLe Cacee v Recoens

3, Business Room ¢ Eauipmt

9. Form Poasuine o Recoras

Puase L Finapece

Cuericceeam DESI6D

Heawrn avo Beceesrion

Thn-eind FProcupemenT

1. DoorreePive
2. Actowances

3, D.O.PenniES o Launory
Dines

y. ReceiPrs Fiees

1. Fives

-

2. Coweer Suppu:es

4. Cuericciium Wi vim

3. MareriaLs Peeparnnor

i1.Heaurw  Recorns
2. HeaurH Supfq“ Inue:uru]

3. SPom Evenrs « Eouwiput

9. Acrivines sappuss xauewrt
ANMO care

L Rescaecu

2.A PPOI NTMENTS
3. Cnees

9. Forcow - cu P

?Ropszn/ MaivTaivance

CosTrOoL S YSTEMS

SYMGO(.I'b LIFE

Depeoyer Ceinsrers

. CM'-'PENTRY [ WintERU2ATI00
2,?1_(4.»«50»(-

S.ELGCTRIC.ﬂL.

4. Repaiz + MamTaivaoee

t. Comiaumicarions

2, Dary AssicnmenTs
Recorps

3.FiLes Awo TrAckILG

4. Sewvor. Duppiies

CHeecetisT

. ALrar Cars

2. Decor Ceeomow «
MBIOTAID A E

3, HoquY Evears Puoovvive

9. Decor Suppliss Care

1. Recorniur, Am. Sesosc
Grapes

2.LlwstER LEMER LRIrILe
3.AM. Scwoo. Exams Marcen

4. Crusrer Lenee. Ficjue .

The arenas of Guild responsibility are a comprehensive
and practical grid of the community's total life.
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Student Wouse Orbit L, Cycle 4

MEeN's DorM AssIGNMENTS

Preliminary Operations Manual January 27, 1975

A.Howell

R.Stanle
M.Hoglight

J. H’;gg\ns
J.Cates
C. Ho\combc.

O.Forbes
R.Walters
G. Tolman

T.Muellee
S.Gibson

R.Waa d.burj 8.Knowlton
J.Ross T.MmeClejland
K. Knutson Mm.Reames

M. Shinn J. Hamje
T Wo\nwf\gh* C. Boivin
9. Talki ngton 8. Langhear

Dormitory assignments are most helpfully made
according to age group.
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FOUR~FOLD
PROGRAM

COLLEGE
HOUSE

BRIDGE
SCHOOL

FORMATION
ACADEMY

GLOBAL
COMMUNITY

TOTAL
LIFE

IV. THE COMPREHENSIVE CURRICULUM OF THE STUDENT HOUSE
A. THE THEORETICAL PARADIGN

The 8tudent House experiment was designed and launched as a
practical response to the need for new institutions to supplement
the school in meeting the human, educational, developmental and
vocational challenges evident in society today. The Student

House is designed as four distinct, yet interwoven, programs
within a single comprehensive construct. These four component
programs are: College House, Bridge School, Formation

Academy and Global Community.

College House is a total experience of the power and discipline
of the common life of the missional community, in covenant
before Being itself. The College House dynamic grounds the
significance of Phase I through actual participation in the
life of the Order, and a concrete vision of vocational
possibility and historical challenge.

Bridge School is a compendium of methods, images and skills
designed to bridge the gap between academic education and the
practical demands of daily life and real responsibility. The
program encompasses the three R's, developing athletic, artistic
and social skills, psychological development, and the empowering
of an open-ended, self-aware and decisive imagination.

Formation Academy is a matrix of symbolic and social forms
which journeys the student from the life of the child that is
no longer through the wild and perilous transition toward the
adult that does not yet exist. Students are encouraged and
assisted towards independent responsibility, excellence in
learning, solitary discipline and self-reliant integrity.

Global Community is a laboratory of vocational exploration and
experimentation, set in the context of practical world citizenship.
In this program students experiance the possibility of
sophistication in life style, real engagement in community

and society, and a depth grasp of the qualities of life and

human character emerging in the midst of today's resurgence.

