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INTRODUCTION

THERE HAS EMERGED IN RECENT YEARS A NEW AND EXCITING INTEREST N

THE EDUCGATION OF THE YOUNG CHILD. A NUMBER OF THINGS HAVE PRECIPITATED

THIS INTEREST. FIRET,y THE EXPANSION OF RESEARCH DEALING WITH CHILDREN
FROM BIRTH TO SCHOOL AGE,HAS RESULTED IN NEVER BEFARE DREAMED OF POSSI=
BILITIES FOR EDUCATIUG THE VERY YOUNG. OSECONDLY, THE EXPLOSION OF
KNOWLEDGE IN SUR TIME HAS PLACED THE DEMAND TO LEARN MORE, EARLIER.
THIRDLY, RECENT INTEREST IN THE NEGRO GHETTO GHILD AND HIS INTELLECTUAL
AND CULTURAL DEPRIVATION HAS POINTED TO THE NEGESSITY OF AN INTENTIONAL
FOCUS UPON EARLY EDYCATIONa

IN VIEW OF THE NEED FOR NEW AND ADEQUATE EDUCATIONAL STRUCTURES
FOR Youmé CHILDREN, THE ECUMENICAL INSTITUTE HAS TAKEN UPON ITSELF THE
TASK OF CREATING MODELS ADEQUATE FOR BUCH PROGRAMSe ONE OF THESE PRO-
GRAMS IS FOR ONE AND TWO YEAR OLD CHILDRENe THE CONCRETE IMPERATIVE OF
THIS PROGRAM COMES OUT OF THE WORLD IN WHICH WE LIVE, IN THE MIDST OF
THE SCIENTIFIC, URBAN AND BECULAR REVOLUTIONS OF THE 20TH CENTURY WORLD,
WE MUST éoucATE CHILDREN ABLE TO LIVE IN TH!S WORLDe WE WILL, THEREFORE,
IN THIS PAPER EXAMINE MORE CLOSELY THE WORLD N WHICH WE LIVE, WHAT A
CHILD LIVING IN THIS WORLD SHOULD BE LIKE RELATIVE TO AN EDUCATIONAL
MODEL, AND THE WAYS IN WHICH THE NEGRO GHETTO CGHILD AND THE WHITE MIDDLE
CLASS CHILD DEVIATE FROM THIS MODEL OF THE EDUCATED CHILD. WE WILL THEN
TALK ABOUT EDUCATION IN THE 20TH CENTURY AS IT APPLIES TO ONE AND TWO
YEAR OLD CHILDREN AND 15 IMPLEMENTED IN THE ECUMENIGAL INSTITUTE'S

PROGRAM FOR THESE CHILDREN.




THE 20TH CENTURY CULTURAL REVOLUTION

THe 20TH BENTURY fs IN THE MIDST OF A RADIGCAL SHIFT IN THE COMMON
8ENSE (SGIENTIFIC REVOLWTION), THE . COMMON STYLE (URBAN REVOLUTION), AND
THE COMMON SyMeoLic LIFE (SECULAR RéVOLUT{ON)- ‘THiS DEMANDS A TOTALLY
NEW UNDERSTANDING OF WHAT IT MEANS TO BE HUMAN AND THEREFORE, WHAT IT
MEANS TO APPROPRIATE THE GIFTS OF THIS NEW AGE.

IN THE FIELD OF SCIENCE THE EJNSTEINIAN REVOLUTION BROKE OPEN NEW
IMAGES OF WHAT 1T MEANS TO BE WHEN YOU ARE NO LONGER THE CENTER OF EVERY=
THINGs THE THEGRY OF RELATIVITY RELEASED A NEW ORIENTATION OF HOW TO
GRASP YOURBELF IN A NEW COSMOLOGY THAT ALLOWS YOU TO PARTICIPATE FULLY
IN THE SCIiENTIFIc REVOLUTION. MAN HAB GONE THROUGH OTHER RADJCAL BHIFTS
IN HISTORY BUT ONLY AT THI8& PQINT |N HUMAN CONSCITUBNESS HAS HE BEEN ABLE
TO SEE THAT HE 18 [N THE MIDST OF A RADICAL TRANSITION. WHAT THIS MEANS
IN EDUCATION leTHAT MAN &o LONGER GRASPS HIMSELF A8 STRIVING AFTER SOME
ETERNAL PATTERNS OF HOW owé CAN FIT INTO SOCIETY AND 18 THEREFORE A VICTIM
oF THOSE PATTERNS. |NSTEAD, MAN SEES THAT HE MUST STAND IN THE MIDST OF
A NETWORK OF RELATIONSHMIPS AS A DYNAMIC AND SINGULAR BEING WHO CAN PREDICT
AND DI{RECT THE TRENDs MaN NOW SEES THAT IN A RELATIVE UNIVERSE, HISTORY
DOES NOT JUST HAPPENe |T 1S5 CREATED, EI!THER BY DECISION OR DEFAULT.

By PARthxPATxNé IN THE UrRBAN REVOLUTION OR THE SHIFT IN HUMAN STYLE,
MAN HAS HAD TO CONSCIOUSLY OVERCOME THE 19TH CENTURY STYLE oOF LIFE, WHICH
18 ESSENT!ALLY THE RURAL MIND SETe THIS MIND SET OF SIMPLICITY AND SEDW
AND CERTAIN RHYTHM IN TERMS OF PACE, PAROCHIALISM IN TERMS OF GPACE, ONE-
TO~=ONE MUTUALITY IN TERMS OF RELATIONS, AND ‘FINDI{NG OUR ROOTS8 IN THE PAST
IN TERMS OF SOCIALITY WAS ADEQUATE TO THE CLOSED WORLD OF THE PAST CENTURY.
IT wAS POSSIBLE TO BE A RESPONS!BLE PERSON IN A LIMITED AREA IN THE A9TH

CENTURY, TO SEE JUSTICE IN THE REALM OF A H{GHLY PERSBONAL BOCIETY, TO
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ASSIM?LAT§~KNQWLEDGE AND BECOME EDUCATED IN GENERALIZED AREAS; AND TG
UNDERSTAM; BVUR HE‘R”I:rAe‘E IN TERMS OF OUR PASY HiSTCRYV. HowevEr, THE URBAN
WORLD WE NOW LIVE IN DEMANDS BY ITS VERY NATURE A COSMOPOL]TAN OUTLOOK, A
CONTINUOUS AND COMPLEX RHYTHM, AN [MPERSONAL STRUGGLE FOR JUSTICE, WITH
OUR ROOTS ORIENTED [N THE FUTURE. THE KNOWLEDGE, POPULATION, AND TECH=
NOLOGICAL EXPLOSION WITH THE RESULTING COMPLEXITY OF OUR SOCIAL LIFE HAS
CREATED A NEW—WAY TO DEAL WITH WHOM WE HAVE HAD TO BECOME. TO PICK UP THE
LIFE STYLE THE 20TH GENTURY DEMANDS TO HAVE PERM1SSION TO APPROPRIATE THE
POWER OF THE URBAN LJFE STYLE AND THEREFORE OF THE WORLD.

?xmALLY, THE SHIFT IN COMMON MOOD OR THE SECULAR REVOLUTION I8 SEEN
IN THE REAL1ZATION OF HUMANISM, WESTERN MAN, UNLIKE OTHER CULTURES, 18
JUST BEGINNING TCO UNDERBTAND THAT HE CANNOT BE HUMAN WITHOUT A SYMBOL1GC
LIFE. EVERY MAN HAS MYTHS, RITES, AND SYMBOLS THAT TELL HIM WHO HE 15
AND HOW HE CAN FIND CERTAINTY e MAN PART{CIPATES IN THE SEcuLAR REVOLUTION
BY DECIDING ON THOSE DESTINAL IMAGES THAT ALLOW HIM TO BE THE PRED]CTOR,

THE URBAN, AND THE INTENT]ONAL MAN,




THE 20TH CENTURY CHILD

THE EpucaTeEp CHILD
Down THROUGH THE AGES MAN HAS STRUGGLED WITH FIRST ONE FORM AND THEN

ANOTHER OF HOW TO BEST EDUCATE HIS PEOPLEe EDUCATION HAS TAKEN MANY FORMS
AS MAN HAS TAKEN INTO ACCOUNT THE CHANGES OF HISTORY AND ATTEMPTED TO

MEET THE DEMANDS OF ANY PART{CULAR PERIOD IN HISTORY, HOWEVER, THE EMER=
GENCE oF THE 20TH CENTURY HAS BROUGHT CHANGES SO DRAMATIC WITH SUCH FAR=
REACHING EFFECTS THAT OUR EDUCATIONAL PROCESS HAS BEEN CALLED RADICALLY
INTO QUESTION IN A WAY NOT HERETOFORE EXPERIENCEDs THE SCIENTIFIC, URBAN,
AND SECULAR REVOLUTIONS OF OUR TIME MAVE RAISBED EVEN A PRIOR QUESTION:

WHAT MUST THE EDUCATED MAN LOOK LIKE IF HE I8 TO COPE WITH THE NEW WORLD

IN WHICH HE FINDS HIMSELF? We MuST HAVE A PJCTURE OF WHAT KIND OF MAN [S
NEEDED FOR 20TH AND 218T CENTURY LIVING IF WE ARE TO EDUCATE PEOPLEATO tLive
IN THEIR ACTUAL WORLDe "ONLY IN THE CONTEXT OF SUCH A PICTURE OF THE
"EDUCATED MAN" 18 IT RELEVANT TO TALK ABOUT THE EDUCATIONAL PROCESS NEEDED,
MUCH LESS ACCOMPLISH SUCH A GOAL.