This four-fold program is itself the curriculum of the Student
House. Learning is a total life process which occurs not only

in the formal classroom, but in informal (indirect) occasions,
programmatic activities and special events. The Orbit Curriculum
Model shows how each program, and the relationships between them,
receive repeated emphasis as the students participate in each
cycle and design.
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INDEPEN- HAchie
DENT OLe
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image
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U
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scent
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The Theoretical Abstract describes the foundational
imagery of the Student House curriculum.
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Orbic Iv
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1 TS VO T vt it fm tv ) vi 1 11 111 tv v vi
Collega [ Bridge Format'n [Clobal Iridge |Format'n) Colt 18
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1 c
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Each cycle, design and module has

in relation to the whole curriculum,
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COMPREHENSIVE
CURRICULUM

The formal cur riculum, taking place primarily in morning
collegiums, evening ecclesiola and meal conversation s,

is based on the curriculum of the Academy, and the
Theoretical Abstract of the Phase I Program. The intent of
the formal curriculum is to impart the underlying s tructure
as well as the content of human knowledge, basic skills,
and methods. The student relates his own life experience to
his academic studies and to inclusive images of 20th Century
wisdom. In the midst of imaginal presentations, depth
study and serious sharing, students are released to begin
the task of inventing the meaning of 1life for themselve s
Informal curriculum occurs in the contexts, rituals, deor,
celebrations and short courses which continually rehearse
lifes' limits, possibilities and freedom as grounded in

the particular. The intent of informal curriculum is to
sift the mwdane for its signif icance, and to continually
call the students to self-consciousness. Programatic
curriculum in work, study halls, chores, sports and other
activities, relies on the structure of engagement to
dramatize and communicate the structure of 1life and the
dynamics of society. This is enabled through imaginal
contexts, trans-rational constructs, and both co porate and
solita iy reflection. Extra-ordinary opportnities for
learning occur in special events such as work projects,
trips, weekend courses, visits to Human Development
Projects, the Christmas Bazaar and the Lenten Drama.

These events allow for the experience of depth and susta ined
engagament in focused activity, require intensive c oc-opera-
tive effort, and at the same time allow students to try

on new styles of actim and responsibility.
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CORPORATE
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ECONOMIC
DISCIPLINE

STUDENT
BUSINESS

DIVERSE
ENTERPRIZES

V. THE CORPORATE STRUCTURES OF THE STUDENT HOUSE

The Corporate Structures of the Student House are a manifestation
of the secular-religious disciplines of the Spirit Movement.

As these structures are embodied and lived, the students

become themselves the model of primal community, a demonstration
of historical engagement, and a sign of fulfilled living.

The Economic Life of the Student House reflects the embodiment
of radical poverty for the sake of global service. Basic
sustenance is provided through the parental support of the
Order as a whole, and the student stipends provide a corporate
fund for clothing, health, care and allowances. The Student
House program is self-supporting, and program costs are met by
various student enterprizes and fund-raising activities. The
corporate budget, allocating limited resources for both
internal sustenance and external mission, symbolizes the
stance of stewardship over this world's wealth.

The Student House business project, "Venture 21", is not only
the foundation of program financial support for the Student House,
but is a demonstration of youth motivity and engagement, and
a profound formation design. Key values to be held in estab-
lishing a project include:

1. Labor Intensive

2, Corporate organization of work

3. Flexible enough to mesh with total program

4. 2-3 hours, 4-5 afternoons/week.

5. Gross investment of faculty & student time

yields minimum wage ($3.10/hr.)

Engagement in Venture 21 trains students in the required job
skills, teaches them "the value of a nickel", and exposes them
to basic principles of employment and management: production,
sales, manpower, bookkeeping, quality control, schedules, etc.

Four kinds of enterprize have been explored for Venture 21 projects.
Mass advertizing delivery, clean-up work, the Farm, and contract
sub-assembly. Advertizing delivery (C.D.S., Metro) combines the
benefits of athletics with a corporate task which requires
following detailed instructions, paying attention, and teamwork
with an opportunity for exposure to the various styles and
environments of the metropolis. Clean up work (the dog show,

circus, etc.) provides discontinuity in the work program,

allowing the students to earn a large amount in a short time,

with a lot of work. This type of work often puts the students

"on stage'", in the public eye, and at the same time they

encounter styles of urban living they would otherwise never

be exposed to. The Farm work, on the other hand, gets the

students out of the city, and provides an opportunity for

learning many practical skills, the use of tools and implements,
and environmental practices. Contract sub-assembly, although the
least explored and utilized work option in the past, may very