WHAT, THEN, MUST THE EDUCATED MAN LOOK LIKE? IN VIEW OF THE SCIENTIFIG,
URBAN, AND SECULAR REVOLUTIONS, THE EDUCATED MAN MUST [DRAWING ON THE COMMON
BENSE OF OUR TIME, BE UTTERLY COMPREHENSIVE, SeconpLy, THE COMMON L IFE
STYLE OF WH]GCH HE MUST PARTAKE MUST BE FUTURIC IN KIND. FINALLY, THE SYMBOLS
BEFORE WHICH HE LIVES MUST HOLD BEFORE HIM THE Nzcéssrrv OF BEING UTTERLY
INTENTJONAL IN EVERY DECISION HE MAKES.

To BE COMPREHENSIVE, ONE MUST HAVE SOME WAY OF GRASPING AND ORGANIZING
THE OVERWHELMING AMOUNT OF DATA WHICH HAS SUDDENLY BECOME AVAILABLE 1IN
THE QO%H’CENTURY. THE EDUCATED MAN MUBT HAVE A MODEL WHICH IND]CATES
THE DATA HE NEEDS, AND INTO WHICH HE CAN PUT THE DATA THAT COMES TO HIM.

FURTHER, IF ONE 18 TO BE COMPREMENS JVE HE MUST HAVE AN EXPLICIT MODEL WITH
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CATEGORIES THAT PROVIDE THE BASE FOR ENABLING HIM TO APPROPRIATE WHAT HE
KNOWS o
SECONDLY, THE EDUCATED MAN MUST BE FUTURIC», OCHARACTERISTICALLY, HE

1

WOULD OPENLY RECEJVE THE JNFINITE VARIETY OF EXPERIENCES AND P{CTURES THE
URBAN WORLD BRINGS HIM AND RESPOND IN VIEW OF THAT WORLD INSTEAD OF OUT orl
PICTURES OF A RURAL SITUATION WHICH HAS LONG SINCE PASSEDs A FUTURIC MAN
WOULD ALS0 BE DISCIPLINEDs THIG MEANS HE WOULD BRING UTTER CONTROL TO HIS
LIFE SO THAT HE WOULD BE ABLE TO DO WHATEVER IS NECESSARY [N ANY SITUATION.
FINALLY, VIEWING THE PERPETUAL CHANGE OF THE URBAN WORLD HE WOULD SEE H1Mm
SELF AS THE ONE WHO CREATES THE TOMORROW KNOWING ‘THAT WHEN TOMORROW GOMES
THE JOB WILL BE THERE -TO DO AGAINe BINDING HIMBELF TOGETHER WITH H1S
CONTEMPORARIES, HE WOULD SENSE THE [MPERATIVE AND THE POSSIBILITY OF ASSUM=
ING FULL RESPONSIBILJITY FOR THE FUTURE,

THIRDLY, THE EDUCATED MAN MUST CREATE ANDfOR UTIL1ZE SYMBOLS WHICH
HOLD. BEFORE  HfM THE FUTURIC LIFE STYLE HE HAS DECIDED 186 NECESSARY, ENABLING
HIM TO PERfODICALLY DEGIDE AGAIN TO BE FAITHFUL TO THAT LIFE STYLE. THESE
/

SYMBOLS COULD TAKE THE FORM OF R{TES, STORIESy OR PART}ICULAR OBJECTS

WHICH HAVE RELEVANT SYMBOL 1C POWER,

- ProoreMs oF THE NEGrRO GHETTO CHILD

WHEN ONE LOOKS AT THE PICTURE OF THE EDUGCATED MAN IN THE 20TH CENTURY,
IT 18 APPARENT THAT THE CULTURALLY DEPRIVED CHILD OF THE NEGRO GHETTO FALLS
FAR SHORT OF DBECOMING THAT MAN.

IN THE r:aéT PLACE HE 1B NOT COMPREHENsrvé, TH1S IS MOST DRAMATICALLY
MANIFEST IN HIS LANGUAGE PRODLEM, WHICH TAKES A NUMBER or,ron&s, His
CONCEPTUAL KNOWLEDGE IS EXTREMELY LIMITED AND HE DOES NOT UNDERSTAND
RELATTONSHIPS SUFFICIENTLY TO FOLLOW SIMPLE-DIRECTIONS, . THE OTHER S1DE
OF THE LANGUAGE PROBLEM IS MANIFEST: IN WIS .INABILITY TO ARTICULATE IN A
MANNER COMMON TO THE DOMINATE SOCTETY IN WHICH HE LIVES. HIS SOUNDS ARE
"MUFFLED RATHER THAN ART{CULATED GLEARLYs HE CHARACTERISTICALLY SPEAKS IN

-

AN EXTREMELY LOUD VOlCE OR:-BO QUTETLY THAT HE CANNOT BE HEARD.




SeconoLy, THE CHTLD OF THE NEGRO GHETTO IS NOT FUTURIC N HIS LIFE
BTYLE, HI8 PAST EXPERIENGES ARE LIMITED IN KIND AND HE TENDS TO BE EXe
TREMELY AFRAID OF THAT WHICH 18 NEW TO HIM, HE IS NOT DISCIPLINEDs IN
THE EARLY YEARS THE MOST CHARACTERISTIC MANIFESTATION OF THIS I85 THROUGH
THE USE OF HIG BODYs HE EITHER INDISCRIMINATELY "FLOPS™" WIS ARMS AND BODY
OR WITHDRAWSy HE MAY AL50 SLING HIS LEGS IN WALKING AND HAVE DIFFICULTY
AN POINTING TO OBJECTS IN A DIRECT MANNERs, NEITHER 15 THE GHETTO CHILD
FUTURIC IN VIEWING HIS URBAN WORLD IN SUCH A WAY “THAT HE 18 ABLE TO BEE
HIMBELF AS THE ONE WITH POWERs INSTEAD, AS. MANIFEBT IN THE YOUNG CHILD,
HE TENDS TO WITHDRAW OR ACGT WITHOUT DIRECT!ON,

THIRDLY, THE SYMBOLIC LIFE OF THE GHETTO CHILD PERPETUATES THE "V18TIM

IMAGE™ OF H1S HERITAGE RATHER THAN DEMANDING OF HIM-INTENTIONALLITY IN

. EMBODY{NG THE URBAN LIFE STYLE OF THE EDUCATED MANe THE GHILD OF _THE NEGRO

"GHETTO 15 ESBENTIALLY WITHOUT SEQUENTIAL ROUTINES AND RITUALS TO RELATE

HIM TO THE TIME STRUCTURES OF THE URBAN WORLDo, THE IMPLICATION THAT HE

- HAE NOTHING OF SIGNIFICANGE TO CONTRIBUTE WHICH DEMANDS THAT HE .BE RELATED

s R!TUALIST:GALLY HELD DEFORE HIMs THE STORY THAT 15 MOST TYPICALLY TOLD
HIM. 18 THAT HE 158 A "WORTHLESS, NO~GOOD KID. WHQ 15 AN ADDED BURDEN AND IN
THE WaYy HIS BLACKNESS IS5 THRUST DEFORE HIM AS THE ULTIMATE SYMBOL OF
THE FACT THAT HE 15 UNo GooD" AB, FOR EXAMPLE, THROUGH THE DERROGATORY USE.

oF THE WORDS "gIRL"™ anp "pov! IN REFERRING TO THE NEGHOs

_ProoLems oF THE WHiTE MIcoLE CLass CHILD

ALTHOUGH THE MIDDLE=CLASS CHILD 15 NOY FACED WiTH THE SEVERE- EDUGAT« =

T YONAL DEPRIVATFON CHARACTER]ST e OF "THE GHETTO CHILD, HE FALLS SHORT, IN

A NUMBER OF WAYS, OF WHAT THE EDUCATED: MAN - SHOULD LOOK LIKE ‘tN THE 20TH

_ CENTURY.

. INNQONSIDERTNGAWHETHER'OR-NOT"THE~MIDDLE~0;ASS'CHiLD;IGMGOMPREHENS?VE"
IN-HIS EDUGATIONy; ONE.DJISCOVERS “THAT ALTHOUGH“TﬂERE;AREMJNADEQUAeiss,.THIs
18 NOT THE BASIC-PRODLEM OF THE M{DDLE=~CLASS .OHTLD.

HOWEVER,‘IN'THE”AREA«OF'THE“URBAN‘LTFE“STVLE"THE“M1DDLE-CLASS‘CHILDES

PROBLEM 18 MORE SERIOUS« THE MIDDLE=CLASS- ADULT- HAS NEGLECTED TO CREATE




RELEVANT tMAGEé FOR LIVING IN AN URDAN WORLD RADICALLY DIFFERENT FROM
THE RURAL PAST. IN THE ADULT‘S rNABtLjTV TO DEAL WiTH THE NEW URBAN WORLD
HI8 STANCE TOWARD THE CHILD HAS BEEN o&s OF PROTECTION FROM THE PRESENT
AND AN ATTEMPT TO CLING TO THE PASTs [T MtGHT BE SAID IN PASSING THAT FOR
THIS REABON, SEEING THE DBOURGEOIS socréTv A8 THE EDUCATIONAL SOLUTION FOR
THE GHETTO CHJLD HINDERS THE GHETTO CHILD IN BEING EDUCATED FOR 20TH
CENTURY LIVING,.

IN TERMS OF LIFE STYLE, THE MIDDLE=CLASS GHILD, HAVING DBEEN PROTECTED
IN THE EARLY YEARS FROM THE VAR&ETY OF IMAGES PROVIDED IN THE URBAN WORLD,
TENDS TO BE OVERWHELMED BY THE BOMBARDMENT OF IMAGES HE EVENTUALLY ENCOUNTERS.
CONBEQUENTLY, THE LIFE STYLE OF OPENNESS DEMANDED IN THE 20TH CENTURY 15
CHARACTERISTICALLY LACKING. WITH REGARD }o A DISCIPLINED LJFE STYLE THE
MIDDLE~CLASS CHILD IS RELATIVELY DISCIPLINED. HOWEVER, HAVING DEEN REARED
IN THE CONTEXT OF THE IMAGE OF INDIVIDUALISM AND BELF~PROTECT!ION, HIS DISCl=-
PLINE 18 CENTERED AROUND HIMSELF [N AN ATTEMPT TO CREATE A SECOND WOMD
WORLDe BEING DISCIPLINED FOR THE SAKE OF THE WORLD 1S CHARACTERISTICALLY
AND INITIALLY QUITE DEYOND HIS [MAGINATIONs. FINALLY, THE LIFE STYLE OF THE
MIDDLE=CLASS CHILD 18 INADEQUATE FOR 20TH CENTURY LIVING DECAUSE HE DOES
NOT BEE HIMSELF AS THE PERPETUAL REVOLUT{ONARYe HE DOES NOT SEE THE NECESS=
1TY OF CREAT[Né AND RECREATING THE FUTURE OF THE WORLD JN WHIGH HE LIVES,
AND EVEN HE DRASTICALLY UNDERESTIMATES HIS ABtL}Tv TO DO 80,

IN LOOKING AT THE SYMBOLIC LIFE OF THE M]DDLE~CLASS CHILD, ONE SEES
THAT THE SYMBOLS OUT OF WHJ]CH HE LIVES ARE ATTEMPTS TO CLING TO THE RURAL
PAST AND TO RUN FROM THE URBAN WORLD WITH WHICH HME IS LNEXTRICGABLY DOUND,.
THE FAMILY THRUST UPON HIM SUPERFICIAL RITES SUCH AB EVERYONE DEING
TOGETHER FOR' MEALS AND FAMILY OUTINGS. LIKEWISEy THE MYTH HE LIVES UNDER
18 THAT IT 1S THE SUBURDAN LIFE RATHER THAN LIFE JN THE INNER CITY THAT
18, OR EVER couULD DE, THE "eoop LIFE", THE SYMBOL OF SUCH A LIFE STYLE
I8 FOR HIM THE SPLIT LEVEL HOUSE AND GREEN GRABS, THIS SYMDOLIC LIFE
HOLDS DEFORE THE MIDDLE=-CLASS CHILD A HOPELESS ATTEMPT TO CLING TO THE

RURAL PAST, HARDLY RELEVANT TO 20TH CENTURY LIVING.
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EDUCATING FOR THE 20TH CENTURY

THE Demawno

As EDUCATORS OF CHILDREN IN THE 20TH CENTURY WORLD ONE 1S THROWN UP
AGATNST THE NECESSITY OF DECIDING WHAT KIND OF PERSdN HE WILL CREATE AND
HOW HE wiLL po 1T. We MAVE NOT DARED TO COME UP WITH THE RADICAL MODELS
NECESBARY TO DEAL WITH THEBE QUESTIONSs [INSTEAD WE HAVE CONSERVATIVELY
WAITED FOR "THE answer" 1N EDU&A?{ON A5 THOUGH WAITING FOR THE "rRiagHT"
MODEL c6NSTiTUTEs A NEUTRAL POSITIONs [N THE MEAN TIME THE WORLD GOES ON
AND CHILDREN GROW UP TO ﬁé THE LIVING SPECIMEN OF THE “NEUTRAL POSITiON"

' cREATloﬁ - HARDLY EQUIPED TO LIVE IN THEIR WORLD; THE TIME HAS COME FOR

US TO EMDRACE THE FACT THAT EVERY MODEL IS RELATIVE; THERE 1S NO 8UCH
THING AS AN IDEAL MODEL WHICH WE WILL SOMEDAY FINDe. FURTHERMORE, WITH

THE RAPIDLY CHANGING WORLD IN WHICH WE Lrvé, WE MUST DBE CONSBTANTLY ALTERING
OUR MODELS JF THEY ARE TO APPROXIMATE GENUINE RELEVANCE.

ANOTHER BLOCK TO CREATING ADEQUATE MODELS HAS DBEEN OUR FEAR THAT WE
WOULD MAKE CHILDREN NEUROTIC IN ONE WAY OR ANOTHER, WE ACT AS. THOUGH IT
15 POSSIBLE TO EDUCATE CHJLDREN IN SUCH A WAY THAT THEY WOULD NOT HAVE
NEUROSESe. THE TIME HAS GOME FOR US TO ACKNOWLEDGE THE FACT THAT NOT ONLY
WilLl PEOPLE ALWAYS HAVE NEUROSIS BDUT THAT ONE'!S NEUROTIC MAKEUP 18§ HIS
GIFT TO HMISTORY. WE MUST STOP RAISING THE QUESTION IN TERMS OF HOW WE CAN
PREVENT THE EMERGENCE OF NEUROS|S. RATHER, THE QUESTI[ON WE MUST ASK OUR=~
SELLVES 15 HOW CAN WE ENADBLE ONE TO THRUST H]S NEUROSES CREATIVELY INTO
HISTORYT

As EDUCATORS, THEN, WE HAVE ONLY TWO CHOICESe EITHER WE COME UP WITH
POSITIVE MODELS OR WE ANSWER DY DEFAULT THE QUESTION OF WHAT KIND OF PERSON

WE WILL CREATE AND HOW WE WILL DO 1T. [T WOULD SEEM TO US APPARENT THAT
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ONE MUST TAKE UNTO HIMSELE THE RISK OF CREATING MODELS WHICH ARE ONLY
RELATIVELY ADEQUATE AND WHICH WILL HAVE TO OE ALTERED IN RESPONSE TO THE
CHANGING WORLD IN WHICH WE LIVE.

IN sUCH A CONTEXT anD IN VIEW OF THE WORLD IN wn!cﬁ WE LIVE, IT WOULD
SEEM TO US THAT THE EDUCATED MAN OF THE 20TH CENTURY MUST BE COMPREHENS [ VE,
FUTURIC, AND INTENTIONAL. FURTHER, SUCH A MAN ‘CAN EMERGE ay PROVIDING
AN EDUCATION WHICH GIVES HIM THE COMMON BENSE, COMMON STYLE, AND COMMON

SYMDOL& NECESSARY FOR 20TH AND 21sT GENTURY LIVING,

THE THEORETTICAL APPROACH: IMAGINAL EpUCATION

1. Dvnamics oF IMAGES ~ To TEACH a CHILD IS NOT A MATTER OF GIVING

INFORMATION BUT ONE OF SHAPING AND CHANGING HIS IMAGES OF HIS SELF AND
HI5 WoRLDe ALL MEN LIVE DY IMAGES = IMAGES OF ALL THAT 18 AND HOW TO RE=

LATE TO ALL THAT I8. In IMAGINAL EDUCATION, EDUCATION 18 UNDERSTOOD AS

THE DOMBOARDMENT OF IMAGES THAT ALLOW A PERSON TO SELF=CONSCIOUSLY L1IVE
AN AUTHENTIC LIFE. [|MAGES ARE UNDERSTOOD AS THOSE OPERATING PICTURES THAT
ENABLE A PERSON TO THRUST HIS CREATIVITY EFFECTIVELY INTO THE 20TH CENTURY.
To BE EFFECTIVE, THESE IMAGES NEED TO INCLUDE A RATIONAL AND INCLUS [VE
PICTURE OF THE WORLD IN ORDER TO OPERATE IN THE WORLDS FUTURIC PICTURES
THAT ALLOW A PERSON TO DE RELEASED FROM THE PAST AND NOT BE SWALLOWED up
DY THE PRESENT; AND INTENTIONAL PIGTURES THAT ALLOW HIM TO DIRECT HIS§
TOTAL ENERGY INTO HISTORYs NOT TO HAVE A COMPREHENSIVE PICTURE OF THE
UNIVERSE 1S5 TO REDUCE LIFE TO A SMALL AREA OF PARTICTPATIONe NOT TO DBE
FUTURIC 18 TO BE HELPLESS IN THE MIDST OF EXTERNAL 81TUATlONS. NOT TO
BE INTENTIONAL 18 TO BE DBORED.