well provide new sources of income and training in the coming
years. This arena has been well documented by the "Earn and Learn"
program of the Evanston Public Sclhools, and warrants further probing.
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The Political Life of the Student House reflects the
embodiment of a stance of radical historical obligatiom.
Consensus is forged out in the tension of participation (the
community), representation (as teams, guilds and stakes act on
behalf of the whole), and symbolic leadership (assigned priors,
the faculty, and the Order as a whole). Corporate obedience

is symbolized in the method of corporate planning and in the
design of internal and external assignments. The effective
engagement of every individual is ensured and sustained through
corporate structures of care and welfare, in particular, for
clothing, health and educational supplies.: -

Basic peace and order are established through a simple set of
guidelines and rules, necessary for the maintainance of the
community's life and mission. These disciplines are not only
necessary and practical, but symbolize the community's Rule
in relation to its covenant with the final limits of life.
The guidelines, rehearsed directly and indirectly in stories,
contextr® and reminders, include:
l. Your first response is always "YES",
2. Consider your own needs in the context of
what the entire community needs.
3. If you disagree, build and present your
own model.
4., Rebellion, tantrums and blaming are irrelevant;
your decision to take responsibility for the
situation is the key to effectivity.

The riiles provide a basic framework of community order which
every member can rely on, to be respected, observed and
enforced. They include:
1. You take responsibility for your assigned tasks.
2. Be present for Daily Office, meals, and all
other corporate events.
3. Use language and exhibit behavior appropriate
to the place, time and role you are in.
4, Respect the community symbols.
It has been found necessary to directly and explicitly
articulate several absolute and "non-negotiable" limits
in regard to the application of these rules. These' include
drug abuse, theft, law-breaking, and causing grave damage
or danger to life and property. If a student 1is unwilling
or unable to control these behaviors, they will be suspended
or expelled from the program.

Although the students, through the structures of their corporate
life, are expected to learn to manage their own affairs, it is
finally the responsibility of the Faculty to provide the program
with the necessary supervision and the enforcement of these rules
and guidelines. Supervision does require substantial faculty time.
During free time and discontinuity, at least 2 faculty need to be
available at all times, one of whom is providing a visible
presence. Effective supervision of study, work, and more complex
tasks requires at least 1 faculty for every 10 students, or even
1:4, depending on the task. Supervision and "night watch" assign-
ments are made on a rotating basis to all the faculty.
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CULTURAL
DISCIPLINE

The Cultural Life of the Student House reflects the embodiment
of radical chastity, the style of willing one thing. Humanness
is grasped as a challenge to be embraced and lived. It is to be
courageously invented in dialogue with the heritage of the past,
the demands of the future, and the profound self-consciousness
of the moment. The common images of the curriculum and the
common style of corporate life symbolize the covenant of
missional community. Celebrations, participation in the Daily
Office, common rituals and symbols dramatize the significance
of real life in this moment, and sustain the community in
radical hope.
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COMMUNITY
DISCIPLINE

IV. The Operating Principles of the Student House

Fa a community to live together and work together, there
must exist a community discipline. It is the basic under-
standing of the Student House that the students am the
church, are being trained for mission for the alleviatim
of innocent suffering and therefore need to learn a style
of responsible action on beéhalf of others. The gui &lims
for behavior are based on that larger context of the task
in the world and what the p msent and the future may
require of them. Theyare then grounded in the day-to-
day relationships within the Student House community,

the public school, and the urban community: to hamor the
other, to operate within the structures and to enalle the
whole community.