IMAGE cHANGING IS SIMPLY THE PROCESS OF DEING A HUMAN BE[NG. THAT
I'Sy MAN 185 CONSTANTLY BOMBARDED OV VERBAL, VISUAL, AND TACTILE MESSAGES
THAT AFFIRM, CLARIFY OR CONTRADICT HIS OPERATING IMaAcES. WHEN A PERSON
HEARS A MESSAGE-HIS IMAGE 18 LIKELY TO BE CHANGED IN SOME DEGREE, AND
WHEN THERE Is AN IMAGE CHANGE DEHAVIOR PATTERNS WILL DE GHANGED. Messaces

1
CAN DE CONSIDERED TO DE INFORMATION IN THE SENSE THAT THEY ARE STRUCTURED

[ T T m———
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EXPERIENCESs THE JMPORTANCE OF A MESSAGE 18 THE CHANGE WHIGH IT PRODUCES

i3
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IN THE IMaGE,

WREN A MESSAGE |s REcElVED THREE THINGS CAN HAPPEN TO THE IMAGE.
FIRST, THE IMAGE MAY REMAI& THE sAME. SECONDLY, THE IMAGE MAY CHANGE IN
A REGULAR AND WELL=DEF INED WAY A8 IN SIMPLE ADDITIONs THIRDLY, THE
MESSAGE MAY CAUSE A REVOLUTIONARY CHANGE, A TOTAL REORGANIZATION OF THE
IMAGE« |F THIS HAPPENS, THE IMAGE 18 RESISTANT TO CHANGE., TO OVERCOME
THIS RESISTANCE, REPITITION OF THE MEéSAGEs CAN EVENTUALLY REVISE THIS
IMAGEs THE FINAL STABILITY OR RESISTANCE TO CHANGE DEPENDS ON THE [NTERNAL

CONSISTENCY AND AUTHORITY OF THE MESSAGE,

2. Dynamics oF TEAGHING IMAGINAL EDUCATION = FOR THE IMAGINAL EDUCATOR

IT 18 NECESSARY TO cHANGE THE EXISTING CRIPPLING JMAGES OF THE INDIVIDUAL
STUDENT, TO COUNTERACT THE OVERWHELMING MESSAGES OF OUR CULTURE, AND TO
CREATE THOSE MESSAGES THAT CAN EXPLODE THE [MAGES NECESSARY FOR THE INDl=~
VIDUAL AND SOCIETY TO APPROPRIATE THE POWER OF THE 20TH CENTURY WORLD.
THESE IMAGé EXPLOSIONSE CAN BE ANYTHING FROM OBJECTS TO BE OBSERVED, TRIPS
TO BE EXPERTENCED, AND ACTIVITIES N WAICH ONE CAN DBE INVOLVED. THEY MU$T
BE ADLE TO E*PLODE THE MIND, SiMPLE ENOUGH TO CAPTURE THE IMAGINAT ION,
AND REPEATED ENOUGH TO DE EFFECTIVE,.

IMAGTNAL EDUCATION CAN TAKE PLACE ONLY WHEN THERE‘ARE INTERNALLY
CONSISTENT MODELS FOR THE SELF, SOCIETY, AND THE WORLD, AN [MAGINAL STYLE
OF TEACHING, AND A SELF=CONSGClOUS UNDERSTANDING OF IMAGES, THE CULTURAL
Stupies CURRICULUM PROVIDES THE INTERNALLY CONSISTENT MODELS IN I1T8
GESTALT OF THE HUMAN MINDy SOCIAL STRUCTURES, AND BATXONAL CONSTRUCTS,
WHICH THEN DECOME THE DBACKGROUND FOR ALL QUESTIONS, COMMENTS,y AND PRODBLEM
SOLVING.

THE IMAGINAL SETYLE OF TEACHING OR "TEACHING IMAGINALLY" Is AN
INDIRECT TEACHING TOOL THAT INVOLVES THE USE OF DECOR, STRUCTURE OF THE
ROOMy AND THE SCHEDULE OF THE DAY AS WELL AS THE PEDAGOGICAL STANCE OF
THE TEACHER. UéING THE DECOR |MAGINALLY COULD [NCLUDE SUCH THTINGS A8

CHANGING THE MAJOR ART FORMS DAILY TO PUSH THE CHILD TO EXPECT THE

| T R




UNEXPECTED, OR PERHAPS TO HAVE.D!FFERENT CULTURES REPRESENTED TO PROVIDE
COMPREHENSIVE INFORMATION ADOUT THE WORLD, OR PERHAPS A PROJECTED SBCULPTURE
OF HOW LIFE MAY BDE ON THE MOON IN THE YEAR 20000. THE STRUCTURE OF.THE
ROOM COULD DE USED TO.EXPLODE IMAGES BY GEING DIVIDED INTO AN URDAN WORLD
SETTING, A BCIENTIF{C WORLD SETTING, AND A CULTURAL SYMDOL SETTINGe. THE
SCHEDULE OF THE DAY BY ITS VERY SYSTEMATI& AND FORMAL STRUCTURES CAN DE
USED IMAGINALLY DY HAVING THE DIFFERENT EVENTS IN THE DAY DEMAND UNEXPECTED,
CREATIVE, AND DECISIONAL RESPONSES. |N THE PEDAGOGICAL ROLE, THE IMAGINAL
TEACHER STANDS AS THE IMAGE EXPLOSION HERSELF. HER PRESENTATION OF CURR!Cw
ULUM EVENTS AS WELL AS QER INDIRECT TEACHING 18 DIRECTED DY HER SELF=
UNDERSTANDING OF HER ROLE AS THE [NTRUDBER, OR THE ONE WHO DARES TO DECIDE
TO INTRUDE INTO THE LIFE o? THE CHILD, HAVING HIM ENCOUNTER NEW IMAGES
THAT>ALLOW HIM TO STAND DEFORE ALL SITUATIONS, AND DEMANDING THAT HE SEE
HIMBELF AS ONE WHO MAKES HIS DECISION ALONE,

To SELF=CONSCIOUSLY UNDERSTAND WHO WE ARE, IT 1S5 NECESSARY TO SEE
THAT OUR BAS!1C SELF=IMAGES INCLUDE NOT ONLY KNOWING THAT WE L]VE DBEFORE
OUR LIMiTS, OUR POSSIOILITIES, AND OUR Powsé TO DECIDE, BUT CAN SELFw~
CONSCIOUSLY STAND DEFORE OUR KNOWING.

IN UNDERSTANDING YOUR LIMITS, OR THE GIVENS IN YOUR LIFE THAT
ENCOUNTER YOU, YOU UNDERSTAND THAT YOU EXPERIENCE DEING ONLY WHEN YOU
BUMP INTO NON=DEINGa BUT YOU KNOW WHO YOU ARE ONLY WHEN YOU STAND BEFORE
YOUR SELF A8 A PERSON WHO 18 ALWAYS FINDING YOURSELF RUNNING INTO YOUR
LIMITSe |F A GAT FINDS HIMSELF TANGLED UP IN A ROPE, HE F]RST REDELLS
AGAINST THE SITUATION AND THEN CAN LITERALLY STRANGLE HIMSELF IN THE
FRENZY TO GET LOOSE, THUS LETTING HIMSELF BE SWALLOWED UP OY THE SITUATION.
A HUMAN DEING CAN STAND OBEFORE THE S{TUATION OF DE;NG LIMITED AND THEN
TAXE A RELATIONSHIP TO 1T, THEREBY HAVING THE POSSIGILITY OF OBJECTIFYING
THE SITUATTON, AND THEREFORE, NOT HAVE TO EITHER REDEL OR DBE SWALLOWED.
UP DY THE EVENTe IMAGINAL EDUCATION POLISHES THE MIRROR OF NON=DBEING AND
HOLDS UP THE DEMAND TO TAKE A RELATIONSHIP TO ITe

THE POSSIBILITY IN THE MIDST OF OUR LIMITS I8 THAT WE CAN AFFIRM




OUR SITUATION AND TAKE A RELATJONSHIP TO BEING THOSE WHO CAN AFFIRM WHAT=
EVER MAY COME AND THUS RELEASE OUR PARTICULAR UNIQUENESS INTO HISTORYs
THE TASK OF IMAGINAL EDUGATION IS TO ALWAYS HOLD THAT PéSSIDILITV BEFORE
THE CHILD AND HOLD UP HIS8 TASK TO DE THAT ONE WHO DECIDED TO AFFIRM HIS
PQSS!DILITY IN HIS LUCIDITY

THE LIFE STYLE THAT FLOWS OUT OF THIS POSSTDILI%Y 18 THE NEW MUTATION
IN HUMANNESS. ONLY WHEN THE CHILD CAN SE; THE NECESSITY OF ALWAYS HAVING
TO DECIDE CAN HE TAKE A RELATIONSHIP TO HIS BEING A DECISIONAL BEING AND
EXPOSE HIMSELF IN ACTING OUT H1S HUMANNESS. THE TASK OF IMAGINAL EDUCATION
I8 TO PRESENT THE DEMAND OF BEING IN THIS WORLD THAT REQUERES A NEW LIFE

STYLE AND EXPLODING THE IMAGES NEEDED TO APPROPRIATE THIS STYLE.

THE PracTical IMPLIMENTATION

L« ComMMoN SENSE = TO KNOW THIS AGE AS THE CULTURAL REVOLUTJON 18 TO
HAVE A COMPREHENSIVE UNDERSTANDING §F THE TRANSITIONAL STAGE OF OUR
CULTURAL WisDOM, NEVER BEFORE HAS MAN HAD SUCH A RADICAL SHIFT IN THE
COMMON SENSE OF THE ENTIRE CIVILIZATION. |T 18 0BVIOUS THAT MAN HAS
LEARNED MORE IN THE LAST FIFTY YEARS THAN HE HAS IN THE tasTt 20,000 YEARS »
THE SHIFT [N COMMON SENSE HAS COME TO MAN AS DBOTH A GURSE AND A CHALLENGE 4
CAUSING CONFUSION AND CREATIVITYe THE EDUCAT!ONAL QUESTION OF OUR DAY 18
HOW DOES'A 20TH CENTURY CHILD APPROPRIATE THE PRACTICAL COMMON SENSE IN A
REVOLUT IONARY TIME«

FOR THE ONE AND TWO YEAR OLD CHILD, 1T I8 NOT ENOUGH TO BE ABLE TO
LABEL, DISTINGUISH, AND CATEGOR!ZE OBJECTSe THE TASK OF CHILDREN TODAY
1S TO BUILD THESE INDJVIDUAL, SOCIAL, AND RATIONAL CONSTRUCTS THAT ENADLE
A CHILD TO SEercouscxouva PART1CIPATE IN THIS WORLD OF COMPLEXITY,y CHANGE,
AND CREATIV1TYs

THE VERY COMPLEXITY oF THE 20TH CENTURY CAN SHAPE THE MINDS CAPADLE
OF DEALING WITH THE MULTIPLE PRODLEMSs THIS DEMANDS THAT WE UNDERSTAND
THE INTERNAL DIMENSION OF THE INDIV]IDUAL, THE SOCIAL DYNAMICS IN THE

HUMAN COMMUNITY, AND THE COMPREHENSIVE GRASP OF HUMAN EXISTENCE,




THE SPIRAF CURRJCULUM DESIGNED TO DEAL WI{TH THE TOTAL CHILD USES
THE INDIVIDUAL, THE S0CIAL, AND THE UNIVERSAL POLE OF THE DISCIPLINES OF
THE SCIENCES AND THE HUMAN|TIES,.

ON THE TNDIVIDUAL POLE, WE DEAL WITH THE SClENCE OF PSYCHOLOGY AS
IT IS EXAMINED IN ITS BIOLOGICAL, SOCIAL, AND RATJONAL scHOOLS. |IN THE
HUMANITIES UNDER THE DISCIPL INE OF ART WE STUDY IMPRESSIONISM, EXPRESS]O-
NISM, AND INTENTJONALISMs

ON THE SOCIAL POLE, WE DEAL WITH THE SCIENGE OF S0CIOLOGY WHICH
INVOLVES THE ANALYT!CAL MODELS FOR.THE ECONOMIC, POLITICAL AND CULTURAL
ASPECTS OF SOCIETY, AND THE HUMANITY DISCIPLINE OF HISTORY THAT HAS TO
DO WITH THE ODJECTIVE, RATIONAL AND EXISTENTIAL POLES OF HUMANNESS.

ON THE UNIVERSAL POLE,. THE NATQRAL.SCIENCES OF DIOLOGY, PHYS1CS,
AND MATHEMATICS ARE PLACED IN RELATION TO THE PHILOSOPHICAL APPROACHES
IN THE CATEGORIES OF THE ANALYTICAL, EX!1STENTIAL AND METADILT,

FINALLY, THE CURRJCULUM INCLUDES A DASIC IMAGE COURSE DESIGNED TO

DEAL WITH AUTHENTIC SELF=UNDERSTANDING AND DECISION MAKING THROUGH THE
FUNDAMENTAL IMAGES OF THE LIMITSy THE POSSIBILITY, AND THE LIFE STYLE OF

THE 20TH CENTURY.

SysTEMATIC CURRICGULUM
To DEAL WITH THE PARTICULAR AGE LEVEL OF THE ONE AND TWO YEAR OLD, THE
CURRTICULUM 1§ DASED ON A 13 WEEK SESS10N, WITH THREE MAJOR MONTHLY
CATEGORIES, THREE WEEKLY CATEGORIES, AND ONE REVIEW WEEK EVERY FOURTH
WEEK WITH AN OVERALL REVIEW IN THE 13TH WEEK.

InpIviouaL Pore

PsycHoLoGY ~ PsycHoLoey aAs A SCIENCE HAS THREE MAJOR FIELDS OF STUDY
THAT ALLOW THE PERSON TO SEE HIMSELF A8 A TOTAL DYNAMIC RELATJONAL BEINGa
WHEN A CHILD PARTICIPATES IN THE 3 WEEK CURRICULUM HE 18 ABLE TO SEE
THAT HE IS A DIOLOGICAL BETNG WITH CERTAIN PHYSICAL DRIVES, A SOCIAL
BEING WITH CERTAIN DRIVES TOWARD HUMAN RELATTONSHIPS, AND A RATIONAL

DEING WHO HAS CERTAIN DRIVES TO FIND MEANING IN LIFE,




BIOLOG! CAL SOCIOLOGI CAL RATIONAL

THRUST ENcoUNTER ResPoNSE THRUST ENCOUNTER REsPonSE THRUST ENCOUNTER RESPONSE

BL. 1nD IpENTITY ReLaTing Drive IDENTITY RELATING MeanNING IDENTITY RELATE
FROM SELF TO FOR FROM SELF TO FROM SELF
- NATURAL, NATURAL ACCEP= SociaL SoctiaL [rRRATIONAL TO
WorLo WorLD TANCE WoRrLD WoRrLD WoRLD |RRAT
WorLD

£

RT = ART AS THE DI1BCIPLINE IN THE HUMANITIES ENABLES THE GHILD TO
S8EE THAT 20TH CENTURY ART EXPRESSES !TSELF FUNDAMENTALLY IN IMPRESSIONTSEM,
OR VIEWING LIFE IN TS5 EXTTRNAL IMPRESSIONS, iIN EXPRESSIONISM,  UR YIEWING

LEPE AS'THE EXPRESSIONS..OFL.THE INTERNAL DIMENSIONS, AND IN FNTENTIONAL

ARTy OR VIEWING LIFE IN ]T8 DECIS]IONAL STANCE.

IMPRESSION( SM EXPRESSION|SM INTENT FONAL

PLasTic RHYTHMIc LITERARY PLastic RHYTHMIC LITERARY PLASTIC RHYTHMIC LITERARY

- e

SociaL PoLE
Socioroey = In THE K3 weeks oF socloLocY, IT DECOMES CLEAR THAT OUR
BOCIAL LIFE CONSIS8TS OF THE ECONOMIC DYNAMICS OF SBOGIETY, THE POLITICAL

STRUCTURES OF SOCIETY, AND THE CULTURAL SIGNIFJCANCE OF EX]STENCE.

ECONOMIC POLITICAL CULTURAL
Resources Toors DISTRI= OrpER Justice WerL-  CommoN  Common CommoN
BUTION BEING SENSE SympoL. STYLE

STRUC.ACCOUN= RESPON~ SCIENT!~ SECULAR UrBAN
TURES TABIL! SIBILITY Flc
TY FOR
SOCIETY -
HISTORY -~ HISTORY, IN ITS MOST COMPREMENS]VE FORM, 15 SEEN AS THE OD=
JECT]VE DATAy THE EXTSTENTIAL PARTICIPATION, AND THE RATIONAL SIGNIF!CANCE

OF ALL SPACE, TIME, AND EVENTS.

SPACE(OBJECTIVE) TIME(EXISTENTIAL) EVENTS(RATIONAL )
PrLace Person THines PrRESENT PasT FUuTuRE  HAPPENING SIGNIFICANGE OF EVENT
HapPENING




RaTional PoLe

NATURAL _SCIENCE =~ SCIENCE 1S SYSTEMATICALLY ORGANIZED FOR THE GHILD
TO DE ADLE TO SEE THE DIOLOGICAL METHOD OF CLABSIFICATION, THE PHYSIOLOGw

1CAL NATURAL PHENOMENON, AND THE MATHEMATICAL ELEMENTS IN HUMAN THOUGHT » .

BIOLOG| CAL PHYSIOLOGICAL ) MATHEMAT | CAL
MeTHoDSs OF
CLassl~ ORGANE-GERETICS MecHANTcs ELEc=! ASTRO= ELEMENT RELATIONS SyYSTEMS
FICA=. | ZATION ' . IRICITY PHYSICS

TION

PHILOSOPHY = THIS FIELD OF STUDY FREES A CHILD TO PART!CIPAfE IN HIS
EDUCATIONAL TASK OF DBECOMING THE ANALYTIGAL MIND, THE,EX!STENTIAL PART =

CIPATOR, AND THE UN[VERSAL MODEL OR METABILT CREATOR.