The students, as self-conscious, experimenting, tes ting
youth, need continual re-arti ai lation, support, and re-
inforcement. The teams, the clusters and the dorms exist
to enable commnity discipline: as peers they inject

the self-imposed care requirement and at times talke cor prate
responsibility for individual action. Reward and punis h
ment, incentive and sanction may indeed encourage msitwe
and helpfu behavior, and discourage negative, inappro-
priate behavior. Both indire ¢ means (contexts, demon -
strations, and conversations) and direct (accountabili ty,
consultations, specid assignments, fines, giving or
withholding priveledges, physi al swats) are used when
appropriate. However, beyond all concern for discpline,
order amd efficient community operations and relatioms,

the underlying and primary intent of discipline in the
Student House is to enable the emergence of the raw decis ion
of final obligation taken in the solitary reaches of each
student's free respons ibility. Therefore every reward,
affirmation and recognition is contexted and offered as

a symol of new decision and a celebration of the burden
and the glory of real respns bility. Similarly ewwy
occasion of punishment or correction, whether corporae or
privae, becoms an awe-filled drama of the final limi ts

of life itself, the emb mcing of the consequences of the
deed that freedom assumes, as well as the rehearsa of the
word of absolution, of cosmic permission to go again and
live authentic freedom, of the perpetual possibi H ty of

new decision and responsib le action.

The corporate faculty is the catalytic demonstration of

the function, intents and program of the Student Hau =

in the midst of the community. As students confront the
facul ty, they encounter a group of human beings re present ing
different phases and varied gif ts, who corporately assume
responsibility for the program and the students' care, in
the c mtext of one, common globa mission. The c arporate
stance, common sty le and single resolve of the faculty

is born out o f an image of ob fctive responsibility, founded
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on commonly articulated intent s, and lived in the utter
humiliation and glory of life's forgiveness of human
weakness and rebelli sm. Within this corporate structure,
each individual faculty member plays assigned roles for
prog mms, tasks and care. The faculty continually b mods
on the corporate journey of the community, and the solitary
CORPORATE decision of every member, guards thke mission amd discipline
FACULTY of the house, occasi ms the happenings which breathe
fresh spir it and new life into the mundanity, and ¢ ontin-
ually evaluates the total program in the light of the
contradictions of society, the community, and the formation
of youth, sharpening its address and refining the articulation
of its intents. The faculty implements its role through
common models, daily checks, weekly meeting and cydle
and yearly evaluation and planning.

The Stud eat House is not an isolated community, bt
exists as a two-yer sgjourn on a life- bng jourmy, and
within a complex of human rela tionships and covenant s
Prior to entering the Student House, usually durin g the
summer after 6th grade, the students participate ina
Rite of Passage Trek. This tr ek, combining aspects of a
survival trek and a my thologi @l journey, symbolizes the
LIFE-LONG end of childhood and the beginning of the journey towards
JOURNEY adulthood. Participants undergo ordeals, or tests, of
physical, intellectual, and spiritual fitness, preparing
them for a life of decision in free responsibility. Each
child is sent out by the family to learn how to live on
their own, and to build a new and more profound, if also
more distant, relationship to being that family in his tory.
This sending-out and rite of passage are not impose d on
life, but are a dramatization of the actual death of
childhood, the birth of a new human person, and the drive
for autonomy and self-de termination which occur in the life
of every child about the age of 12.

Assignment of each s tudent to a Human Development Project
for the 9th gr adke year represents yet another rite of pas mge
to complete the Student House experience. This Third

World missional apprenti eeship is one which every student
looks forward to and prepares for from their first da

in the Student House. Travel f wmds are raised and saved

by the students, both through their work projects and
through the gifts ofrelatives and family friends. The
students live and work as part of the project auxi i ary,
assuming adult roles and res pnsibilities. The imp at

of this experience for the imdividual student is the raw
encounter with human suffering and their own responsihi H ty.
The year gives students a concrete and practical context

for continuing their education. For the Student Hais e as

a whole, the year syrmbolize s the intensification of mis sl m,
the historical necess ity on behalf of which the Student
House exists.

ETHICAL
APPRENTICESHIP



EXTERNAL
RELATIONS

The Student House has ben a program primarily involving
the the children o f the Order, but designed as an experiment
on behalf of every child in the world. Students fim
themselves related to their families not only directly as
son or daughter, but also throug their own relationship

to the Order of which their families are a part. Students
participate in the s tructures of family economic care
through the family budget and stipend. Political partici-
pation in the family continues through correspondence,
family reunions at Christmas and during August, and
participating in forging and rehearsing the family's
concrete battleplans and vocational thrusts. Cultwally,
participation occurs through family symbols, rituals,

myths and celebrations. In general, a family resident

in the Chicago Nexus 1s as signed to play the rdle of
"godparent" to each student, symbolizing in a representational
way the continuing fami ly responsibility for and c are

of the deployed youth.