ANALYTIC EXISTENTIAL METABILT

SclenT1FSc Prac LineulsTic Inpiviouar SociaL OnTo= SYMDOLS STRUCTURE LANGUAGE

MATIC ANALYSIS LogtcAL
MeETHOD UriLite Mean-  SeELr Fue Ooe RaTiONAL
ING Resp,

IMAGINAL - IN ORDER TO BE ABLE TO STAND DBEFORE oQE's OWN EXPERIENCES
AS A HUMAN BEING, IT 18 NECESSARY TO 0E ADLE TO UNDERSTAND ALL PEOPLE
AS EXPERIENCING THEIR OWN LIMITS THROUGH THE WORLD, THE BOGIETY, AND THE
BELFe ONLY THEN CAN ANY PERSON SEE THAT IT 18 POSSIDLE TO TAKE A RELA-
TIONSHIP TO THESE LIMITS, AND CARVE OUT THE LIFE STYLE DEMANDED, THUS,
THE IMAGINAL GURRICULUM 1S NOT ONLY CONCERNED WITH POINTING OUT THE LIMITS,
POSSIBILITIES, AND THE LIFE STYLE, DUT ALSO WITH THE DYNAMICS OF TAKING

A RELATIONSH!P TO THEMe

LIMITS POSSIBILITIES LIFE STYLE
WorLD SoclETY SELF EVENT ConTEXT Deciston  LuciniTy ConcERN  DeEcision

DatLy ScHEDULE
IN ONE DAY A CHILD MIGHT PARTICIPATE IN THE PSYCHOLOGY GURRITCULUM

DY SHOWING A LARGE TOOTH ALLIGATOR HOW TO BITE THE DITING RING INSTEAD




OF THE OTHER CHILDREN, ( We REALIZED THAT ONE éHlLD UNDERSTOOD THE
FUNCTION OF THE DITING RING WHEN THE TEACHER STOPPED HIM FROM HITTING
ANOTHER CHILD, WATCHED HIM DECIDE NOT TO HIT THE TEACHER, AND FINALLY
SAW HIM GRAD AND CHEW ON THE DITING RING AND GO BACK INTO THE GROUP TO
PLAYe) THE ART CURRICULUM MIGHT DE SEEING A BALLET DANGCER PRESENT A
UNTQUE DANCING STYLE THAT THE CHILDREN COULD THEN TRY TO IMITATE, THIS
ENTIRE PSY/ART CURRICULUM MIGHT TAKE A8 LONG AS 40 minuTES WITH ABOUT

20 MINUTES OF FREE TIME To PLAYy READ BOOKS, HAVE SNACK OR DJAPER CHANGE
BEFORE THE NEXT CURRICULUM AREA,

In THE NEXT UnIT, SOCIOLOGY/HISTORY, THE CHILDREN MIGHT TAKE TURNS
BUYING TOYS IN OUR MAKE=DELIEVE STORE WITH PENNIES OR A CREDIT CARD TO
ILLUSTRATE THE ECONOMIC ASPECT ofF SOCIETY IN OUR STUDY OF SOCIOLOGY AND
THEN waTeH A WALT DISNEY PRESENTATION OF A YOouNa AFRICAN BOY LEARNING TO

PLAY THE DRUMS IN OQUR HISTORY CURRTCULUM, -ONE OF OUR FIRST DISCOVERIES

ON THE CHILDRENS POTENTIAL WAS IN 'SEEJNG THEM REPRODUCE A FORTY MINUTE
MOVIE OY BUILDING A SIMPLE AFR!ICAN VILLAGE WITH BLOCKS AND US}NG THE
DIAPER PAIL CANS AS DRUMS: EVEN THE YOUNGEST ONE YEAR OLD ENJOYED THIS
MAKE=DELIEVE DY BEATING HIS RHYTHM ON THE NEAREST OBJECT. OR AGAIN, THE
HISTORY CURRICULUM MIGHT DE A GHALK BOARD STORY ON A FAMILY OF RABBITS
WHO HAD MORE AND MORE DADIES DBUT GREW THE SAME AMOUNT OF FOOD, AND, THERE=
FORE DECAME THINNER AND THINNER, STARVING THEMSELVES TO DEATH,. WHEN wE
THEN SHOWED THEM PICTURES OF STARVING PEOPLE IN INDIA, ONE CHILD ASKED
WHY THEY DIONTT GROW MORE FOOD.

IN SCIENCE THE CHILDREN MIGHT LEARN THAT 1F voh EXPERIMENT WITH A
BLOCK, AN EGGy AND A MAGNET, ONLY THE MAGNET WILL PICK UP ODJECTS AND
ONLY CERTAIN KINDS OF OBJECTSs TO LEARN PHILOSOPHY, ONE OF THE FAVORITE
CURRICULUMS 15 LEARNING WORD SYMDOLS, OR READINGs THE TEACHER'S PART
OF THE DIALOGUE GOES SOMETHING LIKE THIS:? "TH!$ 1s MY Nose; THIS Is Your
NOSE; THIS 18 A PICTURE SYMDBOL FOR NOBE; THIS 1S A WORD SYMBOL FOR NOSE}

WHAT DOEs THts say?® WiTH TEN MINUTES A DAY THE OLDER TWO YEAR OLDS HAVE

LEARNED ABOUT {5 WORDS IN THREE MONTHS AND CAN PICK THEM OUT OF BOOKS




WHILE THE YOUNGER CHILDREN ARE LEARNING THE VERBAL LADBELS AND THE ViSUAL
SYMDOLS AT THE SAME TIME. ONE UNEXPECTED ASPECT OF THE READING PROBLEM
UNDER THE PHILOSOPHY CURRICULUM IS THE DEL{GHT OF THE CHILD WHEN HE
DISCOVERS THAT TO READ IS TO DE ADLE TO MANIPULATE, CREATE, AND EXPLORE

A WHOLE NEW WORLD. IN TEACHING ONE CHILD,THE WORD "S1STER" AND WHAT THAT
CATEGORY MEANT,SINCE SHE DID NOT HAVE ONE4SEEMED TO BE AN {MPOSSIDLE
ADSTRACT JONe TH; NEXT DAY, AS sﬁs was E:GHTING WiTH HER "oEST" FRIEND,
SHE TOLD HER THAT "You AIN'T MY FRIEND NO MOREe" SHE THEN TURNED TO ME
AND 8A1D, "OUT SHE'S STILL MY S1STER,"

AT THE END OF THE DAY, WE PRESENT THE IMAGINAL CURRICULUM AS THE
FINAL TMAGE EXPLOSION FOR THE DAYe ONE THEY ENJOY WATCHING 18§ HAVING THE
TEACHER RUN INTO THE DOOR AND START CRYING (EXPERIENCING HER LIMITS),
HAVE THE SECOND TEACHER TELL HER SHE CAN DEAL WITH IT (ExPERzéchNe HER
POSSIBILITIES) AND ALL THE CHILDREN SING THE "PIck YOURSELF up® soNG
(EXPERIENCING THE LIFE STYLE). THE EFFEOTIVE&ESS OF THIS KIND OF BOMBARD=
MENT 18 EVIDENT WHEN SEVERAL CHILDREN TOLD ONE OF THE YOUNGER CHILDREN
THAT HE DIDN'T HAVE TO CRY OVER HIS DROKEN TOY, HE COULD DEAL WITH 1T DY
PICKING ANOTHER TOY,

THE PRESENTATION OF THIS GURRICULUM EVERY 13 WEEKS 18 THE BEGINNING
OF THE CRUCIAL EDUCATJONAL PATTERNS THAT OFFER EVERY CHILD THE POSSIDILITY
TO APPROPRIATE THE POWER OF LIVING IN THIS CENTURY AS RATIONAL, RHYTHMIC,

AND VERDAL PEOPLE.

2. Cowmmon LIFE STYLE = ONE!s CAPACITY TO CREATE IMAGES AND THE KIND

OF POWER ONE HAS [N THE UNIVERSE [5 EXTREMELY LIMITED AT THE YOUNG AGE
OF ONE AND TWO YEARSs HOWEVER, T 18 AT THIS YOUNG AGE THAT THE BASE OF
ONE®S LIFE STYLE 1S FORMED, IT 1Is CRUCTAL THAT THE LIFE STYLE WHICH
BEGINS TO EMERGE EVEN NOW DE RELEVANT, FOR 1T 1§ TH1S LIFE STYLE THAT
WILL TAKE A MORE COMPLETE FORM IN LATER YEARBe |IN THE CREATION OF A LIFE

S8TYLE, THE CHILD LEARNS TO OPENLY RECEIVE THE INFINITE VARIETY OF EXPER]=




ENCES OF THE URDAN WORLD AND HE MUST RESPOND TO LIFE OUT OF AN URBAN
WORLD VIEWs SECONDLY, HE LEARNS TO DISCIPLINE HIMSELF, THIRDLY, HE
COMES TO SEE HIMSELF AS THE ONE WHO DEGIDES THE FUTURE,

IN ORDER THAT THE CHILD LEARN TO RECEIVE AN INFINITE VARIETY OF
éxpsﬁtsmces, THE MINt=ScHOOL CHILDREN ARE THRUST INTO SUCH A PATTERN,
RATHER THAN PROTECTED FROM §T. THIS 18 ACCOMPLISHED NOT ONLY THROUGH
THE COMPREHENSIVENESS OF THE GURRICULUM BUT ALSO THROUGH THE METHODS
AND TOOLS USED T0O iMPLEMENT-THE CURRICULUMs A VARIETY OF PAINTINGS ARE
USED, INCLUDING Picassots "Guernica." THe IMPACT OF GUERNICA WAS DEMON~
STRATED WHEN ONE CHILD AFTER SEEING HOW {T REFLECTED THE DIFF{CULT ASPECTS
OF HI8 LIFE, WANTED TO THROW 1T KWAY.’ THE CHILDREN SEE F:LMé RANG ING
IN TYPE FROM DOCUMENTARIES TO MORE ABSTRAGT ONES SUCH As "Booale DoopLg!