The student lives in multi faceted relationship to the O mler.
In the first instance, the student is a member of and
participant in the family Order experiment. At the same
time, students are in training to become global se wan t-
hood as a life-lmg vocation. Finally, students are

under the discipline of prep aration for the call of awaken—
ment and care, to decide to be the sign of hope in

history. This three-fold tension of being, becomirng and
waitful preparation empowe 183 the experimentation of age

12 to 14 with the context of historical significance.
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VII. THE 1979-80 EXPERIENCE

A. BACKGROUND DATA

Orbit VII of the Student House took place in the looming shadow
of the '80's, in a year in which youthful rebels directly
participated in:creating new governments in Nicaragua, Iran,
Liberia and Ghana, disclosing again the untapped potential of
Phase I's hidden army. At the same time the senseless death of
11 persons trampled at a rock concert in Cincinati only served to
underscore the explosiveness and confusion of a generation
caught between a power-filled capacity for engagement, and a
deep and pervasive paralysis of will. Uptown youth, including
Student House participants, experienced the intrusion of global
human suffering through the influx of Indo-Chinese refugees
into the neighborhood, and through the continuing deterioration
of the urban community marked by street gangs, drug traffic,
unemployment, crime, alcoholism and arson.

Two broad images characterized the thrust of the Student House at
the beginning of Orbit VII:
1) The prograM is not only a demonstration of youth
engagement, and a_s a religious house of the Order, but as
as a serious experiment in human formation. This took the
form of an emphasis on basic training -- academic prowess,
methodological competence, and practical skills.
2) Society has become much more ready in recent times to
appropriate the learnings and methods of the Institute's
Imaginal Education research, particularly in the arenas
of the Infant 8chool, the Student House, and the year fort
in a Human Development Project. Therefore a major-was efler
placed on program documentation during the year. This
included an analysis of Student House graduates' responses
to a detailed questionaire, the organization of the archives,
and the writing of the Student House Manual.

There were 39 students in the Student House during 1979-80,

of whom 34 completed the year. These 34 included 20 eighth
graders, 12 seventh graders and 2 sixth graders; 20 girls and

14 boys. Of the five who did not complete the year, one left
with his family on assignment to Australia, one was reassigned
to the care of his family, and three belonged to families who
left the Order. 29 students had been in the Order, and therefore
in Phase I structures, for 7 years or more. 8 had experienced a
diverce or remarriage in their family, 5 are adopted. 31 were
U.S. citizens, and one each were citizens of Australia, Canada
and Malaysia. There were 3 blacks, one Indian, and 30 whites.

Of the U.S. citizens, 19 have lived one year or more outside
North America. Although fewer in numbers than in previous years,
the group displayed a brightness and intellegence, as well as the
gift of dramatic flair.




In light of the analysis of learnings of the program over

its first six years, several modifications in Student House

design, curriculum and structure were made during 1979-80.

These were primarily directed at focused impact, clarifying the
basic pillars and bringing greater form and order to basic designs.

1) Structures were clarified and objectified through
printed constructs and rationales. Time rythms were re-designed
to bring greater order, consistency and flow to the day and week.
Pulling 3 collegiums each week (Tues.-Thurs.) together into
a "curriculum unit" with a common theme gave a focus to each

PROGRAM week and allowed issues to be grasped in greater depth.
SHIFTS 2) Practical engagement in the mission was re-empowered
through weekly "Nexus Apprenticeship" assignments.

3) The themes, images and intents of the cycles and
designs shifted from poetic "Other World" imagery to more
concrete images of the program's single thrust over that period
of time. For example, "Strike Force Nine", conducted during the
2-week Chicago Schools strike, saw students in methods labs
learning charting, gridding, and pedagogy, and sent student work
teams to Human Development Projects in Iowa, Oklahoma, Minnesota and
Illinois.

4) Tactical indirection was employed wherever possible as an
alternative to dealing head-on with behavioral issues. Reading
bed-time stories at 9:45 P.M. enhanced the effectivity of both
"lights out" and morning wake-up.

B . THE HAPPENING OF THE YEAR

The Junior High School years are perhaps the most turbulent and
explosive in a human being's life. Youth's newly awakened and
as yet undisciplined will rebounds endlessly from immediacy to
defiance. Youth's alienation from society's norms, rules, values
( and idols D is accentuated by their peer-group seperatism. Far
from protecting youth from these struggles, the Student House
catalyzes an intensification of crisis through plunging students into
reality, giving them permission to live in radical relationship to
the awesome mystery of life itself. Four major themes can be

THE discerned in the experience of this struggle during 1979-80.

YOUTH 1) Students experience themselves caught in the middle of the

STRUGGLE battlefield eurrounded by warring gods, competing values and inter-
pretations of life's meaning. The ghetto, encountered in school and
the street, holds out the despair of materialism, immediacyand
defiant individualism. The media offers the empty promise of the
good life, leisure time and comfort. In the midst of this conflict
the challenge to identify with the common life and global service
of the spirit movement is experienced as unreasonable, unbearable
and absurdly impossible; yet the students live with the daily
demonstration and experience of the adventure and fullness of
proféund human living.

2) The symbolic life, drama, and curriculum of the Student
House provoke radical self-consciousness to the students' journey,
ever awakening them to their actual situvation, and the possibility
of living that situation in depth, rather than to strive vainly to
escape. This searing awareness discloses crisis and decision in
every moment.

3) Freedom and responsibility become the central focus of
short courses, contextz and reflections. Living with the consequences
of one's own free deeds and decisions is discovered as authenticity.
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4) Finally, the radical corporateness of student house life
brooks no escape into solitary hiding and illusion. Students
experience in corporate action the power of decidin§ to learn to
live with the world's need and history's demand.

The Profound intent of the Student House program is to allow this

inevitable struggle to be lived in depth, embraced and transcended

as the source of power and creativity for the exparimentation with

and invention of new modes of humanness itself. This is dome through
demonstrating comenental responsibility, grounding essential

methodology, interiorizing the vocation of the trans-establishment, and
catalysing the community-studene guild. These objectéves were broken loose,
and students allowed not simply to endure but to life deeply

and transform the crisis of youth, through the mode 0§ objective,
structural care. This was evidenced in the past year in six

dimensions:

1) Team corporateness was experienced as releasiug power,
whether in the "“Space Race' contest for team space care, or in the
assigning of production quotas for the students business by team
rather than by individual. During April and May, student teams
working Saturdays at the farm completed 3000 yds. of fencing,
stringing 2 miles of barbed wire on 200 steel posts and setting
20 railroad ties in concrete as corner posts.

2) Similarly the forging of faculty teamwork, the clarifi-
cation of roles and the embodiment of a common stance was
experienced as the "that-without-which" the program could not
happen. The creation of a "Faculty Room' was symbolic of this move.

3) A strong push on Academic performance through study halls,
tutorials, and the charting method paid off in significaatly
improved grades, 1007 passing or graduating, and 13 students
receiving year-end honors.

4) The use of surprize and drama, and the occasional
corporate event of concrete accountability and absolution began
to bring about a shift in the students' relationship to discipline.
One illustration of the shift from student vs. faculty polarization
towards corporate responsibility was the unprecedented decision by
several student leaders to publicly identify the persons responsible
for several acts of destruction of community property, and to
assist in dealing with them.

5) Discerning the recurring patterns of mood and rythm
allowed them to be woven into the program's structures and time
design. For instance, focusing the afternoons towards radical and
active expenditure, and the evenings towards reflective activities
and study elicitgpd greater participation and a gradual "settling down"
of the community tone.

6) Drama, not only in the La Mancha play, but in decor
creation, farm work, athletics and daily curriculum set the context
for a serious demand for quality and care in the students actions.
Pulling 3 collegiums each week (Tues - Thurs) together into a
"eurriculum unit " with a common theme gave a focus to each week
and allowed issues to be grasped in greater depth.
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C. REFLECTIONS AND RECOMMENDATIONS

The experience of Orbit VII has revealed several arenas of weakness
in the program, all of which reflect the need for a thought~through
stabilization of Student House curriculum, and a profound and fresh
articulation of its basic intents.

1) The basic Covenant of the Student House needs to be
objectified and spelled out for students and parents alike, and
grounded in the practical disciplines of the rule of the
community. A clear understanding of the community's symbolic
life, common participation and assignments, and economic
systems and budgets is needed from the very beginning of the year.