oR ”ASTER!SKr" THE CHILDREN AS A GROUP DECOME INTRJIGUED DY THESE

MOVIES, WATCHING THEM FOR AS LONG AS 30 7o 40 minutEs. ObyecTs AND

MUSIC DEPICTING A VARIETY OF CULTURES ARE UBED, RATHER THAN BEING OFFEN=

DED AS MANY ADULTS ARE DY THE STRANGE BOUNDS AND OBJEQTS, THE CHJLDREN

RESPOND VERY MATTER=OF=FACTLY DY ~ FOR EXAMPLE « DANCING TO THE MUSIGC
JUST AS THEY WOULD RESPOND TO Music FrRoMm WESTERN CULTURES. THE SHILDREN
GO ON TRIPS WHERE THEY SEE ANIMALS IN THE 200, THE Museum oF NATURAL
H:sronv, AND ELECTRONIC AND MATHEMATICAL DISPLAYS DEPICTING MORE COMPL =
CATED CONCEPTSe OBViOuUSLY, THEIR CGOMPREHENSION OF THESE EXPERIENCES 18
LIMITEDe IN THE FUTURE THEY WILL HAVE HAD AN INITIAL ENCOUNTER WHJCH
wiLL-ERAse THESE EXPERIENCES AS PESYCHOLOGICALLY FRIGHTENING OR INTELLEGw
TUALLY STRANGE. THROUGH BUGH A VARFETY OF EXPERJENCES AT THIS EARLY

AGE OF ONE AND TWO YEARS THE GHILDREN Rsoups THE NUMDBER OF POSSIDLE
STRANGE ENCOUNTERS IN THE FUTURE Howsyen, MUCH MORE THAN THIS HAPPENS,
FOR THE CHILDREN LEARN INTRIGUE AND EXCITEMENT AB THE DOMINANT RESPONSE
RATHER THAN FEARe THIS KIND OF GENERALIZED RESPONSE WAS APPARENT THE
SECOND SCHOOL TERM WHEN SOME GUINEA P1GS WERE PROVIDEDs ALTHOUGH NONE
OF THE CHILDREN IN THE SCHOOL WERE FAMILTAR WITH THE ANIMALS, THE CHILDREN

WHO DISPLAYED FEAR WERE THOSE WHO HAD BEEN IN THE GCHOOL. ONLY A FEW WEEKS,




However, THE PREVIOUS TERM SOME OF THE SAME CHILDREN HAD DEEN VERY
FRIGHTENED AT THE PLAYING OF A DARITONE SAXAPHONE. WITH BUCH A VARIETY
OF EXPERIENGCES EARLY IN LIFE, THE CHILDREN'S STANCE TOWARD THE FUTURE
{8 ONE OF OPENNESS TO THE VARJETY OF EXPERIENCES THEY WJLL EVENTUALLY
ENCOUNTER IN THE URDBAN WORLDs

THE CGHILDREN ALSO NEED TO ACT OUT OF THE EXISTING URDAN WORLD VIEW.
CONSEQUENTLY EMPHASTS 16 PLACED ON PROVIDING THE CHILD WITH IMAGES OF
THE URDAN WORLD RATHER THAN ASSUMING AN EMPHASIS ON THE RURAL AS 18 MORE
TYPICAL IN OUR cULTURE.

HeAVY EMPHAéls 1S PUT UPON PRESE&T DAY {MAGES OF OUR WORLD IN THE
SONGS SUNG AT THE MINI=ScHOOL. FOR EXAMPLE, TO THE TUNE OF THE FOLK
song, "1 LOVE THE MOUNTAINS," WE PUT THE WORDS:

| Love THE CITY

[ LOVE THE PLANET, EARTH

| LovE THIS DAY AND TIME

| LovE THE UNIVERSE

I M ALWAYS READY TO SEE TH1S WORLD OF OURS

1 TELL You MAN [ LIKE T HERE’

[ TeLL you MaN T LIKE IT HERE, YES!
TH1s ENADLES Tué CHILDREN TO UNDERSTAND THAT THEIR WORLD }§ THE WORLD OF
THE 20TH CENTURY, RATHER THAN INADVERTENTLY GIVING THEM THE IMPRESSION
THAT THE RURAL WORLD 18 THEIR WORLDe ALTHOUGH CHARACTERISTIGALLY THE
ONE AND TWO YEAR OLD CHILDREN DO NOT SENG THE SONGS WITH THE TEACHERS,
THEY érNe PARTS OR ALL ér THEM AT OTHER TIMES IN THE DAY AS WELL AS
REQUEST A PARTICULAR SONG AT TIMES WHEN THE GROUP 18 TOGETHER.

IN ORDER FOR THE CHILDREN TO LEARN TO DE DISCIPLINED THE STRUCTURES
AND ROUTINES ARE CAREFULLY PLANNEDs MoST TYPICALLY, TH!S DOES NOT
OFFEND THE CHILDe RATHER, IT ENAOLES HIM TO ACT OUT EXPECTATIONS OF
A DISCIPLINED L!FE AS WELL AS GIVING HIM THE SECURITY THAT COMES WITH
COMMON BTRUCTURES AND EXPECTATIONSe MANY OF THESE ROUTINES AND RITUALS
ARE DIRECTED TOWARD 1MPLEMENTING THE CURRICULUM EVENT. UNLESS DANCING
OR SOME SIMILAR ACTIVITY 1S REQUIRED, THE CHILDREN SIT AT THE TADLE OR

AGAINST THE WALLS DURING THE CURRTCULUM EVENTS. ABKING THEM TO TsiT 1IN

s CIRCLEY AT THIS AGE 18 NOT AS CLEAR A DEFIN{TION FOR THEM AND I8




THEREF&RE NOT S0 HELPFULs THE TEACHER THEN SINGS A SONG TO GET THEIR
ATTENTION A8 A GROUPe THE TEACHER MAY ALSO ASK THE CHILDREN TO PUT
THETR HANDS IN THEIR LAPS. WH;RE RELEVANT, THE CURRJCULUM EVENT TAKES
PLACE 6& A "sTage" OR SHELF WHICH HELPS TO Kszplruzln ATTENTION FOCUSEDe
WHERE VERDAL1ZATION ls TOO DIFFICULT OR TNAPPROPRIATE THE CHILDREN
ARE ASKED TO POINT AS, FOR EXAMPLE, "TO POINT TO WHAT THEY LIKE IN THE
PAINTINGe" AS EACH CHILD CARRIES OUT BUCH AN INDIVIDUAL TASK IN A CURRIC=
ULUM EVENT THE OTHER CHILDREN CHEER FOR HIMe THIS NOT ONLY REWARDS THE
ONE DEING CHEERED FOR, DUT ALSO PROV 1DES A‘WAV FOR THE OTHERS TO PARTI=
CIPATE WHILE WA!TING THEIR TURN AT THE TASKe. DBEING INTRIGUED DY THE
CURRICULUM EVENT, THE CHILDREN OFTEN WANT THE OBJECTS USED IN THE CURRIC=
ULUM AFTER THE EVENT 1S GCOMPLETEDe OSINCE THERE 18 ﬁor USUALLY ENOUGH OF
THE ODBJECT OR OBJECTS FOR EACH GHILD TO HAVE ONE, THE CHILDREN ARE ASKED
TO SAY GOODOYE TO THE ODJECT NAMING EACH PARTICULAR ODJECT. THEY HAVE
THUS MADE THE DECISION TO GIVE UP THE OBJECT AND ARE READY TO MOVE 1IN
ANOTHER DIRECTIONa

OTHER ROUTINES AND RITUALS ARE DIRECTED TOWARD DISCIPLINING THEM= .
SELVES TO MOVE FROM ONE PLACE TO ANOTHER AS A GROUPs FOR EXAMPLE, WHEN
THEY GO OUTSIDE OF THE MINI=ScHOOL THEY ARE TO STAND AGAINST THE OUTSIDE
WALL, AS THE TEACHER SINGS A PARTICULAR CHANT OR A PARTICULAR MARCH,
THEY MARCH ALONG TOGETHER IN A CLOSE GROUPs. I|F ANYONE FALLS DEHIND
THE OTHERS OR THE GROUP GETS TOO LOOSE, THE ONES AT THE FRONT SQUAT DOWN
AND WAITe THE CHILDREN LOVE THIS ARE ARE EAGER TO GET TO SQUAT AND WAIT.
THIS ROUTINE 15 ESPEC]ALLY HELPFUL ON TRIPSe TO MOVE THE CHILDREN INTO
LUNGH A FEW ARE SENT AT A TIME TO STAND DEHIND THEIR ASSIGNED CHAIRS.
AFTER ALL ARE GATHE&ED, A PARTICULAR SONG 18 SuNgj; THEY ARE THEN TOLD
‘170 "SiT DOWN AND PICK UP THEIR FORK TO EAT THEIR LUNCH.'" THE CHILDREN
' ALSO HAVE ASGIGNED SLEEPING PLACES AND COAT HOOKS 50 THAT THEY CAN TAKE
:A DECISIONAL PART IN GOING TO DED AND IN HANGING UP THEIR COATSe AT
i
CLEAN=UP TIME THEY ALSO HELP PUT THE TOYS AWAY, [N SUCH ROUTINES AND

RITUALS THE CHILDREN ARE GIVEN THE POSSIBILITY OVER AND OVER AGAIN TO




DECIDE ADOUT THEIR PARTICIPATION IN THE GROUP, THUS ENADLING THEM TO BE
THE DISCIPLINER OF THEIR LIVES. THEY ALSC LEARN TO HEAR AND FOLLOW
PARTICULAR INSTRUCTIONS, AT POINTS WHERE THEY ARE UNADLE TO MAKE THE
NECESSARY-DECISION OTHER RounyEs AND RITUALS ARE PROVIDEDs {F A CHILD
I8 CRYING OR DOES NOT CHOOSE TO PARTICIPATE HE IS GIVEN A SPECTAL PLACE
TO SIT UNTIL HE 6§ READY TO RETURNe |F A CHILD "FEELS LIKE DITING" OR
BI1TES ANOTHER CHILD, THERE 16 A SPECIAL DBITING RING HE MAY GO ANG OITE
INSTEADS
As THE CHILDREN DECIDE AGAIN AND AGAIN HOW THEY ARE GOING TO LIVE
THEIR LIVES IN EACH PARTIGULAR SITUATTON, fHEv ARE ABLE TO DECOME DIS=
CIPLINED PECPLE WHO .MAKE DECISIONS ABOUT THEIR LIVES. THE CHARACTERISTIC
EXTREMES OF IRRELEVANT DODY MOVEMENTS OR WITHDRAWAL OF THE GHETTO CHILD
BEGIN TO DISAPPEARe THE MIDDLE=CLASS CHILD IS ADLE TO DEGIN DIRECTING
H1S DISCIPLINE TOWARD THE GROUP NEEDS, RATHER THAN SEEING HIMSELF AS THE
CENTRAL FOCUS IN LIFE4
WHEN ONE HAS AN OPENNESS TOWARD THE WORLD IN WHICH HE LIVES AND IS
ADLE TO DISCIPLINE HIS PART1CULAR LIFE IN RELATION TO THAT WORLDy HE
MUST THEN HAVE IMAGES WHICH ENADLE Hi{M TO FOCUS HIS INFINITE RESOURCES
AND H18 PARTICULAR DISCIPLINE TOWARD THE CREATION OF THE FUTUREs FOR
THE MIN!=8cHOOL CHILD THE IMAGE OF HIS FUTURE 15 LEKELY TO DE VERY
IMMEDIATE, HOWEVERy HE CAN STILL BE POINTED IN THE RIGHT DIRECT!ON,
FOR EXAMPLE IN THE RITUAL WHERE HE CHOOSES WHETHER HE {8 GOING TO STOP
CRY[NG.AND PLAY OR CONTINUE TO SIT IN A "sPEclaL PLACE," HE SOON LEARNS
THAT HE IS THE ONE WHO DECIDES WHAT 18 GOING TO TAKE PLAGEs AS IT 18
PUT IN ONE CHANT:
| pECIDE WHAT | HAVE To DO
AT F1FTH CiTY MiNI=8cHooL
How apout vou?
A soNe THROUGH WHICH THE IMAGE THAT THEY DECIDE THE FUTURE 18 HELD
DBEFORE THEM {S THIS BONG, SUNG TO THE TUNE oF "HeElew HoM:
FREE, FREE, FREE TO DE&!DE

WHAT THIS WORLD 1S GOING TO DE
THIS IMPERATIVE IS OURS




TG BE FREE, FREE, FREE TO DEGCIDE.
ALTHOUGH ONE AND TWO YEAR OLD CHILDREN CAN ONLY BEGIN TO UNDERSTAND THE
IMPLICATIONS OF SUGH A SONG, THE EFFECT IT CAN HAVE DECAME APPARENT TN
THE RESPONSE OF ONE ONE=YEAR=OLD DOY: HIS MOTHER WAS ABOUT TO GIVE HIM
H18 DATH WHEN 1IN EXPRESSING HIS OBJEGTION HE 8AlD, "FREE TO DECIDE,
Mommv, FREE TO DEGIDEL"
ANOTHER CHANT WHICH DEGINS TO THRUST DEFORE THE CHILD HIS POWER AND
RESPONSIBILITY IN THE WORLD 15 THIS ONE:
| DEND HiSTORY
Ween | DECIDE TO
At F1rTH GiTy Min1<ScHooL
WHAT acouTt vou?
tr 1s IMPORTANT NOT TO USE THE CHILDREN®S LIMITED UNDERSTAND ING OF
TENSES AS AN EXCUSE FOR NOT POINTING THEM IN THE RIGHT DIRECTTON, IF
THE GROUNDWORK OF THE VOGADULARY CAN DE LATD NOW, FULLER MEANINGS AND

IMPLICATIONS HAVE A STRUCTURE THROUGH WHICH TO EMERGE AS THE CHILD PRO=-

GRESBSES,

3e Commvon SyMpor - THERE ARE A MULTIPLICITY OF EVENTS, SONES4 AND

OTHER ACTIVITIES THAT DIRECT THE CHILDREN TOWARD THEIR EMERGING AS COM=
PREHENSIVE, FUTURTC; AND {NTENTSONAL PERSONS» HowsvER, IN ORDER TO RE=
PEATEDLY AND CONC?SELY HOLD DEFORE THE CHtLoésN A 20TH CENTURY SELF IMAGE,
A COMMON SYMDBOLIC L{FE 1S GRUCIAL.

IN THE MiNE~ScHOOL THE MOST HIGHLY SYMBOLIC EVENTS ARE THE OPENING
AND CLOSING R{TUALS WHICH ARE REINFORCED THROUGH THE SYMBOLS OF THE}R
UNIFORM AND THE DLAJK DBERETe

UPON EACH cHILD'S ARRIVAL HE STANDS BEFORE A MIRROR AND THE TEACHER
sines, "WQAT ¥S ¥YOUR NAME?" TO WHICH HE, OR HIS PARENT ON HIS DEHALF,
REPLIES "My Name 15 ___ o7 WHAT HE HaS éENSED EARLIER THROUGH HIS UN]w
FORM NOW COMES TO A FOCUS: HIS FULL PARTIC;PATION In THE FIFTH CITY
MINl-SCHooL HAS DEGUNe AFTER THE CHILDREN HAVE ARRx§Eo AND DBEFORE THE
FI{RST CURRICULUM EVENT THE OPENING RITUAL FOR THE GROUP 18 PAéTiclpATEo

IN THROUGH BONG AND GE&TURES:

-




THIS 18 THE DAY WE HAVE
THIS IS THE DAY WE HAVE
We can Live TH1s DAY

OR THROW IT AWAY .
THIS 1S THE DAY WE HAVE.

THE coNTEXT 18 THUS SBET FOR THE ENTIRE DAY,

THE ©LOSING RITUAL OF THE DAY IS BEGUN DY ASKING THE CHILDREN,
"WHAT bIp WE DO ToDAY?" THE CHILDREN AND/OR THE TEACHER RESPONDS TO THE
QUESTION, THUS EXPERIENCING ONGCE AGAIN THE COMPREHENSIVENESS OF THEIR
DAYe THEN THE CLOSING BONG 1S S8UNG, TO THE TUNE oF "WHEN THE SAINTS
Go MARCHING [nG M

WHEN |RON MEN GO MARCHING In,
WHEN IrRON MEN G0 MARCHING I,
THERE'LL DE A NEW DAY TOMORROW
WHEN [RON MEN GO MARGHING [N,

WHeEN CITY FIve Has come ALIVE,
WHEN CITY FIVE HAG comE ALIVE,
THERE'LL DE A NEW DAY TOMORROW
WHEN |RON MEN GO MARGHING 1N

THE MtNI=ScHooL ts THE NeEW CooL,
THE MINT=ScHooL 1s THE New CooL,
THEREYLL DE A NEW DAY TOMORROW
WHEN TRON MEN GO MARCHING 1N

THIS IS THE CLOSE OF OUR SCHOOL DAY
THIS 158 THE CLOSE OF OUR BCHOOL DAY,
THERETLL BE A NEW DAY TOMORROW

WHEN TRON MEN @O MARGHING [N

THERE ARE SEVERAL IMAGES LEFT WJTH THE CHILDREN IN THIS SONG.
’ . ‘..’ " -~ . . - - . A - - .

1 P QRS

FIRST, THAT OF THE IRON MaN AS THE ONE WHO CREATES TOMORROWe - THEN THE

wree s s Cee o .
< tie > RET.-A .

CHiLDREN ARE REMINDED THA% THEY ARE PART OF A LARGER §OMMUN17v; Fi1FTH
C1TY, IN THE CREATING OF THAT TOMORROW. THE VERSE ABOUT THE MINi=ScHooL
HOLDS DEFORE THEM THAT THEY ARE A PART OF A PARTICULAR GROUP WHMICH wiLL
BE IN DEING AGAIN THE NEXT DAYe [N THE FINAL VERSE THE END OF THE DAY
18 ANNOUNCEDs THE FINAL SYMBOL OF WHO THEY MUST Dé 18 LEFT WITH THEM

BY AsKiINGg "WHaAT DO YOU SAY WHEN YOU SEE THE DLACK DERETI" To WHICH THEY

REPLY, "ITRON Mane'" »