2) Similarly the practical intents of the program need
to be rearticulated to aid in guiding the faculty's planning
and work, ahd the practical designs of the poogram spelled out
to present students with a clear picture of the program's expectations
for their participation and performance.

3) A clearer understanding of the relationship of parents
to their "sent out" children needs to be worked through. Parental
responsibility is not abandoned, hut intensified in the decision
to assign thédr children to the formation and care of the Student
House. Each parent is not only responsible for their own child,
but for the support and development of structural demonstration
models for the formation and care of all of the earth's children.
The confusion and struggle in these roles was no doubt intensified
in the past year by the fact that 20 students had parents residing in
Chicago, making much more difficult the objectivity and distance
both the program and the families require.

4) A fourth weakness was experienced in the orchestration
and timing of logistics and practical enablement. Because the
program is year-round, and students at this age are in need of
at least minimal supervision at all times, scheduling corporate
faculty time is a complex task. Often critical arenas such as space
care, resources, vehicle maintanance and even corporate faculty
planning went neglected in the face of immediacy, intruding
demands, and conflicting schedules and obligations.

Several clear directions emerge from the faculty's reflections
on this past year: .

1) The Student House requires an intensive, carefully planned
period of contextual orientation at the beginning of the year,
covering the basic aspects of the program, the community's
covenant, and the context for the Student House as a social
experiment on behalf of the globe. This would include a drama of
commissioning the program for the year, placing on each member
of the community the responsibility for the group's total life
and mission. The Faculty recommends that the Orientation week
begin with this commissioning at 6 P.M. on Sunday, August 24th, 1980,

2)The economic life od the Student House requires intensification
in several dimensions, including upgrading the income-earning
potential of student businesses, linking weekly allowances more
closely to the work projects, focusing budget priorities for the
program, and developing in-kind opportunities for program support.

The exercise in budgeting and financial reporting during 1979-80
not only allowed a clear plcture to emerge of income and expenses,
but made it possible for the program to survive a 507 reduction in
anticipated earnings over the year without significant reduction in
program quality and activégies. This exercise needs to be continued.



3) The past year has demonstrated that high academic
performance ean be expected and achieved without sacrificing
the broader work, formation and missional life of the community.
The design of study halls, tutorials, methods labs and performance
tracking requires extensive work this summer.

4) The Chicago nexus needs to experiment in the comdng year
in the arena of corporate parental responsibility, on behalf of
the entire Order. This could take the form of participation in the
send-out and commissioning of the students to the student house;
the assumption of an "ombudsman role", perhaps bg the existing
structure of the internal life commission to provide both the
necessary forum for questions, discussion and helpful suggestions
and at the same time protect the integrity of the ongoing program;
the assignment of a particular person resident in €hicago to act
as the Godparent of each of the program participants.

5) The options open for program extension need to be considered,
including the inclusion of more participants from beyond North
America and outside the Symbolic Order, re-location in a 3rd world
urban center, and a focusing of CYF and permeation strategies
within Chicago, Uptown and the school system.

6) The present documentation effort is not the end of a
project, nor the end of the experiment. However, a model is now
in being which can be tested for replicability and for mass - -
training, with continual re-assessment and incorporation of lessons
learned, based on on-going documentation.
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EPILOGUE

The initial phase of the Student House experiment is

completed. A construct is in being in history, a model has

been forged out for its operation. A new kind of student

is impacting the world with corporate power and a style of
servanthood. The first graduates of the Student House are
already finishing college, launching careers, starting families
of their own. The edge of the program is already turning

towards the challenge of mass education, toward the necessity

of creating the structures for educating, and for giving profound
significance to that education, for every youth on the planet.

The next step in documentation is to complete the detailed
writing of the curriculum described earlier, and making it
available for use and modification on a wider scale. At the
same time, constructs for high-school youth and older students
need to be developed which continue the formation process
towards vocational commitment.

The contemporary crisis in education, the intents, designs,
curriculum, structures and operating principles —- these are
the 8tudent House experiment. This textbook should be helpful
in conducting this program in the future, as well as in
continuing to develop its impact and depth. However, a word

of caution is in order: the Student House requires effectivity
in the formation of human beings, not obedience to a textbook.
This formation is accomplished day by day by day in the midst
of the wild tension of warring values.
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